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Preface 
 
 
Research on the history of Black Studies is being taken to a new level of 
empirical investigation with this series of documentary case studies.  We are 
proud to be launching this from the Department of African American Studies 
and the Graduate School of Library and Information Science at the University 
of Illinois.  We will carry this work forward in the spirit of academic 
excellence and social responsibility. 
 
Our first four volumes in this series are as follows: 
 
1. Black Studies @ South Suburban Community College 
Jonathan Hamilton, editor 
 
2. Black Studies @ Loyola University 
Ruth Hoffman, editor 
 
3. Black Studies @ University of Illinois @ Springfield 
Tony Laing, editor 
 
4. Black Studies @ Northwestern 
Marie-Edith LeNoble, editor 
 
The general narrative of Black Studies over the last 40 years can be summed 
up in three historical experiences: 
 
1. Black Studies as social movement  
 
2. Black Studies as academic profession  
 
3. Black Studies as knowledge network 
 
These are over-lapping identities for Black Studies, and can be more or less 
important on any given campus depending on the circumstances.  Racist attacks 
can provoke student mobilization and protest.  All campus programs are 
official academic units and governed by campus rules and regulations as well 
as the standards developed by national professional organizations and 
journals.  Further the information revolution is transforming higher 
education and that includes Black Studies as email and web sites have 
reinvented our communication, curriculum, and the research process.  A full 
discussion of Black Studies will include all three of these historical 
experiences. 
 
Each documentary volume covers an individual campus experience, basic primary 
documents from the original demands for Black Studies to a down load of the 
website at the time the data collection was developed.  The main distribution 
will be through the web based archive at the University of Illinois called 
IDEALS (http://hdl.handle.net/2142/14913).  In addition a bound volume will be 
deposited at the campus being documented, the Vivian Harsh Collection of the 
Chicago Public Library, and the University of Illinois (Urbana).  We 
anticipate that each volume will only be a beginning and will lead to 
additional volumes on each campus by scholarship of students, faculty and 
researchers.  The main objective is to be comprehensive and make this 
material available to everyone in the world. 
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Our goal is to reach out to every program in the country and establish a 
national data set in the spirit of how the slave narratives were developed, a 
collective effort to document a historical experience that will stand the 
test of time and provide a fertile field for research.  Black Studies is one 
of the most important achievements of the Black Power movement.  We have 
launched this series because of the significance of this historical practice 
that lives into the 21st century. 
 
 
 
 
Abdul Alkalimat 
Professor 
Department of African American Studies 
Graduate School of Library and Information Science 
University of Illinois 
mcworter@illinois.edu 
 
 
 
 
Spring, 2010 
6
7Table of Contents 
8Black Studies at Loyola University Chicago 
Acknowledgements 
Preface by Abdul Alkalimat 
Volumes in this Series 
Table of Contents 
1. Introduction ...................................................................... section 1 
2. History and Chronolog)' ........................................................ section 2 
3. Tables of Data .................................................................... section 3 
Lists of courses offered by year, by department 1973 to present 
4. 2009 Website ..................................................................... section 4 
Includes Wikipedia . 
5. Course Catalogs ........... , ........ , .. , .......................................... section 5 
Years: 1971 to present 
6. Leadership ......................................................................... section 6 
Includes Vitaes 
7. Curriculum Past and Present ................................................... section 7 
8. Students .............................................................................. section 8 
9. Faculty and Administration ..................................................... section 9 
10. Finding aides ...................................................................... section 10 
11. Autobiography ..................................................................... section 11 
12. Appendices .......................................................................... section 12 
13. Bibliography ........................................................................ section 13 
14. Webliography ........................................................................ section 14 
9APPENDIX I 
Inter-campus and inter-department Communications 
All documents cited are from the African American Studies File, Loyola University of Chicago Archives 
1. Race Relations Abstract, fall 1935. 
2. Statement of Reason and Goals of the Afro-American Studies program no date. 
3. Robert J. McNamara to Department Chairman, March 29, 1971. 
4. Dr. Milton Gordon to Administrator, November 16, 1971. 
5. Afro-American Studies at Loyola, pamphlet 1971. Statement reo status of the African American 
Studies program. 
6. 3 year plan for Afro-American Studies Program. 
7. Cheryl Johnson to students August, 1979. 
8. Carol Adams to Advisory Board October 13, 1981. 
9. Introducing a minor sequence fall 1981. 
10. Introducing a minor sequence, Pamphlet, fall 1981. 
11. IMAGES: A black Film Series announcement by Dr. Carol Adams, September 1981. 
12. "Black Gods of the Metropolis: Revisited" proposal submitted by Afro-American Studies 
Program, February, 1982. 
13. Alice B. Hayes to Dr. Carol Adams funding awarded for "Black Gods of the Metropolis: 
Revisited", March 16, 1982 
14. Carol Adams, Self Study for North Central Association Evaluation and Accreditation, June 1984. 
15. Carol Adams to Fr. Biondi, Strategies for Improvement. 
16. Charles Taylor to Mariette LeBlanc regarding advising position in African American Studies. 
17. Mission of African American Studies program and requirements for a minor, Pamphlet. 
18. Course Description for Black World Studies, spring 1997. 
19. Proposal for a Major in Black Word Studies, spring 2005. 
20. Minutes of Academic Council College of Arts and Sciences, February 15, 2006. 
21. Meeting Minutes Academic Affairs University Policy Committee, March 21, 2006. 
22. Meeting Minutes Academic Affairs University Policy Committee, April 18, 2006. 
23. Summary of University Policy Committee Academic Year 2005-2006. 
24. Gerald Steenken to Frank Fennell Chairperson's Application for a Change of a Minor, March 12, 
2009 
25. Black World Studies Assessment Plan, spring 2009. 
26. Black World Studies 5 year Strategic Plan. 
10
APPENDIX II 
Press Releases, News Articles and Public Announcements 
All documents cited are from the African American Studies File, Loyola University of Chicago Archives 
1. Dr. Gordon name Director of Afro-American Program at Loyola, Press Release, March 18, 1971. 
2. More Blacks at Loyola than Other Private Universities in Illinois, News Release, January 19, 1972. 
3. Black Studies Makes Mark, Chicago Daily News, Tuesday January 9, 1973. 
4. Commissioner at Loyola Today, press and date unknown. 
5. Dr. Milton Gordon named "Outstanding Educator" press and date unknown. 
6. Afro-American Studies Popular, Chicago Daily Defender, January 20. 1973. 
7. Noted Black Educator To Discuss Blacks in Higher Education, Press Release, February,S, 1973. 
8. Loyola Sets Prints Exhibit, Press Release, March 16, 1973. 
9. Minority Enrollment and Employment at. Chicago's 6 Universities, The Chicago Reporter, March 
1973 Vol.2, Number 3. 
10. Recruiting Drive, press and date unknown. 
11. Afro-American Studies presents Black Festival Day, May 1, 1976. 
12. Loyola Offers Blacks Range of Activities, Chicago Defender April 16, 1977. 
13. Loyola to celebrate Black History Month from February 2 to 27, Press Release, January 29, 1981. 
14. Loyola University Urban Initiative: A proposal for the Future. The 1987 Loyola Symposium on 
Values and Ethics. February 26, 1987 
15. Loyola professor named to Chicago Access Corporation, The Loyola Phoenix, March 25, 198? 
16. Loyola University Chicago Blacks in Science 2008, "Race Racism and Racialization in the DNA 
Era", February 6,2008 
17. Loyola University Chicago Blacks in Science 2008, "Yes We Can! Making America More Healthy in 
the Age of Obama", February 3, 2009. 
11
APPENDIX III 
News Articles 
All documents cited are from the Loyola News and Loyola Phoenix File, Loyola University of 
Chicago Archives 
1. Hubert Addresses Freshman, Loyola News September 17,1968. 
2. Afro American Course, Another Pact Broken, Loyola News September 27, 1968. 
3. News Finds Little Action On Programs For Blacks, Loyola News October 18, 1968. 
4. Tinkle Outlines afro Efforts, Loyola News October 18, 1968. 
5. Two Afro Courses Offered, Loyola News November 22, 1968. 
6. Afro-Studies Teachers Tell Course Approaches, Loyola News December 20, 1968. 
7. Black Studies Gets initial Approval, Loyola Phoenix February 13, 1970. 
8. Black Studies ... An Attemptfor Excellence, Loyola Phoenix February 13,1970. 
9. Statement of the Black Students Striking, Loyola Phoenix, May 18, 1970. 
10. Proposal to Close University Defeated, Loyola Phoenix, May 18, 1970. 
11. Complete Report on Faculty Meetings, Loyola Phoenix, May 18, 1970. 
12. Black studies Emerges at Loyola, Loyola Phoenix, October 30, 1970. 
13. Black Studies Strongly Supported By Dean, Loyola Phoenix, November 6, 1970. 
14. A Black Perspective, Editorial by Walter Harper, Loyola Phoenix, November 6, 1970. 
15. The Student Response to Black Studies, Loyola Phoenix, November 13, 1970. 
16. Dr. Gordon Appointed Director of Loyola Black Studies Progrom, Loyola Phoenix, March 
19,1971. 
17. Organizations Unite Blacks LUASA, Loyola Phoenix, November 12,1971. 
18. Black Studies: Bridging the Cultural Gap, Loyola Phoenix, November 12, 1971. 
19. Gamma Phi Delta, Loyola Phoenix, November 12, 1971. 
20. Art Therapy, AfrO-American minors now offered, Loyola Phoenix, March 20, 1981. 
21. Black Films to run at LSC, Loyola Phoenix, February 12, 1982. 
22. 'Black perspective' aims or larger audience, Loyola Phoenix, April 30, 1982. 
23. Karanja expands African studies program, Loyola Phoenix, February 17, 1993. 
12
INTRODUCTION 
13
Introduction 
This was the primary assignment for AFRO 500 in the fall of 2009. In addition to 
reading a number of texts that introduced the main topics of African American Studies in 
general, this assignment required each student to review an African American Studies 
program at a college or university in Illinois. I chose Loyola University Chicago for a 
number of reasons. First, I had the boundless resource of Dr. Abdul Alkalimat. He was 
the professor for this class and was, and still is, active in the Black Power Movement in 
Chicago. He proved to be a limitless source of information on a background in the social 
and political pressures that helped to shape the programs that developed in many of the 
Chicago area institutions of higher education. I expect to continue my own research in 
Detroit, another urban area much like Chicago that experienced a dramatic, sometimes 
violent, high powered and successful black movement in the 1960s, so focusing on a 
Chicago school made sense. I also wanted to know if a Catholic University might have 
responded differently to those same social and political pressures. This choice also 
reflects my own research interests as I plan to investigate the connections between the 
Catholic Church and the Black Power movement in 1960's Detroit. 
My method was simple. ASK. Once, twice, three times if necessary. I found the name 
of the current director on the Loyola website and made my first phone call. Dr. Gerald 
Steenken was immediately receptive to my questions and he offered many suggestions to 
continue my work. He wasn't sure what the archives would uncover but sent me a link to 
the archive and special collection website. From that I found the list of program directors 
in chronological order. Web searches yielded links to most of those people and I set out 
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on another email and phone quest. I found department secretaries and administrative 
assistants to be very helpful in directing my email and phone calls to get to the proper 
channels. Rebecca Hyman ofthe Loyola Archives and Special Collections was extremely 
helpful in my search. She gave me access to the collections that I needed and suggested 
others that I could not initially find on my own. 
I interviewed Dr. Gerald Steenken, Dr. Carol Adams, Dr. Milton Gordon and Dr. Ayana 
Karanja. All have served lengthy terms as directors of the Loyola program and oversaw 
the some of the most significant changes in the program. All four were very generous 
with their time and all gave me ideas to continue my search. Only one former director of 
the program declined the opportunity to participate in this process. I spent two days in the 
archives going through the boxes designated for the African American Studies program 
and the College of Arts and Sciences catalogs. Dr. Steenken continued to send me items 
that he thought might be helpful such as current syllabi, archival holdings and course 
listings. I have also interviewed Mousumi Mukergee, a current instructor of the African 
American Studies Intro course and doctoral candidate at VIVC. I was also very fortunate 
to interview Ms. Graci Willis, one of the first students who will graduate from the Black 
World Studies program. Her insights and assistance were particularly helpful as she 
research the Loyola News and Loyola Phoenix Archives for me. 
As any historian will tell you, going through archives is like reading someone else's mail. 
In fact, I did read mail that gave me insights into personal and professional relationships 
between specific faculty and administration that one might conclude influenced the 
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administrations support of the African American program in general. All in all, archival 
work is perfect for anyone who is inherently nosey. This particular search has left me 
salivating for more. 
I think that future participants in this very ambitious project would be well served if this 
was the focus of a research methods course dedicated to this study. Would this project be 
confined to one class, guided by books such as From Black Power to Black Studies: How 
a Radical Social Movement Became an Academic Discipline by Fabio Rojas, Stefan M. 
Bradley's Harlem vs. Columbia University; Black Student Power in the late 1960s, and 
the experiences such as the one recorded in this document, any student interested in 
multi-layered research would benefit. As we have found, this is a work in progress as 
each trail of information leads to another. Be adventurous and follow all the trails. 
It should be noted that I have used the terms Afro-American Studies, African American 
Studies, AASP, and Black World Studies while referring to the Loyola Program. The 
choice of terms reflects those used in the document to which I refer, or the title of the 
program as it changed over time. 
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Notes on Research Methods 
Archives Consulted 
University Archives and Special Collections, Cudahy Library, Loyola University 
Chicago, Lake Shore Campus. 
Newspapers Consulted 
Loyola Phoenix archives are not available electronically. They are on Micro-film 
and are accessible at the Lake Shore Archive and Special Collections Library. 
The Newspaper research was conducted by my research assistant Ms. Graci 
Willis. 
People Interviewed by Author 
I have conducted six in-depth interviews to date. Those interviews have provided 
much of the information about the internal struggles within the Loyola 
administration to develop, fund and strengthen what is now the Black World 
Studies program. 
Adams, Carol. Sociologist and current CEO and President of the Chicago 
Museum of African American History 
Dr. Adams was the director of the Loyola African American Studies program 
from 1981-1987 
Gordon, Milton. Mathematician and current President of California State 
University, Fullerton, Dr. Gordon served as Chairman of the African American 
Studies Program committee from 1968-1971. Dr. Gordon served as Director of 
the Loyola African American Studies program from 1971-1977. 
Karanja, Ayana. Anthropologist and Associate Professor at Loyola Chicago, Dr. 
Karanja served as Director of the African American Studies program from 1992-
2007. During her time as director the program became known as the Black World 
Studies Program. 
Mukherjee, Mousumi. Doctoral candidate in Education Policy at University of 
Illinois, Urbana Champaign, Ms. Mukherjee teaches the Introduction to Black 
World Studies course, the first of four core course for Black World Studies majors 
at Loyola University Chicago 
Steenken, Gerald. Theologian, associate professor and Current Interim Director 
of the Black World Studies Program at Loyola 
Willis, Graci. Senior Black World Studies Loyola University Chicago. 
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Sample Interview Questions: 
Of the people I spoke t07 four held or still hold the position of Director of the 
African American studies program. My questions were open to personal 
recollections and interpretations of events. 
Of all the directors I asked: 
What so you see as your most important contributions to the programs? 
What changes did you make to the program while director? 
Did you encounter any resistance to the changes you were attempting to 
implement? 
What was your experience with administrative support for the program? 
What, if any, funding were you given to promote the African American studies 
program within the University? 
Were you able to develop community outreach programs with the support of the 
university? 
Did the funding change over the period that you were director 
What do you see as the future of the program? 
Quantitative Data Used: 
I have the course listings from the course catalogs dated 
1973-74 
1974-75 
1976-77 
1977-78 
1978-79 
1979-81 
1981-83 
1983-85 
1985-87 
1987-89 
1989-91 
1991-93 
1993-95 
1995-96 
1996-97 
1997-98 
1998-00 
2001 
2008 
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The gap in information from 2001 - 2008 seems to be due to the switch to electronic 
course catalogs. 
Very little date regarding university enrollment figures by race or ethnicity is available in 
the departmental archives. It appears that the Black student enrollment while at one time 
high compared to other lllinois private universities was and has remained around 6 - 7% 
with a high of 9% in the early a 1990's. The date available so far is too limited to 
adequately track growth or decline. 
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HISTORY AND CHRONOLOGY 
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Black World Studies at Loyola University Chicago: A Brief History 
In 1968, just as at many other college campuses across the country in the mid and late 
1960's, black students at Loyola University were calling for African American students 
to be involved in the university power structure, and for more focus on African American 
programs and academics. The process seemed slow-going to the students, and they 
voiced their dissatisfaction in the Loyola student newspaper. Student representative 
Harry Smotherman stated that "most black students have been irritated at the slow pace 
of development."! But although the process seemed slow to those on the outside, things 
were moving along at a steady pace on the inside. 
Mathematics professor Dr. Milton Gordon, himself active in the Black community saw 
the need to reach out to the West Side and South Side of Chicago to enrich the student 
population at Loyola. He approached then-president Fr. Raymond C. Baumhart with the 
idea of creating an African American Studies program. He received an "enthusiastic" 
response, and in the fall of 1968 the African American studies committee was formed. 2 
The committee included "Doctors Gray Bream, M. Fredericks, Paul Hahn, B.LC. Ijomah, 
R. Nickolay, J. Penick, R. Pugh, J. Shack, K Sheridan, Paul Mundy, Father Pendergast, 
and Misters R. Quarles, William Davis, M. Canady, Terry Mason, Harry Smotherman, 
and S. Hautzinger." Dr. Gordon served as chairman of the committee.3 
Two African American history courses were offered for the first time in the spring of 
1969 with an emphasis "on the economic and social problems of the black man and the 
ideologies which can solve them." Professor Lamont Yeakey taught both courses and 
with a nod to the student's request to help shape their own education, he offered a 
flexible study approach that would draw out the students and let them "do their own 
thing.,,4 Within a month of the announcement about the history course, two more courses 
focusing on African American sociology. One focused on the "importance of black labor 
in the North ... and ... the formation of ghettos," the other on the problem of "the economic 
effects on the Black personality."s By February 13, 1970, a new black studies program 
was announced in the Loyola student paper.6 It took another few months to work out the 
details. 
Dr. Paul Hahn, himself on the committee raised concerns over the funding of the 
program, its ability to be self sustaining. He also voiced a concern that a "separate 
program can be seen as a form of segregation" and that a "Blacks only program can be 
counter productive." His concerns did not stop the passage of the motion for a Black 
Studies program that would be based on a "genuine determination by the University to 
study the problems confronting a significant section of the community.,,7 The Black 
Studies program received strong support from Dean Fr. Robert McNamara. He 
J "The Student Response to Black Studies" Loyola Phoenix, November 13, 1970 
2 Gordon, Milton, phone interview with author, December 2009. 
3 "Black studies Emerges at Loyola," Loyola Phoenix, October 30, 1970. 
4 "Afro-American Course Opens" Loyola News, November 22, 1968. 
5 "Afro-studies Teachers Tell Course Approaches," Loyola News, December 20, 1968. 
6"Black Studies Get Initial Approval," Loyola Phoenix, February 13, 1970. 
7"lbid 
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acknowledged that "too many Black studies programs evolved out of pressure which got 
them off on the wrong foot." But at Loyola, he said, there was a "remarkable spirit of 
cooperation between students, faculty and administration" that helped to build a "good 
academic program" that would cross disciplines and would encourage an "interest in 
Black history and culture."s In March of 1971 Dr. Gordon accepted the position of 
Chairman of the new African American studies department. The first courses in that 
official program were offered in September, 1971. 
Dr. Gordon continued as director of the department until 1978, when he turned over the 
reins to Dr. Cheryl Johnson-Odim. The department continued to grow, and by the end of 
her time as director there were 34 cross-listed courses offered from 8 departments. Dr. 
Dr. Beverly Walker, as acting director of the program from 1980-1981, announced the 
addition of an Afro-American minor in March 1981.9 Dr. Carol Adams became director 
of the program and steered the ship for 7 years. Dr. Adams oversaw the addition of many 
community outreach programs, such as a series of Black films, and a lecture and forum 
series that highlighted successful Blacks from the community. She also added an African 
American Studies Program newspaper "Drumbeat", support services for black students 
and their parents and student tours to Africa and the Caribbean 10 The African American 
Studies department was in full swing. 
From 1987 until 1992 the department had 4 directors or acting directors. It wasn't until 
1992, when Dr. Ayana Karanja was named director that the program once again had a 
long-term steady hand. Under her leadership in 1997 the program was re-titled Black 
World Studies, reflecting the growing interest in the Black Diaspora and Blacks around 
the world. Additionally Dr. Karanja pressed for a major plan of study. She succeeded in 
her goals, and a major was added to the program in 2008. 11 At that time nearly 50 
courses were cross listed over 13 departments. 
The Black World Studies program is now chaired by Dr. Gerald Steenken, who continues 
to increase course offerings and guides 7 students who are earning their BWS 
undergraduate degree. 12 Although hampered by the declining economy, his dedication to 
the program is palpable. Under his direction the number of cross listed courses offered 
has risen to 56. As a theologian his interests are reflected in the addition of 6 courses 
cross-listed in theology. 
In May 2010, Ms. Graci Wilson will be one of the first students to graduate with a degree 
in Black World Studies. She entered the program as a sophomore after taking a course in 
international politics that focused on the Rwandan genocide and the response, or lack 
thereof of the UN. Her interest grew in African and international politics, and she 
pursued that interest in her capstone experience. Her paper is titled, "If the Husband Has 
Gone, I Could Still Have the Home: Recognition of Agency among Women ofPit-tek 
8 "Black Studies Strongly Supported By Dean," Loyola Phoenix, November 6, 1970. 
9 "Art Therapy, Afro-American minors now offered," Loyola Phoenix, March 20, 1981. 
JOAdams, Carol, phone interview with author, November 2009. 
llKaranja, Ayana, interview with author at Loyola University, Chicago, Illinois, October 2009. 
12 Steenken, Gerald, interview with author at Loyola University, Chicago, Illinois, October 2009. 
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Women's Group in Jinja, Uganda." Ms. Wilson completed the community service 
requirement of the Black Studies program with an 8-week internship at the Pit-tek 
Women's Group in Uganda. 
Ms. Willis spent many hours combing through the Loyola student paper archives 
assisting in this research project. She reflected on that experience and her upcoming 
degree in Black World Studies. She realized that she was the product of an 
"amalgamation of 40 years of work" by men and women who were so dedicated to 
developing, sustaining, and growing the African American Studies program at Loyola. 
Thinking ahead to her graduation, she would like to "find them all and say 'thank you. '" 
Her goals are to make sure they know she is a "successful product of their passion." She 
feels the "weight of their work on her shoulders" and has a "deep sense of gratitude" to 
them all. J3 
Ms. Willis and students like her will not disappoint those who worked so diligently and 
with such passion. 40 years in the making, the Black World Studies Program has 
instilled in her a sense of responsibility to the world in general. She hopes to work in the 
grassroots movements, primarily in Africa, that find solutions from within the 
community. Her service to the world will be a very important chapter in the history of the 
African American Studies Program at Loyola. 
/3 Willis, Graci, phone interview with author, January 2010. 
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CHRONOLOGY 
(Documents illuminating this chronology are found in the appendix) 
1935 
A syllabus from fall 1935 indicates that the issue of race relations in the US was of 
particular importance. The selected bibliography from the syllabus shows that this topic 
was one that crossed disciplines. 
1968 
A committee was formed to consider the inclusion of Afro-American Studies in the 
College of Arts and Sciences. Dr. Milton Gordon was named as chair of that committee. 
1971 
The Afro-American Studies Program was initiated. 8 courses from 7 departments were 
cross listed as AFRO courses. Dr. Milton Gordon was named director and a call went out 
for full and part-time faculty to hold joint appointments in African American Studies and 
other departments. 
1975 
The AASP and the Theater department created the Black Theater workshop. 
1975 
The AASP published the first two editions of a newsletter The Underground Express, 
targeted specifically to black students. 
1976 
A three-year plan for the department recommended the hiring of Black faculty in English, 
History, Political Science, and Sociology to teach those courses cross-listed with AASP. 
1978 
Dr. Cheryl Johnson-Odim was named as Director. Under her leadership, the department 
developed a strong African American History Month schedule of community events. She 
established the Black Women's Group and the number of cross-listed courses increased 
to 31 in 1979. 
1980 -1981 
Beverly Butler Walker served as Acting Director. 
1981 
Dr. Carol Adams was name Director. 
1981 
A Minor field of study was added to the program. 
1984 
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A report written by Dr. Carol Adams detailed the accomplishments of the AASP and a 5-
year plan for the future. 
1987-1988 
William R. Dave served as Acting Director. 
1988-1989 
Ralph Arnold served as acting Director. 
1989 
Dr. Robin Jarrett was named Director. 
1991-1992 
Waldo Johnson served as Acting Director. 
1992 
Dr. Ayana Karanja was named Director. 
1997 
The program became known as Black World Studies 
2005 
A proposal was drafted to create a Major in Black World Studies. 
2006 
The proposal to create a Major in Black World Studies was approved. 
2008 
A major program of study was added. The cross-listed courses offered increased to over 
50. 
2008 
Dr. Gerald Steenken served as Acting Director. 
2009 to present 
Three are 56 cross-listed courses representing 13 departments. 
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Loyola University Chicago- Key Facts: 2009/2010 Page 1 of 2 
KEY FACTS: 2009/2010 
Michael 1. Garanzini, 5.1., President 
• Total enrollment: More than 15,879 
• 71 undergraduate majors and 71 minors 
• 85 master's, 31 doctoral degrees, and 26 graduate-level certificate programs 
• 14: 1 student/faculty ratio 
• 138,000 alumni; 82,000 in Chicago 
• One of only eight percent of all American colleges and universities to have a Phi Beta Kappa honor 
society chapter 
• Undergraduate tuition (full-time entering fall 2009): $29,850 
Loyola University Chicago, a private university founded in 1870 as St. Ignatius College, is the nation's largest 
Jesuit, Catholic University and the only one located in Chicago. 
Loyola University Chicago is comprised of four campuses: Lake Shore (LSC), Water Tower (WTC), Medical 
Center, and the John Felice Rome Center in Italy; and is home to ten schools and colleges: arts and sciences, 
business administration, communication, education, graduate studies( law, medicine/ nursing/ continuing and 
professional studies, and social work. Loyola also serves as the U.S. host university to the Beijing Center for 
Chinese Studies in Beijing, China. 
Recognizing Loyola's excellence in education, U.S.News and World Report has ranked Loyola conSistently 
among the "top national universities" in its annual publications, and named the University a "best value" in Its 
2010 ran kings. Loyola is among a select group of universities recognized for community service and 
engagement by prestigious national organizations like the Carnegie Foundation and the Corporation for 
National and Community Service. 
Lake Shore Campus - 1032 W. Sheridan Road 
• Acquired in 1906. State of Illinois issued charter that 
founded Loyola University Chicago 
in 1909 
• Serves as main residential and undergraduate campus; 
home to more than 3,000 students, and set along the 
shores of Lake Michigan 
• Home to more than 40 buildings, including the 5,200-seat, 
45,000 square-foot Joseph J. Gentile Center; the Michael R. 
and Marilyn Quinlan Life Sciences Education and Research 
Center, an innovative facility featuring state-of-the-art 
science labs; Cudahy Library, the main University library; 
and the Richard J. Klarchek Information Commons, a 72,000 
square-foot environmentally friendly annex to Cudahy 
Library that is Silver Level Leadership in Energy and 
Environmental Design (LEED) certified 
• Site of Mundelein Center, a national historic landmark, and 
the home of a mUlti-purpose fine arts and theatre programming center 
• Location of the College of Arts and Sciences, the largest of the University's ten schools and 
colleges; the Graduate School, offering master's and doctoral degree programs in a variety 
of areas; and the Marcella Niehoff School of NurSing, the first accredited collegiate nursing 
school in Illinois 
Water Tower Campus - 820 N. Michigan Avenue 
• Established in 1946, located just off Michigan Avenue, 
Chicago's famed "Magnificent Mile" 
• Downtown location offers invaluable access to internships, 
careers, and networking opportunities with locally and 
nationally recognized Fortune 500 companies 
• Host to a majority of graduate-level classes, along with 
some undergraduate classes 
http://www.luc.edulkeyfacts/index.shtml 
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Loyola University Chicago- Key Facts: 2009/2010 
• Home to the School of Business Administration, Graduate School of Business, School of Education, 
Corboy Law Center, School of Continuing and Professional Studies, School of Social Work, School of 
Communication, and Institute of Pastoral Studies 
• Houses Office of the PreSident, along with other key University administrative offices 
• Site of the Loyola University Museum of Art (LUMA), and the University's historic Lewis Towers 
• Location of Loyola's only downtown residence hall, the Rev, Raymond C. Baumhart, S.J., Residence 
Hall and Terry Student Center 
Medical Center Campus - 2160 S. First Avenue, Maywood, IL 
• Opened in 1969 
• Home to Loyola University Health System, which includes 
Loyola University Medical Center and 17 off-site facilities 
• 61-acre campus located in west suburban Maywood, Illinois 
• Leading academic medical center serves as major referral 
center for heart disease, cancer, burn, trauma, and neonatal 
care 
• Site of the Stritch School of Medicine and its more than 550 
students 
• For more information, visit WWwJt'!J1$,Qrg or contact Loyola 
University Health System media relations at 708.216.3200 
The John Felice Rome Center - Via Massimi 114/ A, Rome, Italy 
• Established in 1962 
• Provides more than 400 students a year with the cultural 
advantages of studying abroad, 
making it one of the largest centers in Western Europe for 
international education in the 
arts and sciences 
• Students live and study on five-acre campus on Via Massimi 
in Monte MariO, four miles 
from downtown Rome, Italy 
• Alma mater of more than 13,000 alumni worldwide 
http://www.luc.edu/keyfacts/index.shtml 
Page 2 of2 
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Loyola University Chicago's College of Arts and 
Sciences (CAS) offers undergraduates a 
comprehensive liberal arts education that 
introduces them to various disciplines and 
viewpoints in the natural sciences, social 
sciences, and humanities. CAS students develop 
valuable career and life skills, including critical 
thinking, strong verbal and writing abilities, 
comprehensive general knowledge, social 
awareness, and research competencies. As the 
largest of Loyola's 10 schools, CAS has extensive 
resources, providing students with modern labs 
and electronic classrooms, opportunities to 
participate actively in research, and a 
distinguished faculty of teacher-scholars. 
Recent growth and renovation at both Loyola's 
Lake Shore and Water Tower Campuses have 
enhanced living and learning for students. Some 
of the additions include the state-of-the-art 
Quinlan Life Sciences Education and Research 
Center, two residence halls, the Loyola University 
Museum of Art, and the Sullivan Center for 
Student Services, which consolidates more than 
a dozen campus offices into one convenient 
location. The Information Commons, a high-tech, 
environmentally-designed library, study sp,Ke, 
and instructional center, opened in early 20,')8. 
For more information about what's new at 
Loyola, visit LUC.edu/undergrad/whatsneUl. 
At top right: Information Commons, a new fou, story lakeside research f,' :ility, 
opened at the Lake Shore Campus in early 200 
THE MAJOR 
BA in Black World Studies 
Loyola's Black World Studies (BWS) major allows students to 
become informed and knowledgeable in dialogues 
concerning the historical, sociological, literary, cultural, and 
spiritual dimensions of Black life in the U.s, and in specific 
African contexts, Inaugurated in 1971 as a minor, Black 
World Studies was the first interdisciplinary program in 
Loyola's College of Arts and Sciences. The current Black 
World Studies major educates individuals working in social 
and pUblic service organizations who seek to enhance their 
awareness of racial, cultural, and ethnic differences. 
Although the continent of Africa has a vast history and rich 
culture, it faces significant challenges, including a shortage 
of clean water, dwindling food supplies, famine, war, and 
disease, Black World Studies provides students with an 
understanding of these global issues confronting African 
people and their descendants, Graduates will be prepared 
to address these and other human environmental crises. 
[CONTINUED] 
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THE MAJOR [CONTINUED] 
Students pursuing the Black World Studies major develop an 
understanding of the history of enslavement of Africans in 
the Western Hemisphere as this history relates to current 
issues of race and racism in America and elsewhere. During 
the course of their studies, students conduct research and 
share their knowledge with groups that are nationally, 
ethnically, and politically diverse. Students are also 
encouraged to participate in internships, service-learning 
experiences, and study abroad opportunities. These 
educational activities prepare students for life in a complex, 
diverse world where good citizenship is highly valued. 
Black World Studies is also useful to students planning to 
work in social and political service organizations. Students in 
this major learn to: 
• Appreciate the contributions of the Black world to religion, 
literature, performance, and the arts. 
• Master the research methods traditionally used to study 
Africa and her scattered people and their cultures. 
• Understand the impact and politics of language and culture 
and its use in various settings, both formal and informal. 
• Examine the implications for poor and disenfranchised 
populations who are often the victims of a disingenuous 
research agenda. 
• Develop critical thinking and writing skills in the discourses 
comprising the discipline. 
• Apply the disciplinary knowledge acquired in the service of 
people of color and become aware of employment 
opportunities based on acquired disciplinary specialization. 
• Recognize the significant achievements of people of color 
in the United States and in global contexts. 
• Become sensitive to and tolerant of differences with regard 
to race, class, gender, sexual orientation, age, ethnicity, 
and religion. 
• Apply research methods acquired in the BWS course 
sequence. 
• Associate with a social service or community organization 
or other internship opportunity. 
• Demonstrate proficiency in writing through construction of 
a paper based on the acquired research methodology and 
hands-on field study or internship experience. 
• Build the capacity to become social change agents. 
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The Black World Studies major requires 11 courses 
(33 credit hours): 
• Four foundation courses (12 credit hours) 
• Four courses (12 credit hours) from one area of 
concentration (history, literature and the arts, or social 
science) 
.Three elective courses (nine credit hours) 
Foundation Courses (Completeallfour) 
BWS 102 Introduction to Black World Studies 
BWS 202 Culture, Identity, and Performance 
BWS 304 Research Methods in Black World Studies 
BWS 397 Capstone Requirement 
One Area of Concentration (Complete four courses in any 
one of the following three concentrations; at least two of 
these courses need to be 200 level or higher and at least one 
additional course needs to be 300 level or higher.) 
History Concentration 
Choose four courses: 
BWS 111 Survey of Islamic History (History, HIST 109) 
BWS 300 History of Islam in Africa (HIST 300) 
BWS 302 Islam in the African American Experience 
(HIST 380A) 
BWS 363 Civil War and Reconstruction (HIST 363) 
BWS 371 American Social History: Race and Ethnicity 
(HIST 371) 
BWS 374 Black Politics (HIST 374) 
BWS 379 African American History to 1865 (HIST 379) 
BWS 380 African American History Since 1865 (HIST 380) 
BWS 386 African History to 1600 (HIST 350) 
BWS 387 African History Since 1600 (HIST 351) 
BWS 388 U.s. History: Rebels and Reformers (HIST 381) 
Literature and the Arts Concentration 
Choose four courses: 
BWS 109 Jazz Band (Music, MUSC 109) 
BWS 158 Introduction to Gospel Music (MUSC 158) 
BWS 159 Introduction to Jazz (MUSC 156) 
BWS 251 African American Art (Fine Arts, FNAR 251) 
BWS 254 History of African American Music (MUSC 250) 
BWS 280 Francophone Literature: Africa and the Caribbean 
(Literature in Translation, LlTR 280) 
BWS 282 African American Literature (English, ENGL 282) 
BWS 316 Caribbean Literature in English (ENGL 316) 
BWS 384 African Literature in English (ENGL 314) 
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BWS 389 Advanced Study of African American Literature 
(ENGL 389) 
BWS 396 African American Theatre (Theatre, THTR 396) 
Social Sciences Concentration 
Choose four courses: 
BWS 110 International Relations (Political Science, PLSC 102) 
BWS 122 Race and Ethnic Relations (Socialagy, SOCL 122) 
BWS 213 Contemporary African Cultures (Anthropalagy, 
ANTH 213) 
BWS 214 African American Anthrapalagy (ANTH 214) 
BWS 218 African American Palitics (Palitical Science, PLSC 
218) 
BWS 228 Sacialagy of African American Experience (SOCL 
228) 
BWS 250 Inequality in Saciety (SOCL 250) 
BWS 340 Internatianal Relations af Africa (PLSC 340) 
BWS 342 African Political Systems (PLSC 342) 
BWS 361 Anthropalagy of Race and Ethnicity (ANTH 361) 
BWS 372 Crime, Race, and Vialence (Criminal Justice, CRMJ 
372) 
BWS 398 Psychalogy Seminar and Topic: Stereotyping, 
Prejudice, and Discriminatian (Psycholagy, PSYC 
398) 
Electives 
Choose three additional courses (BWS 103-207, BWS 203-303, 
BWS 305-396, BWS 399-499) that have not been taken from your 
concentration. Of the three elective courses taken, at least one of 
them needs to be 200 level or higher and at least one additional 
course needs to be 300 level or higher. 
BWS 104 Gospel Chair (MUSC 104) 
BWS 114 Introductian to. the Qur'an (Thealagy, THEa 114) 
BWS 199 Early African Christianity (THEa 176B) 
BWS 199 Moral Problems: Poverty/Age of Glabalization 
(THEO 192) 
BWS 199 Moral Problems: Racism (THEO 192) 
BWS 199 Maral Problems: HIVIAIDS in Global Perspective 
(THEO 192) 
BWS 219 Intercultural Communication (Communication, 
CMUN 218) 
BWS 271 World Cultures (ANTH 271) 
BWS 277 Warld Religions (THEO 177) 
BWS 285 Action and Value: Race and Gender (Philosaphy, 
PHIL 285) 
BWS 288 African American Religious Experience (THEO 176) 
BWS 297 African American Cinema (CMUN 260) 
BWS 297 Glabalizatian and Lacal Cultures (selected 
sectians) (ANTH 271) 
BWS 355 Art of Africa (FNAR 355) 
BWS 361 American Black Men (Sacial Wark, SOWK 361) 
BWS 385 Multiculturalism (PHIL 389) 
BWS 395 Comparative Race Relatians (SOCL 370) 
BWS 395 African American Theology (THEO 312) 
BWS 435 African-Centered Psychology (Counseling 
Psychology, CPSY 435) 
Other elective courses may be available with the director's 
consultation and permissian. 
MINOR REQUIREMENTS 
The Black World Studies minor requires five courses (15 credit 
hours), including one foundational course (BWS 102 or BWS 
202) and four BWS electives, two of which must be chosen 
from a single department. At least one of the four electives 
needs to be 200 level ar higher and at least one additional 
elective course needs to be 300 level or higher. 
CORE CURRICULUM 
• Focuses on desired knowledge, skills, and values in addition 
to academic disciplines. 
• Includes 45 credit hours of coursework, developing 
important skills through 10 required areas af knowledge: 
• Important skills include communication, critical thinking, 
ethical awareness, information literacy, quantitative 
and qualitative analysis, research methods, and 
technolagicalliteracy. 
• Required areas include college writing seminar(s), artistic 
knowledge and experience, historical knowledge, literary 
knowledge, scientific literacy, societal and cultural 
knowledge, philosophical knowledge, theological and 
religious studies, and ethics. 
• "Values Across the Curriculum" requirements: 
• 12 credit hours completed through the Core, major, or 
electives, focusing on: 
• Understanding and promoting justice 
• Understanding diversity in the United States 
. and the world 
• Understanding spirituality or faith in action in the world 
• Promoting civic engagement or leadership 
.. 
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• Makes up about one-third of a student's Loyola academic 
experience, complemented by the major and electives. 
• Incorporates great flexibility with myriad courses from 
which to choose for each required area. Courses may 
be completed at any time during a student's Loyola 
education. 
For more information, please visit LUC.edu/core. 
BLACK WORLD STUDIES AND THE 
CORE CURRICULUM 
Of the 11 courses required for a BWS major and of the five 
courses required for a BWS minor, the following BWS courses 
count for both a Knowledge Area and Values Area of Loyola's 
Core Curriculum. 
Knowledge Area 
Artistic Knowledge or Experience (one course, three credit 
hours) 
BWS 109 (MUSC 109) Jazz Band (one credit hour) 
Historical Knowledge (two courses, six credit hours) 
BWS 111 (HIST 109) Survey of Islamic History 
Literary Knowledge or Experience (two courses, six credit 
hours) 
BWS 282 (ENGL 282) African American Literature 
Societal and Cultural Knowledge (two courses, six credit 
hours) 
BWS 110 (PLSC 102) International Politics 
BWS 122 (SOCL 122) Race and Ethnic Relations 
BWS 271 (ANTH 271) World Cultures 
Theological and Religious Studies Knowledge (two courses, 
six credit hours) 
BWS 114 (THEO 114) Introduction to the Qur'an 
BWS 199 (THEO 176B) Early African Christianity 
BWS 277 (THEO 177) World Religions 
BWS 288 (THEO 176) African American Religious Experience 
Ethics (one course, three credit hours) 
BWS 199 (THEO 192) Moral Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192) Moral Problems: Immigration 
BWS 199 (THEO 192) Moral Problems: HIVIAIDS in Global 
Perspective 
Values Area 
Understanding Diversity in the U.S. or the World (one course, 
three credit hours) 
BWS 122 (SOCl122) Race and Ethnic Relations 
BWS 271 (ANTH 271) World Cultures 
BWS 277 (THEO 177) World Religions 
BWS 282 (ENGL 282) African American Literature 
BWS 288 (THEO 176) African American Religious Experience 
Understanding Spirituality or Faith in Action in the World 
(one course, three credit hours) 
BWS 199 (THEO 176B) Early African Christianity 
BWS 199 (THEO 192) Moral Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192) Moral Problems: Racism 
BWS 199 (THEO 192) Moral Problems: HIVIAIDS in Global 
Perspective 
BWS 277 (THEO 177) World Religions 
BWS 288 (THEO 176) African American Religious Experience 
Understanding and Promoting Justice (one course, three 
credit hours) 
BWS 199 (THEO 192) Moral Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192) Moral Problems: Racism 
BWS 199 (THEO 192) Moral Problems: HIVIAIDS in Global 
Perspective 
LOYOLA UNIVERSITY CHICAGO 
Undergraduate Admission Office 
1032 W. Sheridan Road, Chicago, Illinois 60660 
Phone: 800.262.2373 
E~mail: admission@luc.edu 
Web site: LUC.edu/undergrad 
FOR MORE INFORMATION 
J. Gerald Steen ken 
Director, Black World Studies Program 
Loyola University Chicago 
820 N. Michigan Ave. 
Lewis Towers, Room 900 
Chicago, Illinois 60626 
E-mail: jsteenk@luc.edu 
Web site: LUC.edu/blackworld 
To access this and other undergraduate program 
brochures-and any updated information-please 
visit LUC.edu/undergrad/academics. 
Loyola is an equal opportunity educator and employer. Information in this brochure is correct as of 7/09. 
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Undergraduate Studies Catalog 
BLACK WORLD STUDIES PROGRAM 
WJNw.luc.edu/depts/blackworld 
Director: A. Karanja 
OBJECTIVES 
The Black World Studies program (BWS), inaugurated in 1971, was Loyola University 
Chicagor:..'s first interdisciplinary minor. BWS offers a wide array of courses that are strongly 
compatible with most majors, minors, and many areas of concentration. The curriculum 
continues in an evolutionary mode, with new courses and special topics offered on an on-
going basis. Existing courses in the minor program include literature, music, history, politics, 
social work, religion, and the popular and material culture of the black world. Beyond its 
curricular offerings, BWS works cooperatively with other programs and departments 
throughout the university, sponsoring special guest lectures, panels, workshops and 
symposia, which augment classroom instruction and inform the larger community. BWS also 
sponsors an annual Blacks in Science symposium designed to foster an exchange of ideas 
and strategies through which to address the relatively low number of individuals of African 
heritage who enter and successfully complete college and university mathematics and 
science programs. BWS minors are encouraged to take advantage of study abroad programs 
as a means to enhance their knowledge of the broader black experience. 
The Black World Studies program is student-,centered and grounded in the belief that the 
foundation for a productive life is embedded in the educational enterprise. Within this 
framework BWS nurtures the intellectual, social, creative, and emotional life of students who 
pursue the minor. 
REQUIREMENTS FOR THE MINOR 
The Black World Studies minor consists of five courses: BWS 201 and four cross-listed 
electives, two of which must be chosen from a single department. Eligible courses are listed 
below. 
COURSES OF INSTRUCTION 
101. Issues in Black World Studies. 
Designed to create opportunities for students with an interest in the larger curricular thrust 
of BWS to explore specific topics and foci not currently included in the BWS curriculum. 
Contexts such as the history of Black intellectual development, the material culture of Black 
populations, popular culture and the interface between and among various social 
movements. Students can repeat this course to earn up to six hours of credit. 
http://luc.eduiacademics/catalog/undergradiarchiveI20012004/cataloglblackworld.html 11113/2009 
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201. Black World Studies Colloquium. 
Interdisciplinary in nature, this required course focuses on a wide range of issues relevant to 
historical and contemporary African diasporic people, with particular emphasis on America, 
Africa, South America and the Caribbean. Stresses the various cultural configurations that 
exist among African peoples, geographically. Seeks to explore major philosophical, religiOUS, 
anthropological and linguistic themes relative to their lives. Places emphasis on theories of 
race and racialization, and the role of popular culture in shaping African cultures in the West. 
295. Directed Readings. 
An independent program of reading and research developed in consultation with a 
supervising faculty member and the BWS director, usually culminating in a major research 
paper or project. 
395. Special Topics in Black World Studies 
Upper-level cross-listed courses on various topics will be offered from time to time. 
The following courses are cross-listed with Black World Studies and other departments and 
programs. For complete descriptions, see the course listings of originating departments (in 
parentheses). 
Note: Special topics courses originating in other departments are also cross-listed with Black 
World Studies when appropriate. 
ANTHROPOLOGY 
213. Contemporary African Culture. (ANTH 213) (INTS 214) (RCS 213) 
214. African American Anthropology. (ANTH 214) 
271. World Cultures. (ANTH 271) (selected sections) 
COMMUNICATION 
219. Intercultural Communication. (CMUN 218) (selected sections) 
CRIMINAL JUSTICE 
372. Crime, Race and Violence. (CRMJ 372) (PLSC 372) 
EDUCATION 
333. Education of the Urban Child. (CIEP 333) 
ENGLISH 
282. African American Literature. (ENGL 282) 
316. Caribbean Literatures in English. (ENGL 316) (INTS 316) 
http://luc.edulacademics/catalog/undergrad/archive/20012004/cataloglblackworld.html 11113/2009 
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384. African Literatures in English. (ENGL 314) (INTS 317) 
389. Studies in African~American Literature. (ENGL 384) 
FINE ARTS/MUSIC 
104. Gospel Choir. (MUSe 104) 
109. Jazz Band. (MUSe 109) 
156. Introduction to Jazz. (MUSe 156) 
158. Introduction to Gospel Music. (MUSe 158) 
251. African-American Art. (FNAR 251) 
254. History of African-American Music. (MUSe 250) 
355. Art of Africa and Oceania. (ANTH 345) (FNAR 355) (INTS 355) 
HISTORY 
363. Civil War and Reconstruction. (HIST 363) 
379. African American History to 1865. (HIST 379) 
380. African American History since 1865. (HIST 380) 
386. African History to 1600. (HIST 350) (INTS 378) 
387. African History Post-1600. (HIST 351) (INTS 351) 
388. Rebels and Reformers in U.S. History (HIST 381) (PAX 387) (WOST 303) 
MODERN LANGUAGES AND LITERATURES 
280. Francophone Literature: Africa and the Caribbean (LITR 280 variable topic) 
309. Francophone Literature (in French) (FREN 309) (INTS 309) 
POLITICAL SCIENCE 
218. African American Politics. (PLSe 218) 
340. International Relations of Africa. (INTS 340) (PLSe 340) 
342. African Politics. (INTS 342) (PLSe 342) 
Page 3 of4 
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SOCIOLOGY 
122. Race and Ethnic Relations. (SOCL 122) (PAX 122) (ASIA 122) 
228. Sociology of the African American Experience. (SOCL 228) 
Inequality in Society. (SOCL 250) (PAX 250) (ASIA 250) 
SOCIAL WORK 
374. Cultural Diversity (SOWK 370) (ASIA 370) 
THEOLOGY 
279. Early African Christianity. (THEO 180 variable topic) (INTS 398) (RCS 201) 
280. Native African Spirituality. (THEO 180 variable topic) (INTS 398) (RCS 251) 
288. African American Religious Experience. (RCS 276) (THEO 176) 
Back to Undergraduate Studies Main 
"BACK TO TOP 
Loyola Home Page 
webmaster@luc.edu 
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REQUIREMENTS 
Major 
The BlackWorld Studies major requires 11 courses (33 credit hours): 
• 4 Foundation courses (12 credit hours) 
• 4 courses (12 credit hours) from one area of Concentration (either History, or Literature and the Arts, 
or Social Science) 
• 3 Elective courses (9 credit hours) 
Minor 
The Black World Studies minor requires 5 courses (15 credit hours), including one Foundation course (either 
BWS 102 or BWS 202) and four BWS Electives, two of which must be chosen from a single department. At 
least one of these four Electives needs to be 200 level or higher and at least one further Elective course needs 
to be 300 level or higher. 
LOYOLA UNIVERSITY CHICAGO 
Black World Studies 
Contact Us 
Courses 
Museums and Galleries 
Requirements 
Resources 
Related Links 
Academic Program Brochures 
College of Arts and Sciences 
Core Curriculum 
Undergraduate Admission 
Black World Studies· 820 N. Michigan Avenue· lewis Towers, Room 900 . Chicago, IL 60611 
Phone: 312.915.8662 
Notice of Non-discriminatory Policy 
http;llwww.luc.eduiblackworldirequirements.shtml 1012/2009 
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COURSES 
Foundation Courses (Complete all four) 
BWS 102 Introduction to Black World Studies 
BWS 202 Culture, Identity, and Performance 
BWS 304 Research Methods in BlackWorld Studies 
BWS 397 Capstone Requirement 
One Area of Concentration (Complete four courses in anyone of the following three concentrations; at least 2 
of these courses need to be 200 level or higher and at least one further course needs to be 300 level or 
higher): 
History Concentration 
Choose four courses: 
BWS 111 Survey of Islamic History (HIST 109) 
BWS 300 History of Islam In Africa (HIST 300) 
BWS 302 Islam In the African American Experience (HIST 380A) 
BWS 363 Civil War and Reconstruction (HIST 363) 
BWS 371 American Social History: Race and Ethnlclty (HIST 371) 
BWS 374 Black Politics (HIST 374) 
BWS 379 African American History to 1865 (HIST 379) 
BWS 380 African American History Since 1865 (HIST 380) 
BWS 386 African History to 1600 (HIST 350) 
BWS 387 African History Since 1600 (HIST 351) 
BWS 388 U.S. History: Rebels and Reformers (HIST 381) 
Literature and the Arts Concentration 
Choose four courses: 
BWS 109 Jazz Band (MUSC 109) 
BWS 158 Introduction to Gospel Music (MUSC 158) 
BWS 159 Introduction to Jazz (MUSC 156) 
BWS 251 African American Art (FNAR 251) 
BWS 254 History of African American Music (MUSC 250) 
BWS 280 Francophone Literature: Africa and the Caribbean (LITR 280) 
BWS 282 African American Literature (ENGL 282) 
BWS 316 Carrlbean Literature in English (ENGL 316) 
BWS 384 African Literature in English (ENGL 314) 
BWS 389 Advanced Study of African American Literature (ENGL 389) 
BWS 396 African American Theatre (THTR 396) 
Social Sciences Concentration 
Choose four courses: 
BWS 110 International Relations (PLSC 102) 
BWS 122 Race and Ethnic Relations (SOCL 122) 
BWS 213 Contemporary African Cultures (ANTH 213) 
BWS 214 African American Anthropology (ANTH 214) 
BWS 218 African American Politics (PLSC 218) 
BWS 228 Sociology of African American Experience (SOCL 228) 
BWS 250 Inequality in Society (SOCL 250) 
BWS 340 International Relations of Africa (PLSC 340) 
BWS 342 African Political Systems (PLSC 342) 
BWS 361 Anthropology of Race and Ethnlcity (ANTH 361) 
BWS 372 Crime, Race, and Violence (CRMJ 372) 
BWS 398 Psychology Seminar and Topic: Stereotyping, Prejudice, and Discrimination (PSVC 398) 
Electives 
Choose three additional courses (BWS 103-201, BWS 203-303, BWS 305-396, BWS 399-499) that have not 
been taken from your concentration; of the three elective courses taken, at least one of them needs to be 200 
level or higher and at least one further course needs to be 300 level or higher 
BWS 104 Gospel Choir (MUSC 104) 
BWS 114 Introduction to the Quran (THea 114): 
BWS 199 Early African Christianity (THEa 176B): 
BWS 199 Moral Problems: Poverty/Age of Globalization (THEO 192) 
BWS 199 Moral Problems: Racism (THEO 192) 
BWS 199 Moral Problems: HIV/AIDS in Global Perspective (THEO 192) 
BWS 219 Intercultural Comm\lnlcatlon (CMUN 218) 
BWS 271 World Cultures (ANTH 271) 
BWS 277 World Religions (THEO 177) 
BWS 285 Action and Value: Race and Gender (PHIL 285) 
BWS 288 African American Religious Experience (THEO 176) 
BWS 297) African American Cinema (CMUN 260) 
BWS 297 Globalization and Local Cultures (selected sections) (ANTH 271) 
BWS 355 Art of Africa (FNAR 355) 
http://www.luc.edulblackworldlcourses.shtml 
, SURe" LINKS' 
Black World Studies 
Contact Us 
Courses 
Museums and Galleries 
Requirements 
Resources 
Related Links 
AcademiC Program Brochures 
College of Arts and SCiences 
Core Curriculum 
Undergraduate Admission 
10/212009 
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• 
BWS 361 American Black Men (SOWK 361) 
BWS 385 Multiculturalism (PHIL 389): 
BWS 395 Comparative Race Relations (SOCL 370) 
BWS 395 (African American Theology (THEO 312) 
BWS 435 African-Centered Psychology (CPSY 435) 
LOYOLA UNIVERSITY CHICAGO 
Black World Studies· 820 N. Michigan Avenue· Lewis Towers, Room 900 . Chicago, IL 60611 
Phone: 312.915.8662 
Notice of Non-discriminatory Policy 
http://www.luc.edulblackworldlcourses.shtml 
Page 2 of2 
1012/2009 
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Diversity Council 
Below are the student groups that have representives on our Diversity Council. If you would like to get 
involved with any of the following groups or have any questions, please email Shweta Chawla at 
schawI4@luc.edu. 
Advocate (LGBTQA Organization) 
<' African Student Alliance (ASAJ , 
Alpha Psi Alpha 
BGirl/BBoy Club 
Black Cultural Center (BeC) 
Campus Greens 
Chinese American Student Association (CASA) 
Council of Pan Asian Americans (COPAA) 
Gamma Phi Omega 
Hellenic Student Association (HSA) 
Hillel (Jewish Organization) 
Hindu Student Organization (HSO) 
International Club 
Kapwa (Filipino Organization) 
Korean Student Organization (KSO) 
Lambda Theta Alpha 
Lambda Upsilon Lambda 
Latino American Student Organization (LASO) 
Middle Eastern Student Association (MESA) 
Muslim Student Association (MSA) 
Omega Delta Phi 
Polish Student Alliance (PSA) 
Sigma Lambda Gamma 
South Asian Student Alliance (SASA) 
Spanish Club 
Thai Cultural Organization (TCO) 
Turkish Intercultural Club (TIC) 
Vietnamese American Student Association (VASA) 
Other Multicultural Groups not Associated with SDMA 
For information on the following groups, please contact Student Activities. 
Graduate Students of Color Alliance 
(SOC)2 
http://www.1uc.edul diversity IStudent_ Groups.shtml 10/22/2009 
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Department of Student Diversity and Multicultural Affairs 
Loyola University Chicago 
Mertz 200 
1125 W. Loyola Ave. 
Chicago, IL 60626 
773.508.3909 
E-mail: diversity@luc.edu 
Notice of Non···discrirninatory Policy 
http://www.luc.eduidiversity/Student_Groups.shtml 10/22/2009 
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SPECIAL STUDY PROGRAMS 
Iq~~ -.,~ 
AFRO·AMERICAN STUDIES PROGRAM 
Dr. Milton Gordon, Director 
)bjectives 
The Afro·American Studies Program is an interdisciplinary program which 
lfiers courses in the College of Arts and Sciences, University College and 
.he School of Education. 
The program has three principle objectives: (1) to make known the many 
contributions of Black people in all aspects of American life; (2) to develop 
and carry out meaningful research into some of tIle current problems con· 
fronting Afro·Americans; (3) to participate in community action programs. 
The program attempts to treat one of the most pressing problems in todays 
society, i.e., race relations. It is our belief that once some of the problems of 
being an Afro·American in our society are exposed and discussed in an intelli· 
gent and rational manner, students will be better able to cope with life in a 
multiethnic society . 
. At the present time we have no major in Afro·American Studies; all of our 
courses may be taken as electives. 
Following you will find a list of those courses presently being offered by 
the program. For course descriptions see Jhe indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro·American Anthropology. 
EdUcation 
332. Educa(ion of the Urban Child. 
English 
388. Black Authors since 1914. 
Fine Arts 
309. Non·Western Art. 
313. Afro.American Art I. 
314. Afro·American Art n. 
History . 
379. Afro·American History to 1865. 
380. Afro·American History since 1865. 
Political Science 
222. Local Government & Politics. 
1HI 
328. Political Sociology. 
342. African Political Systems. 
Sociology 
343. Sociology of the Afro·American. 
352. The CommuDity. 
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IQ"'Ti -'1~ 
AFRO·AMERICAN STUDIES PROGRAM 
Dr. Milton Gordon, Director 
The Afro-American Studies Program is an interdisciplinary program which offers 
courses in the College of Arts and Sciences, University College and the School of 
Education. 
The program has three principle objectives: (1) to make known the many 
contributions of Black people in all aspects of American life; (2) to develop and 
carry out meaningful research into some of the current problems confronting 
Afro-Americans; (3) to participate in community action programs. 
The program attempts to treat one of the most pressing problems in today's 
society, i.e., race relations. It is our belief that once some of the problems of 
being an Afro-American in our society are exposed and discussed in an intelligent 
and rational manner, stUdents will be better able to cope with life in a multi· 
ethnic society. 
At the present time we have no major in Afro-American Studies; all of our 
courses may be taken as electives. 
Following you will find a list of those courses presently being offered by the 
program. For course· descriptions see the indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
Education 
332. Education of the Urban Child. 
English 
388. American Literature: 1914·Present; Black Authors. 
Fine Arts 
313. Afro·American History of Art I. 
314. Afro·American History of Art II. 
History 
379. Afro·American History to 1865. 
382. Afro.American History since 1865. 
Military Science 
306. Race and Ethnic Relations in the Military. 
Political Science 
100. Introduction to Politics. 
186 ! LOYOLA UNIVERSITY 
101. American Politics. 
212. The Judicial Process. 
217. American Parties. 
222. Local Government and Politil·s. 
302. American Political Thought .. 
327. Political Psychology. 
328. Political Sociology. 
330. Urban Political Problems. 
342. African Political Systems. 
Sociology 
335. Social Movement and Social Conflict. 
338. The Community. 
339. Introduction to Social Psychiatry. 
340. Sociology of Social Problems. 
343. Sociology of the Afro-American Experience. 
344. Criminal and Delinqucnt Behavior. 
356. Social Stratification and Mobility. 
358. Intergroup Relati()lls. 
359. Urban Sociology. 
370. War, Peace, and RC\lolution. 
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Objectives 
AFRO-AMERICAN STUDIES PROGRAM 
Dr. Milton Gordon. Director I g ,. I.e - ...,.., 
The Afro-American Studies Program is an interdisciplinary program who h 
courses in the College of Arts and Sciences. University College and the ~ch offer; 
Education. Cool of 
The program has three principle objectives: (I) to make known th 
contributions of Black people in all aspects of American life; (2) to dev i many 
carry out meaningful research into some of the current problems conefop ~nd 
Af A . (3) t . .. .. rontm8 ro- meflcans; 0 participate 10 commuOity actIOn programs. 
~he p~ogram attem~ts to lre.at one of. the most pressing problems in tOda 's 
society. I.e .. race relations. It )S our belief that 'once some of the proble . y. b . Af A . . . inS of 
emg an ro- mencan.m our society are exposed and discussed in an intel1' 
and rational manner. students will be better able to cope with life in a Ig~~t 
ethnic society. mil I· 
At the present time we have no major in Afro-American Studies; . all of Our 
courses may be taken as electives. 
Following you will find a list of those courses presently being offered by the 
program. For course descriptions see the indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
Education 
332. Education of the Urban Child. 
English 
388. American Literature: 1914-Present; Black Authors. 
Fine Arts 
313. Afro-American History of Art I. 
314. Afro-American History of Art II •. 
369. History of Afro-American Music. 
History 
379. Afro-American History to 1865. 
380. Afro-American History since 1865. 
Milita.ry Science 
306. Race and Ethnic Relations in the Military. 
Political Science 
100. Introduction to Politics. 
101. American Politics. 
212. The Judicial Process. 
217. American Parties. 
222. Local Government and Politics. 
302. American Political Thought. 
327. Political Psychology. 
328. Political Sociology. 
330. Urban Political Problems. 
342. African Political Systems. 
COLLEGE OF ARTS AND SCIENCES I 201 
Sociology 
335. Social Movement and Social Connict. 
338. Sociology of the Metropolis. 
339. Introduction to Social Psychiatry. 
342. Problems. 
344. Criminal and Delinquent Behavior. 
352. Sociology of Social Policy. 
356. Social Stratification and Mobility. 
358. Intergroup Relations. 
359. Ethnicity and American Society. 
370. Undergraduate Seminar in Special Topics. 
Thclilre 
396. Seminar: Interpretation of Afro-American Drama When Offered. 
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AFRO-AMERICAN STUDIES PROGRAM 
Dr. Milton Gordon. Director 
Objectives 
The Afro-American Studies Program is an interdisciplinary program which offers 
courses in the College of Arts and Sciences. University College and the School of 
Education. 
The program has three principle objectives: (l) to make known the many 
contributions of Black people in all aspects of American life; (2) to develop and 
carry out meaningful research into some of the current problems confronting 
Afro-Americans: (3) to participate in community action programs. 
The program attempts to treat one of the most pressing problems in today's 
society. i.e .. race relations. It is our belief that once some of the problems of 
being an Afro-American in our society are exposed and discussed in an intelligent 
and rational manner. students will be better able to cope with life in a multi. 
ethnic society. . 
At the present time we have no major in Afro-American Studies: all of our 
courses may be taken as electives. 
Following YOll will find a list of those courses presently being offered by the 
program. For course descriptions see the indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
Education 
332. Education of the Urban Child. 
English 
388. American Literature: 1914-Present; Black Authors. 
Fine Arts 
313. Afro-American History of Art I. 
314. Afro-American History of Art II~ 
369. History of Afro-American Music. 
History 
379. Afro-American History to 1865. 
380. Afro-American History since 1865. 
Milita.ry Science 
306. Race and Ethnic Relations in the Military. 
Political Science 
100. Introduction to Politics. 
101. American Politics. 
212. The Judicial Process. 
217. American Parties. 
222. Local Government and Politics. 
302. American Political Thought. 
327. Political Psychology. 
328. Political Sociology. 
330. Urban Political Problems. 
342. African Political Systems. 
COLLEGE OF ARTS AND SCIENCES / 201 
Sociology 
335. Social Movement and Social Conflict. 
338. Sociology of the Metropolis. 
339. Introduction to Social Psychiatry. 
342. Problems. 
344. Criminal and Delinquent Behavior. 
352. Sociology of Social Policy. 
356. Social Stratification and Mobility. 
358. Intergroup Relations. 
359. Ethnicily and American Society. 
370. Undergraduate Seminar in Special Topics. 
Theatre 
396. Seminar: Interpretation of Afro-American Drama When Offered. 
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. . 
AFRO-AMERICAN STUDIES PROGRAM 
Objectives 
Dr. Milton Gordon. Director \ ct'18 -~ OJ 
The Afro-American Studies Program is an interdisciplinary program which offers 
courses in the College of Arts and Sciences. University College and the School of 
Education. 
The program has three principle objectives: (I) to make known the many 
contributions of Black people in all aspects of American life: (2) to develop and 
carry out meaningful research into some of the current problems confrontins 
Afro-Americans: (3) to participate in community action programs. 
The program attempts to treat one of the most pressing problems in today's 
society. i.e .. race relations. It· is our belief that once some of the problems of 
being an Afro-American in our society are exposed and discussed in an intelligent 
and rational manner. students will be better able to cope with life in a multi-
ethnic society. 
At the present lime we have no major in Afro-American Studies: all of our 
courses may be taken as electives. 
Following you will find a list of those courses presently being offered by the 
program. For course descriptions see the indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
Education 
332. Education of the Urban Child. 
English 
388. American Literature: 1914-Present; Black Authors. 
Fine Arts 
313. Afro-American History of Art I. 
314. Afro-American History of Art II. 
369. History of Afro-American Music. 
History 
379. Afro-American History to 1865. 
380. Afro-American History since 1865. 
Military Science 
306. Race and Ethnic Relations in the Military. 
Political Science 
100. Introduc!ion to Politics. 
101. American Politics. 
212. The Judicial Process. 
217. American Parties. 
222. Local Government and Politics. 
302. American Political Thought. 
327. Political Psychology. 
328. Political Sociology. 
330. Urban Political Problems. 
342. African Political Systems. 
COLLEGE OF ARTS AND SCIENCES / 201 
Sociology 
335. Social Movement and Social ConHic!. 
338. Sociology of the Metropolis. 
339. Introduction to Social Psychilltry. 
342. Problems. 
344. Criminal and Delinquent Behavior. 
352. Sociology of Social Policy. 
356. Social Stratification and Mobility. 
358. Intergroup Relations. 
359. Ethnicity and American Society. 
370. Undergraduate Seminar ill Special Topics. 
Theatre 
396. Seminar: Interpretation of Afro-American Drama When Offered. 
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AFRO-AMERICAN STUDIES PROGRAM 
1~1cr-fH Dr. Cheryl E. Johnson, Director Objectives 
The Afr~-American Studies Program is an interdisciplinary program which offers 
cEourse~ In the College of Arts and Sciences, University College and the School of 
dUcatlon. 
Ir' Th~ program has three principal objectives: (~) to make known the many con-
olbutlons ~f black people In all aspects of American life: (2) to develop and carry 
Aut ~eanlngful research into some of the current problems confronting Afro-
mencans; (3) to participate in community action programs. 
s The p~ogram attempts to treat one of the most pressing problems in today's a~clelY, I.e., r~ce r~lations. It.is our belief that once some of the problems of being 
Afro-American In our society are exposed and discussed in an intelligent and 
222 I COLLEGE OF ARTS AND SCIENCES 
rational manner, students will be better able to cope with life in a multi-ethnic 
society. 
At the present time we have no major in Afro-American Studies; all of Our 
courses may be taken as electives. 
The following is a list of those courses presently being offered by the program. 
For course descriptions see the indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
Education 
332. Education of the Urban Child. 
English· 
Fine Arts 
251. Afro-American Art I. 
252. Afro-American Art II. 
History 
379. Afro-American History to 1865. 
380. Afro-American History since 186&. 
Political Science 
100. Politics. 
101. American Politics. 
212. The Judicial Process. 
217. American Parties and the Election Process. 
218. Black Politics. ' 
222. Local Government and Politics. 
224. Chicago Politics and Government. 
327. Political Psychology. 
328. Political Sociology • 
. 302. American Political Thought 
342. African Political Systems 
Sociology 
120. Issues in American Society. 
122. Race and Ethnic Relations. 
123. Mass Media a'nd Popular Culture. 
125. Chicago-Growth of a Metropolis. 
161. Women in Society. 
235. Community. 
250. Inequality In Society. 
"English 283/Studles in Ethnicity. Please see listing In current schedule on 
English 283 (Variable Title) which may at times be cross-listed with AASP. 
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255. Deviance and Social Control. 
260. Power and Change in Society. 
330. The Family. 
335. Urban Sociology. 
348. The Sociology of Health Care. 
350. Poverty and Social Welfare. 
355. Patterns of Criminal Activity. 
Theatre 
323. Rehearsal and Performance. 
396. Seminar Afro-American Theatre. 
I q "1 q -SI (~)\\,.. 
Afro-American Studies Program I 223 
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AFRO-AMERICAN STUDIES PROGRAM 
Objectives 
Beverly E. Walker, Acting Director 
. Iq81-83 
The Afro·American Studies Program is an interdisciplinary program which 
offers courses in the College of Arts and Sciences, University College and the 
School of Education. 
The program has three principal objectives: (1) to make known the many 
contributions of black people in all aspects of American life; (2) to develop and 
carry out meaningful research into some of the current problems confronting 
Afro·Americans; (3) to participate in community action programs. 
The program attempts to treat one of the most pressing problems in today's 
society, i.e., race relations. It is our belief that once some of the problems of 
being an Afro·American in our society are exposed and discussed in an 
intelligent and rational manner, students will be better able to cope with life in a 
multi·ethnic society. 
At the present time we have no major in Afro·American Studies; all of our 
courses may be taken as electives. 
The following is a list of those courses presently being offered by the 
program. For course descriptions see the indicated department. 
Anthropology 
380. Peoples of Africa. 
381. Afro·American Anthropology. 
Education 
332. Education of the Urban Child. 
English· 
269 
Fine Arts 
156. Introduction to Jazz. 
251. Afro-American Art I. 
252. Afro-American Art II. 
History 
253. American Women-Black and White, 1775·1968. 
363. Civil War and Reconstruction. 
379. Afro·American History to 1865. 
380. Afro-American History since 1865. 
386. Survey of African History. (History357.) 
Modern Language (French) 
309. Black French Literature. 
Political Science 
218. Black Politics. 
342. African Political Systems. 
Sociology 
122. Race and Ethnic Relations. 
250. Inequality in Society. 
'English 283 Studies in Ethnicity. Please see listing in current schedule on 
English 283 (Variable Title) which may at times be cross· listed with AASP. 
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AFRO-AMERICAN STUDIES PROGRAM 
Dr. Carol L. Adams, Director I q 8 6 .. 9 b 
Objectives 
The Afro-American Studies Program at Loyola is directed toward acadeIruc excellence 
and social responsibility. It is designed to thoroughly acquaint the student with the 
history of the Black experience in Africa and throughout the diaspora, as well as intra-
, duce the central philosophical and theoretical bases of Black activism. The African 
, past of Black Americans, slavery and its impact on the economic development of the 
United States, racism and its implications in a multi-ethnic society and the analysis of 
the Black liberation movement are among the principle focli of the program. 
Courses in this program complement any major and have the added benefit of con-
tributing to one's understanding of his own, or Mother's culture. Communication, ac. 
curate historical information and the avoidance of ethnocentric frames of reference are 
seen as central to the development of positive race and ethnic relations in this country. 
Requirements for the Minor 
Students must take five courses in AAS; one required and four electives, two of which 
must be selected froni one department. 
1. AAS 201-Afro-American Studies Colloquium \ 
This seminar is required of all minors and may be taken at any point during the mi-
nor sequence. 
2. Four elective courses in AAS-to be chosen from courses cross-listed in the follow· 
ing departments. 
ANTHROPOLOGY HISTORY 
EDUCATION POLITICAL SCIENCE 
ENGLISH RELIGION 
FINE ARTS SOCIOLOGY 
FRENCH THEOLOGY 
The following is a list of those courses presently being offered by the program. For 
course descriptions see the indicated department. 
AFRO-AMERICAN STUDIES 
201. Afro-American Studies Colloquium. 
ANTHROPOLOGY 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
EDUCATION (CURR) 
332. Education of the Urban Child. 
ENGLISH 
283. Studies in Ethnicity. Please see listing in current schedule on English 283 (Vari-
able Title) which may at times be cross-listed with AASP. 
FINE ARTS 
156. Introduction to Jazz. 
251. Afro-American Art I. 
252. Afro-American Art II. 
LINGUISTICS STUDIES / 239 
HISTORY 
253. American Women-Black and White, 1775-1968. 
363. Civil War and Reconstruction. 
379. Afro-American History to 1865. 
380. Afro-American History since 1865. 
386. Survey of African History. (History 357.) 
MODERN LANGUAGE (FRENCH) 
309. Black French Literature. 
POLITICAL SCIENCE 
218. Black Politics. 
342. African Political Systems. 
SOCIOLOGY 
122. Race and Ethnic Relations. 
228. Sociology of the Afro-American Experience. 
250. Inequality in Society. 
THEATRE 
395. Seminar in Afro-American Theatre I. 
396. Seminar in Afro-American Theatre II. 
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Dr. Carol L. Adams, Director I q e s .... t?t t:; 
Objectives 
The Afro-American Studies Program at Loyola is directed toward academic excellence 
and social responsibility. It is designed to thoroughly acquaint the student with the history 
of the Black experience in Africa and throughout the diaspora, as well as introduce the 
central philosophical and theoretical bases of Black activism. The African past of Black 
Americans, slavery and its impact on the economic development of the United States, 
r~cism and its implications in a multi-ethnic society and the analysis of the Black liberation 
movement are among the principle foci of the program. 
Courses in this program complement any major and have the added benefit of contributing 
to one's understanding of one's own, or another's culture. Communication, accurate his-
torical information and the avoidance of ethnocentric frames of reference are seen as central 
to the development of positive race 'and ethnic relations in this country. 
Requirement for the Minor 
Students must take five courses in AAS; one required and four electives, two of which 
must be selected from one department. 
1. AAS 201-Afro-American Studies Colloquium 
This seminar is required of all minors and may be taken at any point during the minor 
sequence. 
2. Four elective courses in AAS-to be chosen from courses cross-listed in the following 
departments. 
ANTHROPOLOGY HISTORY 
EDUCATION POLITICAL SCIENCE 
ENGLISH RELIGION 
FINE ARTS SOCIOLOG Y 
FRENCH THEOLOGY 
The following is a list of those courses presently being offered by the program. For 
course descriptions see the indicated department. 
AFRO-AMERICAN STUDIES 
201. Afro-American Studies Colloquium. 
ANTHROPOLOGY 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
238 I DEGREE PROGRAMS 
EDUCA TION (CURR) 
332. Education of the Urban Child. 
ENGLISH 
283. ~tudie.s in Et.hnicity. PI~ase see listing in current schedule on English 283 (Var-
Iable Title) which may at times be cross-listed with AASP. 
FINE ARTS 
156. Introduction to Jazz. ' 
251. Afro-American Art I. 
252. Afro-American Art II. 
HISTORY 
253. American Women-Black and White, 1775-1968. 
363. Civil War and Reconstruction. 
379. Afro-American History to 1865. 
380. Afro-American History since 1865, 
386. Survey of African History. (History 357.) 
POLITICAL SCIENCE 
218. Black Politics. 
342. African Political Systems. 
PSYCHOLOGY 
398. Psychology of Racial and Ethnic Experience. 
SOCIOLOGY 
122. Race and Ethnic Relations. 
228. Sociology of the Afro-American Experience. 
250. Inequality in Society. 
THEATRE 
395. Seminar in Afro-American Theatre I .. 
396. Seminar in Afro-American Theatre II. 
THEOLOGY 
288. Black Religion in America. 
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AFRO·AMERICAN STUDIES PROGRAM 
Dr. Carol L. Adams, Director I q a l:f -B~ 
Objectives 
The Afro-American Studies Program at Loyola is directed toward academic excellence and social 
responsibility. It is designed to acquaint the student thoroughly with the history of the Black 
experience in Africa and throughout the diaspora, as well as introduce the central philosophical 
and theoretical bases of Black activism. The African past of Black Americans, slavery and its 
impact on the economic development of the United States, racism and its implications in a multi-
ethhic society and the analysis of the Black liberation movement are among the principal foci of 
the program. 
Courses in this program complement any major and have the added benefit of contributing to 
understanding one's own, or another's culture. Communication, accurate historical information 
and the avoidance of ethnocentric frames of reference are seen as central to the development 
of positive race and ethnic relations in uris country. 
Requirements for the Minor 
Students must take five courses in Afro-American Studies: one required and four elective, two 
of which must be selected from one department. 
1. Afro-American Studies 201-Afro-American Studies Colloquium (Afro-American Studies 201, -
a required seminar which may be taken at any point during the minor sequence.) 
2. Four elective courses in Afro-American Studies-to be chosen from courses cross-listed in 
the following departments. 
ANTHROPOLOGY NATURAL SCIENCE 
COUNSELING PSYCHOLOGY and POLITICAL SCIENCE 
HIGHER EDUCATION PSYCHOLOGY 
EDUCATION -SOCIOLOGY 
ENGLISH THEATRE 
FINE ARTS THEOLOGY 
HISTORY FRENCH 
Two of the four electives must be selected from a single department. 
The following is a list of those courses presently being offered by the program. For course 
descriptions see the indicated department. 
AFRO-AMERICAN STUDIES 
201. Afro-American Studies Colloquium. 
ANTHROPOLOGY 
380. Peoples of Africa. 
381. Afro-American Anthropology. 
EDUCATION 
312. Black Leaders and Leadership. 
332. Education of the Urban Child. 
ENGLISH 
283. Studies in Ethnicity. Please see listing in current schedule for English 283 (certain 
sections which may at times be cross-listed with Afro-American Studies). 
FINE ARTS 
156. Introduction to Jazz. 
251. Afro-American Art I. 
252. Afro-American Art II. 
240 / DEGREE PROGRAMS 
363. 
379. 
380. 
386. 
HISTORY 
Civil War and Reconstruction. 
Afro-American History to 1865. 
Afro-American History since 1865. 
Survey of African History. (History 357.) 
218. Black Politics. 
POLITICAL SCIENCE 
342. African Political Systems. 
PSYCHOLOGY 
398. Psychology of Racial and Ethnic Experience. (A selected topic.) 
SOCIOLOGY 
122. 
228. 
250. 
395. 
396. 
Race and Ethnic Relations. 
Sociology of the Afro-American Experience. 
Inequality in Society. 
THEATRE 
Sem~nar in Afro-American Theatre I. (A selected topic.) 
Seminar in Afro-American Theatre II. (A selected topic.) 
THEOLOGY 
288. Black Religion in America. 
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AFRO-AMERICAN STUDIES PROGRAM 
Objectives I q ~ '1 - C, I 
The Afro-American Studies Program at Loyola University is directed toward academic excellence 
and social responsibility. It is designed to acquaint the student thoroughly with the history of the 
Black experience in Africa and throughout the diaspora, as well as introduce the central philosophi-
cal and theoretical bases of Black activism. The African past of Btack Americans, slavery and its im-
pact on the economic development of the United States, racism and its implications in a 
multi-ethnic society and the analysis of the Black liberation movement are among the principal foci 
of the program. 
<;:ourses in this program complement any major and have the added benefit of contributing to un-
derstanding one's own, or another's culture. Communication, accurate historical information and 
the avoidance of ethnocentric frames of reference are seen as central to the development of posi-
tive race and ethnic relations in this country. 
Requirements for the Minor 
Students must take five courses in Afro-American Studies: one required and four elective, two of 
which must be selected from one department. 
1. Afro-American Studies 201"':"Afro-American Studies Colloquium (Afro~American Studies 
201, a required seminar which may be taken at any point during the minor sequence.) 
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2. Four elective courses in Afro-American Studies-to be chosen from courses crOSS-listed in 
the following departments. 
ANTHROPOLOGY HISTORY 
COUNSELING PSYCHOLOGY and NATURAL SCIENCE 
HIGHER EDUCATION POLITICAL SCIENCE 
EDUCATION PSYCHOLOGY 
ENGLISH SOCIOLOGY 
FINE ARTS THEATRE 
FRENCH THEOLOGY 
Two of the four electives must be selected from a single department. 
The following is a list of those courses presently being offered by the program. For course descrip. 
tions see the indicated departmen,t. 
AFRO-AMERICAN STUDIES 
201. Mro-American Studies Colloquium. This course is designed to provide a broad over-
view for the study of the Black experience in America. Key areas in the history of the Afro-
American will be explored, as well as contemporary issues that impact upon the Black 
community. 
ANTHROPOLOGY 
213. Peoples of Africa. 
214. Afro-American Anthropology. 
EDUCATION 
312. Black Leaders and Leadership 
332. Education of the Urban Child. 
282. Mro-American Literature. 
104. Gospel Choir. 
156. Introduction to Jazz. 
158. Introduction to Gospel Music. 
251. Afro-American Art. 
350. Survey of African History. 
364. Civil War and Reconstruction. 
ENGLISH 
FINE ARTS 
HISTORY 
379. Afro.AmericanHistory to 1865. 
380. Afro-American History Since 1865. 
SOCIOLOGY 
228. Sociology of the Afro-American Experience. 
250. Inequality in Society. 
THEOLOGY 
276. Black Religion in America. 
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Objectives 
The African-American Studies Program at Loyola University, since its inception in 
1971, is directed toward academic excellence and social responsibility. Using an 
interdisciplinary approach, a minor in African-American studies thoroughly acquaints students 
with the history of the African-American experience in the United States, Africa, and the' 
Caribbean. Students are encouraged to approach topical issues from a number of disciplines 
and to design a plan of study to complement their majors. 
I Particular emphasis is given to ethnographic or descriptive studies of African-American 
community and family life in Chicago. Such studies explore the richness of Chicago' 
neighborhoods and people, reflecting the important social and cultural contributions of 
African-Americans. 
Th7 interdisciplinary study of African-Americans encourages proficiency in a 
substantive knowledge area and develops critical writing and thinking skills. A minor in 
African-American studies also encourages the integration of multi-cultural experiences into 
a well-rounded liberal arts education. The program's critical examination of contemporary 
social issues and commitment to positive social change is consistent with the Jesuit 
emphasis on social justice. 
Requirements for the Minor 
The African-American studies minor consists of five courses: AASP 20 I and four, 
electives to be chosen from courses cross-listed in the following departments. 
ANTHROPOLOGY 
COUNSELING PSYCHOLOGY 
AND HIGHER EDUCATION 
MODERN LANGUAGES AND LITERATURES 
NATURAL SCIENCE 
POLITICAL SCIENCE 
AFRICAN-AMERICAN STUDIES I 203 
ENGLISH 
FINE ARTS 
HISTORY 
PSYCHOLOGY 
SOCIOLOGY 
THEOLOGY 
Two of the four electives must be selected from a single de~ar,tment. The f?ll?wing 
is a list of courses being offered by ,the program. For course descnptlOos see the mdlcated 
department. Courses of Instruction 
Note: Selected topics courses in other departments are also cross-listed with African-
American Studies whenever the selected topic is pertinent. 
AFRICAN-AMERICAN STUDIES 
201. African-American Studies Colloquium. This interdisc!plinary cour~e focus~s on 
various issues affecting the contemporary African-Amencan commu~lty. partlcu!ar 
emphasis will be given to descriptive, firsthand accounts of commumty and family 
life in Chicago. Readings will be drawn from several disciplines, including sociology, 
political science, arts and humanities, history, education, theology, anthropology and 
will prepare minors in African-American studies for other AASP courses. 
312. African-American Leaders and Leadership. 
326. African-American Authors. 
ANTHROPOLOGY 
213. Peoples of Africa. (ANTH 213) . 
381. African-American Anthropology. (ANTH 214) 
EDUCATION 
332. Education of the Urban Child. (CHRD 332) 
ENGLISH 
282. African-American Literature. (ENGL 282) 
FINE ARTS 
104. Gospel Choir. (FNAR 104) 
156. Introduction to Jazz. (FNAR 156) 
158. Introduction to Gospel Music. (FNAR 158) 
251. African-American Art I. (FNAR 251) 
HISTORY 
363. Civil War and Reconstruction. (HIST 363) 
379. African-American History to 1865. (HIST 379) 
380. African-American History since 1865. (HIST 380) 
386. African-History to 1600. (HIST 350) 
387. African History Post 1600. (HIST 351) 
POLITICAL SCIENCE 
218. African-American Politics. (PLSC 218) 
342. African Political Systems. (PLSC 342) 
SOCIOLOGY 
122. Race and Ethnic Relations. (SOCL 122) 
228. Sociology of the African-American Experience. (SOCL 228) 
2S0. Inequality in Society. (SOCL 250) 
THEOLOGY 
288. African-American Religion in America. (THEO 276) 
57
Director: Aylinu I. K.ar.l.nja 
• OBJECTIVES 
The African-American Studies Program at Loyola 
UnivcflIity. since its inception in 1971. is direcu:d 
toward 8Cackmic excellence llIld Hocial regponsibility. 
Using an interdisciplinllI)' approach, 8. minor in African-
Aroerican studies thoroughly acquaints students with the 
histoJ)' of the African-American experience in tbe 
United States, Africa, and the Caribbean. Students are 
cmcourage~ to approach topical issues from a number of 
disciplines lind to design a plan of study to complement 
their majors. 
Particular emphasis is given to etbnographic or 
descriptive studies of African-American community and 
fllJllily life in Chicago. Such sludies explore the richness 
of Chicago neigbborlloods and people. re6ecWlg the 
important social and cultural contributions of African-
Americans. 
The intcrdisciplinllr)' study of Afcican-Americans 
encourages proficiency in a I'Ub5r.tntive knowledge area 
and develops critical writing and thinking skills. A 
minor in African-American studies also encourages lIle 
integration of multi-cultural cxperiences iDto a well-
rounded liberal arts education. The progrllJD's criticn! 
• f 
exllIDination of contemporary 60cial is~ues and commit-
ment to positive social change is consistent with the 
JeBuit emphasis on social justice . 
• REQUIREMENTS FOR THE MINOR 
The African-American studies minar consists of fivc 
courseS; AASP 201 and four electives to be chosen from 
courses cross-listed in tIle following department~. 
. . 
ANIHROPOLOGY 
COUNSELING PSYCHOLOGY & InGHER 
EDUCATION 
ENGUSH 
FlNE ARTSIMUSIC 
mSTORY 
MODERN LANGUAGES & LITERATURES 
NATIJRAL SCIENCE 
POLITICAL SCIENCE 
PSYCHOLOGY 
SOCIOLOGY 
THEOLOGY 
Two of the four electives must be selected from a 
single department. The following is a list of courseS 
being offered by tbe program. FOT course descriptions 
see the indicated department. 
• COURSES OF INSTRUCTION. 
Note: Selected topic;s c()urSt.f ill ()ther departments 
are also cross-lisud with African-American studies 
whenever the selected topic is pertinent. 
AFRICAN-AMERICAN STIJDlES 
201. African-American Studies Colloquium. This 
interdisciplinary course focuses on various i~sues 
affecting the contemporary African-American 
community. Particular empb;u;is will be given to 
descriptive. firsthand accounts of community and 
family life in Chicago. Readings will be drawn 
from several diliciplines, including sociology, 
political science, IUts and humanities, history. 
education. theology, anthropology llIld will 
prepare minors in MriCllll-Americao studies for 
other AASP COIlrS¢Ii. 
156. Introduction 10 Jazz. (MUSC 156) 
158. Introduc:tiOD to Gospel Music. (MUSe 158) 
251. African-American ArL (I'NAR 251) 
254. History uf African-American Music. 
(MUSe 258) 
355. Art of Africa and Oceania. (FNAR 355) 
mSTORY 
363. Civil War and Reconstruction. (lUST 363) 
379. African-American History to 1865. (lUST 379) 
380. African-American History siDce 1865. 
(mST 388) 
386. African History to 1600. (HISf 350) 
387. African History Post-1600. (lUST 351) 
POUTICAL SCIENCE 
218. Atrican-American Politics. (PLSC 218) 
340. International Relations of Africa (PLSC 340) 
ANTIIROPOLOGY 
213. Peoples of Africa. (AN1"H 213) 
214. Africao-American Anthropology. (ANTH 214) 
CRIMINAL JUSTICE 
372. Crime, Race and Violence. (CRMJ 371) 
(PLSC 372) 
EDUCA110N 
332. Education of the Urban Child. (CURR 332) 
ENGUSH 
282. African-American Uterature.(ENGL 282) 
FINE ARTSIMUSIC 
164. GnRpel (~hnir. (MUSe 104) 
109. Jazz Band. (MUSC 109) 
342. African Political Systems_ (PLSC 342) 
372. Crime, Race and Violence. (CRMJ 372) 
(pLSC 372) 
SOCIOLOGY 
122. Race and Ethnic RelatioDS. (SOCL 122) 
228. Sociology of the African-American Experience. 
(SOCL 228) 
250. Inequality in Society. (SOCI. 250) 
TIlEATRE 
396. Mricao-American Theatre. 
(TIITR 396 - Vllriablc Thpic) 
THEOLOGY 
288. Afri(8D-Amerlcan Religious Ellperlcnc:e. 
(THEO 276) 
58
\ '1 gS- .. 9 (0 
Director: Ayana I. Karanja 
• OBJECTIVES 
The African-American Studies Program, 
inaugurated in 1971, offers a wide array of 
coprses that are strongly compatible with 
metjors, other minors, and other areas of 
study. The African-American studies cur-
riculum examines history, politics, religion, 
popular culture and several other dimen-
sions of African-Americana. Thus, the . 
program attempts to reflect the totality of 
the African-American experience. The pro-
gram is student-centered, and grounded in 
the belief that the foundation for a pro-
ductive life is embedded in the educational 
enterprise. It is within this framework that 
the African-American Studies Program 
seeks to nurture students' intellectual, 
creative, and emotional growth. 
• REQUIREMENTS FOR THE MINOR 
The African-American studies minor 
consists of five courses: AASP 201 and 
four electives, two of which must be chosen 
from a single department. 
ANTHROPOLOGY 
COUNSELING PSYCHOLOGY AND 
HIGHER EDUCATION 
CRIMINAL JUSTICE 
ENGLISH 
FINE ARTSIMUSIC 
HISTORY 
MODERN LANGUAGES AND 
LITERATURES 
POLITICAL SCIENCE 
PSYCHOLOGY 
SOCIOLOGY 
THEATRE 
THEOLOGY 
> The following is a list of courses offere4 
by the program. For course descriptions see. 
the department indicated in parenthesis. 
• COURSES OF INSTRUCTION • 
Note: Selected topic courses in other 
departments are also cross-listed with 
African-American studies whenever a topic 
is pertinent. 
AFRICAN-AMERICAN STUDIES 
201. African-American Studies Col. 
loquium. This interdisciplinary course 
focuses on various issues affecting the 
historical and contemporary African-
American community. Readings will 
be drawn from several disciplines, 
including sociology, political science, 
arts and humanities, history, educa-
tion, theology and anthropology. 
ANTHROPOLOGY 
213. Peoples of Africa. (ANTH 213) 
(INTS 214) 
214. African-American Anthropology. 
(ANTH 214) 
CRIMINAL JUSTICE 
372. Crime, Race and Violence. 
(CRMJ 372) (PLSC 372) 
EDUCATION 
333. Education of the Urban Child. 
(CIEP 333) 
ENGLISH 
282. African-American Literature. 
(ENGL 282) 
104. 
109. 
156. 
158. 
251. 
254. 
355. 
363. 
379. 
380. 
386. 
387. 
FINE ARTSIMUSIC POLITICAL SCIENCE 
Gospel Choir. (MUSC 104) 218. African·American Politics. 
Wind Ensemble/Jazz Band. (PLSC 218) 
(MUSC 109) 340. International Relations of Africa. 
Introduction to Jazz. (MUSC 156) (INTS 340) (PLSC 340) 
Introduction to Gospel Music. 342. African Political Systems. 
(MUSC 158) (INTS 342) (PLSC 342) 
African-American Art. 372. Crime, Race and Violence. 
(FNAR 251) (CRMJ 372) (PLSC 372) 
History of African·American 
Music. (MUSC 250) SOCIOLOGY 
Art of Africa and Oceania. 122. Race and Ethnic Relations. 
(ANTH 345) (FNAR 355) (PAX 122) (SOCL 122) 
(INTS 355) 228. Sociology of the African·American 
Experience. (SOCL 228) 
HISTORY 250. Inequality in Society. (PAX 250) 
Civil War and Reconstruction. (SOCL 250) 
(HIST 363) 
African-American History to 1865. THEATRE 
(HIST 379) 396. African-American Theatre. 
African·American History since (THTR 396 - Variable Topic) 
1865. (HIST 380) 
African History to 1600. (HIST THEOLOGY 
350) (INTS 378) 288. African-American Religious 
African History Post·1600. Experience. (THEO 276) 
(HIST 351) (INTS 351) 
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• OBJECTiVeS 
The African-American Studies 
Program (AASP), inaugurated in 
1971. offers a wide array of courses 
that are strongly compatib1e with 
many majors. minors. and IIJ'CBS of 
. concentration. The AASP cunicu-
- lum examines history, politics, 
religion, popular and ma(Cli~ 
culture and related dimensions of 
AFRICAN-AMERlCAN STUDIES 
201. Afiir.an-Arneric:.ao Studies 
CoUoquium. Intcn1isciplinary 
in nature. this course focuses 
on various issues relevant to 
the historical and cantem-
porary African-Amc:ricaD com-
munity. Readings IIIC drawn 
from several disciplines. 
including sociology. political 
science. arts, history. edUC8-
tion, popular culrure. mass 
media. theology and 
anthtopalogy. 
The following is a list of courxes 
cross-listed with African-American 
Studies and other departments aDd 
programs. Por complete desaip-
tions, liee the listings of. originating 
deparo:nents (in parentheses). 
Note: Special rop;cs courses 
originating in other departmenL~ are 
also cross-listed with African-
American Siudies when appropriate. 
ANlHROPOLOGY 
213. Peoples of Africa. 
(ANTH 213) (lNTS U4) 
.214. Afric:an-Americao 
Anthropology. 
(ANTHD4) 
CRJMINA1. mSllCE 
372. Crime, Race and Violence. 
(CRMJ 372) (PLSC 372) 
EDUCATION 
333. Educatiou of the Urban 
Child. (CIEP 333) 
African-Americana. Thus. AASP at-
lelnplJi 10 reflect the lorality of the 
African-American eJperience by 
arranging panels, wor\cshops and 
symposia that connect this ex- . 
pc.ri.cncc to those of the African 
diaspora The prosram is stlldeBt-
cente~ and grounded in the belief 
mal the foundation for Il productive 
life is embedded in the educational 
enterprise. Wjthin this framework 
the African-American Studies 
• COURSES OF INSTRUCTION. 
BNGUSH 
28l. African·American 
Literature. (ENGL 282) 
389. Africau-Amtrican 
Uteratur'e; Advueed 
Studies (ENGL 389) 
FINE ARTSIMUSIC -
104. Gospel Choir. (MUSC 104) 
109. JIIZZ.Band. (MUse 109) 
156. Introduction to Jazz. 
(MUSC IS6) 
158. IDtroduc:tion to Gospel 
MIlSIc. (MUSC 158) 
2S1. AJ'rican-AmericaD Art. 
(FNAR 251) 
254. History of AfrIcan-
American MJlSic. 
(MUSe 250) 
35S. Art of Africa IIDd Oceania. 
(ANTII 345) (FNAR 355) 
(JNTS 355) 
HISTORY 
363. Chil War ODd ReCOI18truc-
tion. (BIST 363) 
37'. African-American History 
to 1165. (HIST 379) 
380. African-American History 
since 1865. (lUST 380) 
386. African History to 1600. 
(lUST 3S0) (INTS 371) 
387. African History Post-l600. 
(HlST 3S1) (INTS 351) 
MODE~N LANGUAGES 
AND UI'ERATIJRES 
180. Francophone Literature: 
Africa alld the Caribbean 
(LlTR 289 - Variable 
Topic) 
AFRICAN-AMERICAN SnJDlES 137 
\q q to - q t 
Program seeks to nUJ1Ul'e students' 
intellectual. social. creative, and 
emotional growth. 
• REQUIREMENTS FOR THE 
MINOR 
The Africlln-AlD£ric8D Studies 
minOr consists of 6~e courses; 
AASP 201 and four cross-listed 
electives, two of which must be 
chosen from a single department. 
Eligible courses are listed below . 
309. Frauu:opboDC Literature (in 
Prench) (FREN 309) 
(lNTS 30') 
POLITICAL SCIENCE 
218. Aftican-American Politics. 
(PLSC 218) 
340. International Relations of 
Afriea. (lNTS 340) 
(PLSC 340) 
341. African P~Utics. (INTS 341) 
(PLSC 342) 
SOCIOLOGY 
122. Race and Ethnic Rela-
lioos. (SOCL 112) 
(pAX 122) (ASIA Ul) 
228. Sociology of the At.ricaa-
American ExperieDc:e. 
(SOCL 228) 
250. Inequality iD Society. 
(SOCJ.. 250) (pAX 250) 
(ASIA lSO) 
TIiEATRE 
396, African-American Theatre. 
(THTR 396 - Variable 
Topic) 
11fEOLOGY 
279. Ear.ly ADican Christianity. 
(11IEO 280 - Variable 
Topic) 
288. Anicap-Ameriean Refigious 
Experieace. (TIIEO 276) 
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• OBJECTIVES 
The Black World Studies Pro-
gram (BWS), inaupted in 1971, 
off CIS a Wide artlly of courses that 
are strongly compatible with many 
majoR, minors. and areas of COD-
ccolration. The BWS cwriculum 
examines history, politics, religion. 
popular and material culture 8lld 
related dimensions of Black World 
hUp:llwww.luc.cdu/dcptslblockworld 
culture and experience. ThUll. BWS 
attempts to reflect the totality of the 
·Black World c:lperience by mango 
ing panels. workshops and sym-
posia that connect this experience 
to those of the African dWpora. 
Black World Studies is student· 
centered. and grounded in the belief 
that the foundation for a productive 
life is embedded in the educational 
enterprise. Withip this framework 
the Black World Studies Program 
seeks to nurnue IltUdents' intel-
lectual, fiOCial. creative. and 
emotional growth . 
• REQUIREMENTS FOR THE 
MINOA 
The Black World Studics minor 
consists of five courses: BWS 201 
and four cross-listed eJeaivcs. two 
of which muSI be cbosea from a 
single department. Eligible courses 
arc listed on the (ollowing page . 
• COURSES OF INSTRUCTION. 
1.01. Africa·AmericaD Col· ENGLISH MODERN LANGUAGES 
loquium. Interdisciplinary in 282. Africaa·American AND UTERATURES 
nature. this coUrse focuses on Literature. (ENGL 282) ZlO. Fr;uu:opboDe Literatwe: 
vuious issues relevant to die 389. A,fticu-AmeriC8IJ Africa aD. the Caribbe.aa 
histori<:aI and contemporary Liwablre: Advanced (LITR 2BO - Variablt 
African-American community. Stndirs (ENGL 389) topic) 
~eadings arc drawn from 309. FrancopboDe Literature (in ' 
several disciplines. including FINE ARTSIMUSIC French) (fREN 309) 
sociology, political science, 104- Gclspel Choir. (MUSe 104) 
ans, history, education, popu- 109. Jazz BaDd. (MUSC 109) POLmCAL SCIENCE 
lor culrure, mass media, 156. IDtrotioedoD to Jazz. 118. African-American Politics. 
theology and al\lhropo]ogy. (MUSC 156) (pLSC 118) 
The following courseS arc cross- 158. Introduction to Gospel 340. InterDatiolUll ReletiollS of Music:. (MUSC 158) Afrir.a.. (lNTS 340) listed with Black World Studies and 251. African-American Art. (PLSC340) 
otll£t departmenl& and programs. (FNAR 251) 342. AfricaD Politics. For complete descriptions, sec the 154.. HIstory of AfriclIIl- (lNTS 342) (PLSC 343) 
course listings of originating de- Americiul Music. panmerit5 (in pamnthescs). (MUse 150) SOCIOLOGY Note: Special topics c:oun;es orig- 3S5. Art or Africa aDd OceaaJa. 121. Race aad Ethnic RelatioDS. inating in other depar1JDent.~ are (ANTII 345) (FNAR. 355) (pAX In) (SOCL 121) 
also croll5·listed with Black World (INTS 355) 128. Sociology of the Mricaa-Studies when appropriate. AmeritaD Experience. 
ANlliROPOLOGY ruSTORY (SOCL 218) 363. Civil War aDd ReteDStrue- 250. meqaaJity io Society. 213. Peoples of AtrIal. tiOIL (HIST 3(3) . (PAX 250) (SOCL 250) (ANTIll13) (INTS 214) 379. African-Americaa HIstory (ReS 213) to 1865. (Hl&'Y 379) THEA.TRE 214. African-Americau Aofhro- 310. Af'licAD-American History 396. African·AmericaD Theatre. 
polog)'. (ANTII 214) siDce 1865. (lUST 380) (TlITR 396 - Voriable 
CRlMINAL JUSTICE 
386.. African History to 1600. f()pic) 
371.. Crime, Race aDd Violence. 
(BIST 350) (INTS 318) TIlEOLOGY 387. African History Post.1600. (CRMJ 372) (PLSC 371.) (1DST 351.) (lNTS 351) 279. Early African Christianity. 
388. Rebels and Refonnel"ll io (THEO 280 - Variable EI)OCAll0N u.s. History (lUST 3111) topic) 333. EducatiOD of tbe Urban (PAX 387) (WOST 303) 288. African·American Religious Child. (CIEP 333) ExperieDce. (RCS 276) 
(11IEO 276) 
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• OBJECTIVES 
The Black World Studies ~: 
gram (BWS). inaugurated in' 1971, 
was I.oyola University Chicago's 
first interdisciplinary minor. BWS 
offers a wide array of coarses that 
arc strongly compatible with mo.~l 
majors, minors, and many areas of 
cOllcentratton. The cunieulum con-
tinues in an evolutionary mode, 
with new course development as an 
. ongoing programmatic objective. 
Existing courses in !he minor pro-
gram include li1erature, music. 
history. I,olitics, religion, and the 
popular and material culture of the 
black world. Beyond curricular 
I • 
201. lsaues iD Black World 
Studies. Interdisciplinary in 
nature this COlllSe focuses on 
a wide nnge of issues re-
leYNlt to historical and con-
temporary Afric:a(l dia~poric 
people. with· particular em-
phasis on America. Africa, 
South America and the Carib-
bean. This COUf$e "tresses the 
"arious collural configurations 
that exist amon8 African 
peoples, 8eographically, and 
seek! to explore major phi-
losophical religioulI, anthro-
pological and linguistic 
themes ,elative to their lives. 
The course also places empba-
sis on theories of race and 
racialization, and \he role of 
popular culture in sbap.ing 
African cultUlCs in !he West. 
395. Directed Readings. An in-
dependent prog:ram of reading 
l1Ild research developed in 
consultation with II su.per-
vising faculty member and the 
BWS direccor, usually cul-. 
minating in a major t'esellI"Ch 
paper or project. 
The following courses arc CI'OlIS-
Dsted with Black: World Studies and 
other departments and programs. 
http:"www.luc.edu/dept&lblac~{)rld 
offerings •. BWS works coopera- . 
lively with other programs and 
dtparlments throughout the univer· 
sity. sponsoring lipecial guest 
lectures. panels, workshops and 
symposia which augment classroom 
inlltruction. BWS also sponsors an 
annual Blacks in Science sympo-
sium designed to foster an ex-
change of ideas .and strategies 
through which (0 address the re-
latively low number of indiViduals 
of African heritage who enter and 
successfuJly compete college and 
university mathematics and science 
prQva.m~. BWS minors arc en-
couraged to take advantage of study 
abroad programs to enhance their 
..11 I b 
• COURSES OF INSTRUCTION. 
For complete descriptions. sec 
the cOUfse listings of originating de-
partments (in parentheses). 
Nute: Special topics courses 
originating in odier. departments are 
also cross-listed with Black World 
Studies when apPfopriate .. 
ANl~HROPOLOGY 
213. 'CoDtemporary African 
Clllture. (ANm 213) 
(INTS 214) (RCS 213) 
214. African American ADthro-
polog)'. (ANTH 214) 
271. World Cultures. (ANm 
211) (selected s~ct;ons) 
COMMUNICATION 
219. Iotercultucal CommllDi-
aalion. (CMUN 218) 
(sel~cred S~CtiDns) 
CRIMINAL JUSTICE 
l7l. Crime, Race and Violeulle. 
(CRMJ 372) (pLSC 312) 
EDUCATION 
"" 
Education or the Urban 
Child, (ClEP 333) 
ENGLISH 
282. African American 
Litcnture. (ENGL 282) 
knowledge of the broader black 
expedence. 
Black World Studies is student-
centered and grounded in the belief 
that the foundation for a productive 
life is embedded in the educational 
enterprise. Within this framework' 
BWS nunures the intellct:tual, 
social, creative, and emotional life 
of students who pursue the minor. 
• REQUIREMENTS FOR THE 
MINOR 
The Black World Studies minor 
consists of five courses; BWS 20t" 
."d four cross-listed eleclives, rwo 
of which must be chosen from a 
single department. Eligible courses 
arc listed below. 
389. Africao AlJlericao Litera-
ture: Adv_c:ed Studies 
(ENGL 389) 
PINE ARTSIMUSIC 
104. Gospel Cboir. (MUSe 104) 
109. Jazz Bud. (MUse 1(9) 
156. Introduction to Jazz-
(MUSe 156) 
158. Introduction to Gospel 
Mu.sic. (MUSC IS8) 
lSI. Africao American Art. 
. (FNAR 251) 
254. History of African American 
Music.(MUSC 250) 
355. Art of Mriaa and Oaanfa. 
(ANTI{ 34S) (FNAR 355) 
(INTS 355) 
JUSTORY 
363. Civil War and Recoastruc:· 
tion. (HIST 363) 
379. African American History 
to 1865. (lUST 379) 
380. AtrIan AIIIericaD History 
siDce 1865. (HIST 380) 
386, African History to l~. 
(lOST 350) (lNTS 378) 
387. African HJstory Poaf..1600. 
(HJST 351) (INTS 351) 
388. Rebels and RerOnDers in 
U.s. History (HIST lSI) 
(PAX 387) (WOST 303) 
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MODERN LANGUAGES 342. African Politics.. THBATRE 
AND UTEAA1lJRES (INTS 342) . 396. African Americau 'nteatre. 
280. FraneophoDe Literature: (PLSC 342) (THTR 396 - variable 
Africa and the CaribbellD topic) 
(UTa 280 -- variable SOCIOLOGY THEOLOGY topic) lZ2. Race and EthDic RelatiOas. 
'1.79. Early African Christianity. 309. Francophone Llterature (in (PAX In) (SOCL 122) 
Prench) (FRF..N 309) m. Sociology- of the African (THEO '1.80 - wzriuble 
American Experience. topic) 
POUTICAL SCIENCE (SOCL 228) 280. Native African Spirituality. 218. African American ponli~. 250. Inequality in Society. (THEO '1.80 - variable (pLSC 218) (pAX 250) fopic) 340. IDtemlitional Relations of (SocrJ 2S0) 288. African American Religious Afriea. (lNTS 340) Exp.erienee. (RCS '276) 
(PLSC 340) (TREO 276) 
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Arts a"J Scien~s 159 
Black World Studies Program (BWS) 
~C~ ,-leo J \) "c:. C} 00 , 
Director: A. Karanja 
OBJECTIVES 
The Black World Studies program 
(BWS). inaugurated in 1971, was Loyola 
Universi~ Chicago's first interdiscipli-
nary minor. BWS offers a wide array of 
counes that are strongly compatible with 
most majors, minors, and many areas of 
concentration. The cutriculum continl,lcs 
in an evolutionary mode, with new 
COtmes and special topics offered on an 
on-going basis. Eldlting courses in the 
minor program include litcrature, music. 
history, politics. soci~ work, religion, and 
the popular and material culture of the 
black world. Beyond its curricular offcr-
101. Issues in Black Wurld Studies. 
Designed to crcate opportunities 
(or srudents with an interest in the 
larger cwriculu thrust ofBWS to 
explote specific topics and foci not 
currently included in the BWS 
curriculum. Contexts such as the 
history of Black intellcctual devel-
opment, the material culture of 
Black populations. populu culture 
and the interface between and 
among various social movemer)t6. 
Students can repeat this coursc to 
earn up to six hours of crerut. 
201. Black Wodd Scudies 
eoDo'luium. 
Interdisciplinary in nature, this 
required COuriC focuses on a wide 
. range o(issues relevant to histori-
cal and contemporary African 
diasporic people. with particular 
emphasis on America, Africa, 
South America and the Caribbean. 
Stresses the various cultural con-
figurations that exist among Mri-
can peoples, gcographkally. Seeks 
to explore major philosophical, re-
ligious, anthropological and lin-
guistic themes relative to their 
lives. Places emphasis on theories 
of race and racialization, and the 
role of popular culture in shaping 
Mrican cultures in the West. 
www.1uc.eduldeptslblackworld . 
ings, BWS works cooperatively with 
. other programs and departments 
throughout the university, sponsoring 
special guest lectures, panels. workshops 
and symposia, which augment cl156fOOm 
instruction and inform the larger com-
munity. BWS also sponsors an annual 
Blacks in Science symposium designed to 
roster an excbange ofidcas and 6U'ategies 
through which to address the relatively 
low "wnber ofindividuals o( AfricllD heri-
tage who enrer and successfuUy complete 
college and university mathema.tics and sci-
ence poogt'ams. BWS minors arc encolU'-
aged 1n rake advantage of studyahroad pro-
grams as a means to enhance their knowl-
edge of the broader black experience. 
COURSES OF INSTRUcr.ON 
29S. Directed Readings. 
An independent program of read-
ing and research developed in con-
sultation with a supervising faculty 
member and the BWS director. 
usually culminating in a major re-
SC:llJCh paper or project. 
395. Spec:i.tTopici in BIRck World 
Studies 
Upper-lev~l crDss-listed courses on 
various topics, will be offered from 
time to time. . 
The following courses arc crolls-listed " 
with Black World Studies and other de-
partmenrs and programs. For complete 
description ... see the course listings Df 
originating d~partments (in parentheses). 
Note: Special topics courses originating in 
- other depanments arc also cross-lisllld with 
Black World Studies when appropriate. 
ANTHROPOLOGY 
213. Contemporary African Cult'1lK. 
(ANTH 213) (INTS 214) 
(ReS ~1~) 
214. African American Anthropol-
ogy. (ANTH 214) 
271. World Cultures. (ANTU 271) 
(se/tdec! ,i:~iiotl.f) - " . -
The Black World Studies program is stu-
dent-centered and groWlded in the be-
licf that the foundation for a productive 
life is embedded in the educational en-
terprise. Within this frameWork BWS 
n\lttures the intellectual. social. creative. 
~nd emotionallifc of students who.pur-
sue the minor. 
REQUIREMENTS FOR THE MINOR 
The Black World Studies minor tonsists 
of five courses: BWS 201 and four cross-
listed electives, two of which must be 
chosen from a single department. Eligible 
courses arc listed below. 
COMMUNICATION 
119. Intercultural Commum£ation. 
(CMUN 218) {sll«ll.d rec/iqnsj 
CRIMINAL JUSTICE 
372. Crime, Race and Violence. 
(CRMj 372) (PLSC 372) 
EDUCATION 
133. Education of the Ul'ba~ Child. 
(~I~P333) 
ENGLISH 
182. African American Literature. 
(ENGL282) 
316. Caribbean Literatures in 
English. (ENGL 316) 
(lNTS316) 
384. A &iean Literatures in English. 
(ENGL 314) (INTS 317) 
389. Studies in African-American 
Lituat'1lK. (ENGL 384) 
FINE ARTS/MUSIC 
t04. Gospel Choir. (MUSC 104) 
109. lau Band. (MUSC 109) 
156. Introduction to Jazz. 
(MUSC 156) 
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158. Incroduc:6on to Gospel Music. 
(MUse 158) 
251. African-Amcric.nArt. 
, (FNAR251) 
254. History of African-American 
Music. (MUSC 250) 
35S. An of Africa and Oceania. 
(ANTH 345) (FNAR 355) 
(INTS 355) 
HISTORY 
363. Civil War and Rc:e:o'l5ttuction. 
(fJIST 363) 
379. African American History to 
1865. (HIST 379) 
380. African American History since 
1865. (HlST 380) . 
386. African History to 1600. 
(HIST 350) (lNTS 378) 
387. Afiican History Post-! 600. 
(H1ST 351) (INTS 351) 
388. Rebels and Refonncrs in U.S. 
History (HIST lS1) (PAX 387) 
(WOST303) . 
MODERN LANGUAGES AND 
LITERATURES ; 
280. Fram:ophone Literature: Africa 
and the Caribbc,n (UTR 280 
'UIlT;llbk topic) 
309. Flrancophone Literature 
(in French) (FREN 309) 
(INTS 309) 
POLITICAL SCieNCE 
218. Ahican American Politics. 
(PLSC 218) 
340. Intemational Rdationa of 
Africa. (INTS 340) (PLSC 340) 
342. African Politics. (INTS 342) 
(PLSC342) . 
SOCIOLOGY 
122. Race and Ethnic RelatioDs. 
(SOeL 122) (PAX 122) 
(ASIA 122) 
228. Sociology of the African 
American Experience. 
(SOCL228) 
Inequality in Society. (SOCL 250) 
(PAX 250) (ASIA 250) 
SOCIAL WORK 
374. Cultunl Diversity 
(SOWK 370) (ASIA 370) 
THEOLOGY 
27CJ. Early African Christianity. 
(THEO 180· 'Ullriable topic) 
(JNTS 398) (ReS 201) .. 
180. Native JUrican Spirituality. 
(THEO 180 fJllrUllJl, topic) 
(INTS 398) (RCS 251) 
288. African American Religious 
Experience. (ReS 276) 
(THEO 176) 
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LOYOLA UNIVERSITY CHICAGO 
Undergraduate Studies Catalog 
BLACK WORLD STUDIES PROGRAM 
www.luc.eduldeptslblackworld 
Director: A. Karanja 
OBJECTIVES 
The Black World Studies program (BWS), inaugurated in 1971, was Loyola University 
Chicago+s first interdisciplinary minor. BWS offers a wide array of courses that are strongly 
compatible with most majors, minors, and many areas of concentration. The curriculum 
continues in an evolutionary mode, with new courses and special topics offered on an 
on-going basis. Existing courses in the minor program include literature, music, history, 
politics, social work, religion, and the popular and material culture of the black world. 
Beyond its curricular offerings, BWS works cooperatively with other programs and 
departments throughout the university, sponsoring special guest lectures, panels, workshops 
and symposia, which augment classroom instruction and inform the larger community. BWS 
also sponsors an annual Blacks in Science symposium designed to foster an exchange of 
ideas and strategies through which to address the relatively low number of individuals of 
African heritage who enter and successfully complete college and university mathematics 
and science programs. BWS minors are encouraged to take advantage of study abroad 
programs as a means to enhance their knowledge of the broader black experience. 
The Black World Studies program is student-centered and grounded in the belief that the 
foundation for a productive life is embedded in the educational enterprise. Within this 
framework BWS nurtures the intellectual, social, creative, and emotional life of students who 
pursue the minor. 
REQUIREMENTS FOR THE MINOR 
The Black World Studies minor consists of five courses: BWS 201 and four cross-listed 
electives, two of which must be chosen from a single department. Eligible courses are listed 
below. 
COURSES OF INSTRUCTION 
101. Issues in Black World Studies. 
Designed to create opportunities for students with an interest in the larger curricular thrust 
of BWS to explore specific topics and foci not currently included in the BWS curriculum. 
Contexts such as the history of Black intellectual development, the material culture of Black 
populations, popular culture and the interface between and among various social 
movements. Students can repeat this course to earn up to six hours of credit. 
11117/20092:47 PM 
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201. Black World Studies Colloquium. 
Interdisciplinary in nature, this required course focuses on a wide range of issues relevant to 
historical and contemporary African diasporic people, with particular emphasis on America, 
Africa, South America and the Caribbean. Stresses the various cultural configurations that 
exist among African peoples, geographically. Seeks to explore major philosophical, religious, 
anthropological and linguistic themes relative to their lives. Places emphasis on theories of 
race and racialization, and the role of popular culture in shaping African cultures in the 
West. 
295. Directed Readings. 
An independent program of reading and research developed in consultation with a 
supervising faculty member and the BWS director, usually culminating in a major research 
paper or project. 
395. Special Topics in Black World Studies 
Upper-level cross-listed courses on various topics will be offered from time to time. 
The following courses are cross-listed with Black World Studies and other departments and 
programs. For complete descriptions, see the course listings of originating departments (in 
parentheses). 
Note: Special topics courses originating in other departments are also cross-listed with Black 
World Studies when appropriate. 
ANTHROPOLOGY 
213. Contemporary African Culture. (ANTH 213) (INTS 214) (RCS 213) 
214. African American Anthropology. (ANTH 214) 
271. World Cultures. (ANTH 271) (selected sections) 
COMMUNICATION 
219. Intercultural Communication. (CMUN 218) (selected sections) 
CRIMINAL JUSTICE 
372. Crime, Race and Violence. (CRMJ 372) (PLSC 372) 
EDUCATION 
333. Education of the Urban Child. (CIEP 333) 
ENGLISH 
282. African American Literature. (ENGL 282) 
316. Caribbean Literatures in English. (ENGL 316) (INTS 316) 
384. African Literatures in English. (ENGL 314) (INTS 317) 
11117/20092:47 PM 
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389. Studies in African-American Literature. (ENGL 384) 
FINE ARTS/MUSIC 
104. Gospel Choir. (MUSe 104) 
109. Jazz Band. (MUSe 109) 
156. Introduction to Jazz. (MUSe 156) 
158. Introduction to Gospel Music. (MUSe 158) 
251. African-American Art. (FNAR 251) 
254. History of African-American Music. (MUSe 250) 
355. Art of Africa and Oceania. (ANTH 345) (FNAR 355) (INTS 355) 
HISTORY 
363. Civil War and Reconstruction. (HIST 363) 
379. African American History to 1865. (HIST 379) 
380. African American History since 1865. (HIST 380) 
386. African History to 1600. (HIST 350) (INTS 378) 
387. African History Post-1600. (HIST 351) (INTS 351) 
388. Rebels and Reformers in U.S. History (HIST 381) (PAX 387) (WOST 303) 
MODERN LANGUAGES AND LITERATURES 
280. Francophone Literature: Africa and the Caribbean (LITR 280 variable topic) 
309. Francophone Literature (in French) (FREN 309) (INTS 309) 
POLITICAL SCIENCE 
218. African American Politics. (PLSe 218) 
340. International Relations of Africa. (INTS 340) (PLSe 340) 
342. African Politics. (INTS 342) (PLSe 342) 
SOCIOLOGY 
122. Race and Ethnic Relations. (SOeL 122) (PAX 122) (ASIA 122) 
228. Sociology of the African American Experience. (SOeL 228) 
11117/20092:47 PM 
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Inequality in Society. (SOCL 250) (PAX 250) (ASIA 250) 
SOCIAL WORK 
374. Cultural Diversity (SOWK 370) (ASIA 370) 
THEOLOGY 
279. Early African Christianity. (THEO 180 variable topic) (INTS 398) (RCS 201) 
280. Native African Spirituality. (THEO 180 variable topic) (INTS 398) (RCS 251) 
288. African American Religious Experience. (RCS 276) (THEO 176) 
Back to Unds;:rgraeJuate Studi§s Main 
Loyola Home page 
webmasteC@luc.edu 
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Loyola University Chicago 
Black World Studies Program 
Administrative History 
The Afro-American Program was formally started in March 1971. 
Directors and Acting Directors who have served to date are: 
Dr. Milton A. Gordon, Director, March 1971-1977 
(Chairman of the AASP committee from 1968-1971) 
Dr, Cheryl Johnson-Odim, Director, 1978-1980 
Beverly Butler Walker, Acting Director, 1980-1981 
Dr. Carol Adams, Director, 1981 - 1987 
William R. Davis, Acting Director, 1987-1988 
Ralph Arnold, Acting Director, 1988-1989 
Dr. Robin Jarrett, Director, 1989-1991 
Waldo Johnson, Acting Director, 1991-1992 
Dr. Ayana Karanja, Director, 1992-2008 
Dr. Gerald Steenken, Acting Director, 2008 - present 
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LOYOLA UNIVERSITY OF CHICAGO 
NEWS RELEA,SE 
For more information: 
Edith Hammel 
CE 6-Q764, ext. 236 
March 18, 1971 
DR. GORDON NAMED DIRECTOR 
.. 
OF AFRO-AMERICAN PROGRAM AT LOYOLA 
The Rev. Raymond Baumhart, S.J., president of Loyola University of 
Chicago, has announced the appointment of Dr. Milton A. Gordon, assistant 
professor of:mathematics, as director of the Afro-American Studies Program, 
effective March 19, 1971. 
the last two years. Dr. Gordont~ responsibility will be to strengthen 
these courses and ~ncrease their number, according to Fr. Baumhart. He will 
work in cooperation with the chairmen of the departments of English, fine 
arts, history, political science, psychology and sociology. 
Pr-.:~:Baumlla~t,,,,add,e<l~.,, "In my judgement, the important contributions of 
blacks to American history and culture have not been given the serious 
aeaqemic attention they deserve. Courses in the 'Afro-American area will, 
'\ 
I hope, be taken by both black and white students. It is more impprtant 
today than ever befo~e that all educated Americans understand their own 
cultural heritage. A significant part o~ the American heritage is the black 
contributions to America---contributions made in spite of the economic 
exploitation of blacks by whites." 
72
LOYOLA UNIVERSITY OF CHICAGO 
6525 North She?-idan Road, Chicago, Illinois 60G:!(i * (;/12) t74-./fJ()() 
AFRO-AMERICAN STUDIES PROGRAM 
During the spring of 1971, Loyola University created 
its Afro-American Studies Program. It is an interdisci-
plinary program within the College of Arts and Sciences, 
which works in conjunction with the departments of Anthro-
pology, English, Fine Arts, History, Political Science, 
Psychology and the Urban-Ethnic Studies Program. 
The program has three principle objectives; (1) to make 
known the many contributions of Black people in all aspects 
of American life; (2) to develop and carry out meaningful 
. research into some of the current problems confronting 
/ Afro-Americans; (3) to participate in community action 
\".programs . 
At the present time the program offers the following 
courses: in Anthropology we have the Peoples of Africa (380), 
and Afro-Americans (381), in English we have Black Authors 
(388), in Fine Arts we have Afro-American Art I and II (311 
and 312), in History we have Afro-American History before 
1865 (300) and Afro-American History since 1865 (302), and in 
Sociology we have Sociology of the Afro-American (343). 
These courses are offered at both the Lake Shore and Lewis 
Towers campuses and also in the University College. 
Another important part of our program is our library 
holdings. At the present time our collection amounts to 
about 2,800 volumes, and in order to keep up with present 
trends iAfe receive about 27 current periodicals in this area. 
The total number and types of holdings in our collection 
are constantly increasing. 
If you have any questions concerning our program, 
contact Dr. Milton A. Gordon, Director of the Afro-American 
Studies Program. 
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The Afro-A.merican Studies Program is an interdisciplinary program 
which offers courses in the College of Arts and Sciences, University 
Collep,e and the School of Education. 
The program attempts to treat one of the most pressing problems 
in todays society, i.e. race relations. It is our belief that once 
some of the problems of bein[\ an Afro-American in our society are ex-
posed and discussed in an intelligent and rational manner, students will 
be better able to cope with life in a multiethnic society. 
If you have any questions concerning the program contact the Pro-
gram Director, Dr .. Milton A. Gordon, in Damen Hall, Room 201. 
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Board of Trustees 
Chancellor 
Business and Finan~e 
Internal Audit 
University 
A{lJfanc~m~~ 
Milton A. Gordon 
President, California State University, Fullerton 
Education 
B.S., Xavier University of Louisiana, mathematics and 
secondary education (1957) 
M.A., University of Detroit, mathematics (1960) 
Ph.D., Illinois Institute of Technology, mathematics (1968) 
Postgraduate work: Harvard University, Institute for Educational 
Management (19B4) 
Professional Background 
California State University, Fullerton: President and Professor of 
Mathematics (1990- ) 
Students 
Faculty & Staff 
Teach[ng & Learrllng 
Admmi$traVon 
Alumni; Parmnts &. Donors 
Busmess; CommufPty & Gov't 
P~blic Affairs 
Sonoma State University: Vice President for Academic Affairs and Professor 
of Mathematics (1986-90) 
Chicago State University: Dean, College of Arts and Sciences and Professor 
of Mathematics (1978-86) 
Project Director, Title III, Strengthening Development Institutions Program, 
HEW (1980-82) 
Loyola University of Chicago: Director, Afro-American Studies Program 
(1971-77) and Assoc. 
Professor of Mathematics (1966-77) 
Mathematics Instructor, Illinois Institute of Technology, and elementary 
and secondary school teacher in the Chicago Public School System (1962-
http://www.calstate.eduiadministration/bios/presidents/Gordon.shtml 11/212009 
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66) 
University of Chicago: Mathematician, Laboratory of Applied Sciences 
(1959-62) 
Recent Professional Activities 
National 
Member, U.S. Army ROTC program Subcommittee 
page 201"7 
Member, Governing Board, Hispanic Association of Colleges and Universities 
National Collegiate Athletic Assotiation: Chair, Baseball Research Panel; 
Committee to Study Division I Basketball Issues; Presidents Commission; 
Executive Committee, Board of Directors NCAA Division Ii National Task 
Force on Gender Equity; Presidential Search Committeei Board Task Force 
American Association of State Colleges and Universities: Committee on 
Access and Inclusiohi Chair, Task Force on Emerging Issues in Higher 
Education; Working Group on Access, Inclusion and Affirmative Action; 
Committee on International Education; representative for california 
universities 
Board of Directors, Associated Western Universities, Inc. 
American Council on Education: Commission on Leadership Development 
Board of Directors, Interactive MathematicS Project to Improve the 
Teaching of Mathematics 
Board of Directors, American Association of University Administrators 
Chairman, Board of Directors, American Conference of Academic Deans 
Executive Committee, National ASSOCiation of Boards of Education 
State and Local 
Chair, CSU Admissions Advisory Committee 
Member, CSU San Marcos Presidential Search Committee 
Chair, CSU Commission on Institutional Management and Information 
Technology 
Chair, CSU Task Force on Systemwide Tethnology Application Project 
Governing Board, The CSU Alliance for Minority Participation 
http://www.calstate.eduiadministration/bios/presidents/Gordon.shtml 111212009 
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CSU Management Advisory Group for all Collective Bargaining Units 
Board of Directors, California Coalition for Mathematics 
Chair, CSU Systemwide Committee on the Impact and Redirection of 
Students (1988-89) 
CSU Commission on the Older, Part-Time Student (1988-90) 
Page:; of7 
CSU Task Force for the Recruitment and Retention of High Quality Faculty 
(1987-88) 
University Project Director for Title III Program to Improve Student 
Retention 
CSU Systemwide Committee to Evaluate Non-Traditional Programs in 
Universities 
Recent Civic Activities 
Orange County Workforce Investment Board 
Board of Directors, EI Dorado Bank 
Board of Trustees, St. Jude Medical Center 
Board of Trustees, South Coast Repertory 
Boy SCOl,lts of America, Orange County Council 
Board of Directors, Orange County Business Council 
Governor's Council on PhYSical Fitness and Sports 
Board of AdvisorS, Partnership 2010 (a coalition planning for Orange 
County's economic growth) 
Board of Directors, PacifIC Symphony Orchestra 
Board of Directors, Orange County Chamber of Commerce 
Board of Directors, Fullerton Chamber of Commerce 
Board of Directors, United Way of Orange County 
Board of Directors, YMCA of Orange County 
World Affairs CounCil of Orange County 
http://www.calstate.eduladministration/bios/presidents/Gordon.shtml 1112/2009 
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Executive Council, United Way of Orange County 
Board of Governors, The National Conference for Community and Justice, 
Orange County 
Board of Governors, Orange County Community Foundation 
Hispanic Chamber of Commerce 
Honors and Awards (Partial List) 
Educational Partnership Award, Orange County Business Council 
Cesar Chavez Community Service Award, Hispanic Bar Association (1999) 
National Conference for Community and Justice 2000 Humanitarian Award 
Profiled in the Orange County Business Journal as one of the 50 most 
influential business people 
Manager of the Year Award, Society for the Advancement of Management, 
Orange Co. Chapter (1998) 
African American Citizens of Distinction Award, NAACP (1998) 
Education Award, Hispanic Chamber of Commerce 
North Orange County YMCA Humanitarian of the Year award 
Tree of Life award, Jewish National Fund; establishment of the Milton A. 
Gordon Water Project in Ein Hanatziv, Israel (1994) 
Distinguished Service Award, Orange County Black Chamber of Commerce 
Access Greater Los Angeles "Success GUide, n selected for Top Achievement 
for Black Excellence in 
Los Angeles for Outstanding Contributions in the Community 
Honor Milton A. Gordon Day at Chicago State University (1992) 
Selected as Administrator of the Year, Chicago State University (1979) 
Appointed Honorary Admissions Counselor for the United States Naval 
Academy (1979) 
Americ;;an Academy for the Advancement of Science and the National 
Science Foundation, Treatment 
Content Contact: Technical Contact: 
http://www.calstate.eduiadministration/bios/presidentsiGordon.shtml 111212009 
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and Critical Evaluation of Experimental Data, Miami University (1975) 
Professional Organizations 
Phi Beta Delta, Honor Society for International Scholars 
Council for Advancement and Support of Education 
California Coalition for Mathematics 
American Conference of Academic Deans 
American AssOCiation of Higher Education 
American Council on Education 
American AssociatiOn of University Professors 
American Mathematical Association 
Association of Institutional Research 
Phi Delta Kappa Educational Society 
ctonsultanhhips (Partial list) 
Lecturer, Harvard University, New Presidents Program 
Co-Chair, Evaluation Team, Western Association of Schools and Colleges for 
the Dominican School of Philosophy and Theology 
Member, Evaluation Team, Western Association of Schools and Colleges for 
United States International University (1989) and for CSU San Marcos 
(1990) 
Member, Evaluation Team, North Central Association for Central Missouri 
State University (1984) and for Tilden High School (1983) 
Evaluator, Graduate and Prbfessional Programs, Title IX, U.S.Department of 
Education (1983 and 1984) 
Evaluator, Strengthening Development Institutions Program, Title III, U.S. 
Department of Education (1982 and 1985) 
Educational Consultant, Better Boys Foundation of Chicago (1976) 
Statistical Consultant for a variety of business corporations 
Evaluation committees for a variety of universities and secondary schools 
bttp:llwww.calstate.eduladministrationlbios/presidentslGordon.shtml 1112/2009 
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Papers and Presentations (Partial List) 
"The Impact of Desegregation on Historically Black Colleges," presentation 
to American Association of Higher Education, March 1987, M. Gordon and 
M. Burger 
"Obstacles to the Advancement of Women in Higher Education 
Administration," presentation to Women in Higher Education Conference, 
January 1987, M. Gordon and M. Faulwell 
"An Analysis of Career Paths of Male and Female Academic Deans," 
presentation to National Association for Wamen Deans, Administrators, and 
Counselors, March 1986, M. Gordon and M. Faulwell 
Commencement Address, Chicago State University, July 22, 1985 
Discussant Leader, AssOCiation of American Colleges Report on "Project on 
Redefining the Meaning and Purpose of Baccalaureate Degrees, n February 
11, 1985 
"A Comparison of Males and Females in Higher Education Administration," 
presentation to National Conference of Women in Higher Education, 
January 1985, M. Gordon and M. Faulwell 
The Humanities and Careers in Business," discussant, Association of 
American Colleges, April 1983 
"Critical Legal Issues Facing the Academic Dean," panelist, American 
Conference of Academic Deans, January 1983 
Publk:atlons (Partial List) 
With Margaret Faulwell Gordon, "Finding a Balance, n New Directors for 
Higher Education, Leadership Transitions: The New College President, No. 
93 
With Margaret Faulwell, "A Comparison of Males and Females in Higher 
Education AdministratiOn," ERIC document number ED253183, June 1985 
"An AnalysiS of Enrollment Data for Black Students in Institutions of Higher 
Education, from 1940-72," The Journal of Negro Education, Spring 1976 
"Correlation Between High School Performance and ACT and SAT Test 
Scores by Race and Sex," College and University, the Journal of the 
American Association of Collegiate Registrars and Admissions Officers, Fall 
1976 
"Correlation and Regression for ACT and SAT Test Scores," College and 
University, the Journal of The American Association of Collegiate Registrars 
http://www.calstate.eduiadministrationlbios/presidents/Gordon.shtml 111212009 
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Cheryl 10hnson-Odim appointed as new provQst: Dominican University 
DIA LEAS 
Contact 
Jessica Mackinnon 
t~8H~~?~'3~Y 
August 1, 2006 
Cheryl Johnson-Odim appointed as new provosf 
Dominican University is pleased to announce the ap-pointment of 
Dr. CherYl Johnson-Odim as provost. Dr. Johnson-Odim is the 
former dean of the School of Liberal Arts and Sciences at 
Columbia College Chicago. 
A distinguished scholar and academic leader, Dr. Johnson-Odim 
is an associate editor of Encyclopedia of Twentieth-Century 
African History (Routledge, 2003) and an associate editor of 
Women Building Chicago 1790-1990: A Biographical Dictionary 
flndiana University Press, 2001). She is also the vice-chair of the lIinois Humanities Council and a past chair of the Joan Kelly Prize 
Committee of the American Historical Association. She is a past 
member of the boards of directors of the American Council of 
Learned societiesi the African Studies Association and the advisory board of he Center for Women's and Gender Studies at 
Rutgers University. She is a founding editorial board member of 
the "Journal of Women's History. 
"Cheryl Johnson-Odim is a gift to Dominican University," said 
President Donna M. Carroll. "Her substantial experience as a 
scholar, teacher and administrator as well as her admirable 
personal integrity will make her a great asset and strong leader for 
the university." 
Prior to her tenure at Columbia Colle.ge Chicago, Dr. Johnson-
Odim served as chairperson of the history department at Loyola 
University Chicago and taug~t at the Universltv of Wisconsin-
Madison and Northwestern University where she also served as 
assistant director of the Program of African Studies. 
Dr. Johnson-Odim holds a doctorate in history from Northwestern 
UniversiD' and is a former Fulbright Fellow in Nigeria. She has 
been active in the women's rights and civil rights movements and 
was a founding member of the Free South Africa anti-apartheid 
movement. 
Founded in 1901, Dominican University is a comprehensive, 
coeducational Catholic institution offenng bachelor's and master's 
degrees. Dominican offers 50 undergracfuate academic programs 
in the Rosary College of Arts and SCiences and 17 graduate 
grograms through tfle Graduate School of Library and Information 
Science, the Brennan School of Business, the School of 
Education, the Graduate School of Social Work, and the Institute 
for Adult Learning. In the 2006 issue of America's Best Colleges, 
http://www.dom.edulevents-news/newsroomlpress _ Releases/2006-08/article _0007 .html 
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Cheryl Johnson-Odim appointed as new provost: Dominican University 
u.s. News & World Report again ranked Dominican University in 
the top tier of Midwest master's level universities and as a "best 
value for the eighth consecutive year. 
http://www.dom.edulevents-news/newsroomlpress _ Releases/2006-08/article _0007 .html 
Page 2 of3 
11124/2009 
84
DHS: Secretary - Carol L. Adams, Ph.D. 
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Carol L. Adams is Secretary of the Illinois Department of Human Services. Appointed by Governor Rod 
Blagojevich in February 2003, this former executive director of Northeastern Illinois University's 
undergraduate and graduate Center for Inner City Studies is a career public servant and public policy 
innovator who has, for more than 25 years, made substantial contributions to human services, community 
development, sociological research and African-American education and culture. 
Nationally acclaimed for her expertise in developing programs that promote self-sufficiency, human capital 
development and neighborhood revitalization, Adams was the first social scientist to guide the mammoth 
human services program at the Chicago Housing Authority as director of its Resident Services Division. 
There she designed and implemented several highly successful, award-winning initiatives including: 
mentoring sessions for teen mothers and fathers; a late night sports program used to steer youth from 
crime; a drug prevention and treatment program expressly tailored for public housing residents; a 
consortium of Chicago's major museums to mainstream public housing residents into educational and 
cultural programs; and the Mental Health Roundtable/Crises Response Team which continues to provide 
counseling in low-income neighborhoods where recurring violence and tragedy significantly impact the 
collective psyche of its residents. 
At Loyola University she directed the Department of African-American Studies, where she was spokeswoman 
on issues of diversity and urban affairs. Loyola students voted her one of ten favorite professors among a 
faculty of more than 1,100. 
Secretary Adams has consulted for Illinois agencies and institutions including the Board of Higher Education, 
the Department of Corrections and the Humanities Council. The City of Chicago Department of Human 
Services, Chicago Public Schools and the Chicago Police Department have sought her counsel. Consultations 
with the federal government include: the United States Department of Health and Human Services; the US 
Department of Housing and Urban Development; and the US Agency for International Development. 
She is affiliated with: ETA Creative Arts Foundation; Chicago Project for Violence Prevention; the A. Phillip 
Randolph Pullman Porters Museum; the Bronzeville Arts Trust; and the Harold Washington Research and 
Policy Institute. 
Adams is a member of the American SOciological Association, the Conference of Minority Public 
Administrators, the Illinois Ethnic Coalition and the National Association of Housing and Redevelopment 
Councils. 
Educated at Fisk University, Boston University, the University of Chicago and The Union Graduate School 
where she earned a Doctorate of Philosophy, Dr. Adams holds the prestigious Phi Beta Kappa key. 
Among her awards and honors are: the Community Service Award presented by the National Association of 
University Women; the Illinois Arts Council Governor's Awards In The Arts; the Community Service Award 
presented by Chicago's Abraham Lincoln Center; the Winnie Mandela Awa rd; the Outstanding Leadership 
Award presented by the Senior Citizens of the Chicago Housing Authority; and a Certificate of Merit 
presented by the Board of Aldermen of Louisville, Kentucky, her hometown. 
http://www.dhs.state.il.us/page.aspx?item=31248 9/21/2009 
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tate human services chief ,to 'lead: Africa' trade office 
gojevich appointee 
ked by Quinn for 
lannesburg post 
roDlque Garcia 
NEREPORTER 
IT. Pat Quinn has decided to, 
ce illinois Department of Hu-
Services chief Carol' Adams, 
he isn't ge,tting the boot. Ad-' 
will il;lstead head to Africa to 
1 $110,OOO-a-year job leading an 
Ided trade office in Africa. 
ams" who was' appointed by 
~r GOv. Rod Blagojevichin 
will join the Department of 
nerce and Economic opportu-
i Office of Trade and mvest-
as the illinois 'representatiVe 
rica, Quinn' announced Sun-
ams will be'based out of Johan-
, nesburg, South 
Africa; and will 
also' receive a' 
housinglstipend." 
, She will replace 
'former state Rep. 
Monica Faith 
Stewart, who was 
picked by former 
Gov. George Ryan 
to run the trade 
office when it fIrst opened in 2000. 
Stewart makes just over $83,000 a, 
year; according to state records. 
Adams won't start her new post 
until after Jan. 1, and Quinn said it 
is likely she will be given additional 
staff members because the state's 
'presence "will continue to grow 
there." , 
"We're really expanding the mis-
, sion. It's not just trade," Quinn said. 
"There's no one in 1:l)e hIstory of 
'illinois who has ever, been ap~ 
,?ointed to this kind ofpositi0Il with 
the kind, of prestige, of Dr. Adams: ' 
She's been an educator for many, 
years, a renowned educator who, 
has a real specialty of connecting to 
Afri "", , ca. , 
Quinn defended' his decision to 
send resources out of state in the 
midst of a budget mess in which 
he's proposed thousands of layoffs. 
,The state "cannot close our eyes to 
the world" and mWlt continue to be ' 
aggressive in promoting illinois 
businesses and products iil emerg-
ing economic, markets like Africa, 
Quinn said. 
Adams, WllO worked as an Afri~ 
can-~rican studies professor at 
Loyola Umversity before her career 
in government, thanked Quinn for 
making "a lifelong drearncome 
true.'~ She said she Win focus On ' 
further strengthening business re-
lation!';hips, as well as establishing 
a more comprehensive student ex-
r.hange program. 
Adams will be replaced at the Hynes, who is challenging Quinn in 
human-serviCes agency by long-' the Feb. 2 primary. . 
time Quinn aide Michelle Saddler, Qujnn'sspot claims Hynes' ad, 
who-most recently was the gover" ' which began late last week, unfairly 
nor's top policy adviser. ,She will describes Quinn's proposal to raise 
make $150,000 a year in her new job. the iilcome tax and,marks a return 
This'is the.second time ill a week to "negative" political attacks. 
that Quinn has mov~ a high- ,'''Since taking charge in a crisis, 
profIle associate ofBlagojevich out Pat Quin:fi'sbrought honesty and 
ofa top administration post and decency to the governor's office;" a 
into another taxPayer-funded job. voic&over says as photos and video 
Quinn has come under press~ from Quinn's time as governor 
from lawmakers, to remove Blago- " flash across the screen. "Do we 
jevich appofutees, but it's unclear, really want to go back to the same 
how far his latest moves will go to old political games?" 
appease them. They are scheduled 
to vote on a scrcalled fum:tgation bill 
later this week that would dump a 
large number of high!ypaid em-
ployees hired by Blagojevich. 
Also Sunday, Quinn's campaign 
begar), running a 3O-second televi-
sion ad in the Chicago apd spriilg-
field markets aimeq at countering 
an earlier ad from Comptroller Dan 
mcgarcia@tribune.com 
PJIIJ Get th, e latest 
.... 'news on politics 
Tribune's Clout Street blo'gcovers 
state and local happenings at 
chicat,lotrlbune.com/clout 
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Ayana I. Karanja, Ph.D. 
3213 South Calumet Avenue/Chicago, IL 60616/312.225.4424/Fax 312.225.4424 
Loyola University Chicago 
Tele.312.915.8662 
E-Mail: akaranj@luc.edu 
Water Tower-LT-908 
Associate Professor and Director 
Black World Studies 
Summary of Skills and Competencies 
Long-standing demonstration of effective and competent teaching and administrative 
competence. A self-starter; fair-minded and people oriented. Creative and effective 
approach to pedagogy, skillful strategic planning and program development. Tenacious 
pursuit of personal growth and life skills enhancement, and supportive of life-long 
learning strategies. 
Education 
Ph. D., Cultural Anthropology and Africana Literature - Union University and 
Institute, Cincinnati, Ohio - 1981 
Dissertation: "Zora Neale Hurston: Dialogue in Spirit and in Truth." 
An interdisciplinary, innovative study that fuses critical methods in ethnographic 
research and writing and literary analysis which reflect contemporary epistemological 
issues in anthropologic discourses. Imaginative and dialogical, the work illuminates 
segments of Hurston's life through an exploration of her most widely read novel, Their 
Eyes Were Watching God. Transdisciplinary in nature, Zora Neale Hurston . .. is a 
"speakerly" text which reflects Africana oral literary tradition and emphasizes the 
writer/reader collaborative effort to construct and produce textual meaning. 
Research Interests 
Topical Foci: Humanistic and Cognitive Anthropology, including film and comparative 
literary analysis; religion and spirituality; Africana material and aesthetic culture; race, 
class and gender studies. 
Regional Research Emphasis: U.S., Caribbean, Europe, Africa, South America, 
Australia, and Islands of the Pacific. 
M.A., Anthropology/Social Science - The University of Chicago, Chicago, Illinois -
1975 (admitted by exceptionality, sans B.A.) .. 
Courses included Culture, Race and Ethnicity, Research Methods in the Social Sciences, 
Cultural Geography, Anthropology and Film, Sociological Theory and Human 
Development. 
Active Research: 
Humanistic and Cognitive Anthropology-particularly, researches related to women's 
life narratives and oral histories. Other serious research interests include language, 
memory and representation in construction of identity. 
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Administrative Experience - I 
1999 - Present: Associate Professor and Director, Black World Studies. 
1992 - 1995: Director, Black World Studies Program, Loyola University Chicago. 
1995 - 1999: Assistant Professor, Director, Black World Studies Program, teaching 
three courses in Anthropology each year. 
Duties and Responsibilities: Establish an Advisory Board for BWS program. Publicize 
the program, its curriculum, and special programs within and outside the university 
community. Responsible for high volume of student counseling; scheduling and cross-
listing courses in the minor through participating departments and expanding course 
offerings. Recruiting students to the program, and acting as liaison with larger 
community. Manage and administer BWS budget; provide reports to Dean, College of 
Arts and Sciences, upon request; plan and develop special programs. Represent BWS in 
larger Loyola community and beyond. Plan and design program articulation materials. 
Supervise auxiliary staff, (i.e., College Work-Study students). 
Teaching - Loyola University Chicago 
Courses: 
2 
1992 - Present: "History of Anthropological Thought" (ANTH 304); "World Cultures" 
(ANTH 271); "Anthropology and Film" (ANTH 210); "Contemporary African Cultures" 
(ANTH 213); "African American Anthropology" (ANTH 214); "Anthropology and 
Literature," "Australian Aboriginal Culture , "-both developed as Special Topics courses, 
ANTH 361); "Black World Studies Colloquium" (BWS 201), (required for the BWS 
minor), "Directed Readings in Black World Studies" (BWS 395), and "Issues in Black 
World Studies" (BWS 101). 
1999 - Special course designed for Teaching Leave of Absence: Newberry Library 
Undergraduate Seminar, "Mapping Identities: Racial, Ethnic and Gender Configurations 
in Modernist Representations." 
Awards in Teaching - Master TeacherlLoyola University Chicago 
1999: Nominated: The Edwin T. and Vivijeanne F. Sujack Award for Teaching 
Excellence, Loyola University Chicago. 
1998: Finalist for the Edwin T. and Vivijeanne F. Sujack Ward for Teaching Excellence 
1995: Nominated: The Edwin T. and Vivijeanne F. Sujack Award for Teaching 
Excellence, Loyola University Chicago 
1992 -1994: Received the Loyola University Chicago Excellence in Teaching Award. 
2003 - Field Museum of Chicago - Faculty Fellowship, Center for Cultural Change and 
Transformation. 
Other Awards: 
February 2002 - South Deering Community Leadership Award - Chicago, IL 
March 2001- Loyola University Chicago: Phenomenal Woman Award, Campus Life, 
Students and Ministry. 
Teaching Leave of Absence 
89
1998 - 1999: Awarded Teaching Leave of Absence, Semester II, to participate in 
Newberry Library Consortium, as the outcome of a collaborative teaching proposal co-
authored with Dr. Pamela Caughie (English Department, Loyola University Chicago), 
Semester II, 1999 (course title as above). 
Administrative Experience - II 
1985 - 1992 - Associate Director with Teaching responsibilities, Northeastern Illinois 
University (Center for Inner City Studies CICS) 
3 
Managed Office of Admissions, Records, Recruitment and Retention. Supervised as 
many as twenty-five (25) full-time and auxiliary staff. Scheduled all Arts and Sciences 
and Business and Management courses for students matriculating through CICS--a 
function which required interaction with more than twenty departments housed at the 
main university campus. Conducted a variety of studies, examining issues such as 
student persistence and forces related to successful matriculation. Developed student 
Academic Services Program; developed curriculum for Graduate Student Internship 
Program; conceptualized and implemented Faculty Orientation Program, Annual Careers 
Program; Student Peer Assistance Program (installed university-wide); created Learning 
Modules Series for Title III student development initiative. Responsible for designing 
publication of the Mayor's Task Force on Education and articulation agreement between 
City Colleges and CICS. Acted in Director's absence. 
Teaching - Northeastern Illinois University -Center for Inner City Studies 
"Introduction to Inner City Studies" (lCSE 201); "Cultural Anthropology of the Inner 
City" (ICSE 215); "The Inner City Community" (ICSE 301); "Cultural Anthropology." 
Other Teaching 
1990 - 1991 Chicago State University - "Anthropology and the Urban Community" 
1976 - 1977 University Illinois Chicago - "Introduction to Black Studies" and "African 
American Culture." 
Dissertation and Related Service 
Director, Derrick Brooms, Loyola University Chicago, Sociology Department, 
"Museums and Representation: African Americans and Exhibitions". 
Patricia Williams, University of Illinois-Chicago, Anthropology Department -
Dissertating. 
Alphonso Green, Loyola University Chicago, History Department - Dissertating. 
Prepared and evaluated Preliminary Examination questions for doctoral candidates, as 
follows: Temple Tsenes (History - Loyola University Chicago); Patricia Williams 
(Anthropology - University of Illinois Chicago, Spring 2000); Alphonso Green, Spring 
2002. 
Publications 
1999 - Zora Neale Hurston: The Breath of Her Voice, New York: Peter Lang Publishers 
(December 1999). 
90
4 
1993 - "Zora Neale Hurston and Alice Walker: A Transcendent Relationship," in Alice 
Walker and Zora Neale Hurston: The Common Bond. Lillie P. Howard (Ed.). Westport: 
Greenwood Press. 
1983 - "Research and Writing on Zora Neale Hurston," AWARE, Lillian Anthony (Ed.). 
1982 - Perspectives: A View From Within--A Compendium Text/or Churchwide Study 
(ed., comp.), Trinity United Church of Christ. 
Works in Progress 
Memory, Identity and Narrative: Life Writing in the Bronzeville Community, 
a work in progress which, at completion, will comprise more than fifty life stories written 
by women who live and/or work in the Bronzeville community on Chicago's Southside. 
I am now in the process of holding Focus Groups with those who have written life stories 
to focus on themes which appear in the narratives. The final Focus Group will meet on 
February 2004. 
Smoke, Fire and Liquid Blues. A collection of essays, fifteen of which have been 
submitted, that focuses on African American women's scholarship in particular 
connection with historical and contemporary gender relations issues. 
From the Fog: A collection of verse. 
Publication Invited Lectures: Zora Neale Hurston: The Breath of Her Voice 
(New York: Peter Lang, 1999) 
• Field Museum of Natural History, Chicago, IL February 05, 2005. 
• Dillard University, Social Sciences Department, March 2004. 
• Department of Black and Puerto Rican Studies, City University of New York, 
March 2001. 
Selected Presentations: 
2004 - Chicago Council on Black Studies - "W.E.B. DuBois and the Dark Princess" 
2002 - Social Science Research Council- Mellon Minority Fellowship Summer 
Conference - June 6 - 9, "Building Our Own Legacies: Spaces of Community, Spaces of 
Scholarship, New Orleans, Louisiana - Iberville Suites and Dillard University 
2002 - The Renaissance Collaborative, Inc., "The Life and Times of the Bronzeville 
Community", Chicago, IL. 
2002 - Jordan School, Chicago Public School- Faculty Training Workshop, "Teaching 
Minority Students", April 2002. 
2001 - February: Northwestern University, Evanston, IL-Panelist with Drs. Carol Boyce-
Davies; Iva Carruthers, "Challenges to Students of Color in Majority Universities". 
March - Loyola University Chicago, "The Classroom as a Non-Chilly Climate", lecture 
for Graduate Teaching Fellows. 
March - St. Scholastica High School, "Diversity and Identity in Academic Life". 
May - The Chicago Reporter day-long staff Retreat Facilitator. 
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August - Midwest Association of Women, Village Hyatt, "Knowledge: The Most 
.Powerful Medicine". 
2000 - Lugenia Burns Hope Center for the Study of New World Community, Chicago, 
IL. "Conceptualizing Community: Critical Challenges in the New Millennium." 
1999 - Lugenia Bums Hope Center for the Study of New World Community, Chicago, 
Illinois. "Touching the Face in the Mirror." Freshmen Orientation Sunday, Loyola 
University Chicago. Lecture on Jamaica Kincaid's work, A Small Place. 
1998 - Florida Education Fund - Tampa, Florida. Doctoral Fellows Symposium. 
"Fictions and Other Works of Imagination in Higher Education." 
University of Nebraska - Omaha, Pedagogy of the Oppressed Conference: 
"Autoethnography: A Model of Community Pedagogy." 
1997 - Lugenia Bums Hope Center for the Study of New World Community, Chicago, 
Illinois: "Race, Culture and Community." 
1995 - Chicago State University Black Writers' Conference: "Writing a Life: 'Saving 
the Text for Community. '" 
1994 - Chicago State University Black Writers' Conference: "The Value of an African-
Centered Education." 
1993 - Loyola University Chicago: "The Goddess Isis: Great African Mother," Liberal 
Studies Program. 
1993 - Kennedy-King College, Chicago, Illinois, African Griot Society: "The Life and 
Times ofZora Neale Hurston." 
1992 - Kennedy-King College, Chicago, Illinois, African Griot Society: "Zora Neale 
Hurston: Southern Roots, Northern Magic." 
5 
1991 - American Anthropological Association, Annual Meeting, Chicago, Illinois: "Zora 
Neale Hurston: Humanistic Anthropologist." 
Loyola University and Community - Selected Service 
2004 - Kick-Off Speaker, Black History Month, February, Loyola University Chicago. 
2004 - Organizer, 12th Annual Blacks in Science Program, Loyola University Chicago. 
2003 - Organizer, "Black Women's Health, Black Women's Voices", a National 
Conference, Loyola University Chicago. 
2003 - Organizer, "Souls of Black Folk, 100 Years Later," a National Conference on the 
work ofW. E. B. DuBois, University of Illinois Chicago (Chicago Council on Black 
Studies, Co-Chair). 
2003 - Speaker, "The Meaning of Kwanzaa", Loyola University Chicago. 
2002 - Loyola University Chicago, Black Cultural Center, "The History of Black Studies 
in America", Black History Month Celebration. 
2002 - Black World Studies, Co-Sponsor with Global Alliance for Africa, Conference on 
AIDS in South Africa with Dr. Alan Whiteside as Special guest speaker. 
2002 - Blacks in Science, guest speaker, Dr. Henrek Cla~k, Illinois Institute of 
Technology, Chicago. 
2002 - Participated in meetings designed to produce a proposal to Rockefeller 
Foundation for a collaborative project involving major community organization on 
Chicago'S Westside, Bethel New Life, Inc. and Loyola University Chicago. 
2000 - Board Member - Loyola University Committee, Global Alliance for Africa. 
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1999/2000 - Co-Sponsor with Dr. Diane Suter: Blacks in Science Honors Program 
1999/2000 - Anthropology Program Committee, Loyola University Chicago. 
1992 - Present -Initiated the Faculty Mentoring Program for new African American 
students. (Included thirty faculty volunteers in first year). 
1993 - Faculty Mentoring Program expanded to include Hispanic first-year students. 
1995 - Present - Member, Hillel at Loyola 
1996 - Member, committee on Black Church Burnings in American South (lecture 
series). 
1994 - 1995: Member, Martin Luther King, Jr. Program Committee. 
1995 - Introduction, Coretta Scott King, Martin Luther King, Jr., Program. 
1995 - Loyola University Chicago: Panelist, "Multiculturalism and the Arts." 
1995 - Loyola University Chicago: Panelist, "Race, Gender and Justice." 
1994 - Present: Member, Advisory Board, Center for Urban Research and Learning 
(CURL). 
Media Presentations 
2002 - Guest panelist, "The Importance of Higher Education Among Minority 
PopUlations", WNUA, radio recording. 
1998 - Panelist: US-99 Radio, "Race Relations in Chicago." 
1998 - Interview for A/rique, "Myth and the African American Community." 
1993 - WYON, "The Stan West Show." 
1993 - WLUW, "The Life and Work of Langston Hughes," Loyola University Chicago. 
1992 - WYON, "Just Talk," Naurice Roberts. 
Other Community Service 
2002-2005 - Co-Chair, Chicago Council on Black Studies, affiliate of National Council 
on Black Studies. 
2001 - Community Writer's Workshop, Trinity United Church of Christ, Chicago. 
1995 -Present: Board of Directors/Lecturer, Lugenia Bums Hope Center, Chicago. 
1998 - Panel Moderator: "Independent Black Women Filmmakers," Columbia College 
Chicago, Annual Black Film Festival 
1996 - Present: Columbia College, Chicago, Illinois. Member, Advisory Board for 
Annual African Film Festival, "African Yisions." 
1996 - Present: Member, Rainbow/PUSH Commission on Fairness in the Criminal 
Justice System, Washington, D.C. and Chicago, Illinois. 
1978 - Founding member, Committee on Church in Society, Trinity United Church of 
Christ. 
1986 - 1989 - Member, Governor's Task Force on Infant Mortality and Morbidity 
(Coordinator of Grand Boulevard Initiative). 
1983 - Executive Coordinator, "A National Conference on the Black Woman," 
Northeastern Illinois University, McCormick Hotel, Chicago, Illinois. 
Professional Consultancies 
6 
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2002 - Consultant on Evaluation, Strategies and Planiling, Core Curriculum Committee, 
Dillard University, New Orleans, Louisiana. 
2001 - Consultant, Lugenia Burns Hope Center-Development of training module on 
Life-Writing for nationwide use in Social Service Agencies. 
1995 - Princeton, New Jersey. Secondary Teacher/Student Training Institute on 
Multicultural Education, sponsored by SONY. 
7 
1994 - Tougaloo College, Tougaloo Mississippi: Two-day faculty enhancement 
workshop, "Multiculturalism: The Humanities and Social Sciences in the Twenty-
First Century." 
1984 - 1986: "Know Your Heritage." Central City Marketing Production, for WGN -
TV, Channel 9, Chicago, Illinois. 
1983 - Authored and compiled the Administrative Handbook, Centers for New Horizons, 
Inc., Chicago, Illinois. 
Professional Associations 
National Council on Black Studies 
Chicago Council on Black Studies 
American Anthropological Association 
American Anthropological Association, Society for Humanistic Anthropology, Society 
for Visual Anthropology, Association of Black Anthropologists 
American Association of University Professors 
Modem Languages Association, College Language Association, Jane Addams 
Conference (Chair, Africa Portfolio) 
International Travel 
Ghana, Senegal, West Africa; Egypt (Cairo, Luxor, Memphis), Kenya, East Africa; 
Europe (London, Paris); South America(Bahia, Recife, Rio de Janerio); Association of 
Black Anthropologists (2000 - Cuba Research and Field Studies) 
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I. Teaching 
A Statement on Teaching, Research, 
Service and Administration 
Ayana I. Karanja 
8 
My philosophy of teaching is strongly influenced and infonned by a belief in the 
liberating and humanizing potential that learning holds for members of our society. The 
characteristics to be found in a liberating learning encounter include the teacher's ability 
to view all of her/his students as deserving of the highest quality of education available, 
with the classroom at the center of this experience. The teacher must, therefore, desire to 
offer a qualitatively superior classroom engagement with each opportunity to interact in 
. this setting with students. I strive to be the kind of teacher who inspires students to 
perfonn at their full potential and to thirst for more knowledge about themselves and the 
world in which we live. 
So convinced am I that knowledge is the tum-key which opens the door to 
humanness, integrity and humility that I highly value the opportunity with which I am 
presented in the classroom to pursue these ideals. I consistently endeavor to enhance my 
teaching skills, broaden my practical and theoretical knowledge of pedagogy, and open 
myself to new epistemologies for envisioning and understanding our world so that I 
might make stronger connections with students in the classroom. It seems to me that 
research, self-critique and the critiques of my peers and students are useful approaches to 
achieving the goal of effective teaching; Another goal I hold is to be an excellent role 
model for all of our students. For me such a desire calls for competence, tenacity and 
personal integrity. I want to be more aware of my shortcomings so that I might more 
consistently demonstrate the characteristics of an effective teacher. I have been most 
fortunate to consistently receive Student Evaluations higher than the departmental range. 
It has also been my good fortune to have received several teaching awards, and 
nominations for the coveted Sujack Award for Teaching Excellence. 
In my view the classroom is a space in which students' keenest desire to know 
more about the world, in both practical and philosophical tenns, might be awakened. I 
seek to assist students in this enterprise. Each class is a new adventure; I am always 
anxious to meet a new group of students, hopeful that I might, simultaneously, put them 
at their ease and challenge them to become ever more curious and questioning about our 
world. Most importantly, I attempt to communicate with them. My message is that I 
desire to have them leave the classroom with a memorable teaching and learning 
experience, for they are also my teachers. 
As a teacher of anthropology, in the broad sense, I attempt to employ strategies in 
the classroom that have the potential to open a space for understanding cultural and 
behavioral differences in what it means to be part of the human family. More frequently 
than any other course, I teach Anthropology 271 (World Cultures). In working with 
students in this course, my style of 
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pedagogy does not depart significantly from by belief in the efficacy of interdisciplinary 
approaches to teaching subject matter. Often I use the novel as "portal text" or the 
introduction to a culture. Group research projects and presentations broaden and deepen 
students' understanding of the importance of cooperation in problem solving in practical 
ways. Examples of novels I have used as "portal texts" are N. Scott Momaday's prize-
winning novel, House Made of Dawn (Native American culture), and Clarice Lispector, 
The Hour of the Star (Brazilian culture). 
As a result of my academic training and commitment to interdisciplinary study, I 
am competent to teach a range of courses in cultural anthropology and 20th Century 
American Literature. I believe that this capability ought to reasonably be viewed as a 
significant value to the Loyola community. 
II. Research and Scholarship 
9 
My research focus is interdisciplinary and is situated at the intersection of cultural 
and applied anthropology and Africana literary studies. It has meaning for and broadens 
existing discourses in anthropological and literary studies in that it argues for and is 
exemplary of a more humanistic anthropology, and adds to existing scholarship and a 
growing body of knowledge around interdisciplinarity in the practice of anthropology. 
Thus, my research and writing question positivist notions of what constitutes appropriate 
modes of anthropological and literary inquiry. The trajectory of my research follows an 
early interest in African cultural survivals, both material and non-material, among the 
descendants of that continent many of whom, since the 1500s, reside in nearly every 
country around the globe. My early research interest was enlivened-and informed by the 
work of Lorenzo Dow Turner, most especially his Africanisms in the Gullah Dialect, 
1949. Africanisms is an investigatory work in linguistics among the Gullah peoples 
living in the Sea Island communities off the coasts of Georgia and South Carolina since 
the early period of the slave trade to the Amerieas. Turner's investigations of Gullah 
language revealed its Congo roots. Some of the writings of Melville Herskovits which 
also focus on African linguistic and material cultural survivals in New World African 
communities were also provocative and useful to me, particularly his 1958 publication, 
The Myth of the Negro Past. Ultimately, my interest in these anthropological researches 
was grounded in late Nineteenth and Twentieth century autobiographies and memoirs of 
African Americans, particularly, those written by African American women. 
To date, the most enduring site of my research interest in life-writing has resided 
in literary accounts of the life and work of Zora Neale Hurston, an African American, 
female anthropologist, folklorist, polemicist, and fiction writer. Hurston made 
noteworthy contributions to the Harlem Renaissance and far beyond. Zora Neale Hurston 
became the focus of my dissertation research for the particular ways in which she 
connects character, narration, memory and perception in the psyches of her female 
characters. Research on Hurston aroused an ever-deepening interest in discourses related 
to perception, memory and identity and literary form and their confluence in 
autobiography and memoir. In respect of my research interests, I view autobiography 
and memoir as fertile literary genres and rich sites of cultural and personal identity. In 
this connection I conducted field research, engaged in personal interviews and authored a 
full-length manuscript on the life and work of Zora Neale Hurston. Published by Peter 
Lang in Winter 1999, the book is entitled, Zora Neale Hurston: The Breath afHer Voice. 
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The work is constructed as an imaginative conversation, mythic in its double-voicedness, 
fusing literary poetics, art and ethnographic writing-pushing the boundaries of 
ethnographic discourse and literary studies. 
In her most widely read works of fiction (Jonah's Gourd Vine, 1934, and Their 
Eyes Were Watching God, 1937), Hurston infuses her female protagonists' narration 
with the language she heard in her youth, primarily in folktales, in a rural Florida 
community. My interpretation of Hurston's internalization of powerful childhood 
memories which she invests in her fictional women and their perceptions of community 
and personal identity are central figurations in the formulation of the community work in 
which I am engaged in the Bronzeville Community in Chicago, where I also utilize 
concepts of applied anthropology to some benefit. 
III. Service and Administration 
I have combined the categories of University Service and Administration because 
in many ways they are seamless activities, which, I trust, are also organically related in 
my approach to them. Administration of the Black World Studies CBWS) program brings 
me into regular contact with Directors of other interdisciplinary studies programs and 
with higher level administrative officers of the University. Philosophically, I attempt to 
carry out my duties efficiently, effectively and with a view towards finding new and 
improved methods for achieving the goals of the Program. I am interested in new and 
innovative approaches to advertising the Program and recruiting new Minors. BWS 
sponsors an annual Blacks in Science program during the month of February and 
cooperates with other programs and departments in the presentation of speakers and 
forums throughout the year. The Blacks in Science program often requires proposal 
writing and solicitation of funds from University sources. This annual event adds to 
Loyola's profile among members of the Chicagoland science community, and offers 
students and faculty an opportunity to interface with prominent and acclaimed African 
American scientists. 
I hold membership on several committees internal and external to Loyola. 
Among my serviceships within Loyola are the following: I am a member of Hillel; 
founder of the Faculty Mentoring Program; and Faculty Advisor to the African American 
Graduate Student Association. Outside Loyola I work with Columbia College in the 
production oftheir annual film festival, Africa Visions; hold Board membership at the 
Lugenia Burns Hope Center on the southside of Chicago; and is a founder of the Chicago 
Council on Black Studies. Taken as a whole, these activities offer an opportunity for 
testing ideas and insights that may be useful in teaching, research or administration at 
Loyola. I especially value these experiences because I am able to disseminate more 
information to the high volume of students I counsel each year--not only BWS Minors, 
but many non-Minors who regularly seek information and advice I deeply appreciate 
the opportunity to influence the development and shaping of young hearts and minds 
through teaching 
and research, administration and service as a member of the community that is Loyola 
University Chicago. 
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Works in Progress: A Summary 
Bronzeville Autoethnography: Memory, Identity and Narratives of the Self 
I believe that writing one's life embodies major introspective work and holds 
great potential for personal growth and, possibly, contains the seeds of social 
transformation. One of the ways in which I live out this belief is through my role as 
Lecturer for and a member of the Advisory Board of a Southside community 
organization-the Lugenia Bums Hope Center for New World Community. The goal of 
this organization is community transformation through activist leadership. Among other 
activities, community activists and leaders who enroll in the Hope Center's leadership 
training program write, read aloud, and analyze their life stories. These narratives focus 
on memory, perception and identity formation as vital stepping stones to new awareness 
and they become the site for practical application of major, sometimes life-altering, 
personal insights. Thus, in the case of the Hope Center life writing and the communal 
dialogue which it engenders, are first steps in the process of community transformation. 
This model embodies collective involvement, consciousness-raising, trust and human 
persistence. 
The Lugenia Bums Hope Center is situated in the Bronzeville community. 
Bronzeville is historically significant for many reasons, among which is the vantage point 
from which one must consider that the groundbreaking sociological study conducted by 
St. Clair Drake and Horace Cayton (1945) is a seminal one and bears the title, Black 
Metropolis: A Study a/Negro Life in a Northern City. According to the 1990 Census 
Bronzeville has a population of 170,000, ninety-eight percent of who trace their heritage 
to the continent of Africa. Bronzeville's boundaries are 12th Street on the North, 67th 
Street on the South. The East border from 12th to 39th Street is Lake Michigan, and from 
39th to 67th Street, Cottage Grove Avenue. The Dan Ryan Expressway bounds 
Bronzeville to the West. A new Census will be taken in the year 2000. 
As a resident of Bronzeville and as an individual who has strong interest in the 
notion of "human capacity building," I have maintained lectureship and Advisory Board 
status at the Hope Center for more than five years. A typical Hope Center class would 
consist of community organizers-some of whom have many years of organizing 
experience and others who are novices in that enterprise. Generally a class (held over a 
period of 15 weeks), twice a year, might comprise some 13 lectures offered by a wide 
range of professionals-physicians, lawyers, nutritionists, political pundits, corporate 
CEOs, and others, all of whom are volunteers. Lectures include topics such as 
community economic development, the nature of culture and its influence in value 
formation, the politics of community organizing, personal goal setting and a mission 
statement, and one-on-one interviews with Bronzeville residents. 
The highlight of the work in which I am engaged with these organizer/students at 
the Hope Center is aimed at assisting them in reconceptionalizing notions of leadership in 
a cultural milieu which focuses, first, upon their personal lives as re-membered events 
within contexts such as the familial, communal and the macro-sociological. I approach 
this work from a background rooted in cultural anthropology and critical interpretation 
and analysis. The dialogues that emerge culminate in each participant writing an 
autoethnography-telling the story ofherlhis life, in their own words. To say that I 
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approach the work from a cultural perspective means that I open discussions around 
issues such as the ways in which our families are sometimes differently constituted than 
are mainstream families; the role of personal values in decision-making, the centrality of 
point-of-view in problem resolution; and the influences of the larger society on the 
individuals who constitute that society. Self-narratives are written and read aloud on a 
volunteer basis. These stories of the self are incredibly powerful, so moving and 
instructive that it appears imperative to those of us who participate and observe this 
process that these articulations of the human will to overcome some oflife's most 
potentially devastating adversities might become stepping stones for others, if read, to 
deeper personal understanding and encouragement toward humane thought and action. 
These individuals desire to serve and work with and for those who are suffering and 
whose rights to human dignity have been abridged; indeed, this is a most humbling 
experience for all that participate and bear witness. 
After working with the second or third cohort at the Hope Center it became very 
clear from both my perspective and that of the writers of the self-narratives that a book 
constructed around these narratives would be a natural and useful outcome of the 
experience for community workers in US urban centers and elsewhere around the globe. 
I have moved forward with my work on the book. At present I have amassed more than 
fifty "autoethnographies"-far more than would be needed to compile the sizeable work 
that I am compiling. I have completed the first chapter of the work, which is now under 
consideration for publication in essay form, by several journals. (See attached chapter). 
From the Fog 
A selection of poems which I have authored for publication both as a short 
collection of verse and as single poems submitted individually to relevant journals is 
attached to this document. Upon completion the collection should include approximately 
twenty original pieces. (See attached samples) 
Smoke, Fire and Liquid Blues 
It is interesting to consider that the impetus to the call for essays to constitute 
Smoke, Fire and Liquid Blues was a proliferation of dialogues among women of color in 
the early to mid-l 990s. These dialogues were inspired by the release of Shahrazad Ali's 
book, The Black Man's Guide to Understanding the Black Woman (1990). The Black 
Man's Guide became an immensely controversial book and its author appeared often in 
both print and electronic media and consistently excited hostile responses to 
presentations on her work from Africana women. It was also very clear then that a 
constituency of black women scholars had much to say about many of the gender-
relational issues considered in The Black Man's Guide. It was my belief that these 
scholars might usefully apply their critiques in a more productive manner through a 
literary venue that minimized attention to Ali's claims and elevated thoughtful 
consideration of black 
women's culture. Not only might such an approach critique Ali's work, it would also 
perform a revisionist function as a kind of research engine through which to examine 
early Islam and its impact on the cultures of African women. Papers have been solicited 
for this volume which my co-editor and I entitled Smoke, Fire and Liquid Blues. We 
now have approximately 17 essays in hand that cover a variety of topics appropriate to 
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the broader concept of the book. Some essays have been returned to contributors for 
rewriting and other editorial work. 
13 
My challenge in the production of the manuscript is to co-author an Introduction 
to the book and to construct and weave throughout the interstices of the essays a culture-
historical and literary sensitive critique of relevant passages from the work known as The 
Thousand and One Nights. Thus, we have two Shahrazades-the author of The Black 
Man's Guide and the primary interlocutor of the mythological Nights, Shahrazade. 
Shahrazade of The Nights is a teller of stories within stories in the central triad of this 
magnam opus. In one version of The Nights the triad includes Shahrazade, her sister, 
Dunyazade, and the mythic King Shahriyar to whom Shahrazade utters hundreds of 
fantastic tales which she continues ad infinitum, as means to keeping her head off the 
chopping block, for King Shahriyar habitually beheads young maidens the morning after 
he has seduced them. In another version of the tales King Shahriyar has a brother, 
Shahzaman. When the two brothers find thattheir wives have been unfaithful to them 
they seek a man who has had a similar experience. Finding one who keeps his wife 
captive in a chest with seven padlocks the brothers believe they have found a solution to 
their problem of unfaithfulness. Such a reading might be interpreted to have implications 
for cultural predilections such as purdah. The Nights are known in some literary circles 
for their bawdiness and phantasmagorias. Yet, ultimately, Shahrazad of The Nights 
might be viewed as an empowerer of women and one who saves her own life by dint of 
her fertile imagination and voice. No doubt, in its various emendations since the 
derivation from ancient Persian folklore to literary translation, one notices that The 
Nights contains both racist and sexist passages. 
Tracing the path of The Nights from oral literature (as early as A. D. 947) is indeed 
challenging. For example, Sandra Nadaffwrites, 
As with all works of popular and folk literature, one cannot locate the 
origins of the collection of stories we call the 1001 Nights; indeed, once 
the transmission from oral to written has been made.. . one cannot even 
accurately speak of the fixed text of the 1001 Nights. One is instead 
confronted with a multiplicity of editions, ranging from the so-called first 
Calcutta edition of only the first two hundred nights (vol. 1, 1814; vol. 2, 
1818); to the Breslau edition spuriously claimed to be based on a Tunisian 
manuscript ... followed by the famous Bulaq edition of 1835 .... 
(Arabesque 4) 
Ali's The Black Man's Guide does have in common with The Nights its origins in a 
cultural that for many years relied heavily on orality, as much of what Ali's critique of 
ways and means to managing and controlling Aficana women depends on orality and 
lacks any basis in research. 
We are in the process of organization and writing preparatory to publication of 
the manuscript. Specifically I am working on intertexual critiques of tales within The 
Nights with a view toward completion of a framework for the Introduction. (See 
attached outline). 
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Bronzeville Autoethnography: Memory, Identity 
and Narratives ofthe Self 
Working Outline 
Chapter 
1. Introduction: Memory, Identity and Narrative: The Work 
of Life-Writing in Community 
2. Storytelling as Performance: "Event as Being" 
3. Words: "Unspeakable Things Unspoken" 
4. Spaces of Memory: Reflections of Home, Perils of Location 
5. Burying Deep Cultural Roots 
6. Revival: "Remaking Community" 
AfterlW ords 
14 
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J. Gerald Steenken 
Black World Studies 
Loyola University Chicago 
820 North Michigan Ave. 
Chicago, IL 60611 
5720 Stony Island Avenue 
Chicago, IL 60637 
(773) 684-2601 
(312) 915-8662 
e-mail: jsteenk@luc.edu 
Education 
D.Min. University of Chicago, 1987 
Dissertation: "The Holy and Socio-Political 
Character of Early Coptic Monasticism" 
M.A. Northeastern Illinois University, 1983 
Inner City Studies Education 
M.Div., S.T.B. Jesuit School of Theology in Chicago, 1981 
B.S. Xavier University (Cincinnati), 1972 
Economics 
Teaching Positions 
Aug. 1984 - Present 
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Loyola University 
Chicago 
Senior Lecturer: African American 
Experience, Early African Christianity, 
Introduction to Black World Studies 
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"Celibacy in the Early Church: By Force of Circumstances," Chicago 
Studies 42:2 (Summer, 2003), pp. 188-94. 
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Chicago Tribune (June 14, 2002), Section 1, Commentary, p. 31. 
"In Defense of Afrocentrism: A Critique of Professor Snowden's 
Visit to Loyola," in Loyola's African American Studies Newsletter 1 
(1992-1993) . 
Media Appearance 
Interviewed in three segments of the two hour video Search for a 
Black Christian Heritage, a documentary produced by the Black 
Catholic Televangelization Network, 1987: 
Part 1: "Egypt: The Missing Hyphen of the Judeo-Christian 
Heritagei" 
Part 2: "The Black People's Presence in the Biblei" 
Part 3: "The African Contribution to Christianity." 
Other Services 
Member, Black World Studies Program Advisory Board, Loyola 
University Chicago, 1985 to present. 
Faculty Advisor, Loyola Chapter NAACP, 2008 to present. 
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Office Hours: Tuesdays. & Thursdays 
,/-10; 0.0 ~ 11;30 
Other Hours By Appointment Onl.y 
Afro-American Studies Program 
Department of Sociology 
Loyola University of Chicago 
Sociology 122 v'" Fall Semester, 1982 
Carol L. Adams, Ph.D. Race and Ethnic Relations 
This course will examine the concepts of race, ethnicity and ~lass. 
Relationships among selected ethnic and racial groups in America; pat-
terns of immigration, assimilation and mobility; and inter-ethnic con-
flicts and coalitions will be explored. Contemporary issues ir race and 
ethnic relations - i.e. popu;lation shifts in major U.S. cities, the 
retrenchment of the civil rights gains of the 60's, proposed reparations 
for Japanese~Americans, the "new" refugees - will also be analyzed. 
Assigned Readings: Ma~ority and Minority: The Dynamics of Race and 
Et nicity in American Life, Norman Yetman and C. 
Hoy Steele, Allyn and Bacon, 1982 (MM) . 
Caste, Class and Race, Oliver Cox, Doubleday, 1948 
"Ethnic Groups" Max Weber, Theories of Society, 
~d. Talcott Parsons Vol. 1, p.305 
Class Attendance and Course Requirements 
1. Class attendance is essential as the lectures will supplement rather 
than duplicate the assigned readings and students will be tested 011 
both. 
2. Classroom participation, in discussion and formal reports, is ex-
pected and will represent 10% of the final grade. 
3. Completion of the following requirements will determine one's final 
grade: 
Aug. 31 
2 Short Quizzes 
1 Group Project 
1 Final Paper 
Classroom Participation 
25% 
25% 
40% 
. 10% 
100% 
Sept. 2, 7, 9 Concepts and Theories 
MM Chapters 1 - 8 
ASSigned: Class, Caste and Race, Oliver Cox 
"Ethnic Groups", Hax Weber, Theories of Society, ed. Talcott 
Parsons,. voL 1, P. 305 
Race,Classand Sex, Angela Davis 
'AnAmerican DilemIha, Gunnar Mydal 
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.. Sociology 122 
~aceend Ethnic Relations 
Sept. 14, 16 
21, 23 
Racial Succession in the United States 
MM Chapters 9~13 
P~ge Two 
Suggested: The Puerto Rican Struggle: Essays on Survival in the U.S., 
Clara E. Rodriquez, et al 
This Country was Ours, Virgil Vogel 
The Sha~ing of Black America, Leone Bennett 
Blood 0 My Blood, The Dilemma of I.talian Americans, 
Richard Gambino 
The Irish and Irish Politicia~s, Edward Levine 
The Mexican-American People, Leo Grebler 
The Search for Jewish Identity in America, Stuart E. Rosenberg 
Sept. 28, 30 Patterns of Intergroup Contact 
Oct ... 5, 12 
~iMChapters 14-23 
Suggested: Negro and Jew, Katz, Shlomo, ed. 
"Wild Chicago: The Formation and Destruction of a/Multiracial 
COImIlunity on the Midwestern Frontier, 1816-1837", 
Jacqueline Peterson (pass-out) 
"Race and Housing: Violence and Communal Protest in Chicago, 
1940-1960" (on reserve) 
Oct. 14, 21, 26, 28 
~~I Chapters 24-35 
Models of Discrimination 
Suggested: Who Needs the Negro?", Sidney Wilhelm 
The Choice, Samuel Yette 
The Politics of Prejudice, Roger Daniels 
Nov. 2, 4, 9, 11 
The Ethnic Revival and the 
Future of Ethnicity in America 
MM Chapters 36-40 
Assigned:. 
~ov. 16, 18, 
23, 30 
Dec. 2 
pec. 7 
The Rise of the Unmeltable Ethnics, Michael Novak 
"Polish Chicago: Survival Through Solidarity"," Edward 
R. Kantowicz (on reserve) 
Issues in Race and Ethnic Relations 
Group Project Reports 
Race and Ethnic Relations .,. In Review 
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Sociology 101 Fall 1986 
THE SOCIOLOGICAL PERSPECTIVE Dr. Carol Adams 
This course has three main objectives: 1) to in~;roduce 
students to the way sociologistsviewhtiman behavior, and in 
particular, how the sociological perspective differs from the in-
dividualistic view most people have; 2) to show how sociologists 
decide which ideas are 'true and which are false by examining 
emperical evidence; 3) to demonstrate how sociology is helpful 
to people in ·understandingtheir own behavior and the world 
they live in and to . society in solving its proble1:n.s. A wide 
range of concepts will be explained and illustrated with current 
research data and case studies. 
TEXT: sociolo,*' a text with adopted readings by Leonard 
Broom,illip Selznick, Dorothy Darroch, 7th Ed. 
Talking Sociology by Gary Fine 
CLASS ATTENDANCE AND COURSE REQUIREMENTS: 
1. Class attendance is essential as the .lecture will supplement 
rather than duplicate the assigned readings and students will 
be tested on both. 
2. Class participation, in discussidn and formal reports, is ex-
pected and will represent 10% of the final grade. 
3. Completion of the following requirements will determine one's 
final. grade: 
MAKE UP WORK 
2 short quizzes 
2 papers 
Classroom participation 
40 (20% each) 
50 (25% each) 
10 
100% . 
Reliance on make-up work is strongly discouraged! 
Late papers will result in the lowering of the grade 10 points for 
each week the product is late. 
Quizzes can only be taken late for reasons of serious emergency 
and mus t be made up wi thin two weeks 
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Aug·;26 
Sept 2 
Sep 9 
Sept 16 
Sept 23 
Sept 30 
Oct 7 
Oct 14 
Oct 21 
Oct 28 
Nov 4 
Nov 11, 18 
25 
Introducing Sociology and 
. Socio1ogica1.Methods 
Read: Fine - Chapter 1 
Broom Chapter 1 & 2 
The Social Experience 
Read: Broom 
Fine 
. Read: Broom 
Fine 
- Chapter 3 -4 
Chapter 1 & 4 
Chapter 5-6 
Chapter 7 
The. Great Divides 
Read: Broom 
Fine 
Read: Broom 
Fine 
Chapter 8-9 
Chapter 3 
Chapter 10-11 
Chapter 2 ~. 5 
Institutions Under Pressure 
Read: Broom 
Fine 
Read: Broom 
Fine 
Ecology· 
Read: Broom 
Chapter 12-13 
Chapter 11 & 8 
Chapter 14 & 15 
Chapter 6 
Chapter 17 & 19 
Politics in Cities 
Read: Bt:09m Chapter 16 & 18 
Technology and Social Change 
Read: Broom Chapter 19 
STUDENT PRESENTATIONS 
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SOCIOLOGY 122 
Dr. CarolLo Adams 
8:30 - 9:45 T/Th 
RACE AND ETHNI,C RELATIONS 
FALL 1986 
LT-413 
This course will examine the concept of race, ethnicity 
and class. ReLationships among selected ethnic and racial 
groups in America; patterns of itnmigratipn, assimilation, 
and mobility; and inter-ethnic relations -- i.e., popu-
lation shifts in major U.S. cities, the retrenchment. of 
the civil rights gains of the 60's, proposed reparations 
. for Japanese-Americans, ·the "new refugees" --will be . 
analyzed. 
REQUIRED TEXTS 
Racial and Ethnic Groups, Richard Shaefer 
namics of Race and Ethnicit in 
CLASS ATTENDANCE AND COURSE REQUIREMENTS 
1. Class attendance is essential, as the .lectures will supplement 
rather than duplicate the assigned readings and students will 
be tested on both. . 
2. Classroom participation, in discussion and formal reports, is 
expected and will represent 10% of the final grade. 
3. Completion of the following requirements will determine one's 
final. grade : 
- 2 tests (25% each) 50% 
- Final Project 40% 
(paper and oral presentation) 
- class participation 10% 
100% 
OFFICE HOURS: Tuesday/Thursday 10:30 - 1:00 
OTHER HOURS BY APPOINTMENT 
Damen Hall 654-B 
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AUGUST 26 
AUGUST 28 
SEPT 2 &4 
Readings: 
SEPT 9 
SEPT 11, 16 
18 
Readings: 
SEPT 23 
Readings: 
SEPT 25, 30 
OCT 2 
Readings 
OCTOBER 7 & 9 
A. Introduction to the class 
content 
structure 
approach 
B. Race and ethnicity 
definition 
. significance 
Basic Perspectives on Ruce and Ethrticity 
Schaefer - Chapter 1 - 4 
Yetman Part I 
QUIZ 
The Great Immigration 
Shaefer - Chapter 5-6 
Yetman -Article 16 Gree1eyp. 268 
Reserve Materi·a1s 
Irish Americans 
Italian Americans 
Polish Ame:t;"icans 
Native Americans 
Shaefer - Chapter 7 
Yetman Article 9 - Lurie p. 136 
Article 21 - Steele p. 332 
Black Americans 
Shaefer - Chapter 8-9 
Yetman Article· 8 . - Nelson p. 128 
Article 22 - Metzger p. 340 
Hispani·cs 
A Ch ' n d S h f· - Chapter 10 
... .. ~canos -- ~ea: .c ae er .. ..:< ....... . 
Read: Yetman - t~~~~: }~~~;~r.:~~~8~· 162 
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OCTOBER 7/9 cont'd 
OCTOBER 14 
OCTOBER 16 
OCTOBER 21 & 23 
OCTOBER 28, 30 
NOVEMBER 4 
.NOVEMBER 6, 11 
NOVEMBER 13, 18, 
20, 25 
2 
A. Puerto Ricans 
Read: Shaefer - Chapter 11 
C. Cubans 
Read: Yetman 
NO CLASS 
MID-TERM EXAM 
ASIANS 
A. Chinese Americans 
Readings: Shaefer - Chapter 12 
Yetman - Article 10 - Lyman p. 150 
B. Japanese Americans 
Readings: Schaefer - Chapter 13 
C. "New" Asian Americans 
Readings: Yetman Article 18, p-290 
. Pass Out 
Jewish Ameri cans 
Readi~g: Article 17 - Steinberg, p. 278 
QUIZ 
. Race :.ahd Kthnicity in 1980' s in Ameri ca 
Reading: Yetman, . Part IV 
STUDENT PRESENTATIONS 
" DILEMMAS IN AMERICAN RACE AND ETHNIC. 
RELATIONS" 
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C~e Qu.Uinee: To e-1,tt1;~~~;\\J th~ l·,t'tll\;~ !l')t fll';.,tink mr~Xi in JJJj.~ri.o~ ot~ul.tUl"~ 
ii!lnd t~r.j~j'$t .. (P;dca:.t t>l's,.aliJ.{;i21S ~'ih1a.tj; gtVf.l !.'·tsa t~ Ct't,!;'r~~'t, 
d11fi!li?~ {:;t:'ll~t,j.n/1.: ti1'~G ,ht~f!;:d>~ru:l C.;ii~l)i'd.ty: '~~'ile0Sl hist.eK';}t 
..... il> ""''''''''u-''''' """f.' Ail'.,." .. ",.., 1i~ ...... ,",.,),~,,{)'~, <~, ... """ +. ... ,''''' "' ... "' .... '''''''''~.,;"l.'< Af" A""',.,(\'",,,~ vL t.;i~:r.&"':l1'\"',1 ~~!- at.!:i.~,~;.,;~~~;':V ~.~J.~,·.:.",~..; .... ·t;;, .... il .~J.¥.t,~ ,"~'!.Q i~,-¥~,...f>,.~~';;"'!(~'--~"-~ ~ .. j~J,.t;..~~~,.;~~ ... 
c.u1Jt~:t'lN~ ~!I ~l~va t~;'w,de ~~ t·h~" b0;C~'OO !lft:t"t If.)f J\t~!'i~~;ra l:t:t'f.i" 
R ....... "oil .... eIQ R~.diWt\"'gu ~;i\i}:lkUn" JEit;rl r!~ln~J,:, !l' t~ Fre~4:1em'l nil;~IJ1"JlY!$.l;I'!l ~~ ~ BI..... \>;" .Jt "h'" • 
F.~~~1~~~~1~'lt 'tJ T.'lt~ j;~>ttly , 
11'1. ~ ~ ~ '.", n~~t.'.t";fr-t~~~~F' M~1Jl'.UI!~f>,~l,)'; ~!il., .... " 0.", 
~1'Wl'!'M~l ct Cb:=!;t'l!t'itt'~l 
I (01 Tho OJm)" that, W,2§l .<\f::r:le- fi 
Se~1i'r 22·",!,,~IC't;'il!."'~U iJ;til~- ./l,.f'r.~)<·,Atwtu:~1.~'t~y.\ E:tart-4lj,:',;lr1'~J 
~m:- :29 .. "L~'fita:,~·~a '~~~ii~ (ft~t~~' t1.1.'1l,t; lti1i.~ A,.;,""'l'it:;~,"~ 
OeWbar 6 ... , II~:tti;'{;['ra~f *'C{!"'li''\i!;rt g~,1)~~1~f'; ~02.' ~:f::~~1J.c,~;W,:tM~i".?~n ..\\J:"8.':~,A;;~~,~ 
R~~"1'A~~ '~,,¥i,Bixthpl~~;~,n ~I,J: 'f,:t,\iI,rj\il,""~rl'>;,n~ G~~h 
2' ,~, ~t1il.$fJ.k~ ~fj: i~:n~r;jtif?;] t~ r~~tf~l~' ~;; "~""1r ~t~J~ ~]#ir£ ~~c 
1o, tlr'n.!! Btlf;lY:5.ltdl~~ ,J,iR,t' thiS .f;:l,a.4t~ :t:~"J(~~lil!·~'$ if' (ktl$~~:l~ti 
;2;;, f1'!:'h~ il£'1b~~,11' '~'~P~,l'l!l? t):f A.t:t:'~'iA~~ w,,,{,: ~ S1;;'i\~!i~mw 
Sl1i;rt,l,Cttl I~, 
II () BetOl"e t..~ M~f'l~~:.l; tr!l~ :rY1J£iJ!';i';I'~ 
Oet~b($!' 20"" t;~. B~t1m~,~ ·~i' ~l!e'?(::IJ;';f 
2: ~ 1'h<tlj; '8t~d!!tf!';ii;\k',~ ~}r J,.;,,~;;:d,n 
!'C!.. Slav@lj' ill tl~ r:~l*~::U~iSh. G,z~;~:~~l.,~;l':] 
N!::rWdlx~I' .3'~' 1" ;n.~f.~ Beg~,!'J,~:~ji.1;)g "/;.J.: 
N~< '~O~", Jt'd""t~;'f..t? 
llm~' 11·",!t.tli .. ~:li-:m 
~(;~i.(;~1:l) ~Att ~~~\~.~ l).av:.i,~ 
{;, '/ :8;;;wi~:(~ 
P1i;f,ir;CfH~ 
C" ~'1'1\,~ 
~t~' ~ !~~~\;1.~l"'l~jt~f.~~ 
"Ncwembt'Kr 2ht? .. S1Q~aJ ·,ns~d :q\~~~L;t~ .f!(~~~~11:~~~ .. ,~~tt:·~.t~~~:.~~.:f:~;Y It~€r~;~~~~l.')t v (J~;Lk&~j1" 
N ,> G 1b;~;JI~1!, 
~~,~:~ 
GJ,:Hflil!l! 
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·,dl;tory 300/607 
• . Pa,ge Two 
IlIo Slavery im the English Colonies (contUdo) 
PbiDips. U.B •• Life it Labor in the Old South (Bostofll~ Little, Brown, 19Z9)passim. 
K. M. Stampp" The pec~l~.fustitutionD (N. Y. : Knopf. 1(56) passim. 
Stantons Wm. R.-:- ~Th:!::~,!2.~';:fp~ (Chicago: Unlv. of Chicago Pres8 9 1960)f 
passim. . 
Apetheker, Herbert. D Allneric:an Negro Slave Revolts. (N~ Y.: Columbia U. Press, 
194:§) • 
IV. The Peculiar Institution 1190 - 1861 
December 1 ... Life S~le of Blacks in the All.\te~Bellum Sou.th. 
W. Davis; H. Smith 
Qu.as1~free Blacks; R. Haskell 
December 8 - Slavery and Tbe Road to War pD. Preatier; K. Jones 
The Peculiar Institution ; P. Shugar 
Suggestc:!! Read!.nss fOl" §ection.!y 
C. Eator!.; .-:r:he Growth of S!?"!..~ 1:2 ~!!!lizaUon .1190 ~ 18!.Q. (N. Y.: Harper.196i). 
passim. .. 
J. H. Fra.n.klin;TheMiHtamtSo~th 1800 -.J.,~!. ·(Cambridge: Bellmop Press of 
Harvard University Press& 1956). passim.. 
JOfiles, K. M.; The Plalll!a.tion So~ (Indianapolis: Bobbs,.,Merrill, 1957). passim. 
Litwack, L.F.; ~~~ ot §!!.verI§ (Chicago~ Uo of C. Press, 1961) passim. 
Filler •. L.; The C!!!a.de Aaainst Slav~rI 1~~0 ~·1~9 (N. Y.: Harper. 1960) passim. 
Ladr, L.; The Bold ~..!:a.bmin!.. (N. Y.: Dutton. 1(61) passim. 
V. T.oPreserve the Union 1861 - 1877 
December 15 - The Real Role of Lincoln; T. Brazier; H. Smith; L. O'Neill. 
January 5 ... The Ba.ttle Against the Confederacy; P. Baldwin; Oir81ey. 
January 12 .. Open 
.§llIBe •. ted readings I<!r §ectioD V 
McPherson. J.M.9 (N. Y.: Pantheon Books, 1965), passim. 
Quarles, ~.: The·Nesro l~~!he ClvU.J!arj (Boston. Little, Brown, 1953)passim. 
Franklin. J .H.; I..he Emalllc:ietion Procl~tion (Garden City: Doubleday, 19(3), 
. passim. 
Fitzhugh, G. i Cannibals All:.. or S~~ea without Masters.,. {Cambridge: Belknap Press 
for Harvard Unlv. Press, ed. C. U. Woodward. 1963} passim. 
Quarles. B.; The Black Abolitionist. (N·o Y.: Oxford Univ. Pre.s. 1(69) passim. 
:s:; .. 
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Sociology 343 
~olof!3_of the.· 4:fFo"Ame}-l.c~ 
('OC" 01 ..... Ll' • f' . •• " , be' ff d'" ~~_C!.G; ~_~.:':.~ l~...!."<2::..~C_~_~ ~r; one o~ severa!. courses ~ng 0 '01"0 "[,lUS 
so::wstcr(lSrtl-'i2)in -;:'110 ncul,y institut.:;d Afro-i:.merican Studies ProGram at 
-}.oyola University of C:d.co.co • 
. ?he sociolor;ical l.mat3l"sta.nd:tng oS: the A.fro-llll1'.n'icffil is an in~erc'!iscir:linary 
undcrtr.::inf~ in lrh:i.ch t11C l:no~JlcG.(;e and :i.nsic11't.s from a nn."':1.ber of d3.sciplinos 
serves to ;i.l1u!:1:i...:."lat,0 OU1,:' l1nrJ_orst~~~dil1e of the problems being studied. 
The' course' ;is basadu3Jon"cl)rta:Ln bc.s:i.c scientific ideas: 
~.All hux'Jan beinGS ~)OSSOSS the same fundamental urges and drives 
in the bioloc:i.cal sensoV' hungcr,se:'t, movemGnt, constant body tcmperat~e. 
boAll ht':j'::a.n bcil':r;s posacss "lihe sa."'lle fundament,al soci-psychological --
(.u~iV'os- ;:JccuX'1ty, r.3s.)onse,recognit.ion,nCi-l experience. 
c .. 1:1l hunan ooir.gs ?re:characterized by a high degree of plast.icity and 
flexibility. 
d.AlI htll"':lan beings are capable of achieving a large variet,y of 
adjustr,l(mts. 
e. Particlu.ar:::humrin' groups .:D.re. oi'ten'snbjected to severe and harsh 
condit. ions and therefore develop behavior and cultural patterns of 
. a radically d.:i.fferent sort than those groups to/ho live 1ll1der normal 
c:i.rcumstances. 
r.A groups self-concept or self-bnnge often is based upon the 
def:intion llhich a mOl.'"8 dominant group g-lves to other group; and a~so 
upon the subordinate group fS perceptio~ or l.Ulderstanding of the . 
more dominant group' s definitioll. . 
g. The lifc-s"'(,yle of the suborcli.nate group is a product of all the 
elemen'cs 1'Thich r:J..-3.k:e up its condit.ion. 
h .. Sod.<liization OP the life long process l1hereby individuals are 
"(:,augJrt. thc:i.r roles lmcl c}.-pcc-r.ations lli'1d are fi ttcd into group life 
is crucial for 1.111de1"stano.ing both majority andl1rlnori.:ty groups. 
A:i.nlS of the Course 
_ .... ------
.~ 
1.'1'0 achieve a ·bet"~eT.' UJ:'J.dorst.anding of Afro-A·:v3ricans thrOu.gh the seientific 
and historical st;udy of that group f s experience :tn .l4ilericul1 societ.y. 
2" To destroy t.he mnny 111;yt.hs and stereotypes vIM.eh have developed by marw people 
l"egard.ing IL.fl'o ... :\J1~eric,:tnl3 .. 
} .. '£0 l.Jndorr;tand the rola:l:.iom:hip of the Afrw imtel":i.c811 c)..'Perience t,O the 
t.ot.al il.mcr:i.(~an c:h.'Pcl~icnco. 
).J.. To help reduce the pola.l'i~~ation so prevalent in our society by using ·the 
most r011<1b10 scient:.ii'ic knmrledge avo.ilablo :rogi..'l.rding Af'ro-J\moricans. 
s. To help in promoting t;ho l"econciliation of klcricrol citj.zcns of all races" 
culturcs,reJ.1gions and conditions. 
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tram_(~ of Hofcx:,~::!£! 
l'ho course has an historical fl"rone of reference vrhichis essential for the 
understanding of the vast atlomt of data dea.ling l·Ti th Afro-Ilmericcms. ,A 
number of questions concerning the African ba.ckGround 'ir.Ul be raised. i"or 
example, ;.J!1a.t Here the characteristics of the areas of Africa f'rom lllrich tho 
slaves Hore brought''? 11hat 'Here the conditions of triba.l and v:i.J.la{~o life of 
the people in th3se areas? Are there African sm"'ll"ivals in ~;eu Horld i:egro 
culture? 
A truly historical frame of refc!.'ence Hill help us to avoid chauvanism and 
propaganda as He study JU'ro-lUilerican life nnd culture. 
limf do societies and cuJ. tur(~s define t.heir individu.a1 and group members r roles? 
HOi'T do :Ll'ldividuals and groups define their respective roles? ~Ihat influence does 
ind:Lvidual and group' soJ.f",col1cepts have upon the pattorning of each ones behavio:l:'? 
In i1hat Hays do roles Dnd eX)Jcct.ations shape individual [J.11.d group lii'o? 1.'1 l'That 
lJ'ayS do 1mV' expectations influence j.n.di"I/'idual and minority group behavior? 
I. Cultural Patterns 
--------
A.Group Ident.ity 
13~Hari,em 
Readi,ngs in Perspective's 
C .. I..anguage 
II.. QEOU~9 and !\.ssocJ:fl~?£'~...s_ 
A" Participation 
B"Conversion Headings in Perspectives 
III,. Collect:l.ve Behavior 
-....,.,...."..---,.,-.. -.. _... . --_ .. 
A. '1'he Grol-vd and Ri.ots 
B. Protest l)ovement Headings in Perspectives 
lV ~ Stl~at,ificcltion 
---.--------
A.Gaste and Class-Styles of' Id.fe 
B .. 'l11e Negro j-Jid.dle Class 
v. J.)ov:i.8.nce 
A~ Social Dov:i.ance 
Il .. Deviant Hole: Drug Addict 
Rea~ing3 inPerspectivGs 
Beadings :1.n Pcrspec:t.ives 
also 
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VI. POrlUl;lti<"m ]}m[1~:'5.cs 
-.--.--~ ... ---.~-- . .$ -- .. ~.-~-.. ,-- .... 
A. l-'i.:ir;l'a tion 
B. ~tosidential Segregation 
VII. Famil~r nnd Socializat.j_on 
.. _ l_, __ .~ .... ___ ·_, ..... ~ __ ··· .. ·_ ",'_ 
Rea.dings 1n Perspectives 
also· 
~i'11e~~q£~~~~~2S of SegreGation 
by 
lUan B."~'lilson 
A.Adaptations to D5..scrim:Lnation Readings in Perspeotives 
VIII" ~-:duca tien 
A. Ghetto Schools 
I " ~ . 1 c··· 
_ 2;.. _'-:.Q~~a"._!':.~!Be 
A. Deliberate Change 
Bo Black Pmmr Eovement 
G" Non-violent action 
XIt Political Orr':2.nizai,ion 
--"-~""'-"""-"-'-:~------'-
lteaclings in Perspectives 
also 
Deprivation in America 
by Victor B.l~sher and Herbert S.Graves 
Readings in .Perspecti ves 
l\.." B1.8.ck Leadership Readings in Perspectives 
H. L.lling, Gonr;rGssional Black Gaucus 
XI,,:C;C0I1011ri .. C System 
~ .. ___ . __ ...... _-~_f.;. ___ -....,."'._._ 
Headings jn Perspectives 
Tll£1.ck Capitr'.l:lsn, He:::ro :tndependcmt Bn:;dJ1(~SS j~l1t.erprises 
XII. Re};tgion 
A. ~lne Negro Church 
DD ]Amctions of J.elig:Lons "Belief 
C~ Lodern :'lelir;ious L~ov0men-ts i)ffiong Americo.ll Heu:roes 
1. !j\at,ller Di '\r:lrlC 
2. Blacle I iU.Sl:i.l:1S 
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Readinfl! 
Basic Text: Persoectives ·on Black America, 
. iidditiqnal Texts :.FroniPJ.;mtation to Ghetto -AUgust l'!eier andE.RudHiclc 
.~ .... ,I. .'~_ " 
H.ace and i1'3.ces - Richard A. Goldsby 
TheViceI~rds - R.Ltncoln Keiser 
Deprivation in America- Victor Fisher & Herbert S.Graves 
* . • . - . 
mack lJistc?lZ .. Norman l~. H. 110dges 
117
Sociolo11 343-209 
Socl01017 of the Af~o-A •• riean Ixparieace 
T,,-T1I, 12:30-1:4S p.IIIl •• 1.1' 713 
Dr. • •• 1 Hun.,. 
Sec ••• S •••• t.r. 19.72-73 
text.: 
i.uka, Ja ••• A •• ". Ctt •• b., .J.an D. Black S.lf-Concept. Rav York: 
HeGrav-lill, 1912. 
Clark. a •••• ch I. Dark Gbetto: D:l.le.III •• of So.etal POK!!:- Bev York: 
Barper Iforehboolus, 1961" -. " 
Da,,18, Al11soD aad Dol1ar:CI ll · John - S1I114reaa of' .oadale i The '.ra~n­
alit%D ••• lop-!~.t of .011'0 1.·out1l in eft- Urban South. Ne. YOl'k: .arper 
Torehbooka, 1964. . 
.I. Viae, "Gun:e. S,hicalo 'a Wid.ninl C;olor Ca!. (lntel'unl"eraltySoci41 
a.a.arch Co_itte. aeport !htaluar 2). Chicago: Uri:l.Yer:.ity of Ch:l.ca,o Com.-
munity and Paml1y Study Cente". 1967. (Il1inoi. It •• ional· H.~U.c.l 'rolram, 
122 South Hic.hllan Aven., aoo. 939 .. ) 
Drake II St. Clair and Layton, Hcn:aee I.. ~lac:kM.t,1:'o,ol'a i A Stud, 
of Nearo Life 1n a Northern Citl- 2 vola; Bew tork: la~p.r Tcrchbooka. 
1962. 
Elkin.,.Stanley_ !.~aver%. Hev York: Grosset anli Dualapp Uol •• ra41 
L~b.&'ary, '1963 ~ 
Malcolm X. Autob1oir'!:ehl~'. ·Hl!,lw York: Grove Pre.s. 1966 • 
.. Quarl •• , ••• j4.1a.· Tba Helr~ 1~ tbe ~aklnl of Aler1ca. Nev York: 
~o11't£ IOo~., 1'64. 
IpeaT t Allan 11. Blac~ch14ago c Tbe Matins of ··~··"el'to Ghet tQ:.1899-
19~O. Chicago; Uni"e'ta:lty ot ChicalO Phoenix look., 1961.;· ,,>; ,. 
Va"kow lI Arthu't 1. PJ:'o ••.• c.1U.ot to .Si$-In,191!,aQ4 
A S:tudxtDtlie Connec:tioa.·a.'t~w ••• COllfitc:t and Viol ••••• 
I. t .. : Doublecla,. AnChor look, •• ,1961 !' 
Sbe ItliOi j. 
Ga rd e,,:>:c:tty ,. 
" ,'.;; . 
D.'lxc'a.l~.1! alid , ••• U .••••• t •••• at. 
Ii i~' •• ,.eced th.'ltt~'4·~~a:. rill co.,l.~. l'.act1., ••• ilne.ta botor • 
• ~ .• 8'~O'.;1l'.tt ttl ........ 1" •• 1. t7'. of co"aldel'atlo ••• 4 e.,."lerace. 
ltA_. ft. •• " ......of.aell Gl; •••• t.1J. •• ~.1.t of •. lee'as.... ~.".l'tt •. bigh-
1l'la'· •• '.". of ~b. ~.,jc(.) .. r •• ·~.'lt' the •• tb." (a ) t 'he •• co.4, ·p.r t 
.illll' ..... ,.. \1:. , ..... '0....041:,l.c .... ioo.. ' 
. ." -," .. '. . 
t~~i .. ~~~a:r:!:::.!.:!;!t,,:!4~=-!::t::::t:~:.:!. ·!::e::::~~ital. 
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See:l.ol08), 343 
Thelrll9 will be two eliUlmin&tioBiJll' each ~ovcu:bag one-balf @f the 
subject mmttere tr~ated 1ft the course: 
1$ Mlt1ttU'1!I (obj~u'!t:l.v.) -- TlIuulda,. March 13 f 12: 30-1:45 P .Il. 
2. Flm~l (~8~sy) -- Monday. May 21p 11:30 a.m.-l:30 pem. 
'lorD!. 2-'.£ 
Three tentative topics to ba submitted Feb. 13; final topic 
&pp~oval on Feb. 20; up-to-date bibliography to be submitted by 
reh. 21; outline due Karch 6; term paper due May 1. 
GI'~~: 
Class Participat1on~ 25% 
Term papell',1 25% 
Midterm exam1natlou 9 2SJ 
linal e~&minationj 25% 
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11 
Kl!,j~'~,nlll> .[!,!V@V:l'> Intt"Hiu(~tiifnlD pp .. lx-xvi; 
P.~t5 I-III. pp. 1-1390 
EUdnil II J!l!,!'!.t.t (<<;t;;l\nclud~d), Part IV t ApPCi1lHu'ee8 A and 
lit I' PP" 140-2~H.. (C@trudche'tfafl:i@'R of All • .J. It&l.n~ , 
®d. p !h~~!.!l~!..jL,!!n·~".!!2..L .. ~L~!;.nJ,;~..I_ Elkin.-, 
aDd His Crl~lc8 (Urb~na, II~~I Unl¥~r.lt' 
'c'f-:ffi 1ft@r;~ pi;$[~ ., 1911 .. ) 
,N ,,~~!;;. .§!"~~~!!~~~!!J!: ~!:J...!.!._ tGPl:Ili.!LJt~,!~_~.ll! 2 &.l?~~ 
Qu,1/i Ji~'l~;\\ ~ !11.(%L!.!n2-!!!~!;,~1i)l J!.~:I:!H.L'£ f ~~~ 
Chap. 1 - 5. ,p. 15-125. 
!t~,lb~ s u 't/I1iI!!!JL,...,~!J;:m .2..~.l:', fi t:_!!!!lli..!.. 
M~l~~lm X~ ~~~~O~"9 Iutrod~eti@~t ,p. lx-~iw; 
Ch~p§. 1-1l p pp~ 1-210e 
M~l@olll1 X9 ,'A:~~t .. @k!!.&lt"II.EhI9 (c@llclud.d) 1'1 Chaps .. 14,"19 .and 
.pil~3U.~~ pp~ 211-460. 
Midterm Ixmmlfia~l.ft~ Obje~tiva t1p~e 
(H1dt.r~ IxamiasCl@na ~- Marcb 12-16) 
S1l'~ar, !,l.~"~Chl~~t:!, Introdu<etioD. Cha,. 1-6. 
pP~1-126 .. 
Sp~.r, Black Ch1aal~. (~oDcluded) Chap. J-l1. 
Conclu~1~n, A Not. On Sou~c •• , ppo 129-241. 
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• 
Hi 
18 
!H 
23 
Mill)' :1. 
Mm,' 8 
H411Y 10 
21 I-tell' 1l: 
28 May 11 
Dll:'~k~ aud La1yto,'i:i.. ~~~~,:~~J"_ .. t!!..!i:lr!R@l:!J:t,s Vu:L 1 p 
A(;kn~'lI1ed!~mell\t ~ Int~@du©t:t(~KUii to f1P" ;d,il ..... 
29; Ch~P0 1-79 ppa 31 - 113. 
Ih:'~!tk.1i\I! blrad Lay t~lt·n ~ .~!J!~.~ ... 1!!.!!~..!.!,t!,!. ~ V.) 1. " I ~ 
Cbap_ 8~ 11-13~ pp~ 287-317; App.adlK 9 
" .. 1&U,<nLl:;r." 
lH:lIH.k~ and 'taytC'!"l~ ll.!..~!.:_l'~~.!i~r. '\l'«>l. 119 
'~.faC~9 ppe ix-xiv; Cb~PD 14-20 9 pp. 379-
:;99 " 
D)1'{!lk~ and Lay\t:(il!'l;> !l..~~l~:....l~t~2ltill,!~ V~jlll! II t 
Chap. 21-24. pp. 600-767; B~aa~eville, 
av-axviii; Rot~~.a.Books •• gBulgea&i@ua.~., 
pp~ 169-198" 
(,l(;~ \' i ~ e, .m~.t~ l/l.1~,!..~ 1!~=_!!_td(l:.E!llLJ~.~LfL~!, ., P p. 1-S:L 
d~ V:h'!H!, ft~g.!$..~ $gt....1!!4lli!lL~c;.!.lo~:...g,!.P..v (©~uujl1uded) 
11p ~ Sl-lSlL 
W Ojl. s kel'l:J, .~~K~l!l_~:!_.r'!! __ ~t~:.21i.= t ~...!:~.!J: -~ ~ P r' €'l f fA ~ a, p poi x .... 
xvii!; Cb~,. 1-79 pp. 1-142~ 
W~l;§koiif~ .~ .. J.:~!E!L!"~_,!.~~.~.;~t-J~!' (t~on~l'Uded) ~ 
Chap. 8-17, App.ndla@~p ppm 143~314o 
!bii\\lkil ~n~l (;'t;o\l'mh~ 9 1!J...!i~~lJ",:C?J1_C,!.;UP Inta'@du©t:icni' 
pp~ al-BZ; .~al03u~. Ch~p~ 1-4~ ,p, 1-92. 
R.I3e.di.lflr Day. It®\d,,~'W of WiUi%:4\u;'ial <!:::©'if<tl.~·tH:t cl'h~8$ji; 
14-19. Mi.e~~~lon. 
R.~d.in~ Day.. lta't'iew of M.mtt!1iflal If:\\l'V4U"(IHl C140JatfUil 
2e-24G Discus$ien. 
i'inalfllUllninati,@D for: thill ,1!ourse: }1ouda,', May 21, 
11:304.m. - 1:30 p.m. E.8~y type ~over1ng material 
from midterm examination. 
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'LOYOLA UNlVERSI'l'Y 
Pall, 1916 
Ristory 379 
AFRO-AMERICAN HISTORY 'to 1865 
Mrs.H .. crawford 
Slave Communit.y, John alall.lng-ame 
ri'ocumentarr Klitory of Slavn, Willie Lee Rose I!eo-Yo1j~~!O:-~rl9'lns §! -s"Tac yationali~, Sterling Stuckey 
Tuts: 
--
The main objective of this cour.e 1. to ask and examine major questiona ' 
about development. 1n the history of African people from the Atlantic 
slave trade tD the Civil War Period. Historiography, slave narratives, 
questions of slave and master personalities, slave resistance, Africanism3, 
and ~l~ve culture will be considered in an effort to understand slavery 
and how the aystem affected American life. 
1. 
2. 
3. 
4. 
50 
6. 
70 
8. 
goO 
10. 
Roll Jordon Roll, Eugene GenoveBe 
PeculIar In"it.Eiition, Kenl1eth Stampp 
Trie Destruction "o"!' Black Ci'Ul111zat1on, Cbancellor Williams 
LIle and TImes 0'1'" Fred'erIc'F15Ou9:1ass, DOug-lass 
Great srave NarratIveis,"Ced .. r, AXna "Bontemps 
Alr!"can RelIqlcm.II' and PhilOSOJ2ht, John Mb1ti FIlgiit and RebellIoD,,'''Ger,ild Mu lin 
Slave!Y" Fst:inItiY"Elkins 
Put-tIn on Ole Ma8~a, Gilbert osoffsky 
A:'.'Doc'!lUent.a1f'X·i!I .. ~o~ of ~re =N~-!l£ea P60"p'l~ in j:.~e, !J .. S., Herbert Apt.heker 
~!~!~!~: 
10 Att~n.dml1l1,ce and active plU't.1cipation all disctuusant of readings ~2{)' of qr<1!l! 
2" !>JIU~,-T<f.,rm ex;,m «take home, 20'4 cf grade) 
3.. 3-4 page crit.ique of Blassinqame or Stuckey Text; Due December 1 «20% of 
grade) 
4.. Journal of lectv,u:e not.ell" 'reading's, sources, que8tions and reflections 
due as final a~aiqnment (40' of grade). 
Lecture TOE.i£!.:! 
Week of sept. 20: 
Sept .. 21: 
,0 
.. 
11 ; 
IlThtroouc,tion to course and d.i~cmud,on 'Of African culture 
and history. ' ' 
Readinq8~ Chap .. 1 - Blassing-mne, '" 
1-10 Document.s, Rose t.ext .. 
Th.e Atlantj.c Sla.ve Trad.e and Slavery ill the West Indiea 
CbapB 2-3 - Bla8$inqame 
!,laak Car9:o~l!.' Daniel Mannix will be cr1 tiqued 
In lecture.,' ' , 
Historiography: Approache~ to the study of Slavery 
Stanley Elkin's, Slavery will be compared to 
, Blassing-me posItIon .. 
~lave _si$tanc$ 
,,' .,' ~tuC:keytext •. 
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Week of Oct .. Ifh 
Ot:tt .. 25: 
Nt,)v .. 1: 
Nov" s: 
}~OV" 15: 
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19th Century Freedom Fighters, Stuckey text, 
Stuckey text" 
Documents 23-29 Rose 
The Silent Resisters 
Rose Documents, 48-59 . 
. Documenta, 19-93 
The 19th Century Free Black Community 
Slave Culture, African CUlture, and New 'World Culture 
Documents 94-105 
Focus on the Slave Narratives 
Henry Bibbs Narrative 
Douglas. Narrative 
Sojourner ~ruth Narrative 
Nov.. 22: Underground Railroad 
Nov" 29: 
Dec .. 1 :: 
Dec .. 8~& . . 
Dea. 15: 
Jan .. 1: 
Jan. S: 
Documents 30-36 
C::1 tiqued. in Lecture: LetJ!i Peopl~ Go, H~nrGtta 
Due ster 
Negro Convention Movament ot 1830's-1850 B8. 
Howard Bell Documents critiqued in lectures. 
Th.e Charge of Inferiorit.y 
The Civil War Crisis 
Black Reoonlltnction, DuBois "The General Strike" 
J~es McPherson's, !'he Negroes_Civil W~r 
Review and Journala will be collected. 
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FINAL EXAMINATION 
Introduction to 
··AFRO 
AMERICAN· 
STUDIES 
C " 
EXPERIMENTAL . 
FOURTH' EDITION 
>~:«" 0 00-" 0"" " 
i' <';:', .•• :¢~a..~P, ... P.o. Bo. 7696 ClllcatlO. a.oIe 60610. tJSA 
.:'.~' ~<.:.~ .. ; . .'.:.': .. -.... -"..<'<-: ...... -.~.:, ... ; ',,",,' .... '.;" ',,':" " ", ," . .',. ",", ." .' . 
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INTRODUCTION TO AFRO-AMERICAN STUDIES 
Final Exmination 
Complete each question as directed. Correct answers count 1 point. Read 
and study each question very carefully. 
1. What is Black Studies? . 
a. Black people getting together to talk about their problems. 
b. The scientific study of the Black experience. 
c. Some easy courses that you take to get a good grade. 
d. Mystical beliefs about our Ancient African ancestors. 
2. In Afro-American Studies, which philosophical position best supports "the 
approach that is founded on concrete information about the world and 
history •• ~II 
B. materialism 
b. idealism 
3. Which of the following is an incorrect approach to Afro-American Studies? 
a. H'istorical change is predetermined 
b. History is the chronological listing of facts 
c. History is m~inly the record of racial conflict 
d. All of the above 
4. Which of the following scholars made significant contributiollsto Black Studies? 
,8. Carter C. Woodson 
b. E. Franklin Frazier 
c. W.E.B. DuBois 
d. All of the above 
5. Africa is the largest continent in size in the world. 
a. true 
b. false 
6. The cultural diversity of Africa is revealed by the fact thaC the number of 
African languages is approximately 
a. one 
b. five 
c. 100 
d. 900 
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7. Slavery existed in Africa before Europeans came to Africa. 
a. true 
b. false 
8. The slave trade had the following impact on Africa: 
a. depopulation 
b. brought decency to Africa 
c. increased population 
d. two of the above 
9. Mercantilism is a theory which 
a. placed a high value on gold and silver 
b. opposed the slave trade 
c. developed after the rise of industrial capitalism 
tl. all of th~ L1bove 
10. Ancestor-worship, according to Walter Rodney; was part of how African 
religion led to innovation in technology and increased product on 
a. true 
b. false 
11. Between 
5% into 
a. true 
b. false 
l70l.and 1807 about 5% of slaves were imported into South America, 
the Caribbean, and 90% into the USA. 
12. Africa. produces 20% of 10 of the worlds most important minerals--77% of 
the world's diamonds, 67% of the gold, and 35% of the platinum. 
a. true 
b. false 
13. Given the depopulation of Africa as a result of the slave traGe, the 
population of Africa in 1975 was 
a. about 400 million, 10% of the worlds population 
b. only about 100 million 
c. not possiblo to estimate 
14. Which countries in Southern Africaare stUl under the rule of white settler 
colonialism? 
a. Tanzania, South Afri~a, Angola 
b. ~ozambique, Zimbabwe, South Africa 
c. South Africa, 'Zimbabwe, Namibia 
d. Angola,' Botswana, Zimbabwe 
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15. The main factor which enabled Europe to penetrate Africa was 
1. Africans were less intelligent than Europeans 
2. Africa was at a lower stage of social development though at one 
point Africa had been more advanced than Europe 
3. Africans were hospitable people who couldn't distinguish friends' 
from enemies 
4. None of the above 
16. While there is considerable controversy and continuing research the 
estimate by DuBois of how many Africans were taken as slaves to the 
Americans between 1701 and 1807 is 100 million. 
a. true 
b. false 
Match the following for contributions to production as a result of the 
triangular trade. 
17. 
18. 
19. 
Africa 
------
______ ~England 
America 
----...: 
a. land 
b. labor 
c. capital 
20. What industry financed by the profits from the slave trade benefitted 
rising capitali~m to the greatest extent. 
a. rum 
b. ship building 
c. sugar processing 
d. textiles 
21. The ''Middle passage" refers to 
a. when you get half way to your job 
b. when slave became too old to work 
c. crossing the Atlantic Ocean by slave ships 
d. the Ohio route of the underground railroad 
22. 'I'he Hlavc trllcl(! 
11. was VL'ry. profitable 
h. rL'qui red u big investment 
c. Htimulated many industries to grow 
d. all of the above 
e. two of the above 
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23. The relationship of New England to the slave trade was 
a. of little consequence since it was mostly in Virginia 
b. of great significance because of a great need for slave labor there 
c. of great significance because of investments 
d. a and b above 
24. The most basic aspect of each society is its 
a. size 
b. religion 
c. system of production 
d. music 
The following "tended to weaken the slave system." 
TRUE FALSE 
25. hiring out a b 
26. cotton gin a b 
27. manumission a b 
28. slave revolts a b 
29. fertili.ty of slave women a b 
30. race mixing a b 
31. What white man advocated that slayes should rise up in armt!d attacks agaitl~t 
the slay\;! system? 
a. Henry Highland Garnet 
b. Abe Lincoln 
c. Andrew Johnson 
d. John Brown 
32. From 1619 when the first slaves were brought into the U.S., slavery as an 
institution lasted for about 170 years. 
a. true 
b. false 
33. The changing pattern in the demand for slave labor resQlted in slaves being 
shipped. 
a. from' the South to the North to work in textiles 
b. fr()Rl ~hd8sippi to Georgia 
c. from the.' tlppl.rr Mouth to th&! Black belt re.lgloll of the luw&!r Houlb 
d. none or the above 
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34. What was the· dominag.t rural economicexperien.ce of Black people from the 
1870's through the 1930's? 
a. disenfranchisement 
b. tenancy 
c. populism 
d.welfare recipients 
35. What was the most violent method used to control and repress Black people 
in the 1880's? 
a. segregation 
b. disenfranchisement 
c. lynching 
d. assimilation 
36. How did Black people fight lynching? 
a. physical force 
b. economic force 
c. political force 
d. all of the above 
agrarian 
37. During the 1880s a radical movement of white farmers united with 
Black farmers to struggle agSinst the exploitation of all farmers. Which 
of the follow is not associated with the above movement 
a. populism 
b. Tom Watson 
c. Colored National Farmers Alliance 
d. None of the above 
38. Peonage was 
a. a middle size farm based on acreage between 100-200 
b. a legal form of indebtedness in 'which one had to work off debts owed 
c. the name given to white slaves as opposed to Black slaves 
d. never legalized and was maintained by religious practices 
39. There were 3 main types· of tenants. Which of the following is sharecroppers? 
a. hire land for a fixed rental to be paid either in cash or equivalent in 
crops 
b. furnish their own equipment and animals and pay for lands at fixed 
% of cash crop 
c. rcce:Lvcu UfW of land, equipment, etc.lJl~ furnishings--for a large '7" of 
c I~Up II rodm.·('ti. 
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40. The Boll Weevil is 
a. a type of cotton 
b. a bug that eats cotton plants 
c. a Southern fairy tale 
d. the man who invented the cotuon gin 
41. The C.I.O. means 
a. Congress of Industrial Organization 
b. Committee for Interracial Organization 
c. Committee to Investigate Oppression 
d. Committee for Investment Opportunity 
42. Why did Black people migrate to the northern industrial cities? 
a. suburbanization waH the big thing 
b. double duty dollars was available 
c. boll weevil pushed them off the fa~s 
d. Jobs were available in the cities 
e. three of the above 
f. two of the above. 
43. What class of Black people are helped most by the "double duty" dollad 
a. working class 
b. welfare class 
c. middle class 
d. all three 
e. a and b above 
44. What is the main similarity or difference in the occupations of Blacks and 
whites ? 
a. none 
b. whites are mostly middle class, while Blacksare workers 
c. whites work in factories, while Blackswork on the farms 
d. most of both groups are workers 
45. Which of the following led a slave revolt? 
a. John Brown 
b. Harriet Tubman 
c. Nat Turner 
d. Henry Highland Garnett 
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47. The "New Negro" refers to 
a. a new born Black baby 
b. a new Black migrant to the city 
c. new social, political, and economic position taken by Blacks 
d. when an Afro-American goes to live in Africa 
48. Historically, what has been the most consistent.basis of prestige among 
Black people~ 
a. income 
b. personal possessions 
c. size of income 
d. education 
49. What does "Double Duty Dollar" mean? 
a. your dollar gives you what you purchased and gives a Black business 
a profit 
b. your dollar is less because you're Black and have to pay more for things 
c. your dollar has to support a person today ~ tomorrow 
d. your dollar and you have a hard way to go 
50. By 1940, approximately how many Black people in the U.S. were living in 
urban areas? 
a. 0 
b. 10% 
c. 50% 
d. 90% 
51. Unemployment rates among Black people have been that of 
whites since the 1950s. 
a. about the same 
b. about twice times 
c. about three times 
d. None of the above 
52. What kinds of racist discrimination did Black people face in the cities? 
a. Job Ceilings 
b. Restrictive Covenants 
c. Negro Jobs 
d. All of the above 
e. None of the above 
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53. The largest mass-based nationalist movement among Black people developed in 
the World War I period. It was led by Marcus Garvey and known as 
a. American Negro Labor Congress 
b. Universal Negro Improvement Association 
c. Congress of African People 
d. Nation of Islam 
54. Black Codes are 
a. laws made by Blacks during Reconstruction period 
b. laws made against Black people 
c. unofficial rules observed in the Black community 
d. rules based on African traditions 
55. The Afro-American experience has developed in periods that are qualitatively 
different from each other. According to Introduction to Afro-American Studies, 
the number of periods are 
a. 2 slavery and freedom 
b. 3 slavery, freedom, current crisis 
c. 3 slavery, rural, urban 
d. History is just a time sequence of events in which periods cannot be 
identified. 
e. None of the above 
56. Your class position is determined more by 
a. how much money you make 
b. how you make your money 
57. What is the material basis of racism, particularly the basis for it deve-
loping in the first place? 
a. class exploitation 
b. evil human nature of white people 
c. the cold climate of Europe 
d. Christianity 
Write the correct letter in 
58. tenancy a. indebtedness 
59. slavery b. sharecropping 
60. power .c. biology 
61. race· d. sts.tus 
62. raciHm u. til Hun[rallch:f.I:IUIIlCnl 
(Matching continued on next page) 
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63. peonage f. 'forced labor 
-
64. liberation g. struggle 
-
65. literacy h. ideology 
66. prestige i. class 
67. capitalism j. industrial revolution 
Indicate which historical period of Black peoples experience in the United 
States each of the following fits into best. (Use alphabet at right) 
68. period before World War II a. slavery 
69. Black People OWning Farms 
70. resistance to oppression 
71. industrial unemployment 
72. Exploitation 
73. Racism 
74. Populism 
75. Consumer boycott 
76. Manumission 
·77. Black Codes 
78. Proletarianization 
b. rural 
c. urban 
d. all periods 
79. What percentage of the Black labor force is made· up of industrial workers? 
" less than 10% ~). 
\j almost 50% 
... more than 90% 
.... 
, 
none of the above 0. 
80. The triangular trade lasted approximately 
a. 1000 years 
b. 20 years 
c. 100 years 
d. 400 years 
81. Around 1900, approximately what percentage of Black men were in agriculture? 
u. .IOO'X, 
h. J.U'1.. 
c. 60% 
d. none of the above 
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82. A scientific analysis includes 
a. empirical investigation 
b. theoretical analysis 
c. personal opinions 
d. more than orie of the above 
83. What· is the main objective difference between house slave and field slave? 
a. skin color 
b. production vs. service work 
c. women in the house, and men in the field 
d. standard English in the house and pidgin and/or creole in the field 
84. The Black Middle Class 
a. is a product of the urban experience (professionals and business owners) 
b. is a product of the rural experience (business owners and farmers) 
c. is both A and B 
d. developed in all historical periods of the Black experience 
85. What % of Male Black college graduates are employed by some government agencies? 
a. 10% 
b. 20% 
c. 35% 
d. Over 50% 
86. The largest Black businesses (top 25) are as large as some of the largest 
white businesses (top 500). 
(a)True (b)False 
87. Blacks own approximately ____ % of the total business in the U.S. (1972) 
a. 3% 
b. 10% 
c. 15% 
d. None of the above 
88. Which of the Colluwing octl'! ON a "receptacle" to recci.vc.! the diHI)roportion&! 
I1I1h1bery or "lack w()rk(~rH who havc.~ been dlypLacc.!d from lhe lahur fo['ce ami 
cun'L find pruducLLve JohH1 
ll. prisollH 
h. W\·l.lll1.'l\ lIy/ll'~1I 
,'. II. S. "" I I I " "Y 
d. All or lhe above 
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89. The Black Liberation movement has never questioned the capital1stsystem 
as an obstacle to the freedom of Black people and has therefore always 
been refol'1llist. 
(a) True (b) False 
90. There have been NO qualitative changes in the Afro-American experience 
since Africans were brought in~o the U.S. as slaves. 
(Ii) True (b) False , t\-. 
'\-... \. c"- ,.. 91. Wbich phrase accurately describes the Black during the historical period stated? 
a. slavery - underground (invisible) institution 
b. rural - center of socia11ife 
c. urban - secularization 
d. more than one of the above 
92. Black people have co~sistently fought for liberation and freedom in various 
ways in all periods except 
a. the slave trade 
b. slavery 
c •. rural period 
d. urban period 
e. None of the above 
93. The main aspect in achieving success to Black liberation struggle for free-
dom and justice identified in Introduction to Afro-American Studies 1s based on: 
a. understanding the important historical role of the Black church and 
making sure that all Black people are churchgoers. 
b. the struggle over wealth and power and the relationship of the masses 
of Black people to this process 
c. the fight agaInst the immorality found in cities where the majority of 
Black people live 
. 94. An example of a militant rank and file organization of Black workers fight-
ing their exploitation in the 1960s was the 
a. American Negro Labor Congress 
b. DRUM 
c. CIa 
d. Radical Black Caucus 
c. none of the above 
95. AccurdlnJl, lo thl! J970 COOYUH 75'7.. uf Hinck lIIull,,,, huvo .IUhH C llUlHI Ul,ll uy 
l'rarlH~ -nl'l~rullvoH, unskilled labor. ami Hervtcu 
(u) 'rrue (b) FlIhl~ 
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96. The American Negro Labor Congress, formed in 1925, was for Blacks only. 
(a) True (b) False 
97. According to the 1970 census 25% of Black females· have jobs classified as 
clerical, operative, service and domestic. 
(a) True (b) False 
98. Which term does npt fit? 
a. abolitionism 
b. manumission 
c. freedmen 
d. overseer 
99. During tilavery, Black people 
a. were very religious and completely non-violent 
b. 1n groups, revolted against slavery mainly under white leadership 
c. in groups, revolted against slavery mainly under Black leadership 
d. were united on all issues 
100. The term Black Belt Nation refers to which of the following? 
a. locates the present numerical majority of Black people 
b. what Black people were molded into on the basis of common land, language, 
territory and economic life during the rural period in the South. . 
c. describes the concentration of Black people in urban areas 
d. the area of rich Black soil stretching through the lower south 
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Black World Studies Colloquium (BWS 201)1 
Syllabus - Fall 2003 
"Cultures and Communities in the African Diaspora" 
Dr. Ayana Karanja: akaranj@luc.edu 
COURSE SYLLABUS 
Office Hours: Tuesday/Thursday Office: 
2:30 -4:00 p.m. 
Lewis Towers 908 
Tele: 312.915.8662 
Course Description: The city of Chicago has a growing number of newly formed 
communities whose ancestors are/were Africans. Such populations include Cubans, 
Haytians, Nigerians, Belizeans, Jamaicans and other groups smaller in number. 
These neo-African communities tend to cluster in patterns that are related to available 
housing, ethnicity and natality. As a result of many factors, including language barriers, 
educational and employment disadvantage, and the prevalence of cultural ubiquity on the 
part of government and social service providers, the human needs of these newer 
popUlations often go unaddressed and unresolved. This course has several goals in 
connection with these communities: 1) to familiarize students with variations in the ways 
African-centeredness, ethnic identity, and cultural uniqueness is performed across 
communities which are generally termed, "black"; 2) to build upward and outward from 
the question, "what is a community?", and thus to uncover some of the ways in which 
myths, stories, memories and belief systems impact expectations within and outside such 
communities; and, for students who choose to engage in Participatory Action Research as 
a Final Project; 3) to determine with community residents the social/political framework 
around which such communities might pursue greater access to healthcare, employment, 
and educational objectives. 
Research will be conducted both textually-in the classroom-and contextually, within 
communities. Those students who wish to engage in a PAR project in lieu of a Final 
Term Paper are encouraged to do so. Such projects will take place in neighborhoods and 
areas where neo-communitarians are aggregated.2 Students may also work in tandem 
with approved Community-Based Organizations. 
Primary Course Requirements: 
A. Critical Essays: Two five-page paper will be written on each of two cultures or 
sub-cultures which will be studied within the course. Each culture group will be 
introduced through the primary texts, ethnography, biography/autobiography or 
memoir. These readings will function as portals to provide a fundamental 
understanding of specific cultural patterns and values within a definitive cultural 
context. 
I BWS 201 is a required course for the Minor in Black Wodd Studies, and functions largely in the manner 
of a capstone course, taken towards the end of a student's undergraduate work. 
2 Students who wish to write a "traditional" term paper which focuses on a topic appropriate to the goals of 
the course may do so. Topics for term papers must be determined in cooperation with the professor on an 
approved subject. 
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B. Oral Presentation: Each student will offer an oral presentation to the larger 
class exploring various dimensions of a particular cultural group. (A presentation 
format will be provided by the Professor). 
C. Final Research Project/Paper: Final Research Projects should highlight in-
depth research on one of the cultures focused upon in the reading materials. 
Methods of conducting Participatory Action Research (PAR) will be integrated 
throughout class meetings and studied through within assigned readings. Students 
are offered an option and may select either a traditional Final Research Paper or 
may opt for engagement in a PAR project. Final Research Papers should 
approximate 15 pages in length, but cannot contain fewer than ten pages (not 
including Bibliography and/or Notes). Students whose option is PAR will 
provide a ~aper which documents their action research experience and its 
outcomes. 
Additional Requirements: Students are expected to attend all classes, participate in 
class discussion, and are expected to arrive on time for classes. You must also: 
• Keep pace with assigned readings 
• Submit assignments at due date. Late papers are unacceptable. 
• Please note that plagiarism will result in a grade of "F", in accordance 
with University guidelines stated in the Student Handbook. 
Primary Texts: Sheila Walter, African Roots, American Culture. Valerie Malhotra 
Bentz, Jeremy J. Shapiro, Mindful Inquiry in Social Research. Sage: Thousand Oaks, 
California, 1998. Supplemental readings will be distributed in class. 
Special Collections and Archives in Chicago: The Field Museum, Newberry Library, 
Africana Library (Northwestern University), DuSable Museum of African American 
History, The Art Institute of Chicago (African American Art Collection) 
Grading: Final Grades for the course will be compiled as follows: 
1. Critical Essays (aggregated) 
2. Oral Presentation 
3. Final Research Project 
Total 
25% 
30% 
45% 
100% 
(professor's discretion will also be considered in grading) 
3 There are multiple and varied formats through which one might display research findings. If one chooses 
a mode of representation other than descriptive ethnography, (other choices may be film, video, recording, 
photo-journalism) such venues should be accompanied by an introductory narrative of 3 - 5 pages. 
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Schedule of Activities:4 
Week One (September 1) 
Orientation to class; review Syllabus and expectations 
Lecture/discussion "African Roots, American Cultures" 
Week Two (September 8) 
Readings: Walker in Walker, "Introduction: Are you Hip to the Jive? 
(Re) WritinglRighting the Pan-American Discourse"; Singh, et aI, Introduction 
Week Three (September 15) 
Readings: Walker in Walker, Chapt. 1 "Everyday African in New Jersey: Wonderings 
and Wanderings in the African Diaspora"; Terry DeHay in Singh, "Narrating Memory"; 
Bentz, Mindful Enquiry ... 
Week Four (September 22) 
Readings: Harris in Walker, Chapt. 4, "The African Diaspora in World History and 
Politics"; Jules Chametzsky in Singh, "Memory and Silences in the Work of Tillie Olsen 
and Henry Roth"; Bentz, Mindful Inquiry ... 
Week Five (September 29) 
Readings: Fishkin in Walker, Chapt. 2, "Reclaiming the Black Presence in 'Mainstream 
Culture"'; Wolfgang Karrer in Singh, ''Nostalgia, Amenesia, and Grandmothers: The 
Uses of Memory in Albert Murray', Sabine Ulibarri, Paula Gunn Allen, and Alice 
Walker"; Bentz, Mindful Enquiry ... 
Critical Essay #1 due. 
Week Six (October 6) 
Readings: Inikori in Walker, Chapt. 6, "Africans and Economic Development in the 
Atlantic World, 1500-1870"; Sandra Molyneaux in Singh, "Expanding the Collective 
Memory: Charles W. Chesnutt's The Conjure Woman Tales: Bentz, Mindful Enquiry ... 
Week Seven (October 13) 
Readings: Wilson in Walker, Chapt. 8, "It Don't Mean a Thing IfIt Ain't Got That 
Swing: The Relationship Between African and African American Music"; Angelita 
Reyes, in Singh, "Reading Carnival as an Archaeological Site for Memory in Paule 
Marshall's The Chosen Place. The Timeless People and Praisesong for the Widow. 
Bentz, Mindful Enquiry ... 
Week Eight (October 20) 
Readings: Bentz, Mindful Enquiry ... : Barbara Offutt Mathieson in Singh, "Memory and 
Mother Love; Toni Morrison's Dyad". 
Week Nine (October 27) 
Critical Essay #2 due. 
4 Readings should be completed not later than dates listed in the Syllabus. 
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Week Ten (November 3) 
Oral Reports from the Field! Presentations 
Week Eleven (November 10) 
Oral Reports from the Field/ Presentations 
Week Twelve (November 17) 
Oral Reports from the Field! Presentations 
Week Thirteen (November 24) 
No class, Thanksgiving break 
Week Fourteen (December 1) 
One on One Conferences/ CATCH UP 
Week Fifteen (December 8) 
Last Class/ Research Projects and Research Papers Due NLT 5:00 ef\ 'J)u... l tt1A. , UJ\... 
.{N, ~ ot'-" o.-,.~ ",:,_16 1 'h1J..-~ ,'-~
4IL;'~~~ ~~ o{S(1L ~. 
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College of Arts and Sciences 
Introduction to Black World Studies (BWS 102) 
Syllabus 
"Cultures and Communities in the African Diaspora" 
Mousumi Mukherjee: mmukher@luc.edu 
Dumbach Hall 230; Tues,Thurs 1:00-2:15 PM 
Office Hours: Tuesday/Thursday 
11:30 -12:30 p.m. 
Course Description: 
Office: Damen Hall 336 B 
Tele: 773-508-2870 
Introduction to Black World Studies examines several cultures of the Black world which 
are located hi various countries and regions around the globe. We will familiarize 
ourselves with the impact of tradition, religion, oppression, popular culture, art, memory, 
and specific aspects of inter-generational practices on cultures of the Black world as well 
as locating Black cultures in space and time. Students will also become familiar with the 
ways in which geography plays upon patterns of cultural development in a global context. 
Prose fiction, ethnography, film, as well as scientific investigations and artistic 
expressions will support class room lectures, assigned readings and occasional guest 
speakers. More specifically, the course will enable us: 
Goals of the Course: 
• to enhance our critical consciousness around issues of perception, essentialism, 
and aesthetic orientation resident within various cultures; 
• to explore the traditions and values within specific cultural contexts; 
• to examine the role of western popular culture in public opinion-making and in 
developing perceptions of non-Western societies; 
• to interrogate our culturally received notions relative to "natural" and "normal" 
social rules; 
• to enhance and strengthen our knowledge base concerning our own human 
beingness. 
• To develop critical consciousness such that we recognize oppression in our 
everyday lives; 
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Learning Outcome: 
• It is expected that after taking this course you will be qualified to take other 
Black World Studies major courses like BWS 202, 304, 397. 
• You will be better infonned about black people. 
• You will have a balanced non-ethnocentric perspective of black people. 
• You will learn to appreciate the beauty and diversity of the cultures of black 
people across the world. 
• You will become more curious to do research and study about the black 
diaspora-their history, society, culture & religion. 
Primary Course Requirements: 
A. Critical Essays: Many black sub-cultures are studied within this course and are 
introduced by the course readings, novel, ethnography, or memoir. These "texts" 
function as portals to the acquisition of primary knowledge relative to cultural 
patterns. Further exploration of these cultures includes understanding the 
relationship between their global situatedness and their evolution. 5 three-page 
critical essays will be due based on your synthesis of reading materials discussed 
and films watched in class (See course schedule on blackboard for due date. 
Format will be posted on blackboard). 
B. Oral Presentation: Each student will offer an oral presentation to the larger 
class exploring various dimensions of a particular cultural group/ book review. 
(A presentation fonnat will be provided by the Professor). 
C. Map Quiz: Geography plays as major a role in cultural configurations as does 
political economy or religious beliefs and practices and is sometimes their 
detenninant. Many aspects of culture depend on spatial placement and its impact 
on food supplies and the availability of water, for example. We will identify and 
study specific regions and geographic relationships in preparation for the Map 
Quiz. 
D. Final Research Paper: The Final Research Paper will provide an opportunity to 
students to compare and contrast two discreet cultures and to express an infonned 
view of them. The FRP should consider selected and specific dimensions of 
culture (Le., gender relations, material culture, folklore, tales, creation myths, 
religion, bodily adornment, jokes or riddles, etc.). This paper should demonstrate 
your grasp of research knowledge and make clear your ability to critically 
incorporate significant information into a scholarly fonnat. An approved 
written Abstract of proposed research is essential. Abstracts will be presented 
in class to elicit peer feedback and topical cohesion. 
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Additional Requirements: Students are expected to attend all classes, participate in 
class discussion, and are expected to arrive on time for classes. You must also: 
• Keep pace with assigned readings 
• Submit assignments atdue date. Late papers are unacceptable. 
• Please note that plagiarism will result in a grade of "F", in accordance 
with University guidelines stated in the Student Handbook. 
Primary Texts: Sheila Walker, African Roots, American Culture; 
W.E. B. Dubois' "Dark Water", Gayl Jones' "Corregidora", Equiano's "The Interesting 
Narrative of the Life ofOlaudah Equiano", Achebe's "Things Fall Apart", Ngugi wa 
Thiongo's "A Grain o/Wheat", Wole Soyinka's "Ake : the years 0/ childhood" & "Half 
ofa Yellow Sun" by Chimamanda Ngozi Adichie. 
(These texts are available on Cudahy course reserve) 
Additional readings will be posted on blackboard. 
Films: 
Imitation of Life 
Documentary on Jefferson 
Ethnic Notions 
Daughters of the Dust 
Special Collections and Archives in Chicago: The Field Museum, Newberry Library, 
Africana Library (Northwestern University), DuSable Museum of African American 
History, The Art Institute of Chicago (African American Art Collection) 
Grading: Final Grades for the course will be compiled as follows: 
1. Class participation & attendance 10% 
2. Critical Essays (aggregated) 25% 
3. Oral Presentation 20% 
4. Final Research Project 45% 
Total 100% 
Policies: 
Academic Honesty 
In addition to the Loyola University Chicago policy on Academic Honesty, the 
following rules apply for this course: 
1) Students must not copy articles from the internet and present as if their own. 
2) Students may not ask family or friends to complete their assignments. 
3) Students may not recycle their own or other people's work. 
4) Students must explicitly cite any material that has been taken from the Internet or 
other sources and in most cases are urged to paraphrase rather than copy and 
paste. Either AP A or MLA styles can be followed for citation. 
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Failure to comply with these rules shall result in an "F" grade for the assignment. 
Attendance & Participation 
Students are expected to attend class regularly. Each absence will detract from a 
student's overall grade in this course. Attendance & Class participation counts for 10% of 
the final grade. 
Blackboard 
This course will be using Blackboard. Students are required to check the Blackboard site 
on a regular basis and are responsible for assignments posted there. Instructor will also 
assess student participation online by tracking student use of the resources posted 
on blackboard. 
Email Communication 
I will do my best to reply to emails sent during business hours M-F within 10-6pm 
(except holidays) and on Saturday within 10-6 pm. Emails sent after 6pm will be 
considered received the next business day. However, you must note that I may not be 
able to answer emails on the weekend. 
Computer & Internet Use 
You may use laptop computers during class time for note taking in this class. However, 
use of the internet by individual students for personal purpose is not permitted unless 
specifically directed by the instructor. This includes checking of email and use of instant 
messengers or net surfing. The online resources for class will be used and displayed on 
large screen in the classroom for all. 
Cell Phone Use 
Cell phones use is not permitted during class time. This includes sending and reading of 
Text Messages. All cell phones brought into the class room must be set to silent. In the 
case of a personal emergency, students should quietly exit the classroom. 
Food & Drink 
Drinks in sealable containers are permitted in the classroom. Food is not to be eaten 
during class unless required for a medical condition . 
. Disabilities 
Students with documented disabilities that wish to discuss academic accommodations 
should contact me the first week of class, as well as the Learning Assistance Center. 
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AFRICAN AMERICAN RELIGIOUS EXPERIENCE 
THEO 176-001 (BWS 288-001) 
Instructor: 
LSC Office: 
WTC Office: 
E-Mai~: 
Dr. Gera~d Steenken 
Crown Center 328 (773-508-2350) 
Hours: Mondays 2: 00-4: 00 PM 
Lewis Tower 901 (312-915-8662) 
Hours: Taes & Wed 2:00-5:00 PM 
jsteenk@~uc.edu 
COURSE DESCRIPTION: 
This course will examine, describe, and analyze the religious experiences of the 
African American community as modeled and expressed by several of its most 
prophetic leaders (e.g., Martin Luther King, Jr., Malcolm X, Rosa Parks, 
Sojourner Truth, Martin Delany, W.E.B. DuBois, Frederick Douglass, Fannie Lou 
Hamer, Louis Farrakhan). It promotes critical thinking about and informed 
reflection on the historical, cultural, and psychological realities of white 
supremacy and on the manner in which these oppressive forces have contextualized 
the religious experiences of African Americans and necessitated the counter-
hegemonic assertion of distinctively African American religious traditions and 
theological perspectives. The course relies chiefly upon the autobiographical 
accounts of the leaders' religious experiences and liberating visions, the 
historical works of black scholars, and the theological writings of James Cone. 
LEARNING OBJECTIVES: 
Theological and Religious Studies Knowledge: Through summarization of 
the content presented, students will demonstrate their knowledge of the African 
American religious experience, as historically and culturally contextualized by 
slavery, legalized segregation, and institutional racism and as expressed by the 
African American community's diverse spiritual traditions and faith groups, with 
special attention to Christians and Muslims in their divinely inspired liberation 
struggle to resist cultural racism, overcome social injustice, transform 
institutions and individuals, and create a more just and peaceful social order. 
Critical Thinking Skills and Dispositions: Through critical analysis, 
students will compare and contrast points of similarity and points of difference 
between the integrationist and separatist approaches to liberation as articulated 
by a wide variety of black religious leaders, movements, theologies, art and 
literary forms, and institutional practices. Students will also evaluate the 
strengths and weaknesses of each approach when applied to the realities of their 
own life situation. Students will demonstrate these skills in their class 
discussions, examinations, and personal reflection paper. 
Understanding Diversity, Spirituality, and Faith in Action in the 
World: Through class discussions and personal reflection papers, students will 
draw applicable and illuminating parallels that exist between their own 
experiences of injustice, struggle, and spiritual liberation and empowerment and 
the experiences of those individuals presented and discussed in class. 
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EXPECTATIONS: 
1. Attendance: Since much of the subject matter upon which you will be 
tested will be presented in lectures, audio-visual presentations, and 
discussions in class, it is most important to attend every class 
faithfully, punctually, and for the duration. 
2. Tests: There will be two tests - a mid-term exam (Oct 12) and a final 
exam (Dec 7) composed of essay, true/false and multiple choice questions. 
3. Quizzes: 8 surprise quizzes will be given throughout the semester. I 
will average your six highest quiz scores, and drop the two lowest. There 
are no make-ups on missed quizzes. Quiz questions will focus on the 
assigned reading materials for that evening and on the material presented 
during the previous class. 
4. Personal Reflection Papers: You are expected to wri te a personal 
reflection paper (5-6 pages, typed in double space, using MLA citation 
parentheses when appropriate), and submit this paper (hard copy) to me in 
class on Nov. 9. Do not e-mail me your paper. Late papers will be 
penalized a whole letter grade. No late paper will be accepted after Nov. 
30. When grading your paper, I evaluate not only what you compose 
(content, i. e., your insightful connections and applications of the 
course material to your own personal experiences) but also how you 
compose it (expression, i.e., your sentence structure, word usage, 
grammar, spelling, typos, etc.). Both components (content and expression) 
are weighted equally. See pages 6-7 for possible topics. 
5. Grading: The final grade will be determined by four things: 
reflection paper, mid-term exam, quiz average, and final exam. All four 
are of equal weight. Numeric grades and letter grades correspond as 
follows: 
A 95 100 
A- 92 94 
B+ 89 91 
B 
B-
C+ 
86 
83 
80 
88 
85 
82 
C = 77 - - 79 
C- = 74 -- 76 
D+ = 71 -- 73 
D 
F 
65 70 
a 64 
6. Students with Disabilities: If you have a disability and need to 
request accommodations, please contact me and Services for Students with 
Disabilities (Sullivan Center; 8-7714) as soon as possible to arrange 
appropriate accommodations. 
7. Penalty for Dishonesty: Where there is clear evidence of dishonesty 
while taking a quiz or exam or while writing your paper, the 
corresponding qui z, exam, or paper submitted wi 11 recei ve an "F." 
Findings of dishonest academic behavior will be reported to the dean's 
office where it will be entered in the official records. 
8. Text: A packet of articles available in Loyola's (LSC) bookstore. 
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CONTENT AND SCHEDULE 
Weeks 1-7: The African American Community's Religious Experience 
objective: to gain insights into the religious experiences of the African American 
community as mediated by their faith response to institutional racism and oppression 
in all its forms 
Maulana Karenga, "Black Religion," Introduction to Black Studies (Los Angeles: Kawaida 
Publications, 1993), pp. 160-92. 
Cecil Cone, "The Black Religious Experience," Theology and Body, ed. John Y. Fenton 
(Philadelphia: Westminster Press, 1974), pp. 82-85. 
"The People Could Fly," The People Could Fly: American Black Folktales, told by 
Virginia Hamilton (New York: Alfred A. Knopf, 1988), pp. 166-73. 
Gayraud Wilmore, "Black Theology," Best Black Sermons, ed. W. Philpot (Valley Forge: 
Judson Press, 1972), pp. 87-94. 
James Cone, "Martin Luther King: The Source of His Courage to Face Death," Martyrdom 
Today, ed. J. Metz (New York: Seabury Press, 1983), pp. 74-79. 
Interview with Cornel West in Bill Moyers: A World of Ideas (New York: Doubleday, 
1990), volume 2, pp.102-107. 
"Chapters from the Autobiography of Malcolm X" (New York: Grove, 1964) 
Week 8: Midterm Exam 
Week 9: Martin and Malcolm: The Union of Opposites 
objective: to gain insights into the different perspectives and approaches of Martin 
Luther King and Malcolm X and to appreciate these differences as complementary rather 
than contradictory 
James Cone, Martin and Malcolm and America: A Dream or a Nightmare (New York: Orbis, 
1991), pp. 1-16, 244-53. 
Weeks 10-11: The Religious Experiences of Sojourner Truth, Martin 
Delany, W.E.B. DuBois, Frederick Douglass, and Their Implications 
for Transforming Educational Institutions 
objective: to gain further insights into the religious experiences of the African 
American community and its divinely inspired mission to creatively confront and 
transform the unjust policies and practices of social institutions 
Lerone Bennett, Jr., "Sojourner Truth: A Black Woman in Battle," Pioneers in Protest 
(Chicago: Johnson Publishing Company, 1968), pp. 115-130 
148
5 
"Excerpts from The Making of an Afro-American: Martin Robison Delany 1812-1885: The 
Story of the Father of Black Nationalism" by Dorothy Sterling (New York: Doubleday, 
1971) 
Festus Ugboaja Ohaegbulam, "The African/Black Experience and Educational 
Institutions," Towards an Understanding of the African Experience from Historical and 
Contemporary Perspectives (NY: University Press of America, 1990), pp. 1-11. 
Excerpts from Malcolm Gladwell, Blink: the Power of thinking Without Thinking (New 
York: Little, Brown and Company, 2005). 
Excerpts from Cornell West, Race Matters (Boston: Beacon Press, 1993). 
"W.E.B. DuBois' Black Messianic Vision" 
"Hak Joon Lee, "The Contemporary Relevance of King's Spirituality for Religious 
Terrorism and the U.S. War on Terror,H We Shall Get to the Promised Land (Cleveland: 
Pilgrim Press, 2006), pp. 158-77. 
Albert Raboteau, Exodus, Ethiopia, and Racial Messianism,H Many Are Chosen 
(Minneapolis: Fortress Press, 1994) 
Allison Davis, "Douglass, the Lion," Leadership, Love, and Aggression (New York: 
Harcourt Brace Javanovich, 1983), pp. 15-41. 
Weeks 12-15: Blackenizinq the Gospel 
objective: to gain familiarity with the oppressive conditions which existed in 
Palestine during Jesus' life and Jesus' response to them and to draw parallels between 
the historical situation and faith response of Jesus and that of the Black American 
community 
James Cone, "Black Theology as an Attack on White Religion," For My People, pp. 31-52. 
James Cone, "Black Theology as Liberation Theology," For My People, pp. 53-78. 
James Cone, A Black Theology of Liberation (New York: Lippincott, 1970, pp. 203-09. 
Cain Hope Felder, "Cultural Ideology, Afrocentrism, and the Bible," in James Cone and 
Gayraud Wilmore, eds. Black Theology: A Documentary History (New York: Orbis, 1993), 
volume 2, pp. 184-95. 
Week 16: Final Exam 
Writing Your Personal Reflection Papers 
The following topics are meant to serve as springboards and frameworks to help 
direct and focus your reflections on personal experiences that are most 
meaningful or engaging to you: 
Topic One 
As reflected in our class readings and discussions, Martin's mother manifested 
Christ's saving presence by serving as an enlightened witness to six year old 
Martin when he felt painfully rejected by his two white playmates. Through her 
timely and informative intervention, she enabled Martin to "elevate his view" of 
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the wrong done to him, come to terms with his pain and outrage, and subsequently 
grow inwardly free and strong enough to stand up to racism. The African seer 
Toby did the same for the slaves who could fly, as did Elijah Muhammad for 
Malcolm X. Enlightened witnesses in our lives enable us to see that the reason 
we are mistreated or neglected is not because there is something wrong with us, 
but because there is something terribly wrong with those who are mistreating or 
neglecting us. From a Christian perspective, enlightened witnesses speak the 
truth that sets us free, and thereby manifest Christ's saving presence in our 
lives. Identify an enlightened witness in your own life who has played a 
significant role in "elevating your view" of painful wrongs you have suffered. 
Describe the specific ways that person helped you, and draw any relevant 
parallels that exist between your personal experience of an enlightened witness 
and those encountered by Martin Luther King, the slaves who could fly, and 
Mal,colm X. 
Topic Two 
Describe a critical situation in your own life where you experienced the Paschal 
Mystery: a situation where you followed your conscience, stood up for what you 
believed was right, just, and true, and in the midst of the painful consequences 
you suffered, you felt spiritually centered, strengthened, and consoled. Discuss 
the circumstances of that situation, the courageous way you felt impelled to 
respond to it, the painful consequences you suffered as a result, and the 
spiritual benefits you derived from that experience. Draw any relevant parallels 
that exist between your personal experience and the experiences of Martin Luther 
King, Rosa Parks, Muhammad Ali, Medgar Evers, Malcolm X, etc. 
Topic Three 
In Martin Luther King's "kitchen experience," he encountered Jesus as "that Power 
that makes a way out of no way." When Martin felt there was "no way" he could be 
strong enough to continue to lead the bus boycott, that divine power made "a way 
out of no way" for him. By facing, admitting, and confessing out loud to God his 
feelings of weakness, Martin opened himself up to experience Christ's 
transforming power. Martin's feelings of weakness were transformed into feelings 
of strength. Describe an experience in your own life in which you too 
encountered God or Christ as that Power that makes a way out of no way (i.e., 
that makes something honorable come out of something shameful, something positive 
come out of something negative, something good come out.of something bad, some 
gain come out of some loss, etc.). As you describe your personal experience, use 
our class material to draw applicable parallels and incorporate illustrative 
quotes. 
Topic Four 
Using Karen Horney's Interpretive Model for Understanding Resistance to 
Oppression (pp. 163-64) and our class discussions on the Deadly Manifestations of 
Repressed Rage (p. 165), describe a turning point in your life which parallels in 
some ways the "psychic conversions" experienced by Malcolm X, Sojourner Truth, or 
Frederick Douglass. A "psychic conversion" happens whenever we cooperate with 
our inner divine impulse to forge our own separate identities, become our own 
persons, and embrace the truth of who we really are as unique individuals. This 
impulse to individuate impels us to think our own thoughts, to feel our own 
feelings, speak our own minds, follow the dictates of our hearts, make our own 
decisions, and live our own lives regardless of how different and unpopular such 
choices may render us. Compare or contrast your experience with the religious 
leaders discussed in our class, incorporating into your description quotes or 
examples from the readings which help illuminate your personal journey from 
repression and self-alienation to expression and self-realization. 
Topic Five 
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The Christian gospels portray Jesus as one who breaks the escalating cycle of 
violence and abuse which threatens to destroy our world. Although victimized by 
violence and abuse, Jesus did not victimize or abuse others. Because he dared to 
creatively process his feelings of hurt and anger and openly grieve his pain, he 
was able to pass through and rise from his hellish situation of being rejected 
without rej ecting others. He was in the words of Psalm 118: 22, "the stone 
rejected by the builders (of the old unjust and violent world order) who had 
become the chief cornerstone {of a new world order in which justice and peace 
reign)." He was the "suffering servant" who loved those who hated him, blessed 
those who cursed him, and prayed for those who despitefully used him. Albert 
Raboteau argues that, like Jesus, blacks who have long been rejected by the 
builders of American society share in Christ's divine destiny and messianic 
mission to serve as the chief cornerstone of a new society in which no one is 
rejected. The Kingdom of God on earth is best established by "those who were 
oppressed but did not oppress, those who were enslaved but did not enslave, those 
who were hated but did not hate." Describe a situation in your own life where 
you identify with the rejected stone and its struggle to creatively pass through 
and rise from the hellish pain of being rejected without rejecting others. Draw 
relevant and illuminating parallels that may exist between your experiences and 
those of Jesus or any of the other historical figures discussed in our class. 
Topic Six 
Robin Kelley insightfully remarks, "Race is never just a matter of how you look, 
it's about how people assign meaning to how you look." In other words, in 
American society a black person's physical features (dark skin, woolly hair, 
etc.) have long functioned as indelible symbols embodying a pattern of racist 
meanings. As symbols, these features automatically trigger unconsciously within 
many Americans white racist assumptions about that black person. These 
unconscious or tacit assumptions tend to "inferiorize" that black person's 
intelligence, morality, competence, reliability, . trustworthiness , and skills and 
thus render him/her less worthy of other people's respect. Describe your own 
experience of white racism, its personal impact upon you while growing up, and 
the particular ways you have chosen to order your life, thinking, relationships, 
work, etc, in response to your experience. Incorporate into your personal 
reflections illustrative quotes that illuminate your experience and draw 
parallels to our class material that are relevant to your presentation. 
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EARLY AFRICAN CHRISTIANITY 
THEO 180- 004 (SWS 199-004) 
Instructor: 
LSC Office: 
WTC Office: 
E-mail: 
Dr. Gerald Steenken 
Loyola Hall 312 (1110 Loyola Ave; 773-508-2344) 
Hours: Monday and Wednesday 1:00-4:00 
Lewis Tower 925 (312-915-8662) 
Hours: Tuesday and Thursday 2:00-5:00 
Jsteenk@)uc.edu; home phone 773-684-2601 
COURSE DESCRIPTION: 
This course offers theological, Egyptological, and Black World perspectives on the formative 
development of Christianity in Africa's Nile Valley during the third, fourth, and fifth centuries. 
African Christianity's formative development occurred within the context of Greco-Roman 
political oppression and under the enriching influence of ancient Egyptian religious traditions. 
The course will investigate the distinctly African spiritual understandings and practices of 
ancient Egypt that were assimilated by early Christianity, giving special attention to the religious 
experiences of the peasant monks of Coptic Egypt whose wisdom and discipline were widely 
known and revered throughout the Mediterranean world at that time. The course will also 
examine evidence of Egyptian influence on the biblical worlds of the Old and New Testament 
and, in the light of that evidence, suggest that Egypt may be rightly regarded as "the missing 
hyphen" in the Judeo-Christian heritage (Le., Egypto-Judeo-Christianity). The interdisciplinary 
approach of the course produces knowledge about early African Christianity and its 
intersections with both contemporary spirituality and the liberation movements of African 
descended peoples. 
LEARNING OBJECTIVES: 
Theological and Religious Studies Knowledge: Through summarization of the content 
presented, students will demonstrate their knowledge of early African Christianity as experienced 
and expressed by Egypt's Coptic peasant monks with attention to the ancient Egyptian religious 
symbols, images, metaphors, myths, and wisdom which permeate the literary accounts of the 
monk's Christian experiences. Students will also demonstrate in their class discussions, quizzes, 
and exams their knowledge of Egyptological and Black World perspectives on Africa's abiding 
presence in the biblical world and the enduring influence of its spiritual truths in the bible itself. 
Critical Thinking Skills and Dispositions: Through critical analysis of the writings and 
paintings of the ancient Egyptians, Coptic Christians, modern day artists, biblical commentators, 
spiritual theologians, and scholars of Egyptology and Black World Studies, students will 
demonstrate in their class discussions and examinations the remarkable knowledge produced by 
the creative intersection of different points of view of the various disciplines (e.g., spiritual 
theology, biblical theology, Egyptology, qnd Black World Studies). 
Understanding Spirituality or Fai~h in Action in the World: Through class discussions 
and personal reflection papers, students will draw applicable and illuminating parallels that exist 
between their own personal experiences and the experiences of those individuals presented and 
discussed in class who are portrayed in the literature of ancient Egypt and Coptic Christianity. 
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EXPECTATIONS: 
1. Attendance: Because much of the subject matter of the course will be presented in lectures, 
audio-visual presentations, and discussions in class, it is most important to attend all of the 
classes from beginning to end. 
2. Exams: There will be a mid-term exam (Feb 25) and a final exam (April 29). Exams will be 
composed of both essay and objective questions (true/false; multiple choice; maps, time-lines). 
3. Quizzes: 8 surprise quizzes will be given throughout the semester. The quiz questions will 
focus on the assigned reading materials for that evening and on the material presented from the 
previous class. I will average your six highest quiz scores, and drop the two lowest quiz scores. 
There are no make ups of missed quizzes. 
4. Personal Reflection & Synthesis Paper: You are expected to write a short paper (5-6 
pages, typed in double space) and submit that paper (hard copy) to me in class on March 18. Do 
not email your paper to me. Printing them out is a personal expense I cannot afford. late papers 
will be penalized a letter grade. No late papers will be accepted after April 22. Your paper should 
focus on the "creative principles" presented in the course which inform ancient African spirituality. 
Apply the "creative principles" to your own life. See page 9 of this packet for details and carefully 
review Chapter 2 of our textbook and the "Creative Principles" PowerPoint presentations on 
Blackboard (Course Documents, Week 1). 
5. Grading: The final grade will be determined by four things: reflection paper, mid-term exam, 
quiz average, and final exam. All four are of equal weight. Numeric grades and letter grades 
correspond as follows: 
A = 95 - 100 8 = 86 - 88 
A- = 92 -- 94 8- = 83 -- 85 
8+ = 89 - 91 C+ = 80 - 82 
C = 77 --79 
C- = 74 --76 
D+ = 71 --73 
o = 65 --70 
F = 0--64 
6. Students with Disabilities: If you have a disability and need to request accommodations, 
please contact me and Services for Students with Disabilities (Sullivan Center Suite 260) as 
soon as possible to arrange appropriate accommodations. 
7. Penalty for Dishonesty: Where there is clear evidence of dishonesty while taking a quiz or 
exam or while writing your paper, the corresponding quiz, exam, or paper submitted will be 
deemed unacceptable and will receive an "F." Findings of dishonest academic behavior will be 
reported to the dean's office where they are entered into official records. 
8. Text: The instructor's textbook available in loyola's (lSC) bookstore. 
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CONTENT AND SCHEDULE: 
Weeks 1 - 2: Locating Early Christianity in Africa Spatially and Temporally 
objective: to gain familiarity with the geographical and temporal context and 
African character of Egyptian civilization and the manner in which the 
natural yet spiritually animated landscape of the Nile valley helped 
shape the religious traditions of the valley's inhabitants. 
readings: 
Chapters 1 and 2 of Steenken's Textbook. 
Week 3: The Flow of Deeply Felt Human Experiences 
4 
objective: to show connections between the Nile river's annual inundation and 
the flood of human emotions both forces are initially chaotic and 
dangerously destructive but once they are creatively channeled they are 
transformed into life-giving and order-promoting forces. To illustrate with 
examples the divine power present in our most negative experiences that makes 
something positive come out of them. 
readings: 
Chapter 3 or Steenken's Textbook 
Weeks 4 - 6: Ancient Egyptian Religion and Early Egyptian Christianity 
objective: to gain familiarity with myths, stories, and wisdom writings which 
reflect in ancient Egypt an implicitly Christo-centric world view and 
which set the stage for the widespread acceptance of Christianity by 
Egyptian peasants 
readings: 
Chapters 4, 5, and 6 of Steenken's Textbook 
Week 7: MID-TERM EXAM 
Week B: Spring Break - No Class 
Weeks 9 - 10: The Impact of the Ancient Egyptian Religion on the Development of 
Early Christianity 
objective: to gain familiarity with the parallels that exist between the 
wisdom and religious practices of the ancient Egyptians and those of 
the early Christians i and explore the possible ways in which the the 
Jews in Egypt and the devotees of Isis and Osiris throughout the 
Mediterranean world transmitted Egyptian teachings and practices to the 
early Christians during the most formative stages of Christianity's 
development as a world religion. Christianity's openness and 
receptivity to and assimilation of Egyptian teachings and practices 
enriched its unique identity as a world religion, enabling it to more 
fully actualize its potential as a powerful vehicle of God's self-
revelation. 
readings: 
Chapters 7, 8, and 9 of Steenken's Textbook 
Weeks 11-14: Black Scholars Challenge Academic Racism in Ancient African Studies 
objective: to gain familiarity with the historical development of Egyptology 
and the black scholarly interest in ancient Egypt as a black African 
civilization. 19th century abolitionists and 20th and 21st century 
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liberation leaders have consistently ridden the waves of Egyptomania 
sweeping over Europe and America. By highlighting the African 
character of the ancient Nile Valley civilizations, they have used the 
historical information produced by Egyptologists to assign positive 
meanings to people of African descent, countering all the racist claims 
made by white scholars to legitimate the systematic subjugation of 
African peoples in the West and boost wi thin European peoples a false 
sense of superiority. 
readings: 
Chapters 10, 11, and 12 of Steenken's Textbook; 
Week 16: FINAL EXAM 
5 
A handful of wheat, five thousand years old, was found in the tomb of one of the 
kings of ancient Egypt. Someone planted the grains and, to the amazement of all, 
the grains came to life." 
Anthony de Mello, The Song of the Bird (1982), p. 47 
" ... To understand ancient Egypt, we must abandon the idea of finding in it our own 
[European] culture and our own trends; we must accept this exclusion and not delude 
ourselves with the apparent similarities. The Egyptian lived in a world very 
different from ours -- an African world; thus the dreams of Ogotommeli, or the 
"Bantu Philosophy," carry precious elements which help us to understand better 
certain aspects of Egyptian religious thought." 
Serge Sauneron, The Priests of Ancient Egypt (1969), p.6 
"There is no denying that Egypt is part of Africa. that life in a Nilotic or 
Bantu village is in many ways closer to ancient Egypt than life in Mil ton Keynes. 
African archaeologists and anthropologists will almost certainly produce insights 
into the ancient world which modern Europeans cannot." 
John Ray, ~ (Oct 18, 1991) pp. 3-4 
"The oneness of Egyptian and Black culture could not be stated more clearly. 
Because of this essential identity of genius, culture, and race, today all Negroes 
can legitimately trace their culture to ancient Egypt and build a modern culture on 
that foundation." 
Cheikh Anta Diop, The African Origin of Civilization (1974), p. 140 
"Far from being a diversion centered around the past, a look toward ancient Egypt is 
the best way to conceive and to build our cultural future. Egypt will play the same 
role in the rethinking and renewing of African culture that ancient Greece and Rome 
plays in the culture of the West." 
Cheikh Anta Diop, Great African Thinkers: Cheikh AntaDiop (1986), 
pp. 163-64 
"Egyptology and modern Western imperialism grew up together. Napoleon's soldiers 
accidentally dug up the Rosetta Stone, and his scholars produced the famous 
Description de l'Egypte. French imperialism 'opened up' Egypt, ancient and modern, 
more widely to Western investigation than she had ever been before ... " 
Donald M. Reid, "Indigenous Egyptology: The Decolonization of a 
Profession," JAOS 105 (1985): 234 
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"To claim that ancient Egyptian culture is an 'African culture,' not only 
geographically but also in essence and spirit, and that the Greek (and also the 
Judeo-Christian) intellectual heritage all originated in Egypt means claiming links 
and ownership, i.e., claiming that the Egyptian and Greek Canons are part and parcel 
of a living and vital African heritage. The Egyptian Book of the Dead, the Hermetic 
literature, Homer and Aesop, Plato and Aristotle, Moses and Jesus, all of them 
derived their ideas and wisdom from ancient Egypt." 
Yaacov Shavit, "Shifting Evaluations of Ancient Egypt and Its Place 
in World History," BIACC 18 (1994): 13-18. 
"The Greek world at large, and after it the Roman, was firmly persuaded. . to 
accept the idea that the land of Egypt was intrinsically holy. The priesthood 
enjoyed a reputation among men of Greek and Latin culture usually accorded only to 
the sages. . Even the wisest representatives of other traditions - - Moses among 
the Jews, Solon, Pythagoras and Plato among the Greeks -- were acknowledged to have 
sat at the feet of Egyptian priests. In the imperial Roman period men continued to 
believe sufficiently in the wisdom of Egypt to travel there and seek out its far-
famed temple-dwellers." 
Garth Fowden, The Egyptian Hermes (1986), pp. 14-15. 
"Ancient Egypt was a part of Africa. The earliest communities that we can trace in 
Egypt were African communities, of African origin, and it was early African social 
customs and religious beliefs that were the root and foundation of the Egyptian way 
of life. in spite of time and all external influences, fundamentally and 
essentially Egyptian culture was African, and those African foundations endured." 
H.W. Fairman, "Ancient Egypt and Africa," (1965), p. 71 
. . the ripe social and moral development of mankind in the Nile Valley, which is 
three thousand years older than that of the Hebrews, contributed essentially to the 
formation of the Hebrew literature which we call the Old Testament. Our moral 
heritage therefore derives from a wider human past enormously older than the 
Hebrews, and it has come to us rather through the Hebrews than from them." 
James Breasted, Dawn of Conscience (1935), p. xv. 
"[When] the Jews went out from Egypt. . they carried with them in the person of 
their great leader 'all the wisdom of the Egyptians.' This is shown by their 
architecture, their religious customs and vestments, and their persistent kindred 
traditions. . The thinking and the living of all mankind have been molded by the 
influences of Moses and Jesus; and both were of the race whose early lessons were 
received [in Egypt]." 
Francis Underwood, "Introduction" to Henry Brugsch, Exodus of 
Israel (1880), pp. 15-16. 
"The evidence is overwhelming that Israel drank deeply at the wells of Egypt. In a 
very real sense the Hebrews were "a people come out of Egypt" (Num 22: 5, 11). 
R.J. Williams, "'A People Come Out of Egypt': An Egyptologist Looks 
at the Old Testament," Supplement to Vetus Testamentum 28 (1975) :252. 
"Egypt is especially close to God and chosen by Him to play an important role in the 
salvation drama. [for] the salvation drama is prepared in Egypt. Jesus spent 
his early formative years in Egypt. An often quoted Biblical verse connected with 
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these traditions is Hosea 11:1: 'Out of Egypt I called my son.' There is also a 
tradition that Jesus went to school in Egypt. [and] that God prepared his 
salvation already through the ancient Egyptians. The impressive and rich religious 
forms of the latter, and their deep thought, constituted a pre-stage to that which 
was to come." 
R. B. Finnestad, "In the Footsteps of the Egyptian Gods: The Holy 
Family Visiting Egypt - Hidden Paths of Continuity," pp.17-19. 
"Ancient Egyptian mythology, strangely enough, prepared the way for the spread of 
the new gospel. The basic ideas in the Christian faith had parallels in Egyptian 
beliefs. . and paved the way for the acceptance of the new faith. The flight of 
the Holy Family to Egypt also played a role. Jesus who came as a mere infant 
returned to Palestine a yo~g boy whose mind must have been exposed to the wisdom of 
the Egyptians." 
Azziz S. Atiya, "Preface," The Coptic Encylopedia, p. lxi. 
"At the present time the quest for the 'Hidden Years' of the life of Christ arouses 
keen speculation. How much would we not give to know about what happened during the 
formative years of [Jesus'] childhood! [The flight into Egypt] was a major 
episode in the sum total of our Lord's thirty three years, on the principle that the 
Child is Father of the Man." 
R.E. Witt, "The flight to Egypt," Studia Patristica XI/II, p. 96. 
"The time has come for Christian churches to acknowledge that the roots of [their] 
religion were ab~dantly watered not just by the Jordan but also by the Nile." 
R.E. Witt, Isis in the Graeco Roman World (1971), p. 280. 
Major parallelisms between the old and the new paved the way to a speedy spread of 
the teaching of Christ in Egypt. First, the idea of the oneness of godhead was not 
novel to the mind of the Egyptian. . . The divinity and humanity of Jesus had their 
equivalent in the person of Osiris, who was both god and man. In reality, all 
pharaohs were deified humans. The conception of the Trinity in the new faith must 
have seemed to the Egyptian a mere duplication of his own triads. The 
resurrection of Osiris was similar to the rise of Jesus after his passion and 
entombment. Isis and Horus also recalled the position of the Mother and Child. In 
fact, the early representation of a Coptic Madonna is a true reproduction of Isis 
suckling the baby Horus. . The story of the Ann~ciation, the Holy Ghost and the 
miraculous birth of Jesus from the Virgin Mary was not new to the Egyptian mind. . . 
The question of life after death, which is an integral part of Christian teaching, 
was the kernel of Egyptian thought and indeed a vital factor in the development of 
Egyptian civilization." 
Aziz Atiya, A History of Eastern Christianity (1968), p.20. 
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PRIMARY SOURCES 
Ancient Egyptian Literature 
various selections from Miriam Lichtheim' s Ancient Egyptian Literature 3 
Volumes (Berkeley: University of California Press, 1973-80 . 
. The Book of the Dead or Going Forth by Day. Translated by T. J. Allen in 
Studies in Ancient oriental civilization, volume 37. Chicago: university 
of Chicago press, 1974. 
The Ancient Egyptian Coffin Texts. Translated by Raymond Faulkner. 3 
volumes. Warminister: Aris and Phillips Ltd, 1973-78. 
The Ancient Egyptian Pyramid Texts. Translated by Raymond Faulkner. 2 
volumes. Oxford: Clarendon Press, 1969. 
The Book of Amduat, The Book of Gates, Book of Caverns, and The Book of 
the Heavenly Cow. In A. Pinkoff's Tomb of Ramesses VI. Bollingen Series 
40.1. Princeton: University Press, 1954. 
Coptic Christian Literature 
Apophthegmata Patrum: Alphabetical Collection. Translated by Benedicta 
Ward in The Sayings of the Fathers. Kalamazoo: Cistercian, 1975. 
Apophthegmata Patrum: Anonymous Collection. Translated by Benedicta Ward 
in The Wisdom of the Desert Fathers. Oxford: SLG Press, 1981. 
Apophthegmata Patrum: Systematic Collection. Translated by Owen Chadwick 
in Western Asceticism. Philadelphia: Westminster Press, 1958. 
Apophthegmata Patrum: Sahidic Version. 
"Studies in the Sahidic Version of the 
Dissertation: Brandeis University, 1969. 
Translated by John Hartley in 
~Apophthegmata Patrum.'" Ph.D 
Historia Monachorum in Aegypto. Translated by Norman Russell in The Lives 
of the Desert Fathers. Kalamazoo: Cistercian Publications, 1980. 
Lausiac History of Palladius. 
,Newman press, 1965. 
Life of Antony by Athanasius. 
Paulist Press, 1980. 
Translated by Robert Meyer. Westminster: 
Translated by Robert Gregg. New York: 
Lives of Pachomius. Translated by Armand Veilleux in Pachomian Koinonia: 
The Lives, Rules, and other Writings of St. Pachomius and the Disciples. 3 
volumes. Kalamazoo: Cistercian Publication, 1975. 
Life of Shenoute by Besa. Translated by David Bell. Kalamazoo: Cistercian 
publication, 1983. 
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Writing Your Personal Reflection and 
Synthesis Paper 
Discuss one or several of the following creati ve 
principles of ancient Egypt and Egyptian Christianity as 
they connect to your own personal experiences of life: 
1. Principle of Autogenesis 
2. Principle of Individuation 
3. Principle of Reflective Speech 
4. Principle of Complementarity 
5. Principle of Renewal. 
Describe the ways in which one or more of these principles 
illuminate for you major experiences you have gone through 
which have been personally growthful and life-giving, or 
maj or experiences you are presently going through which 
are potentially growthful and life-giving. 
You may focus on one principle and one significant 
personal experience if there is enough content with which 
to work and write a 5-6 page paper. If not, apply two or 
three of the principles to several significant 
experiences. The idea is to let your deepest experiences 
of life creatively interact and synthesize with the wisdom 
of ancient Egypt and early African Christianity, so that 
that the connections you make between your personal 
experiences and those of the ancient Egyptians are 
mutually illuminating. 
Incorporate into your reflection paper a brief description 
of the creative principle you are applying (e.g., renewal) 
and show how your personal experience of that principle 
parallels that of one or two of the mythic figures (e.g., 
Isis) or leaders (e.g., Pachomius) discussed in class. You 
might find it helpful to read Chapter 2 of the textbook a 
couple of times and review the "Creative Principles" 
PowerPoint presentation in Course Documents (Week 1) of 
Blackboard. 
The quality time you put into personal reflection and 
synthesis and the skills you apply to your writing will 
determine the quality of your paper. A paper that is 
poorly organized, superficial, fragmented, and sloppy is 
hardly qualitative. The grade I give will reflect what I 
perceive to be the quality of time, personal reflection, 
creative synthesis, and writing skill you applied to the 
creative process. 
9 
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Major, Double-Major, or Minor in 
BLACK 
WORLD 
STUDIES 
Preparing people to live with extraordinary dignity and respect 
in our diverse world and to serve skillfully and passionately as 
agents of personal and social transformation. 
Black World Studies 
Loyola University Chicago 
111 E. Pearson Ave. 
Lewis Tower 901 
Chicago, IL 60611-2196 
-
Director: Gerald Steenken 
E-mail": jsteenk@luc.edu 
Phone: (312) 915-8662 
LOYOLA 
UNIVERSITY CHICAGO 
~ ~ 
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Preparing people to lead extraordinary lives 
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Major or Double-Major in 
Black World Studies 
To major or double-major ill Black World Studies 
complete 11 of the following courses: 
1 Take all 4 o/the/ollowing Foundation courses: 
BWS Foundation Courses 
BWS 102: Introduction to Black World Studies 
BWS 202: Culture, Identity and Performance 
BWS 304: Research Methods. in Black World Studies 
BWS 397: Capstone (Internship/Experiential Learning) 
2 Take 4 courses/rom one o/thefollowing Concentrations. O/the/our courses 
taken/rom a given concentration, at least two o/them need to be 200 level or higher 
and at least one/urther course needs to be 300 level or higher. 
History Literature & the Arts Social Sciences 
Concentration Concentration Concentration 
BWS 111 (HIST 109) BWS 109 (MUSC 109): BWS 110 (PLSC 102): 
Survey of Islamic Hisotry Jazz Band I International Relations 
BWS 300 (HIST 300) BWS 156 (MUSe I56): BWS 122 (SOCL 122): 
History of Islam in Africa Introduction to Jazz Race and Ethnic Relations 
BWS 302 (HIST 380A): BWS 158 (MUSC 158): BWS 213 (ANTH 213): 
Islam in the African American Introduction to Gospel Music Contemporary African Cultures 
Experience BWS 251 (FNAR 251): BWS 214 (ANTH 214): 
BWS 363 (HIST 363): African American Art African American Anthropology 
Civil War and Reconstruction BWS 254 (MUSC 250): BWS 218 (PLSC 218): 
BWS 371 (mST 371) History of African American African American Politics 
American Social History: Race Music BWS 228 (SOCL 228): 
and Ethnicity BWS 280 (LITR 280): Sociology of African American 
BWS 374 (HIST 374): Francophone Literature: Africa Experience 
Black Politics and the Caribbean BWS 250 (SOCL 250): 
BWS 379 (HIST 379): BWS 282 (ENGL 282): Inequality in Society 
African American History to African American Literature B WS 340 (PLSC 340): 
1865 BWS 316 (ENGL 316) International Relations of Africa 
BWS 380 (HIST 380): Carribean Literature in English BWS 342 (PLSC 342) 
African American History Since BWS 384 (ENGL 314) African Political Systems 
1865 African Literature in English BWS 361 (ANTH 361): 
BWS 386 (HIST 350): BWS 389 (ENGL 389): Anthropology of Race and 
African History to 1600 Advanced Study of African Ethnicity 
BWS 387 (HIST 351): American Literature BWS 372 (CRMJ 372): 
African History Since 1600 BWS 396 (THTR 396): Crime, Race, and Violence 
BWS 388 (HIST 381): African American Theatre BWS 398 (pSYC 398): 
US History: Rebels and Stereotyping, Prejudice, and 
Reformers Discrimination 
3 Take 3 Elective BWS courses (BWS 103-201, BWS 203-303, BWS 305-396, BWS 
399-499) that have not been taken from your Concentration. O/the three Elective 
courses selected, at least one of them needs to be 200 level or higher and at least one 
jurther course needs to be 300 level 0/ higher. Elective BWS courses include: 
Electives 
BWS 104 (MUSC 104): Gospel 
Choir 
BWS 114 (THEO 114): 
Introduction to the Quran 
BWS 199 (THEO 192): Moral 
Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192): Moral 
Problems: Racism 
BWS 199 (THEO 192): Moral 
Problems: HIV/AIDS in Global 
Perspective 
BWS 219 (CMUN 218): 
Intercultural Communication 
BWS 271 (ANTH 271): World 
Cultures (selected sections) 
BWS 297 (ANTH 271): 
Globalization and Local 
Cultures (selected sections) 
BWS 277 (THEO 177): World 
Religions 
BWS 279 (THEO 176B): Early 
African Christianity 
BWS 285 (PHIL 285): Action 
and Value: Race and Gender 
BWS 288 (THEO 176): African 
American Religious Experience 
BWS 297 (CMUN 260) African 
American Cinema 
BWS .?33 (CIEP 333): 
Education of the Urban Child 
BWS 342 (PLSC 342): African 
Political Systems 
BWS 355 (FNAR 355): Art of 
Africa . 
BWS 361 (SOWK 361): 
American Black Men 
BWS 369 (SOWl( 370): 
Cultural Diversity 
BWS 385 (PHIL 389): 
Multiculturalism 
BWS 395 (SOCL370): 
Comparative Race Relations 
BWS 395 (THEO 312) African 
American THeology 
B WS 435 (CPSY 435): African-
Centered Psychology 
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Minorin Black World Studies 
To minor in Black World Studies (BWS), complete 5 courses: 
(1 BWS Foundation course and 4 courses cross-listed as B WS) 
Take 1 o/the/ollowing Foundation courses: 
BWS Foundation Courses 
BWS 102: Introduction to B,lack World Studies BWS 202: Culture, Identity and Performance 
Take 4 courses/rom the/ollowing departments (at least 2 o/these 4 courses need to be 
chosen/rom a single department; at least one of these 4 courses needs to be 200 level 
or lziKher and at least one/urther course needs to be 300 level or higher): 
Anthropology BWS 302 (HIST 380A): Islam Social Work 
BWS 213 (ANTH 213): in the African Amen"can BWS 36i (SOWK 361): 
qontemporary African Cultures Experience American Black Men 
BWS 214 (ANTH 214): African BWS 363 (HIST 363): Civil BWS 369 (SOWK 370): 
American Anthropology War and Reconstruction' Cultural Diversity 
BWS 271 (ANTH 271): World BWS 371 (HIST 371): American 
Cultures (selected sections) Social History: Race and Sociology iJws 297 (ANTH 271): Ethnicity 
Globalization and Local BWS 374 (HIST 374): Black BWS 122 (SOCL 122): Race 
Cultures (selected sections) Politics and Ethnic Relations 
BWS 361 (ANTH 361): BWS 379 (HIST 379): African BWS 228 (SOCL 228): 
Anthropology of Race and American History to 1865 Sociology of African American 
Ethnicity BWS 380 (HIST 380): African Experience 
American History Since 1865 BWS 250 (SOCL 250): 
BWS 386. (HIST 350): African Inequality in Society 
" Communication History to 1600 BWS297 (SOCL 280): BWS 219 (CMUN 218): BWS 387 (HIST 351): African Sociology of Literature Intercultural Communication History Since 1600 BWS 395 (SOCL 370): BWS 297 (CMUN 260): African BWS 388 (HIST 381): US Comparative Race Relations American Cinema History: Rebels and Reformers Theology 
English 
Modern Languages and 
BWS 114 (THEO 114): 
. BWS 282 (ENGL 282): African Introduction to the Qur 'an 
American Literature Literature BWS 199 (THEO 192): Moral 
BWS 389 (ENGL 389): B WS 280 (LITR 280): Problems: Poverty/Age of 
Advanced Study of African Francophone Literature: Africa ' Globalization 
American Literature and the Caribbean BWS 199 (THEO 192): Moral 
Problems: Immigration 
Fine and Performing Arts Philosophy BWS 199 (THEO 192): Moral 
BWS 104 (MUSC 104): Gospel BWS 285 (PHIL 285): Action Problems: HIV/AIDS in Global 
Choir and Value: Race and Gender Perspective 
BWS 109 (MUSC 109): Jazz BWS 385 (PHIL 389): BWS 199 (THEO 192): Moral 
Band (l credit hour) Multiculturalism Problems: Racism 
BWS 156 (MUSC 156): BWS 277 (THEO 177): World 
'oduction to Jazz Political Science ReligiOns 
"'s 158 (MUSC 158): BWS 110 (PLSC 102): BWS 279 (THEO 176B): Early 
'oduction to Gospel Music International Politics African Christianity . 
"'s 15/ (FNAR 251): African BWS 218 (pLSC 218): African BWS 288 (THEO 176): African 
ericanArt American Politics American ReligiOUS Experience 
"'s 254 (MUSC 250): History BWS 340 (PLSC 340): BWS 395 (THEO 312): African 
ifrican American Music InternationalRelations of Africa American Theology 
's 355 (FNAR 355): Art of BWS 342 (PLSC 342): African 
ica 
. Political Systems Theatre 
B wS 396 (THTR 396): African 
ItOry Psychology 
American Theatre 
'S 111 (HIST 109): Survey of BWS 398 (pSYC 398): 
rmic History Stereotyping. Prejudice. and Other BWS Courses 
's 300 (HIST 300): History Discrimination BWS 333 (CIEP 333): 
slam in Africa BWS 435 (CPSY 435): African- Education of the Urban Child 
Centered Psychology BWS 372 (CRMJ 371): Crime. 
Race. and VioleTJce 
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BWS and the CORE CURRICULUM 
The following BWS courses also satisfy the required Knowledge 
Area a;nd Values Area of Loyola's Core Curriculum. A single 
course like BWS 111, BWS 114, BWS 122, BWS 279, BWS 271, 
BWS 277, BWS 279, BWS 282, BWS 288 countfor both a 
Knowledge 4rea and Values Area. 
Knowledge Area 
Artistic Knowledge or Experience (1 course; 3 credits) 
BWS 109 (MUSC 109): Jazz Band.(1 credit hour) 
Historical Knowledge (2 courses; 6 credits) 
BWS 111 (HISI' 109): Survey o/Islamic History 
Literary Knowledge or Experience (2 courses; 6 credits) 
BWS 282 (ENGL 282): African American Literature 
Societal and Cultural Knowledge (2 courses; 6 credits) 
BWS 110 (pLSC 102): International Relations 
BWS 122 (SOCL 122): Race and Ethnic Relations 
BWS 271 (ANTH 271): World Cultures (selected sections) 
Theological and Religious Studies Knowledge (2 courses; 6 credits) 
BWS 114 (THEO 114): Introduction to the Qur'an 
BWS 199 (THEO 192): Moral Problems (selected sections) 
BWS 277 (THEO 177): World Religions 
BWS 279 (THEO 180): Early African Christianity 
BWS 288 (THiO 176): African American Religious Experience 
Ethics (I course; 3 credits) 
BWS 199 (THEO 192) Moral Problem (selected sections) 
Values Area 
Understanding Diversity in the U.S. or the World 
(I course; 3 credits) 
BWS 111 (HISI' 109): Survey o/Islamic History 
BWS 114 (THEO 114): Introduction to the Qur'an 
BWS 122 (SOCL 122): Race and Ethnic Relations 
BWS 271· (ANTH 271): World Cultures (selected sections) 
BWS 277 (THEO 177): World Religions 
BWS 282 (ENGL 282): African American Literature 
B WS 288 (THEO 176): African American Religious Experie~ce 
Understanding Spirituality or Faith in Action in the World 
(I course; 3 credits) 
BWS 114 (THEO 114): Introduction to the Qur 'an 
BWS 199 (THEO 192): Moral Problems (selected sections) 
BWS 277 (THEO 177): World Religions 
BWS 279 (THEO 180): Early African Christianity 
BWS 288 (THEO 176): African American Religious Experience 
Understanding and Promoting Justice 
(1 course; 3 credits) 
BWS 199 (THEO 192): Moral Problems (selected sections) 
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Loyola University Chicago's College of Arts and 
Sciences (CAS) offers undergraduates a 
comprehensive liberal arts education that 
introduces them to various disciplines and 
viewpoints in the natural sciences, social 
sciences, and humanities. CAS students develop 
valuable career and life skills, including critical 
thinking, strong verbal and writing abilities, 
comprehensive general knowledge, social 
awareness, and research competencies. As the 
largest of Loyola's 10 schools, CAS has extensive 
resources, providing students with modern labs 
and electronic classrooms, opportunities to 
participate actively in research, and a 
distinguished faculty of teacher-scholars. 
Recent growth and renovation at both Loyola's 
Lake Shore and Water Tower Campuses have 
enhanced living and learning for students. Some 
of the additions include the state-of-the-art 
Quinlan Life Sciences Education and Research 
Center, two residence halls, the Loyola University 
Museum of Art, and the Sullivan Center for 
Student Services, which consolidates more than 
a dozen campus offices into one convenient 
location. The Information Commons, a high-tech, 
environmentally-designed library, study space, 
and instructional center, opened in early 2008. 
For more information about what's new at 
Loyola, visit LUC.edu/undergrad/whatsnew. 
At top right: Information Commons, a new four-story lakeside research facility, 
opened at the Lake Shore Campus In early 2008. 
THE MAJOR 
BA in Black World Studies 
Loyola's Black World Studies (BWS) major allows students to 
become informed and knowledgeable in dialogues 
concerning the historical, sociological, literary, cultural, and 
spiritual dimensions of Black life in the u.s. and in specific 
African contexts. Inaugurated in 1971 as a minor, Black 
World Studies was the first interdisciplinary program in 
Loyola's College of Arts and Sciences. The current Black 
World Studies major educates individuals working in social 
and public service organizations who seek to enhance their 
awareness of racial, cultural, and ethnic differences. 
Although the continent of Africa has a vast history and rich 
culture, it faces significant challenges, including a shortage 
of clean water, dwindling food supplies, famine, war, and 
disease. Black World Studies provides students with an 
understanding of these global issues confronting African 
people and their descendants. Graduates will be prepared 
to address these and other human environmental crises. 
[CONTINUED] 
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THE MAJOR [CONTINUED] 
Students pursuing the Black World Studies major develop an 
understanding of the history of enslavement of Africans in 
the Western Hemisphere as this history relates to current 
issues of race and racism in America and elsewhere. During 
the course of their studies, stud~nts conduct research i:ind 
share their knowledge with grolJps that are nationally, 
ethnically, and politically diverse. Students are also 
encouraged to participate in internships, service-learning 
experiences, and study abroad opportunities. These 
educational activities prepare students for life in a complex, 
diverse world where good citizenship is highly valued. 
Black World Studies is also useful to students planning to 
work in social and political service organizations. Students in 
this major learn to: 
• Appreciate the contributions of the Black world to religion, 
literature, performance, and the arts. 
• Master the research methods traditionally used to study 
Africa and her scattered people and their cultures. 
• Understand the impact and politiCS of language and culture 
and its use in various settings, both formal and informal. 
• Examine the implications for poor and disenfranchised 
populations who are often the victims of a disingenuous 
research agenda. 
• Develop critical thinking and writing skills in the discourses 
comprising the discipline. 
• Apply the disciplinary knowledge acquired in the service of 
people of color and become aware of employment 
opportunities based on acquired disciplinary specialization. 
• Recognize the significant achievements of people of color 
in the United States and in global contexts. 
• Become sensitive to and tolerant of differences with regard 
to race, class, gender, sexual orientation, age, ethnicity, 
and religion. 
• Apply research methods acquired in the BWS course 
s~qu!,!nce. 
• Associate with a social service or community organization 
or other internship opportunity. 
• Demonstrate proficiency in writing through construction of 
a paper based on the acquired research methodology and 
hands-on field study or internship experience. 
• Build the capacity to become social change agents. 
MAJOR REQUIREMENTS 
The Black World Studies major requires 11 courses 
(33 credit hours): 
• Four foundation courses (12 credit hours) 
• Four courses (12 credit hours) from one area of 
concentration (history, literature and the arts, or social 
science) 
.Three elective courses (nine credit hours) 
Foundation Courses (Complete all four) 
BWS 102 Introduction to Black World Studies 
BWS 202 Culture, Identity, and Performance 
BWS 304 Research Methods in Black World Studies 
BWS 397 Capstone Requirement 
One Area of Concentration (Complete four courses in any 
one of the following three concentrations; at least two of 
these courses need to be 200 level or higher and at least one 
additional course needs to be 300 level or higher.) 
History Concentration 
Choose four courses: 
BWS 111 Survey of Islamic History (History, HIST 109) 
BWS 300 History of Islam in Africa (HIST 300) 
BWS 302 Islam in the African American Experience 
(HIST 380A) 
BWS 363 Civil War and Reconstruction (HIST 363) 
BWS 371 American Social History: Race and Ethnicity 
(HIST 371) 
BWS 374 Black Politics (HIST 374) 
BWS 379 African American History to 1865 (HIST 379) 
BWS 380 African American History Since 1865 (HIST 380) 
BWS 386 African History to 1600 (HIST 350) 
BWS 387 African History Since 1600 (HIST 351) 
BWS 388 U.s. History: Rebels and Reformers (HIST 381) 
Literature and the Arts Concentration 
Choose four courses: . ,. 
BWS 109 Jazz Band (Music, MUSC 109) 
BWS 158 Introduction to Gospel Music (MUSC 158) 
BWS 159 Introduction to Jazz (MUSC 156) 
BWS 251 African American Art (Fine Arts, FNAR 251) 
BWS 254 History of African American Music (MUSC 250) 
BWS 280 Francophone Literature: Africa and the Caribbean 
(Literature in Translation, LlTR 280) 
BWS 282 African American Literature (English, ENGL 282) 
BWS 316 Caribbean Literature in English (ENGL 316) 
BWS 384 African Literature in English (ENGL 314) 
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BWS 389 Advanced Study of African American Literature 
(ENGL 389) 
BWS 396 African American Theatre (Theatre, THTR 396) 
Social Sciences Concentration 
Choose four courses: 
BWS 110 International Relations (Political Science, PLSC 102) 
BWS 122 Race and Ethnic Relations (Sociology, SOCL 122) 
BWS 213 Contemporary African Cultures (Anthropology, 
ANTH 213) 
BWS 214 African American Anthropology (ANTH 214) 
BWS 218 African American Politics (Political Science, PLSC 
218) 
BWS 228 Sociology of African American Experience (SOCL 
228) 
BWS 250 Inequality in Society (SOCL 250) 
BWS 340 International Relations of Africa (PLSC 340) 
BWS 342 African Political Systems (PLSC 342) 
BWS 361 Anthropology of Race and Ethnicity (ANTH 361) 
BWS 372 Crime, Race, and Violence (Criminal Justice, CRMJ 
372) 
BWS 398 Psychology Seminar and Topic: Stereotyping, 
Prejudice, and Discrimination (Psychology, PSYC 
398) 
Electives 
Choose three additional courses (BWS 103-201, BWS 203-303, 
BWS 305-396, BWS 399-499) that have not been taken from your 
concentration. Of the three elective courses taken, at least one of 
them needs to be 200 level or higher and at least one additional 
course needs to be 300 level or higher. 
BWS 104 Gospel Choir (MUSC 104) 
BWS 114 Introduction to the Qur'an (Theology, THEO 114) 
BWS 199 Early African Christianity (THEO 176B) 
BWS 199 Moral Problems: Poverty/Age of Globalization 
(THEO 192) 
BWS 199 Moral Problems: Racism (THEO 192) 
BWS 199 Moral Problems: HIVIAIDS in Global Perspective 
(THEO 192) 
BWS 219 Intercultural Communication (Communication, 
CMUN 218) 
BWS 271 World Cultures (ANTH 271) 
BWS 277 World Religions (THEO 177) 
BWS 285 Action and Value: Race and Gender (Philosophy, 
PHIL 285) 
BWS 288 African American Religious Experience (THEO 176) 
BWS 297 African American Cinema (CMUN 260) 
BWS 297 Globalization and Local Cultures (selected 
sections) (ANTH 271) 
BWS 355 Art of Africa (FNAR 355) 
BWS 361 American Black Men (Social Work, SOWK 361) 
BWS 385 Multiculturalism (PHIL 389) 
BWS 395 Comparative Race Relations (SOCL 370) 
BWS 395 African American Theology (THEO 312) 
BWS 435 African-Centered Psychology (Counseling 
Psychology, CPSY 435) 
Other elective courses may be available with the director's 
consultation and permission. 
MINOR REQUIREMENTS 
The Black World Studies minor requires five courses (15 credit 
hours), including one foundational course (BWS 102 or BWS 
202) and four BWS electives, two of which must be chosen 
from a single department. At least one of the four electives 
needs to be 200 level or higher and at least one additional 
elective course needs to be 300 level or higher. 
CORE CURRICULUM 
• Focuses on desired knowledge, skills, and values in addition 
to academic disciplines. 
• Includes 45 credit hours of coursework, developing 
important skills through 10 required areas of knowledge: 
• Important skills include communication, critical thinking, 
ethical awareness, information literacy, quantitative 
and qualitative analysis, research methods, and 
technological literacy. 
• Required areas include college writing seminar(s), artistic 
knowledge and experience, historical knowledge, literary 
knowledge, scientific literacy, societal and cultural 
knowledge, philosophical knowledge, theological and 
religious studies, and ethics. 
• "Values Across the Curriculum" requirements: 
• 12 credit hours completed through the Core, major, or 
electives, focusing on: 
• Understanding and promoting justice 
• Understanding diversity in the United States 
and the world 
• Understanding spirituality or faith in action in the world 
• Promoting civic engagement or leadership-
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• Makes up about one-third of a student's Loyola academic 
experience, complemented by the major and electives. 
• Incorporates great flexibility with myriad courses from 
which to choose for each required area. Courses may 
be completed at any time during a student's Loyola 
education. 
For more information, please visit LUC.edu/core. 
BLACK WORLD STUDIES AND THE 
CORE CURRICULUM 
Of the 11 courses required for a BWS major and of the five 
courses required for a BWS minor, the following BWS courses 
count for both a Knowledge Area and Values Area of Loyola's 
Core Curriculum. 
Knowledge Area 
Artistic Knowledge or Experience (one course, three credit 
hours) 
BWS 109 (MUSe 109) Jazz Band (one credit hour) 
Historical Knowledge (two courses, six credit hours) 
BWS 111 (HIST 109) Survey of Islamic History 
Literary Knowledge or Experience (two courses, six credit 
hours) 
BWS 282 (ENGL 282) . African American Literature 
Societal and Cultural Knowledge (two courses, six credit 
hours) 
BWS 110 (PLSC 102) International Politics 
BWS 122 (SOeL 122) Race and Ethnic Relations 
BWS 271 (A NTH 271) World Cultures 
Theological and Religious Studies Knowledge (two courses, 
six credit hours) 
BWS 114 (THEO 114) Introduction to the Qur'an 
BWS 199 (THEO 176B) Early African Christianity 
BWS 277 (THEO 177) World Religions 
BWS 288 (THEO 176) African American Religious Experience 
Ethics (one course, three credit hours) 
BWS 199 (THEO 192) Moral Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192) Moral Problems: Immigration 
BWS 199 (THEO 192) Moral Problems: HIVIAIDS in Global 
Perspective 
Values Area 
Understanding Diversity in the U.S. or the World (one course, 
three credit hours) 
BWS 122 (SOCL 122) Race and Ethnic Relations 
BWS 271 (ANTH 271) World Cultures 
BWS 277 (THEO 177) World Religions 
BWS 282 (ENGL 282) African American Literature 
BWS 288 (THEO 176) African American Religious Experience 
Understanding Spirituality or Faith in Action in the World 
(one course, three credit hours) 
. BWS 199 (THEO 176B) Early African Christianity 
BWS 199 (THEO 192) Moral Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192) Moral Problems: Racism 
BWS 199 (THEO 192) Moral Problems: HIVIAIDS in Global 
Perspective 
BWS 277 (THEO 177) World Religions 
BWS 288 (THEO 176) African American Religious Experience 
Understanding and Promoting Justice (one course, three 
credit hours) 
BWS 199 (THEO 192) Moral Problems: Poverty/Age of 
Globalization 
BWS 199 (THEO 192) Moral Problems: Racism 
BWS 199 (THEO 192) Moral Problems: HIV/AIDS in Global 
Perspective 
LOYOLA UNIVERSITY CHICAGO 
Undergraduate Admission Office 
1032 W. Sheridan Road, Chicago, Illinois 60660 
Phone: 800.262.2373 
E-mail: admission@luc.edu 
Web site: LUC.edu/undergrad 
FOR MORE INFORMATION 
J. Gerald Steen ken 
Director, Black World Studies Program 
Loyola University Chicago 
820 N. Michigan Ave. 
Lewis Towers, Room 900 
Chicago, Illinois 60626 
E-mail: jsteenk@luc.edu 
Web site: LUC.edu/blackworld 
To access this and other undergraduate program 
brochures-and any updated information-please 
visit LUC.edu/undergrad/academics. 
Loyola Is an equal opportunity educator and employer. Information In this brochure is correct as of 7/09. 
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INTRODUCTION 
In January, 1974 I sent a questionnaire to 686 Black 
students. This report contains the results of that survey. 
Eleven of the questionnaires were returned because the stu-
dents were no longer at the given addresses, and 137 stu-
dents completed and returned the questionnaire. Hence, the 
results contained in this report are based upon a 20% response 
to the survey. In writing this report I have attempted to 
maintain the actual language of the students. My reason for 
doing this is to make the reader feel as though he were 
talking directly to the students. 
In the first part of the report I will discuss those 
responses and results which clearly stood out in the returned 
~ questionnairs. I will conclude the first part of the report 
~ 
with suggestions on the possible use of results in this re-
port. 
The second part of the report will contain most of the 
questions in the survey with complete answers for these ques-
tions. Those questions that I feel will have meaning only 
for members of the Loyola University Afro-American Student 
Association (LUASA), will be discussed with LUASA and other 
staff members who work directly with LUASA. 
This report is the result of a joint effort by many in-
dividuals at Loyola and I would like to take this opportunity 
to thank some of them. 
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First, I would like to thank Lee Owens, Assistant Dean of 
Students J for not._onlyhis moral support but also for sup-
plying the names and addresses of our students. Next, I want 
to thank the officers of LUASA for assisting in the devel-
opment-'-or- the questions used in the survey. Also J a special 
~.' 
. thanks goes to Dr. John Edwards, Assistant Professor of Psy-
chology, for his assistance in establishing a format for the 
survey. Finally, I want to express my thanks to Dr. Ronald 
Walker, Dean of the College of Arts and Sciences, for his ad-
vice and counsel, for assisting with additional funds, and 
for granting me the time necessary to complete this report. 
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As you examine the responses to the questions you will 
notice that the number of responses to a given question will 
vary from 29 to 194. What I have attempted to do is to ex-
amine all of these responses and see what results can be 
draw'n from them. 
Description of Respondents 
First, I would like to describe the students who res-
ponded to the survey. 73% of th~ respondents were female. 
To the best of my knowledge, the population from which the 
respondents came is approximately 60% female. These figures 
are in agreement with national results which show that the 
--largest group of minority college students is that of Black 
--------,--------------~--. -"~'-, 
females. The respondents were young. The median age was 19, 
the mode was 18 and 33% were less than or equal to 18. Also, 
47% were in their first year at Loyola. The vast majority, 
--------------~, 
i.e., 85% listed Chicago as their home. The campus distri-r--- __ _____~ . ...-"""--
bution provides an interesting result: 56% stated they were 
students at Lake Shore Campus, 3!!! were students at Lewis 
---~ 
Towers and 10% were on both campuses. This implies that 34% 
to 44% of the respondents spend all or part of their time at 
~ 
'-
The declared majors were: Psychol-
-----
the Lewis Towers Campus. 
ogy (19%), Education (9%), Nursing (9%), Political Science 
... --(9%), Biology (7%), Undeclared (7%), Sociology (6%), Business 
Administration (5%), and others (29%). 
3 
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In terms of a professional choice we would get the following: 
Psycho~ogY'-(19%), Medicine (18%), Business (12%), Education 
. '("9%), Political Science (9%), and Sociology (6%). lience, the 
?---. 
typical respondent to our 
ma~e who ~~ ~n c~~ cago 
......,-.. -
.. 
Lake Shore Campus. 
t _J. 
survey was _~ 19 ye~:_. Ol~,.B~~~~ fe-I! 
and is a Psychology major on the 
---.. _----, ~-----
Why Black Student Choose Loyola 
The question that received the largest number of res-
ponses was number 27. The number of responses to this ques-
tion was 194. This question asked the students why they 
chose Loyola. This is a very important question, especially 
when you consider the cost of attending Loyola and the dis-
tance that many of these students must travel in order to 
get to Loyola. There were four reasons that accounted for 
82% of the answers given to the question of why Loyola was 
chosen. First, and the most obvious answer, was the quality 
~ 
of the academic program at Loyola. 
.... ~---... " ...... -,,-------
This answer accounted for 
52% of all answers to this question. This reason was ex-
pressed in many different ways. Most students simply stated 
that "I came to Loyola because I knew my degree 't'1ould mean 
something once I received it, Ii or liMy reason for attending 
Loyola is the School of Nursing,1i etc. The second most pop-
ular reason given was the location of Loyola i.e., in Chi-. 
cj.&O. Approximately 12% of the respondents stated this as 
their reason. 
4 
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The next r~ason given was that of financial aid. 9% gave 
----" ~'.~-------.-~ 
this as their &newer. Not" only was the amount of financial 
aiU important but also how quickly they received this aid. 
Students expressed this fact by stating that they received 
financial aid from Loyola prior to receiving offers from 
other schools and they accepted it. The matter of financial 
aid is a vital issue to Black students as can be seen from a 
national study conducted in 1971. The results of the study 
were reported in 'liThe Black College Freshmen: Characteristics 
and Recent Trends if by Alan E. Bayer in 1972. It was found 
that 25% of potential Black college students as compared to 
10% of non-Black college students said they had major con-
cern about finances. The fourth r~~ccmmend­
ations from alumni, friends, high school counselors and high 
~-----,-- .. 
...-- ------- . 
school teachers. This reason was also given by 9% of the 
.. --' 
respondents. 
Racial Consideration 
The next topic that I will discuss is that of racial 
prejudice at Loyola. Along with the answers given on the 
survey to this question, I will give my personal comments 
because this has been a dominant topic for students who have 
talked with me over the many years I have been at Loyola. 
The topic of prejudice is a very delicate subject, and I would 
like to develop a realistic and accurate appraisal of what 
Black students feel about the matter. 
5 
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Let us begin by examining the answers to the question 
,lWould you reconunend Loyola for Black students?" The result 
is that 35% of the responses to this question were no, i.e., <:;.:.--....-_--- . ~ ... ~,.- .. -.... -.. -... ~ . 
one out of three students who answered this question said 
they would not. Also, some of the students who answered 
affirmatively qualified their answers with the provision 
11 0nl y if the student was interested exclusively in an educa-
....-."' ..... ~~ .. ---
-------._-
tion. li I think the point these students were trying to make 
.:.--.. ---'"----~ .... --
was that many of the other aspects associated tdth a college 
education would not be available to Black students at Loyola. 
This point was brought out in the following comments: IlBlacks 
have no place in campus life; i1 liBlacks have a feeling of not 
belonging at Loyola;il liThere is no social life for Black stu-
dents at Loyola. 11 
As far as the respondents to the survey were concerned 
no segment of the Loyola community was spared from being pre-
judiced. This can be noted from the following comments made 
by our students: "racist priests," "develop a course for rac-
,--' 
ist white students," lirae,st couns~~ors,lI iiI am sick and 
t- . ~ -~ .. ,. 
tired of white teachers telling Black students they are in-
•• _._._~""- ~~7~ ___ '_'--__ ""_""~"""_+ 
ferior,ll "some teachers at Loyola have said that Black stu-
,.------. 
dents should not be in ~he regular 4 year college program 
but in a 5 or 6 year program. II These are some of the com-
ments made by the students. You can find these and others 
in the survey. 
6 
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Some students made reference to teachers implying racial in-
feriority. If these implications are true, it 1srny opinion 
that these teachers are not only doing a disservice to Loyola 
but also to the teaching profession. 
In order to try and identify possible trouble spots at 
Loyola let us again examine question 28, i.e., 1'Would you 
recommend Loyola for Black students. 1I I will examine those 
students who answered no to this question. As far as sex is 
concerned 81% of the students l'Tho answered no were females • 
. ~ --~~- ,-~~------' .. -.-.--'~.~. --_ ..... 
The campus distribution was 73% LSC, 15% LT and 12% on both 
campuses. This means that between 73% to 85% of students who 
said no spend all or part of their time at LSC. The majors 
of these students were: Psychology (20%), Nursing (17%), Po-
litical Science (15%), Biology (9%), Urban Ethnic Studies (7%), 
Pre-Med (4%), Sociology (1%) and others (27%). Of these stu-
dents who said no it seems as if 30% have a professional choice 
of medicine. We had a total of 13 respondents to our ques-
tionnaire who stated Nursing as their major, 8 of these stu-
dents stated they would not recommend Loyola, i.e., 62% of the 
Nursing students would not recommend Loyola to other Black stu-
dents. A similar analysis can be made for Political Science 
majors, the result is that 54% would not recommend Loyola. 
As I have already stated, the subject of racial prejudice 
at Loyola requires us to develop a balanced picture. 
7 
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While we have made improvement in this area there is still 
much that needs to be done. I hope the answers given to 
questions 28, 29, 30 and 32 will provide insight into action 
that should be taken. 
Afro-American Studies Program 
Next, I will consider the response of the students to the 
Afro-American Studies Program. The strongest result evi-
denced in the survey was in response to the question "\iould 
you like to see the AASP continued at Loyola?n The result 
was that 99% of the students said yes. During the past year 
there has been a great deal of discussion and many articles 
throughout the country concerning the continued development 
of Afro-American Studies Programs. I think this very strong 
-.._----"' 
positive response is indicative of the way Black students at 
.~ •. -------Loyola have always felt about our program. I would like to 
relate this response, i.e., continuing the AASP at Loyola, to 
their response to the question concerning students taking 
. courses offered by AASP in the future. The response to the 
question, !lDo you plan to take courses offered by AASP II was 
--------------
that 72% of the students said they l~ould be taking our courses. 
,.,-------- -------------
While this is a strong positive response it is not as strong 
as the 99% response to the question on the continuation of 
AASP. MY explanation for the differences in the responses 
to these questions is something that I have long stated, and 
that is the fact "that the AASP brings many benefits to the 
students other than the courses offered in the program. 
8 
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Concerning ways to improve the program there were two 
main categories. The predominant response was the desire to 
see more published information concerning the Afro-American 
Studies Program. This answer was given by 55% of the respon-
dents. The second maj or response ll1aS a l;'1ish for expansion of 
the program. This answer was given by 20% of the respondents. 
As far as the ""ays they wanted the program to expand the sug-
gestions varied: ilp1ace some of the courses in the Afro-
American Studies Program in the core curriculum,!: i1put another 
office on Lewis Towers Campus ,:1 Hallow freshmen to take courses 
offered by AASP,iI and "offer more courses on Lewis Towers 
Campus. Ii All of the suggestions for expanding the program are 
given in question 17. 
I will conclude the discussion of the AASP with those ques-
tions concerning information, counseling and our special col-
lection of reading material contained in our office, i.e., 
questions 13, 14 and 15. Questions 13 and 15 illustrate that 
the students have received very little information concerning 
our program. In question 15 the response was that 97% of the 
students have received no information or counseling concern-
ing AASP. Also, in question 13 it is to be noted that 87% of 
the students were not aware of the special services offered 
by AASP. However, in question 14, 98% responded that they 
will use these services since becoming aware of them. 
9 
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Loyola University Afro-American Student Association 
Next, let us examine responses to three questions con-
cerning the Loyola University Afro-~~erican Student Associa-
tion (LUASA). The questions are 20, 22, 24 and 25. In general 
the responses concerning LUASA were strong and positive. In 
response to question 20, i.e., :lAre you aware of the existence 
of LUASA?II 76% of the students responded in the affirmative. 
This percentage was maintained for future participation in 
LUASA, i.e., 11Do you plan to participate in LUASA?ll The re-
sult again was 76% said yes. There was a much stronger res-
ponse concerning the continued existence of LUASA. To ques-
tion 25 the result tllas that 98% expressed a desire for LUASA 
to continue. Hence, we conclude from these questions that 
there is a strong desire for LUASA to continue providing ser-
vices to students at Loyola. 
The students made many comments concerning the relation-
ship of LUASA with the LT-Carnpus. This fact was most noted in 
answers to question 24. Their comments were: !ihold more meet-
ings at LT,!: l:establish a Black student organization at LT,1l 
'lput more notices on LT-Campus, ii ;'bring Black students from 
LT and LSC together, ii and !7separate LSC and LT units of LUASA. ii 
10 
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/ RECOMMENDATIONS 
I would now like to make a few recoIJunendations based up-
on the results contained in the survey. 
1. Recruitment Program for Minority Students 
We should establish a vigorous recruitment program with 
a specific goal of bringing into Loyola more minority students. 
This recruitment program must be a coordinated effort in order 
to provide financial aid and supportive services to those stu-
dents who will need these services. This effort may neces-
sitate the creation of services that are not presently pro-
vided. 
2. Additional Minority Staff 
The concern for more Black faculty and counselors was 
apparent from reading the questionnaires. There should be a 
special effort made in those offices which have frequent con-
tact with stUdents. With this concern in mind I would urge 
the hiring of, as soon as possible, minority counselors in 
the School of Business and the School of Nursing. It is im-
portant for students to see members of their ethnic group in 
responsible pOSitions throughout the university structure. 
3. Analyze Racial Prejudice at Loyola 
The first goal of this program would be to measure the 
amount of existing prejudice at Loyola. I realize that this 
would be a tough assignment but it can and must be done. 
11 
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The 1mportance of this goal cannot be overemphasized, because 
it is possible that the comments in the survey may be inac-
curate or they may be the result of a misinterpretation on the 
part of the student. Once we have a measure of our prejudice, 
hopefully. we can then establish methods to correct the situa-
tion. One final comment on this Bubject; the analysis must be 
conducted in all areas of the university. i.e., faculty, ad-
ministrative and clerical staff. and the student body. Other-
wise we would have an incomplete analysis of the problem. 
4. The Lewis Towers Campus 
One of the few surprises from the survey was the large 
number of responses concerning our LT Campus. I got the im-
pression there was a disproportionate number of comments and 
suggestions concerning LT. This is especially important when 
one considers the fact that the majority of Black students are 
at LSC. This indicates a great concern for conditions at LT. 
Most of the comments expressed a desire to improve conditions 
on this campus. I suggest a careful analysis be made of res-
ponses concerning LT and appropriate action taken as a result 
of the analysis. 
5. Publicize Existing Minority Programs 
It is apparent from several comments in the survey that 
many students are not aware of eXisltng programs for minority 
students. 
12 
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For instance, we do have a minority counselor in Financial Aid, 
we do have a minority counselor in the office of Student Per-
sonnel, and the academic year 1974-75 will be the third year 
of our "Minority Speakers Bureau." This is a program to bring 
members of the minority community on campus. Hence, we must 
not be getting this information to our students. A first step 
in disseminating this information would be a greater distri-
bution of our brochure "Building Bridges." This brochure con-
tains most of the information mentioned in our survey, and we 
are considering revising "Building Bridges" in order to make 
it current. 
This concludes my analysis of the returned questionnaires, 
further data analysis shall continue. It is my hope that the 
suggestions and ideas that have been raised will be discussed 
. and considered. From these considerations we can develop pro-
grams which will make Loyola an institution where minority 
students can obtain a quality education in their chosen pro-
fession and feel accepted and welcomed at the same time. 
13 
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A Survey of Black Undergraduates 
In the following pages you will find the question and 
answers from the survey. The symbol N stands for the number 
of responses to a given question. I have separated the ques-
tions into particular areas of interest. It should be noted 
that many of the comments made in the survey may have been 
stated by a single student. For those questions that received 
more than one response, the responses are listed according to 
their frequency. 
Descriptive information about the 
students who returned the survey. 
1. Sex: 73% were female; N-137. 
2. Age: Median - 19; Mean - 22; Mode - 18; 33% were less than 
or equal to 18; N-135. 
3. Residents: 85% stated Chicago as their home; N-133. 
4. Number of semesters at Loyola: the number of semesters 
varied from 1 to 15; the mean number of semesters was equal 
to 3.3; 47% were in their first year; N-13l. 
5. Campus: 56% were students at LSC; 34% were students at LT; 
10% were students at both LSC and LT; N-133. 
6. Major: 
A. Psychology - 19% 
B. Medicine (Biology, Nursing, Pre-Med, Pharmacy) - 18% 
C. Business (Business Administration, Accounting, 
Business Law, Economics, Marketing) - 12% 
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D. Education - 9% 
E. Political ~cience - 9% 
1"".- unaecided - 7% 
G.· Sociology - 6% 
N-148. 
Afro-American Studies Program 
7. Were you aware of the existence of the Afro-American Stud-
ies Program? Yes - 61% N-136. 
8. If your answer to the previous question is yes, how did you 
find out about AASP? 
A. 48% through students and friends, 
B. 43% through printed matter. 
N-90. 
9. List the courses offered by the, AASP that you have taken. 
The number of courses taken varied from none to seven. 
The age of the respondents and the number of semesters at 
Loyola had a great effect on this question, i.e., 47% were in 
.their first year and most courses in AASP cannot be taken with-
out prerequisites. The breakdown was as follows: none - 72%, 
1 - 25%, 2 - 4%, 3 - 1%,4 - 1%, 7-1%. 
N-115. 
10. If the answer to the previous statement is none, explain. 
A. Lack of knowledge of AASP - 52% 
B. Complete required courses first - 33% 
N-86. 
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11. Do you plan to take any courses offered by the AASP? 
Yes - 72% N-114. 
12. If your answer to the previous question is no, explain. 
A. 62% will not be able to take any courses offered by 
AASP because they are in their last semester, graduating or 
they cannot take any more electives. 
B. Other reasons given: 
1. no interest 
2. nursing students can't take AASP courses 
3. as a nu~sing student I am unaware of AASP courses 
4. offer AASP courses on LT Campus 
5. part-time student 
6. didn't know AASP existed 
7. no need for the hours 
N-29. 
13. In the office of the AASP there are books, magazines, in-
formation about scholarships and grants, and other current 
information about Blacks. Did you know these services were 
avai.lable to you? 
No - 87% N-135. 
14. Now that you are aware of these services will you use 
. them in the future? 
Yes - 98% N-127. 
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15. Have you received any information or counseling, either 
from your department or any other source within the univers-
ity, concerning AASP? 
No - 97% N-l.36. 
17. What changes would you like to see made in the AASP so 
that it would serve you better? 
A. Publish more information about the program - 55% 
B. Not aware of AASP - 22% 
C. Expand the AASP in the following ways - 20% 
1. develop more courses in AASP 
2. allow freshmen to take courses offered by AASP 
3. put another office on LT Campus 
4. place some of the courses in the AASP in the 
core curriculum 
5. offer courses in more time periods 
6. offer more courses on LT Campus 
7. offer more courses at night 
8. offer more courses during the summer. 
D. Other reasons given: 
1. counselors should provide information about AASP 
2. there should be counseling during freshmen week 
about AASP 
3. there should be more backing by staff 
4. AASP should help students adjust to Loyola 
5. AASP should provide a list of student organiz-
ations 
17 
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N-IOO. 
6. AASP should recruit students 
7. create a committee of students to advise AASP, 
i.e., students from Nursing, Education, etc. 
lB. Do you feel that the AASP should be continued at Loyola 
if the changes that you have recommended are incorporated in-
to the program? 
Yes - 99% N-94. 
Loyola University Afro-American Student Association 
20. Are you aware of the existence of the Loyola University 
Afro-American Student Association (LUASA)? 
Yes - 76% N-135. 
22. Now that you are aware of LUASA, do you plan to partici-
pate in this organization? 
Yes - 76% N-IOB. 
25. Do you feel LUASA should be continued at Loyola if the 
changes that you have recommended are incorporated into the 
organization? 
Yes - 9B% N-95. 
General Information 
27. Why did you choose to attend Loyola? 
A. Quality of the Academic Program - 52% 
1. high quality of the academic programs at Loyola 
2. School of Nursing 
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3. recognition of graduating from Loyola 
4. offered desired curriculum 
5. Psychology Department 
6. School of Business 
7. excellent science department 
8. Law School 
9. only university in the city that offered a 
particular program 
10. Department of Biology 
11. Stritch School of Medicine 
12. Dental Hygiene Program 
13. easier to get a job after graduation 
14. School of Education 
15. Political Science Department 
16. Department of Sociology 
B. Located in Chicago - 12% 
C. Amount of financial aid received - 9% 
D. Advised by alumni, friends, high school counselor 
and teacher - 9% 
E. Other reasons given - 18% 
1. teacher student ratio is small 
2. Loyola is a Catholic University 
3. campus housing 
4. forced to attend 
5. Loyo'la is a private college 
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6. Upward Bound Program 
7. Educational Opportunity Program 
8. Rome Center 
9. convenience to LT-Campus 
10. Loyola Seminary 
11. first school to accept me 
12. accepted my transfer credits 
13. only school with admission still open 
14. Black students are friendly 
15. get away from home 
16. worl<: for Loyola 
17. don r t know 
18. because of the challenge Loyola offered 
19. Loyola was the only school that interested me 
20. Loyola is not too big. 
N-194. 
28. \lJou1d you recommend Loyola for Black students? 
Yes - 65% N-124 
This means that one out of three Black students would not 
reco~rnend Loyola to other Black students. 
29. If the answer to the previous question is no, explain. 
A. Racial Considerations - 62% 
1. racial prejudice in general 
2. racist teachers 
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3. Black students have a feeling of not belonging 
at Loyola 
4. racist priests 
5. racist counselors 
6. Black students have no place in campus life 
7. there is no social life for Black students 
8. Loyola is not sensitive to the needs of Black 
students 
9. Loyola does not help Black students feel they 
can achieve 
10. some teachers at Loyola have said that Black 
students should not be in the regular 4 year 
progra~ but in a 5 or 6 year college program 
11. Loyola does not respect Black students 
12. there is a great ~~ount of tension at Loyola 
for Black students 
13. there are too many white students at Loyola 
14. Loyola has a cold, unfriendly attitude toward 
Black students. 
B. Other reasons given: 
1. Blacks should come to Loyola only if their prim-
ary objective is an education 
2. Blacks divide into cliques 
3. only academically gifted Black students should 
attend Loyola 
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N-50. 
4. students at Loyola are unresponsive, especially 
Black students 
5. students need a great amount of money to attend 
Loyola 
6. Loyola has developed negative feelings in me 
about learning 
1. most Black students who attend Loyola give up 
8. Loyola offers nothing to Black students that 
will help the Black community. 
30. What could Loyola offer you in relation to programs, 
courses, tutoring, etc., that it is not offering at the 
present time? 
A. tutoring programs - 33% 
1. tutoring programs to develop better study habits 
2. tutoring programs in the sciences 
3. tutoring in mathematics 
4. tutoring in grammar, writing skills and vocab-
ulary 
5. tutoring on LT-Campus 
6. tutoring in accounting 
B. Faculty and Course Recommendations 
- 30% 
1. more Black faculty 
2. special education courses 
3. more Afro-American Literature courses 
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~. more Afro-American and ethnic courses 
5. better Fine Arts Department 
6. more Afro-American courses on LT-Campus 
7. a course titled ilHow to Survive at Loyola" 
8. better teachers 
9. School of Journalism 
10. more speech courses 
11. more variety of courses 
12. fewer required hours 
13. counselor for course problems 
14. allow students to take more hours during the 
summer 
15. allow full-time employees to take classes start-
ing at 4:30. 
C. Social Concerns - 17% 
1. more Black recreational programs 
2. more Black counselors to discuss my problems 
3. all Black dormitory and rooms 
4. more understanding of students 
5. stronger cohesion among Black students 
D. Financial Aid - 10% 
1. more financial aid 
2. financial aid to live on campus 
3. counselor to help with financial aid 
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H--63. 
A P, rogram to Help Black Students Succeed at Loyola - 3% E. 
32. Please make additional comments about Loyola that are not 
mentioned in this survey. 
A. Racial Considerations - 80% 
1. hire more Black faculty 
2. the racial prejudice is unbearable 
3. help Blacks stick together 
4. create a greater recruitment effort to get more 
Black students to come to Loyola 
5. there is racial prejudice among the students 
6. get more Blacks on SAB 
7. Loyola promotes segregation 
8. create a Black student union 
9. I am sick and tired of white teachers telling 
Black students they are inferior 
10. develop a Black business course 
11. bring more Black speakers on campus 
12. Black students should be able to substitute Afro-
American History for Western Civilization 
13. hire a Black counselor in the School of Nursing, 
14. all white students should be required to take 
,two cours'es about Blacks, especially those stu-
dents in Education and Sociology 
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N-40. 
15. develop a course for racist white students 
16. I have noticed a considerable and favorable 
change in race relations at Loyola since 1965 
17. white people have a "taboo" about Black people 
18. develop more communication among poor Black stu-
dents 
B. Other suggestions: 
1. Loyola has no interest in the individual 
2. change the calendar for out of state students, 
i.e., have the first semester end at Christmas 
3. more financial aid 
4. more service for commuter students 
5. reduce hours needed for graduation 
6. I like the warm friendly atmosphere at Loyola 
7. the student body is apathetic 
8. all I want to do is graduate and leave 
9. improve the relationship between part-time and 
evening students with full-time day students 
10. eliminate all courses except those in your major 
11. it is impossible to communicate with the Dean of 
University College 
12. have a free breakfast program at LT 
13. offer courses on Saturday and Sunday 
25 
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FACULTY AND ADMINISTRATION 
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FACULTY MEMBERS 
Milton A. Gordon, Ph.D. 
Director 
·Afro-American Studies Program 
Ralph Arnold, Chairman 
Fine Arts Department 
Paul Briedenbach, Ph.D. 
Assist~nt Professor, Anthropology Department 
Margo Crawford, Lecturer 
History Department 
William Davis, Director 
Upward Bound Program 
Edward Hill, Ph.D. 
Ass~stant Professor, Theatre Department 
Sandra Lee, Ph.D. 
Lecturer, English Department 
Maxine Lowe, Lecturer 
Fine Arts Department 
Paul Mundy, Ph.D. 
Professor, Sociology Department 
Roderick Pugh, Ph.D. 
Professor, Psychology Department 
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Clinical psychologist Roderick Wellington Pugh was born on June 1, 1919 in Richmond, 
Kentucky. Pugh moved with his family to Dayton, Ohio when he was eleven years old. There, 
his father was one of several black doctors who lived in and served Dayton's Westside 
community. Pugh graduated from Dayton's integrated Steele High School in 1936. He 
attended Fisk University and graduated cum laude in 1940. Pugh went on to earn his masters 
degree in psychology from the Ohio State University in 1941. Pugh taught briefly at Albany 
State College in Georgia. He then enlisted in the U.S. military and attained the rank of 2nd 
Lieutenant under General George S. Patton. He served in Germany before returning to the 
United States. Back home, Pugh studied psychology under Dr. Carl Rogers at the University 
of Chicago, where he made the Honor Society in psychology. Pugh obtained his Ph.D. in 
1949. 
Pugh worked for a time as chief of psychological services at Hines VA Medical Center. Pugh 
also served as a professor of psychology at Chicago's Loyola University from the 1960s until 
his retirement. Pugh has written extensively on African American issues in psychology and 
psychotherapy. His articles have been featured in several publications, the majority of them 
dedicated to African American issues in psychology and psychotherapy. Pugh's most 
recognized work is his Psychology and the Black Experience, published in 1972, which was 
widely used in college classrooms. 
A member of the American Psychological Association and the Illinois Psychological 
Association, Pugh also served as a diplomat for the American Board of Professional 
Psychologists. An esteemed international orator, Pugh has given numerous speeches 
internationally in a variety of places, including Chung Chi College in Hong Kong, Fisk 
University in Tennessee and the University of Ibadan in Nigeria. He is a longtime resident of 
Chicago's Hyde Park Community, but often returns to Dayton's Wayman AM.E Church to 
visit friends and family. 
Pugh was interviewed by The HistoryMakers on December 16, 2005. 
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Carol. Jamieson 
Admissions Office 
STAFF MEMBERS 
Walter Harper, Assistant Director 
Financial Aids 
Lee Owens 
Black Student Counselor 
Tillman Terry, Director 
Educational Opportunity Program 
STUDENT ORGANIZATI~NS 
Loyola University Afro-American Student Organization 
Black Cultural Center 
Sister of Ekwefi 
Gama Phi Psi 
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PARTIAL LIST OF COURSES 
Afro-American Anthropology - (AASP-381) 
People of Africa - (AASP-380~ 
Afro-American Art I - (AASP-250) 
Afro-American Art II - (AASP-25l) 
Afro-American History to 1865 - (AASP-379, URES-379) 
Afro-American History Since 1865 - (AASP-380, URES-380) 
Art of India, Africa, and Oceania - (AASP-3l5) 
Studies In ethnicity: Modern Black Authors - (AASP-223) 
Sociology of the Afro-American Experience - (AASP-343) 
Afro-American Theatre - (AASP-395) 
Afro-American Workshop - (AASP-323, Thtr-323) 
Race and Ethnic Relations in the Military - (AASP-306, URES-306) 
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BLACK ADMINISTRATORS 
OF 
LOYOLA UNIVERSITY OF CHICAGO 
ADAMS, CAROL 
DIRECTOR, AFRO-AMERICAN STUDIES 
OFFICE: DAMEN HALL - 654 - (3670) 
LAKE SHORE CAMPUS 
AMAKER, NORMAN 
PROFESSOR, SCHOOL OF LAW 
OFFICE: SCHOOL OF LAW 544 (2939) 
WATER TOWER CAMPUS 
ANDERSON, SHARON 
REGISTERED NURSE 
OFFlCE: MC 11 (2960) 
WATER TOVJER CAMPUS 
ARNOLD, RALPH 
ASSOCIATE PROFESSOR, FINE ARTS 
OFFICE: LEWIS TmvERS 3 
(3177-3024) 
LAKE 'SHORE CArJIPUS (2685) 
BACON, BARBARA 
ASSOCIATE PROFESSOR 
GRADUATE SCHOOL OF SOCIAL WORK 
OFFICE: 41 EAST PEARSON 200D 
(3187) vlATER TOWER CAMPUS 
COLEMAN, RU,SSELL 
SUPERVISOR-BUILDING SERVICES 
JESUIT RESIDENCE (2106) ~1' 
LAKE SHORE CAMPUS . 
DANDRIDGE, JOHN 
ASSOCIATE DIRECTOR OF E 0 P 
1041 WEST LOYOLA (2447) 2nd Floor 
LAKE SHORE CAMPUS 
DAVIS, WILLIAM 
DIRECTOR, UPWARD BOUND 
1041 WEST LOYOLA (2458) 1st Floor 
LAKE SHORE CAMPUS 
ole 
GLOVER, PAUL 
ASSISTANT PROFESSOR, POLITICAL SCIENCE 
OFFICE: DAMEN HALL (3066) 
LAKE SHORE CAMPUS 
/ 
.I JOHNSON, JOHN - MANAGER 
LAKE SHORE BOOKSTmm 
CENTENNIAL FORUM (3320) 
LAKE SHORE CAMPUS 
LETMAN, SLOAN' 
ASSOCIATE PROFESSOR 
o (c 
CRIMINAL JUSTICE & DEAN, SOC. SCI. 
LAKE SHORE CAMPUS DH/205 (3518) 
vJATER TOWER CAMPUS LT/715 (2774) 
LOWE, SANDRA 
STAFF PSYCHOLOGIST 
COUNSELING AND GUIDANCE CENTER 
OFFICE: DR - 107 (2740) 
LAKE S~-IORE CAHPUS 
!'IIAYO, DONALD . 
1:: ~, , 
DIRECTOR OF SECURITY & SAFETY FOR LSC 
LoLr 7 WEST LOYOLA, 1st FLOOR (239 1() 
LAKE SHORE CAMPUS 
DIRECTOR 
(3779) 
MPUS 
JPUGH, RODERICK (WELLINGTON) 
PROFESSOR OF PSYCHOLOGY 
OFFICE: DAME~J HALL 1045 (2971) 
LAKE SHORE CAMPUS 
v' SHORTER; MITCHELL CASSA::-JDRA 
HALL DI:r1ECTOR - STEBLING, CHP.MBERLAIN 
LOYOLA - HOUSI~m O1<9'ICE (.3-3-G-3-1 
LAKE SHORE CAMPUS" ,., '/ LJ'j 
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STALLWORTH, LAMONT 
ASSISTANT PROFESSOR, INSTITUTE IND. 
RELATIONS 
OFFICE: 10 EAST PEARSON (2754) 
WATER TOWER CAMPUS 
TAYLOR, CHARLES, A. 
ASSISTANT - DEAN OF STUDENTS 
BLACK STUDENT ADVISOR 
WATER TmlJER CAMPUS & LAKESHORE 
WTC OFFICE: MARQUETTE CT. 304 (2845) 
LSC CENTENNIAL FORUM (3900) 
TERRY~ .. TILLIVIAN 
DIRECTOR, OF E 0 P 
1041 WEST LOYOLA (2444) 2nd Floor 
LAKE SHORE CAMPUS 
TROTTER, GWENDOLYN 
DIRECTOR, TEACHER EDUCATION 
OFFICE: LEWIS TOWERS 814 (3043) 
WATER TOWER CAMPUS 
WASHINGTON, SAUNDRA 
ADMISSIONS COUNSELOR 
OFFICE: LEVJIS T01ATERS 613 (2900) 
WATER TOWER CAMPUS 
WILLIAM, KAREN 
ASSOCIATE HALL DIRECTOR 
MERTZ HALL '.~3-€8-1 HOUSING 
LAKE SHORE CAMPUS 
BLACK ADMINISTRATORS 
2 of 2 
NEW, HINIFRED 
ASSISTANT DI~ECTO~ FINANCIAL AIDS 
FLANNER HALL 5 
LAKE SHORE CAMPUS (3155) 
WOODS, DOROTHY 
ASSOCIATE PROFESSO~ 
SCHOOL OF SOCIAL WORK 
OFFICE: 41 EAST PEARSON 310A (3188) 
\<lATER TOWER CAMPUS 
Prepared by: Charles A. Taylor 
Black Student Advisor 
Revised by! Cyndee Bishop, Secretary 
AASP·. . 
206
Loyola University Chicago- Student Associate http;//www .luc.edui cce/student_ mukherjee.shtml 
10f3 
Home A-Z Index Contact Us Directories LOCUS 
ABOUT THE CENTER PARTNERSHIPS & OPPORTUNITIES RESOURCES 
STlJDENT ASSOCIATE 
Mousumi Mukherjee 
Degree Pursuing M.A., Cultural and Educational Policy Studies 
Major Comparative and International Education 
E-mail: mmukher@Iuc.edu 
Working Title of Thesis' 
Study Abroad and the Making of Global Citizens: Comparison of St",dent Attitudes before and after Study 
Abroad 
Education: 
M.A. candidate, 2007, Cultural and Educational Policy Studies 
Loyola University Chicago, Chicago, IL 
M.Phil, 2002, English (Comparative Uterature) 
Calcutta University, Kolkata, India 
M.A., 1999, English 
Calcutta University, Kolkata, India 
B.A., 1997, with English (Hans.), Education & Political Science 
Women's College, Calcutta University, KQlkata, India 
Professional Experience, 
2008-2009, Member, Academic Affairs University Policy Committee, Loyola University Chicago 
Fall 2008 & Spring 2009, Instructor, BWS 102 Introduction to Black World Studies, Loyola University Chicago 
Summer 2008, Instnuctor, Indian Film: an assessment of the link between culture and nlltlonalism In modern 
South ASia (IFMS, INlS, UTR 244), Loyola University Chicago 
Spring 2008, Graduate Assistant, Center for Comparative Education, Loyola University Chicago 
January 2007- May2007, Administrative Assistant, Ubrary of Congress ProJect: Teaching with Primary 
Sources, School of Education, Loyola University Chicago 
Spring 2007, Graduate ASSistant, Black World Studies Program. 
Summer 2007, Intern, Fulbright Hubert H. Humphrey Program, Institute of International Education, 
Washington D.C. 
Aug, 28 2006-till date, Faculty and foreign Language Proficiency Evaluator in Hindi, Urdu and Bengali, Loyola 
University Chicago 
Aug200S-May2006, Fulbright Foreign Language Teaching Assistant In Hindi-Urdu, Loyola University Chicago 
May 2002 -May 2003, Fulbright Research ASSistantship for a literary AlA project: "Representations of Family 
in contemporary American and Indian Writings" 
Aug. 2001- Aug 2006, Lecturer in English & Coordinator of Communicative English Language Program, 
Department of Commerce, Shri Shikshayatan College, Calcutta University 
2001-2003, Course deSigner, examiner and writer in American literature for distance Education. Netaji 
Subhas Open UniverSity, India 
Research Interests, 
I am currently researching on the impact of a "Study Abroad" program in the formation of Global civic 
mlndedness. My scholarly and research interests are in the educational and cultural aspects of 
Globalization; politics of education policy; language teaching and language of instruction in post-colonial 
English speaking countries in South ASia, Africa, the Carribean, and In the U.S.; educational transfer in the 
developing countries, peace education and human rights education. 
Publications, 
Book Review: Milsemann, V" BreW, M. & Manzon, M (Eds.) (2007). Common Interests I,lncommon Goals: 
Histories of the Word Council of Comparative Education Societies and its Members. HongKong: CERC & 
Springer. - To be published by the International Journal of Utelong Education, Spring 2009. 
Partners in Mission: Teaching for Social Justice and Global Citizenship accepted for publication as ;WOB 
SPECIAL PROJECTS 
About 
Center Staff 
Center Associates 
Graduate Programs 
Grants and Publications 
History 
Related Li nks 
School of Education 
Comparative and International 
Education Society 
Graduate School 
World Council of Comparative 
Education Societies 
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International Conference Proceeds Publication- Education In the Information Age: Global Challenges and 
Enhancement Strategies, Faculty of Education, University of Nigeria, Nsukka. 
Language Teachers as Agents of Sodal Change In the Global Classroom: published In Comparative & 
International Education Society, September 2007 newsletter, no.145: http://cles.us{newsletter{sept%:2,o.o.Z 
[ind.elLsep.tQ.7.. •. f1tm 
Contested Terrain of Educational Transfer in the context of Globalization: published In Comparative & 
International Education Society, January 2007 newsletter, no.143: httJllLll:Ies..u.sLnewsletterLj.an%2.Q.QZ 
L.t1JJklJ.rejee.J:Jtrn 
"Language Teachers as Agents of Social Change In the Global Classroom" In Contested Terrains of 
Globalizlltion, (Ed.) Jerry HarriS, Chicago: GSA; 2007. 
"Intercultural Sensitivity Development: the Challenge of Globalization for American Higher Education" in 
Alternative Globalization, (Ed.) Jerry HarriS, Chicago: ChangeMaker Publication, 2006. 
Essay on Fulbright experience published online by Institute of International Education, New York: 
tmp,;JJJJta.fuiJlriQ.htunline.orgjnewsJtar¥,.htmllici",.l5. 
Book chapter "My Fl,llbrlght Days" published In Beyond Boundaries:-Refiectlons of Indian and US Scholars, 
publication on the occasion of Fulbright 60th Anniversary, editors: Zeeshan-ul-hassan Usmanl & Nlblr K. 
Ghosh, (2007). New York: IUnlverse, Inc. 
Presentations: 
(Paper accepted for presentation) The Politics of Recognition: Comparing the Affirmative Action Policy In the 
U.S. and India; Comparative and International Education Society 53rd. Annual Conference, FranCis Marion 
Hotel in Charleston, South Carolina, March 22 - 26, 2009. 
(Paper accepted for presentation) Isomorphic and decoupling trends in teaching for social justice and global 
citizenship; Phi Beta Delta Panel title: Globalization of Higher Education: What the future Augers; 
International Studies Association 50th Annual Convention, New York, Feb 15-18,2009. 
Group Presentation with T1'lIcy Pintchman: Water- a discussion abo(lt gender, marriage and the impact of 
colonilll rule in India; The Gender Research Seminar, The Gannon Center for Women & Leadership, Loyola 
University Chicago, Oct. 22, 2008. 
Group Presentlltion: Policy memorandum for World Bank Globlll Development Learning Network- youth 
Development Corps: Building Community Ownership & Capacity, Reducing Corruption and Inefficiendes. 3rt! 
Annual Global Forum, "Miracles of Development: Good Governance and Capacity Building." World Bank 
headquarters, Washington D.C. July 9-11, 2008. 
Pilper Presentation: Partners in Mission: Teaching for Social Justice and Globlll Citizenship; Panel Title: The 
Classroom as a site for Globalization; Global Studies Association of North America Annual Conference, Pace 
University, New York, June 6-8, 2008 
Conference Organizing Committee Member: Loyola university Chicago G1'lIduate School Interdisciplinary 
Resellrch Symposium, Theme: Urban Environment and Public Health, April 12, 2008 
Paper Presentation; Understanding the Affirmative Action Debate in India; Panel Title: Emerging challenges 
in Indian education: State and non-state provision of education; Gaining Educational Equity Around The 
World: Comparative and International Education Society 52nd. AMual Conference, Teacher's College, 
Columbia University, Mar.17-Mar.21, 2008. 
Chair of Presentation & Panel Committee: Mid-West CIES Conference, Loyola University Chicago, November 2 
& 3,2007. 
Paper Presentation: Language Teachers as Agents of Social Change in the Global Classroom: Global Studies 
ASSOCiation of North America Annual Conference, UC Irvine, May17-20, 2007 
Paper Presentation: Rhetoric and Reality of Educlltion for All in India; Engaging our Differences, Comparative 
and International Education Society 51st Annual Conference, Baltimore, Feb.25-Mar.1, 2007. 
Paper Presentation: Intercultural Sensitivity Development: the Challenge of Globalization for American Higher 
Education: Global Studies Association Annual Conference, De Paul University Chicago, May12-14, 2006. 
International EKperlence: 
Program coordinator and host for distance learning programs, Gyanvanl, FM, Indira Gandhi National Open 
Unlversity& NetaJI Subhas Open University, India; Aug2004-July 2005, Teacher of English Language and 
Literature, Julien Day High school, Calcutta; July 2002- Aug 2003, P.T. Lecturer in English, Department of 
English, South Calcutta Girls College, Calcutta University; Lecturer In English and French, Subhas Bose 
Institute of Hotel Management, Kolkata, India 
Languages: 
High Proficiency: English, Bengali, Hindi 
Basic Proficiency: Urdu, French 
Center for Comparative Education 
Loyola University Chicago· 820 N. Michigan Ave .. Chicago. IL 60611 
Phone: (312) 915-6273 . Fax: (312) 915-6660· E-mail: CCE@luc.edu 
Notice of Non-discriminatory Policy 
11116/2009 8:05 AM 
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UA1981.03 
African-American Studies Program Records 
Dates: 1935-1987 (Bulk 1971-1987) 
Creator: African-American Studies Program 
Extent: 2.5 linear feet 
Level of description: Folder 
Processor & date: M. Lynette Jackson, October 7, 1992 
Administration Information 
Access Conditions: None 
Usage Conditions: Copyright is owned by Loyola University Chicago. 
Citation: Loyola University Chicago. Archives and Special Collections. College of Arts 
and Sciences, African-American Studies Program. Box #, folder #. 
Provenance: Records were transferred from the African-American Studies program to 
the University Archives on January 22, 1981; December 13, 1983; December 16, 1983; 
May 8, 1984; and November 20, 1989, respectively. 
Separations: Duplicate and extraneous materials were removed and disposed of. 
See Also: 
Administrative History 
The Afro-American Program (AASP) was formally started in March 1971 through the 
work of the AASP Committee and Dr. Milton A. Gordon, who was named the first 
director. The Afro-American Studies program was introduced to add the possibility of 
studying Black history and culture into the Loyola curriculum. In 1990 the name of the 
Afro-American Studies Program was changed to African-American Studies Program and 
later changed to Black World Studies. In 2006, a major in Black World Studies was 
established at Loyola University Chicago. 
Directors and acting directors who have served to date: 
Dr. Milton A. Gordon, Director, March 1971-1977 (Chairman of the AASP Committee 
from 1968-1971.) 
Dr. Cheryl Johnson-Odim, Director, 1978-1980 
Beverly Bulter Walker, Acting Director, 1980-81 
Dr. Carol Adams, Director, 9-1-81 to 8-31-87 
William R. Davis, Acting Director, 1987-1988 
Ralph Arnold, Acting Director, 1988-1989 
Dr. Robin Jarrett, Director, 10-01-89 to 8-15-91 (Dr. Jarrett was on leave of absence 
during academic year 1991-92.) 
Waldo Johnson, Acting Director, 8-15-91 to 7-15-92 
Dr. Ayana Karanja, Director, 1992-
Loyola University Chicago - Archives and Special Collections 
African-American Studies Page 2 
Scope and Content 
These records combine five accession numbers - UAI981.03, 1983.58, 1983.60, 
1984.13, and 1989.42 - and are organized into one alphabetic series arranged 
chronologically within each folder. The records reflect the administrations offour 
people- Dr. Milton Gordon, Dr. Cheryl Johnson-Odim, Beverly Bulter Walker, and Dr. 
Carol Adams - and contain correspondence, reports, syllabi, and articles. 
Loyola University Chicago - Archives and Special Collections 
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Accession No.: UA1981.03 
Creator: African-American Studies Program 
Box-Folder Title-Date 
1-1 AASP 1971, 1972 
1-2 AASP 1971, 1973, 1977-79 
1-3 Academic Affairs Conference of Midwestern Universities (AACMU), March 15, 
1975 
1-4 Activities; BCC / LUASA 1977 
1-5 African Association for Black Studies 1971-72 
1-6 African Association for Black Studies 1972-75 
1-7 African Heritage Studies Association (ASHA) 1971 
1-8 African Scientists and Technologists; Paper 
1-9 African Studies Association (ASA) 1974-75 
1-10 Africana Research Institute 
1-11 Afro-American Family and Community Services (AFCS) 1972, 1974, and 1977 
1-12 American Association of Higher Education (AAHE) 1975-76 
1-13 American Institute for Decision Sciences (AIDS) 1975-76 
1-14 American Statistical Association 1975 
1-15 Anthropology; AASP 1971-77 
1-16 Art 1954, 1971-72, and 1975 
1-17 Article: An African in Harlem-the Black myths-Atlas 1968 
1-18 Articles 1977-78 
1-19 Articles; Miscellaneous 1970-71 and 1973 
1-20 Association of African and African-American Folkorists 1977 
1-21 Association of Afro-American Educators (A. A. A. E.) 1970 
1-22 Association of Social and Behavioral Scientists, Inc. (ASBS) 1973-77 
1-23 Banquet; Black Student Recognition, May 15, 1977 
1-24 Bell, Cornell E., School of Management; Purdue University, 1976 
1-25 Black Community Education R¥search and Development 1977 
1-26 Black Experience in Prints 1972-73 
1-27 Black Faculty and Staff 
1-28 Black History Month 1981 
1-29 Black Women and The Corporate Milieu 1982-86 
1-30 Blacks in Higher Education 1976 
1-31 Board of Conciliation 1972-75 
1-32 Booklists 1971-72 
1-33 Booklists and Syllabi; AASP 1972-73 
1-34 Breakthrough to Nursing 1974 
1-35 Breidenbach, Paul Anthropology Department 1975 
1-36 Brochure; AASP 1976 
1-37 Brochure; Minority Relations Programs 1971-73 
1-38 Brown, Charles, Fayetteville State University, 1976 
1-39 BUILDING BRIDGES: A survey of minorities studies and services at Loyola 
University 1972-73, 1974-75 
1-40 Bulletin Board Material 1975-76 
2-1 Charles, Ohio, Writer 
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Accession No.:UA1981.03 
Creator: African-American Studies Program 
2-2 Chicago Black Profile 1972 
2-3 Chicago Consortium of Colleges and Universities 1974-75 
2-4 Commission on Undergraduate Admissions 1973 
2-5 Committee, Advisory-AASP 1978-79 
2-6 Committee, Afro-American Studies Advisory Board-Inactive 1980-81 
2-7 Committee on Assistance to Developing Colleges (CADC) 
2-8 Committee; Afro-American Studies Faculty 1982, 1985-86 
2-9 Communication, Political Science-Inter-Office 1976 
2-10 Conception (Letter) of AASP 1971 
2-11 Conference on African and African-American Studies (CAAS) 1973 
2-12 Conference on African Studies 1971 
2-13 Conferences and Meetings 1975-77 
2-14 Congressional Black Caucus 1972 
2-15 Conventions 1973-75 
2-16 Correspondence, Departmental-Incoming 1975-76 
2-17 Correspondence, Departmental-Incoming 1977 
2-18 Correspondence, Generalized-Outgoing 1976-77 
2-19 Correspondence, Inactive-Miscellaneous 1975-76 
2-20 Correspondence, Incoming 1975-76 
2-21 Correspondence, Incoming 1976-78 
2-22 Correspondence, Inter-office 1970-72 
2-23 Correspondence, Inter-Office-Incoming 1975-76 
2-24 Correspondence, Inter-office-Outgoing 1973-74 
2-25 Correspondence, Inter-Office-Outgoing 1975 
2-26 Correspondence, Inter-Office-Outgoing 1976 
2-27 Correspondence, Inter-Office-Outgoing 1976-77 
2-28 Correspondence, MiltonA. Gordon 1971-74 
2-29 Correspondence, Milton A. Gordon 1977 
2-30 Correspondence, Milton A. Gordon; Miscellaneous-AASP 1975-76 
2-31 Correspondence, Minorities 1975 
2-32 Correspondence, Outgoing 1975-76 
2-33 Correspondence, Theatre-AASP 1976-77 
2-34 Correspondence, Tougaloo College 1971 
2-35 Correspondence, Xavier University 1970-71 
2-36 Council for Community Services of Metropolitian Chicago 1974 
2-37 Courses, AASP-Crosslisted 1977 
3-1 Cultural Study Center 1969-73 
3-2 Cunningham, Donald M., S.l., Asst. to the V.P. & Dean of Faculties, 1975 
3-3 Davis, Arthur P., Paper: Harlem During The New Negro Renaissance 
3-4 Dessimoz, Michael, Admissions Counseling Office, 1971 
3-5 Director Search for AASP 1970 
3-6 Directory and Handbook; Black Student 
3-7 Duke, William; Malcolm X College-Co-Director of Student Activities 
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Accession No.:UA1981.03 
Creator: African-American Studies Program 
3-8 Education 1940, 1969-71, 1976 
3-9 Education, General 1969-70 
3-10 Education, Office oflnternal1974 
3-11 Educational Research and Minority Concerns, April 1976 
3-12 English; AASP 1972-76 
3-13 Enrollment Data for Afro and Spanish American Students 1968-74 
3-14 Equal Opportunity Program (E.O.P.) 1976 
3-15 Ethnic Studies; Correspondence 1970-71 
3-16 Ethnic Studies; Minutes 1970 
3-17 Ethnic Studies; Reports (to) 1969-70 
3-18 Evaluation; Black Studies Program 1971 
3-19 Events; Special 1973, 1976, 1981-85 
3-20 Fine Arts; AASP 1972, 1975-77 
3-21 Geography 1969-70 
3-22 Gordon, Milton A, Conversation with Dean Ronald Walker, June 28, 1976 
3-23 Gordon, Milton A, Meeting Notations 1976 
3-24 Gordon, Milton A, Report: A Survey of Black Undergraduates 1974 
3-25 Gordon, Milton A, Report: The Development and Present Status of the AASP 
May 1974 
3-26 Gordon, Milton A, Reports 1976 
3-27 Gordon, Milton A, Three Year Plan for AASP, October 15, 1976 
3-28 Gray, Hazel (Mrs.) Center for Inner City Studies 
3-29 Hart, Charles W., Assoc. Dean, College of Arts and Sciences, 1974 
3-30 Haypoint Material by Milton Gordon 1976 
3-31 Hill, Edward S., Assistant Professor-Theatre Department 1975-76 
3-32 History 1976 
3-33 History AASP 1971 
3-34 History of AASP 1972-74 
3-35 Hogan S.J., Thomas L., Freshman Dean, 1975 
3-36 Howard University: Annual Research Workshop 1974 
3-37 Illinois Minority Bicentennial Symposium 1976 
3-38 Inroads, Inc. 1971 
3-39 Interview by Milton A Gordon (Rough Draft) 
3-40 Johnson, Cheryl E., AASP Director, 1979-80 
3-41 Johnson, John Bookstore 1975 
3-42 Johnson, John Mrs., Vice-President of Johnson Publications, 1973 
3-43 Kentucky State College 1971 
3-44 King, Martin Luther, Jr. Center 1976 
3-45 Langdon, John Vice-President 1974 ' 
3-46 Latin American Student Association (L.AS.O.) 
3-47 Layng, Anthony Anthropology Department 1971-72 
4-1 Leaders; Black Student 1976 
Loyola University Chicago ~ Archives and Special Collections 
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Accession No.: UA1981.03 
Creator: African-American Studies Program 
4-2 Letters 1969-71 
4-3 Lowe, Maxine Fine Arts Department 
4-4 Loyola Mellon Grant 1985-87 
4-5 Loyola University Afro-American Studies Association (LUASA) 
4-6 LUASA / Black Cultural Center (BCC) 1974 
4-7 Luncheon, Faculty-AASP 1976 
4-8 Malcolm X College; Editorial Board of "Fundisha" 1972-73 
4-9 McDaniel, Maurine Fine Arts 1975 
4-10 McIver, Isaiah Education 1969-70 
4-11 Meeting, Faculty-AASP, September 25, 1978 
4-12 Mellon Foundation Proposals 1973-74 
4-13 Membership Brochures / Conference Booklets 1971, 1973-74 
4-14 Memo; AASP, February 13, 1973 
4-15 Memos; Director & Acting Director-AASP to Lawrence Biondi, S.]., Dean, 
College of Arts & Sciences 1980-81 
4-16 Menges, Richard Asst. to the President 1974 
4-17 Merrick, Elva Malcolm X College 
4-18 Midwestern Program For Minorities In Engineering (MPFMIE) 1976 
4-19 Military Science 1973 
4-20 Minor, Introduction-AASP 1981 
4-21 Minutes, AASP Advisory Board Committee 1982-83, 1986-87 
4-22 Minutes, AASP Faculty 1975-76 
4-23 Minutes and Notes; Social Sciences Chairmen's Meeting 1973 
4-24 Mundelein College 1971 
4-25 Music / Drama 1971 
4-26 NABE Executive Committee Meeting, April 1976 
4-27 National AIUance of Black School Educators 1973-74 
4-28 National Association of Black Psychologists, August 1975 
4-29 National Association of Black Urban and Ethnic Directors 1972 
4-30 National Black Feminist Organization 1975 
4-31 National Congress on Multi-Ethnic Studies 1974 
4-32 National Consortium for Black Professional Development 1977 
4-33 National Council for Black Studies (NCBS) 1976-77 
4-34 National Ethnic Studies Association (NESA) 1975 
4-35 National Scholarship Service and Fund for Negro Students (NSSFNS), February 
1976 
4-36 National Technical Association, Inc. (NT A) 1976 
4-37 National Urban Symposium on Racial Harmony, April 19-22, 1979 
4-38 Newsletter Material 1977 
4-39 Newspaper Clippings / Articles 1971-77 
4-40 Niles College of Loyola University 1978 
4-41 O'Donnell, Charles P., Development Office, 1971 and 1974 
Loyola University Chicago - Archives and Special Collections 
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Accession No.:UA1981.03 
Creator: African-American Studies Program 
5-1 Petition; History 379 
5-2 Platt, Harold L., History Department 1978 
5-3 Population; Negro 1960-1970 
5-4 Programs, Afro-Studies 1970-74 
5-5 Programs and Events; Miscellaneous 1976 
5-6 Programs, Dental 1971 
5-7 Programs, Federal 1972 
5-8 Project 75 1971 
5-9 Project One; The National Jesuit Leadership Conference 1975 
5-10 Proposals (submitted to various committees) 1982-83 
5-11 Psychology; AASP 1971 
5-12 Public Relations 1971 and 1977 
5-13 Publicity; AASP 
5-14 PUSH 
5-15 Questionnaire; AASP 1977-78 
5-16 Race Relations 1935, 1950, 1956, 1960 and 1967-69 
5-17 Recruitment; Student 1978-80 
5-18 Report; Minority 1974 
5-19 Salley, Columbus Lecturer 
5-20 Schedule, Monthly Activities 1977 
5-21 Schedule; Summer-AASP 1972 
5-22 Scholarship Commission 1972 
5-23 Scholarships; Undergraduate 1971 
5-24 School Board; Archdiocesan, Correspondence-Outgoing 1976-77 
5-25 School Board; Archdiocesan, Executive Committee 1977 
5-26 School Board; Archdiocesan, Material 1975-77 
5-27 School Board; Archdiocesan, Nominating Committee 1977 
5-28 Semmes, Clovis, Sociology Department 1976 
5-29 Smotherman, Harry E., Former President of LUASA 1971 
5-30 Sociology; AASP 1973-75 
5-31 Southern Poverty Law Center 1976 
5-32 Speakers 1969 
.5-33 Speakers Possible 1972-74 
5-34 Speakers Program; AASP 1973, 1975-76 
5-35 Stevens, Charles, Sociology 1972 
5-36 Student Organization for Black Unity (SOBU) 1970 
5-37 Survey; Latino 
5-38 Syllabi, Spring 1987-AASP 201 and Sociology 101 
5-39 Syllabi; AASP 1971-72 
5-40 Talks, Lectures, and Discussions 1971 
5-41 Taylor, Charles, Assistant Dean of Students / Black Student Advisor 1976 
5-42 Tests; Mathematics 1974 
5-43 Theatre; AASP 1976 and 1978 
Loyola University Chicago ~ Archives and Special Collections 
African-American Studies Page 8 
216
Accession No.: UA1981.03 
Creator: African-American Studies Program 
5-44 Travel Information 1975 
5-45 Tyler, Robert, Music and Theatre 1974-75 
5-46 United Negro College Fund (UNCF); Rap Session 1972 
5-47 United Negro College Fund Member Colleges 
5-48 University of Maryland: 1st National Think Tank on Blacks in Predominantly 
White Colleges and Universities, September 1976 
5-49 Upward Bound 1971-72, 1974 
5-50 Urban Ethnic Studies Program 1973-74 
5-51 Urban-Ethnic and Afro-American Studies, Internship Program-Proposal (Draft) 
5-52 Walker, Ronald E., Dean of College of Arts and Sciences 1976 
5-53 Welcome Letter; AASP 1979 
5-54 West, Betty Mrs., WMAQ T.V., 1973 
5-55 Williams, C. Jeff Sociology 1976 
5-56 Wilson, Jonathan, Theatre Department, 1976 
5-57 Workshop; Black Student Leadership 1978-79 
5-58 Workshop; The African Experience October 15, 1977 
Loyola University Chicago - Archives and Special Collections 
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UA1989.38 
African-American Studies Program Records 
Dates: 1968-1989 (Bulk 1978-1989) 
Creator: African-American Studies Program 
Extent: 2.0 linear feet 
Level of description: Folder 
Processor & date: M. Lynette Jackson, October 7, 1992 
Administration Information 
Access Conditions: None 
Usage Conditions: Copyright is owned by Loyola University Chicago. 
Citation: Loyola University Chicago. Archives and Special Collections. College of Arts 
and Sciences, African-American Studies Program. Box #, folder #. 
Provenance: Records were transferred from the African-American Studies program to 
the University Archives on September 26, 1989. 
Separations: Duplicate and extraneous materials were removed and disposed of. 
Administrative History 
The Afro-American Program (AASP) was formally started in March 1971 through the 
work of the AASP Committee and Dr. Milton A. Gordon, who was named the first 
director. The Afro-American Studies program was introduced to add the possibility of 
studying Black history and culture into the Loyola curriculum. In 1990 the name of the 
Afro-American Studies Program was changed to African-American Studies Program and 
later changed to Black World Studies. In 2006, a major in Black World Studies was 
established at Loyola University Chicago. 
Directors and acting directors who have served to date: 
Dr. Milton A. Gordon, Director, March 1971-1977 (Chairman of the AASP Committee 
from 1968-1971.) 
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Dr. Cheryl Johnson-Odim, Director, 1978-1980 
Beverly Bulter Walker, Acting Director, 1980-81 
Dr. Carol Adams, Director, 9-1-81 to 8-31-87 
William R. Davis, Acting Director, 1987-1988 
Ralph Arnold, Acting Director, 1988-1989 
Dr. Robin Jarrett, Director, 10-01-89 to 8-15-91 (Dr. Jarrett was on leave of absence 
during academic year 1991-92.) 
Waldo Johnson, Acting Director, 8-15-91 to 7-15-92 
Dr. Ayana Karanja, Director, 1992-
Scope and Content 
The records have been organized into one alphabetic series arranged chronologically 
within each folder. The records primarily reflect the administrations of Beverly Butler 
Walker, Dr. Carol Adams, William R. Davis, and Ralph Arnold, and contain 
correspondence, reports, syllabi, minutes, and publications. 
Loyola University Chicago ~ Archives and Special Collections 
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Accession No.:UA1989.38 
Creator: African-American Studies Program 
Box-Folder Title-Date 
1-1 Academic Priorities Committee: 1980 - 1981 
1-2 Administrative Information: 1985 - 1987 
1-3 Admitted Freshman: 1984 Semester 
1-4 Applicants Committee A Meeting, 1983 (3/29) 
1-5 Barry, James, Vice President and Assistant to the President: 1981 and 1983 
1-6 Baumhart, President Raymond C., S.J.: 1980 - 1981, 1983 - 1984 
1-7 Beacon Neighborhood House, 1983 
1-8 Biondi, Lawrence, S.l, Dean of College of Arts & Sciences, Correspondence: 
1982 - 1984 
1-9 Biondi, Lawrence, S.l, Dean of College of Arts & Sciences, Correspondence: 
1984 - 1987 
1-10 Biondi, Lawrence, S.J., Dean of College of Arts & Sciences, Meetings: 1981, 
1985 - 1986 
1-11 Bishop Correspondence: 1982 - 1984 
1-12 Black Alumni: 1983 - 1986 
1-13 Black Church: 1968, 1974, 1982, and 1985 - 1986 
1-14 Black College Quiz, 1981 
1-15 Black Communications 
1-16 Black Congressional Caucus: 1982 - 1984 
1-17 Black Cultural Center: 1985 - 1987 
1-18 Black Cultural Center Correspondence: 1982 - 1983 
1-19 Black Cultural Center Protest, 1986 (Spring Semester) 
1-20 Black Cultural Center Protest, 1986 (Spring Semester) 
1-21 Black Family Conference; University of Louisville (KY): 1986 - 1987 
1-22 Black History: 1982 - 1986 
1-23 Black History Month: 1984 - 1985 
1-24 Black Journals and Periodicals, 1985 
1-25 Black Lecture Series at Northwestern University, 1985 
218
1-26 Black Psychology: 1982 - 1984 
1-27 Black Student Advisor's (Charles Taylor) Memos, 1986 
1-28 Black Student Council: 1983 - 1986 
1-29 Black Student Leadership, 1985 
1-30 Class Schedule: 1988 - 1989 
1-31 Course Evaluations: 1982 - 1984 
1-32 Course Evaluations: 1984 - 1987 
1-33 Course Evaluations: 1986 - 1987 
1-34 EOP/LEAP Form, 1984 
1-35 Examinations, Typed 
1-36 Examinations, Typed: 1982 - 1986 
1-37 Giovanni, Nikki: 1982 - 1983 
1-38 Gospel Performance: May 1, 1987 
1-39 Hayes, Dr. Alice: 1981 - 1983 
Loyola University Chicago - Archives and Special Collections 
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Accession No.: UA1989.38 
Creator: African-American Studies Program 
2-1 I.Q.; The Intelligence Question, 1980 
2-2 Illinois Council of Black Studies: 1980 - 1982 
2-3 Illinois Council of Black Studies: 1983 - 1984 
2-4 Illinois Council of Black Studies: 1984 - 1985 
2-5 Images ... 1982 
2-6 Images ... 1982 
2-7 Joseph Holmes Dancers, 1983 
2-8 Loyola University - New Releases; Publicity Department: 1984, 1986 - 1987 
2-9 Marcus Garvey Centennial; Jamaica Study Tour, 1987 
2-10 McClerkin, Corkey 
2-11 McCourt, Kathleen; Chairman of Soc iologyl Anthropology, Correspondence, 1982 
2-12 Meeting Place In Harlem: 1983 - 1984 
2-13 Mellon Grant: 1979 - 1983 
2-14 Mellon Grant Proposal: 1982 - 1985 
2-15 Membership SUbscriptions: 1980 - 1984 
2-16 Memorandums: 1981 - 1983 
2-17 Memorandums: 1983 - 1984 
2-18 Men's Educational Network Project: MEN 
2-19 Minorities Committee, 1982 
2-20 Minority Business Management Programs, 1982 
2-21 Minority Students: 1980 - 1981 
2-22 Morris, Juanita: 1987 - 1988 
2-23 Multicultural Women's Summer Institute, 1983 
2-24 Multimedia Services: 1981 - 1984 
2-25 National Afro-American Museum and Cultural Center Project, 1985 
2-26 National Black Child Development Institute, 1984 
2-27 National Black Consortium, 1985 
2-28 National Black Organizations 
2-29 National Council for Black Studies: 1976, 1981 - 1982 
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2-30 National Council for Black Studies: 1983, 1985 - 1987 
2-31 National Hook-up of Black Women, Inc.: 1984 - 1986 
2-32 National Research Council Fellowships, 1985 
2-33 National Science Foundation: 1981 - 1982 
2-34 NBC Host Committee, 1982 
2-35 New Course, 1983 
2-36 Newhouse, Senator Richard 
3-1 Newsletter Material for the Composition of AASP Newsletters: 1980 - 1981 
3-2 Newspaper Clippings ofImportance: 1973, 1981 - 1982 
3-3 NKRUMAIST (1984) Paper Pan-African Revolutionary Socialist Party 
3-4 Northeastern Illinois University, 1983 
3-5 Northwestern University; African Studies: 1984 - 1985 
3-6 Ohio State University; Department of Black Studies: 1982 
Loyola University Chicago ~ Archives and Special Collections 
African-American Studies Page 12 
Accession No.: UA1989.38 
Creator: African-American Studies Program 
3-7 Okoro, Martin Umanci: 1983, 1986 
3-8 Old Brochures, 1981 
3-9 Operation Crossroads Africa, Inc.: 1983 and 1985 
3-10 Orrington Hotel (used for ICBS) 1984 - 1985 
3-11 Pan-African Tourist Bureau, 1982 
3-12 People's Convention Oakland California: July 13 - 16 (1984) 
3-13 Philosophy Department: 1981 and 1983 
3-14 Pictures of Previous Brochures 
3-15 Poems 
3-16 Political Science: 1983 - 1984 
3-17 Polygamy, 1983 
3-18 Popular Culture Association: 1981, 1984, and 1986 
3-19 Posted Information: 1983 - 1985 
3-20 Posted Information: 1985 - 1987 
3-21 Pre-Health Professions, 1981 
3-22 Press Releases: 1981 - 1984 
3-23 Printing Originals: 1983 - 1984 
3-24 Printing Originals: 1986 - 1987 
3-25 Pro and Con Screening Board, 1981 
3-26 Programs and Performances: 1981, 1984 - 1985 
3-27 Proposals (New): 1982 - 1983 
3-28 PsychologylInter-office Memos: 1980 - 1984 
3-29 Public Relations: 1981, 1983 - 1984, and 1987 
3-30 Publications of Carol Adams: 1981 and 1982 
3-31 Publications of Carol Adams, 1983 
3-32 Publications of Carol Adams, 1984 
3-33 Publications of Carol Adams, 1987 
3-34 Pugh, Rod, 1989 
3-35 Purdue University; Black Cultural Center, 1983 
3-36 Purnell, Silas; Ada S. McKinley Community Center 
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3-37 PUSH, 1981 
3-38 Quest for Peace; Project Student Organization, 1984 
3-39 Race and Ethic Relations: 1982 - 1984 
3-40 Race and Ethic Relations: 1984 - 1985 
3-41 Radio Free Chicago, 1983 
3-42 Recruitment: 1979 - 1981 
3-43 Registration and Records; Inter-office Memorandums: 1980 - 1984 
3-44 Resident Assistant Positions, 1982 
3-45 Riddim (musical innervisions), 1984 
3-46 Roosevelt University Correspondence, 1982 
4-1 Sacred Heart; Dr. P. Walshe, 1985 
4-2 Schedule Worksheets: 1984 - 1985 
Loyola University Chicago - Archives and Special Collections 
African-American Studies Page 13 
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After a first career as a professional musician followed by many successful years 
in the corporate world, I retired in 1996 and enrolled in the History and Secondary 
Education programs at the University of Cincinnati. I earned my BA 1999 and MA in 
History in 2001 from the University of Cincinnati. My PhD work was interrupted when I 
took a position at the University of California at Santa Cruz to teach the Freshman 
Seminars at both Stevenson College and College Nine at the UCSC from 2002 to 2007. I 
was honored to receive the Excellence in Teaching Award at the University of California 
Santa Cruz in 2006. 
I am currently the Associate Director of the College of Liberal Arts and Sciences 
Learning Community Program and have resumed my PhD work as a doctoral student in 
African American Studies at the University of Illinois Urbana Champaign. My career 
goals are now simple; retire, complete the dissertation and toast that piece of paper on my 
wall with a fine glass of Cabemet. 
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APPENDIX I 
Inter-campus and inter-department Communications 
All documents cited are from the African American Studies File, Loyola University of Chicago Archives 
1. Race Relations Abstract, fall 1935. 
2. Statement of Reason and Goals of the Afro-American Studies program no date. 
3. Robert J. McNamara to Department Chairman, March 29, 1971. 
4. Dr. Milton Gordon to Administrator, November 16, 1971. 
5. Afro-American Studies at Loyola, pamphlet 1971. Statement reo status of the African American 
Studies program. 
6. 3 year plan for Afro-American Studies Program. 
7. Cheryl Johnson to students August, 1979. 
8. Carol Adams to Advisory Board October 13, 1981. 
9. Introducing a minor sequence fall 1981. 
10. Introducing a minor sequence, Pamphlet, fall 1981. 
11. IMAGES: A black Film Series announcement by Dr. Carol Adams, September 1981. 
12. "Black Gods of the Metropolis: Revisited" proposal submitted by Afro-American Studies 
Program, February, 1982. 
13. Alice B. Hayes to Dr. Carol Adams funding awarded for "Black Gods of the Metropolis: 
Revisited", March 16, 1982 
14. Carol Adams, Self Study for North Central Association Evaluation and Accreditation, June 1984. 
15. Carol Adams to Fr. Biondi, Strategies for Improvement. 
16. Charles Taylor to Mariette LeBlanc regarding adVising position in African American Studies. 
17. Mission of African American Studies program and requirements for a minor, Pamphlet. 
18. Course Description for Black World Studies, spring 1997. 
19. Proposal for a Major in Black Word Studies, spring 2005. 
20. Minutes of Academic Council College of Arts and Sciences, February 15, 2006. 
21. Meeting Minutes Academic Affairs University Policy Committee, March 21, 2006. 
22. Meeting Minutes Academic Affairs University Policy Committee, April 18, 2006. 
23. Summary of University Policy Committee Academic Year 2005-2006. 
24. Gerald Steenken to Frank Fennell Chairperson's Application for a Change of a Minor, March 12, 
2009 
25. Black World Studies Assessment Plan, spring 2009. 
26. Black World Studies 5 year StrategiC Plan. 
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: RAOE RELATIONS 
(abstract) 
We shall define Race RelatiC'ns as "all relatiC'ns of economic, cultural 
and biological change which characteristicall1 take place when ~eoples of 
different race and culture come together in a cOinmon area". (I) 
The study of race relatiC'ns has had a histor,r= (a) The ancient Greeks 
looked upon all other ~eoples as barbarians and made no attempt at more pre-
cise distinotirns. (b) The Christian notion of the brotherhood, of man pre-
cluded a~ inquir,y into the differences between races. Ohristians constitut-
ed the in-group; infidels and heathens were outside the pale. (c) The in-
creasing interest in scientific methods has stressed taxono~ and the 8tU~ 
of racial traits and differences. (d) More recently the anthropologists 
l~ve pointed out that the more important traits and differences are cultural 
rather than biologioal and are modifiable. (e) The approach which is grad-
ually emerging represents a shift from race traits whether biological or . 
cultural- to race relations and to a cC'nsiderat,iC'n of the intergroup atti-
tudes which are involved in such relations. (2) , 
When two diverse peoples oome into contact race relations begin. The 
early contacts are fundamental~ economic but inevitably in the course of 
economic adjustment the whole sooial organizatiC'n is affected. The group 
possessing the more efficient economic B,ystem attains a superordinate posi-
tiC'n of prestigo. The subordinate group loses interest in its own values 
and becomes disorganized. This process of disorganization may be thought of 
as a conflict between the two cultures, a conflict which is vividl1 reflect-
ed in the lives of detached individuals who as biological qybrids participate 
in both cultures. In the new social order which is evolved those marginal 
individuals achieve a status higher than that of the folk but lower than that 
of the bearers of the superior culture. 
Conc,omitant with the struggle to achieve or maintain status, race con-
sciousness and race projudice arise. Race consciousness is a sense of soli-
darity which the members of an ethnic group feel when the distinguishing 
racial mark becomes a barrier to their aspiratiC'ns for improved status. It 
is a "collective sentiment in which race becomes an ob.1ect of loyalty and 
idealizatiC'n". (3) Race prejudice on the other h.'lnd, is a dovice employed 
by the members of the superordinate group to preserve the status quo. It is 
an attitude of hostility and represseion directed toward the members of an 
ethnio group who manifest an unwillingness to aocept a subordinate place in 
the social order. 
In oonsidering race relatiC'ns in cross-section the follOWing factors 
shOUld be recognized: 
I. Ecological organization, (numbers - geographical distribution, etc.) 
2. Degree of biological difference and extent Qf miscegenation, (role 
of the mixed blood) 
3. Occupational distribution (economic competition and cooperation) 
4. Politioal status (legal discriminations, administrative policies_ etc.) 
5. Traditional attitudes. 
6. Primar,r contacts, personal relations, etc. 
7. Movements and'organizations of protest or intergroup adjustment. 
8. Stratification within the ethnic ' . 
Redrie d: Lecture notes , 
"View points and methods in the Study of Race Relation:;J" in 
American Journal of SociC'logy Vol. XL no. 4.' 
, n1lace .. C()nso~uBneas. among South African Natives ll Amerioan 
"'<,Jo,*,na~:S!SooiolOgy !ol .. XL no. S. 
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· RACE AND CULTURE CONTACTS 
BASIC GROUP CONCEPTS 
Examine the following terms: race - folk - nationality -
nation - caste - class - proletariat - minority group - ethnic 
community - preliterate - Negro - "sociological Negro" - mulatto. 
Analyze each of these terms with reference to its signifi-
cance in· race relations. Organize this material into a paper of 
sufficient length to include excerpts from the sources indicated 
below along with your own interpretation of the materials cited. 
Suggestive questions: 
What is a race? Are the Jews a race? Wh;v do anthropologists 
say that race is a fiction? 'What is a "sociological race"? What 
are the characteristics of a folk? What are the differences be-
tween race and folk? Between folk and proletariat? Compare with 
other group concepts. What is a Negro? How does Herskovits clas-
sify the American Negro? What are the limits in the variation of 
legal definitions of Ne(~o in the U.S.? Do any of these le~1 
definitions coincide wi"th the anthropological definition? What is 
the sociological significance of the question: "Is he a Negro"? 
What is So IIsociological" Negro? What is the importance of color in 
determ1nirrg who is a Negro? Itl whtlt sense can a person choose his own 
race? 
Select Bib11ograp~: 
Benedict - Race: 
(Please amplify this list and secure complete 
information a~ut the books you may consult.) 
Science and Politics. 
Enc.YClopedia of the Social Sciences. 
Herskovits - The Anthropometr,r of the American Negro. 
Klineberg - Characteristics of the Negro. 
Klineberg - Race Differences. 
Negro Year Book (What is a Negro?) 
Park an4 Burgess - An Introduction to the Science of Sociology~ 
Reuter - The American Race Problem. 
Reuter - Race and Culture Contacts. 
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RACE AND CULTURE CONTACTS (Unit #2) 
THE IMPACT OF WESTERN CIVILIZATION UPON NATIVE CULTURES 
(Illustrative of race relations cycle -
See 3rd paragraph of Abstract.) 
Become familiar with the chief facts concerning the contacts of 
Europeans with natives in at least five areas throughout the world, 
exclusive of English colonization in North America. Select any one 
of these areas for more intensive stuqy. Trace the development of 
the relationship between Europeans and natives from the period of 
first. contacts t.o the establishment of a stable society. 
Suggestive Questions: 
Wha'!:. purposes have motivated European invasion of new areas? 
What sorts of people h~ve led the European invasions? What is a 
oolony? What ia a frontier? How are colom' and frontier relatod? 
In what sense are all frontiers the same? Indicate the influonce of 
explorers, traders, missionaries and settlers in the contacts of Euro-
peans and natives. What in general have been the effects of European 
contacts upon the "morale" of natives? Under what circumstances does 
miscegenation tl).ke place between J~ropeans and natives? What is the . 
status of the mj.xed-blood? What role does it plny in the frontier sit-
uation? 
Characterize and describe the following terms as the.r have bear-
inr upon the discussion of race and culture c0ntacts: prestige; pre-
judice;. tabu; detached individual; cultural hybrid; marginal man; social 
distance; myth. 
Se1ect Bibliof~ap~: . 
Buell 
Chapman 
Evans 
Hancock 
Harris 
Hoskins 
Keller 
Leybul'n 
Locke and Stern 
Malinowski 
Moon 
Reuter 
The New World 
DOlonial Hispanic America 
Black and 1N hi te in South East Africa 
Australia 
Europe and the East 
European Imperialism in Africa 
Societal Evolution 
Frontier Folkways 
When Peoples Meet 
_DynamiCS of Culture Change 
Imperialism and World Politics 
Race and Culture Contacts 
See articles in the Encyclopedia of the Social Sciences: 
Backward Countries; Colonial Administration; Colonial Economic 
Policy; Europeanization; Far Eastern rToblem; Forced Labor; 
Frontier; Government: British Empire (New Zealand, Union of 
South Africa); Imperialism: Intermarriage; Miscegenation; 
Native Policy; Philippine Problems; Race Mixture. 
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RACE AND CULTYRE CONTACTS 
The Negro in America (Topical arrangement by Robert E. Park) 
I. (Unit #3) The Origin of Slaver,y in the Unit en States 
Questions: 
What is Nieboerls definition of slavery? Under what cir-
cumstances did the first Negroes enter the Virginia colon1? 
B,y what practices and laws did slaver,y become established? 
What date may be given as the upper limit of Negro servi-
tude for a number of years? Distinguish between a land of 
open resources and one of closed resources. wqy did slav-
ery malee little headway in Pennsylvania? Why did Negroes 
make better slaves than the Indians? 
References: 
Dubois: The Suppression of the African Slave 1Tade 
Journal of Negro History: Vol. I, No. I; Vol. III 
Park and Burgess: An Introduction to the Science of SocioloSl 
Pr~llips: American Negro Slaver,y 
Russell: The flree Negro in Virginia 
Turner: Slavery in Pennsylvania 
Weatherford and Johnson: Race RelatiC'ns 
Woodson: The Negro in Our History 
II e (Uni"t 114) The Age of Enlightenment 
Questions: 
What is an age of enlightenment? In what ways did the Age 
of Enlightenment menace the slave regime? Who were the 
Negro prodigies of this period? W~ were their achieve-
ments considered remarkable? In general what were the effects 
of the Age of Enlightenment on Negro-white relations? 
References: 
Baker: "Benjamin lannecker" in JNH Vol. III pp. 99-119. 
Bassett: Slavery in the State or-North Carolina. 
Bruce: Economic Histo~ of VirRinia in the Seventh Centurye 
Jounal of Negro History, Vol. I~ No. f. 
Sherw('od: "Paul Guffee 1r in JNH, Vol. III, pp. 153-233-
WoodsC'n: The Education of the' Negro Prior to 1861. 
NOTE: See references for preceding section. 
III. (Unit #5) Revolution. 
Questions: 
What differences do you note between slavery as it existed 
in the U.S. and slavery in Santo Domingo? What were the 
numbers, distribution and hierarchical arrangement of social 
classes in Santo Domingo prior to the Revolution? Sketch 
briefly the history of the Revolution. Who were the leaders? 
What were their individual characteristics? How did these 
men get the idea of revolution? To what extent did they have 
El1. "sense of mission"? Is a "sense of mission" necessary to 
successful leadership? What was the effect of the Revolution 
in the United States? 
References: 
Davis: Black Democracy . '. 
Elliott and Merrill: Social Disorganization (Stages of revol.) 
Stoddard: The French Revolution in San Domingo. 
Vandercook: Black Majesty 
Woodson: The Negro In OUr History 
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RACE AND CULTURE CONTACTS 
The Negro in America ' 
IV. (Unit #6) The Free Negro 
Questions : 
What were the souroes of the growth of the free'Negro class? 
What problems did the presence of free Negroes create? 
What were the important statutes which attempted to solve 
these problems? Wqy is the year 1830 important in the his-
tor,y of the Free Negro class? Wbat was the composition, dis~ 
iiribution and status of this group in 1830? What was the signif"- ' 
icance of miscegenation in determining the composition 
of this class? W~ did so many free Negroes live in cities? 
References: 
Brawley: A Social History of the American Ne~~ 
Journal of Negro History Vol. III, pp. 335-3 3 
Negro Year Book 1925-26 ' 
Reuter: 'I'h,;-:"Arnerican Race Problem 
Russell: ""1ihe 1·'ree Negro in Virg:lnia. 
Woodson: i?ree Negro fiends o;.£:' F<imi1ies in 1830 
V. (Unit #7) Crisis 
Questi('lns; 
What is a orisis? What effect do insurreotions have on a 
slave regime? Describe the Vesey and Turner insurrections. 
Compare the leaders of the -two movements as to status, eduoa-
tion, color, attitudes. methods. Who were the lesser leaders? 
Who betrayed Vesey's plans to the white people? 
References: 
Atlantic MonthLv, Vol. VII (728-744) Vol. VIII (173-187) Vol. X (337) 
13rawley: A-Social History: of the American Negro 
Drewry: The South3mpton Affair . 
Negro Year-BOOk 1921-22 
'Woodson: 'l'he Negro in Our History 
VI • (Unit (18) The Negro I.'reedman ' 
QuestiC'ns 
What happened on the plantatiC'n when the news of freedom 
came? What was the Freedman's conception of freedom? What, 
was the nature of the freedman's attachment to his former 
nnster? Distinguish the following: Field hand; house servant; 
free issue; quality folks; Yankee; scalawag, carpet bagger. 
What did the emancipated slaves do during the reoonstruotion 
period? In what states did "Nigger dominati('n" oocur? What 
were the cohsequencesof this temporary rule? What were the: 
Black Codes"? What occasioned their passage? What would have 
been the effect upon race relations of a gradual rather than 
a sudden emancipatinn of the slaves? 
References: 
Brawley: Ope Cit. 
Eaton and' Mason: Grant, Lincoln, and the Freedmen. 
Dubois: Black Reconstruction 
Journal of Negro History Vol. XII pp. 13-21 
Taylor: The Negro in S.C. During the Reoonstruction 
Washington: The Stvry of the Negro 
WaShington: Up From Slavery 
Woodon: A Century of Negro Migration 
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RACE,AND· CULTlffiE CONTACTS 
The Negro in America 
VII. (Unit 19) PUblic Opinion, Racial Parties and Policies 
Questions: 
Vihat two antithetical poliCies of racial salvati~n had come 
to the fore by 1900? Sketch the life histories, of Booker T. 
Washington and W.E.B. DuBois. To shat extent may the anti-
thesis between them be explained by saying that one had the 
point of view of the Free Negro and the other that of the 
Freedman? What has been the outcome of this controversy? 
Woo t has become of the '''race leader"? Name two outstanding 
Negroes '0£ the present time. I~ do they compare with the 
so called "race leaders" of a generation ago? 
References: 
Detweiler: The Negro Press of the United States: 
DuBois: "Educati0n and Work" Crissis August 1930 
DuBois: Darkwater; The Souls of Black Folk; Blk, Reconst. 
Miller: TheI!.'verlasting Stain 
Thomas: The American Negro 
WaShington: Up ij'rom Slavery 
VIII_ (Unit #10) Negro Literature and Race Consci~usness 
Questions 
What is meant by race consciousness? 1I0ppressi~n psychosis"? 
What is the relationShip between the literature of a people 
and its consciousness of itself as a group? What does liter-
acy have to do with seli'-c(lnsciousness? Characterize briefJ,y , 
the stages in the development of !\legro litera'l:,ure. Compare 
"spirituals"j"Blues"; "Jazz"; "Swing"; "Boogie";. Character-
ize the "New Negro" type that developed after World War I. 
Is this type still in the ascendancy? 
References: 
Annals ,.Amer. Acade Pol. and Soc. Sc. 1928 
Johnson: The Second Book of Negro Spirituals 
Kerlin: Negro Foets and 'l'heir Poems 
Krehbiel:' Afro-American Folksongs 
Locke: The New N'egro 
Miller: l'iiices, Nations and Classes 
IX~ (Unit #11) Recent Development and Present Status 
Questions 
What Changes have taken place since 19m in the number and 
distribution of the Negro population in the U.S.? In general~ 
what have been the results of the continuedmigrati0n of 
Negroes to thb oities? Compare the race riots whioh came 
after World War I with the Detroit riot of a few years ago. 
Compare Marcus Garvey with Father Divine. Is race conscious-
ness increaSing or decreasing? What are the contrasting points 
of view associated with gradualism and militancy in race 
relations between Negroes and whites? List and describe all 
the movements and organizations that have regional or national 
Significance in Negro-whi te relations. Is the South' s attitude 
toward the Negro changind? If so,; in what direction? What indioes 
woUld you use to guage these changes? What role does color play within 
the Negro group? What is the basis for Negro olass structure? 
Are Negroes ready for integration? . 
References: . 
,Bib?J.ographyto be worked up by the student. 
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A STf,~rlnU~N'1l~ cr.'l TUm ~.!lt.Stl~'Hl t GOAlt.31> AND j'i'HU .. OSOJ?'!!nt UND!lRll' .. 'fl1:W 
THE AFRO-AMERICAN STUDIIS PROGRAM 
OF 
LOYOLA uelVRRSITY. 
'!'hl8xoe 81Z'(3 l!u!'1!®ral ICl.tn'Hcl'Sll juet:Jtf~tl!H',.t!(n:u! lEor Yl w:U:.:al pr«Jim1i;'Sill 
of Afl'o-Am.alC1~.\Ul studies in &b1.s UElj~w,~n!itw~ Tllilll t'~&lit~.~I!', aJl!(a 
which theee u1l.'€1l0SlI'»omu! f@r b4!l:lns~~ iCt'Un': ~~F.'~) lliy.lJl;~ly ~td.~~lI:r':&ll OIliU,\ h::l..tl-
tor1e .. l 8l'!:al!!! of 1n\'i:01r.liuH: (botb by l\la\\!~ )liHeop.1ea tlHIl1mS~lv~~ &.I1nd ~ 
moll.'* gten~Tt'al cOilAlmultll.:U:y @f o(:holsal'L's) :tlt~ Ull~ rl\\1t~UI~t1@lTUb 1.n 'ltitrti,eh 
Afro-A:ml!JriCBlnS In.GiW'Jll fOUlllld th~l'!'t!!lJelvelB ~ :Kml th!a:1l.1l' 'll'wn ~:I'I:!!iIiri!liiHu'td !ill$pi'" 
~~tion8~ &nd ftn~11yp in thaa~ cbaE.et.rl •• tioD~ b7 tb@ vhlt~ ma-
jOlr1t, (ldl Afr;:·G) ... ·A!IllIcu·:if.C4l\11 d::f.atiil'aC!f!i't!G!lH,Hl~~. !iu.!l¥:a,' of wI'1l1teh 11l,g'l1e b,,®%& 
cU,,,tolrted by a .eulrL~Il!IB1(bn @f Ift:ace'v 'ftf:U:1tl. c\!,ltm7:~ l'nf,~ @~'i)i.lll'i,o~.,s ID!l;.lb. 
flo~m ~om~er~ln$ l~v.le of ~ult@~ml d~ •• l@p •• nt~ 
Thl'a f1lt'IU: 11:tt:llt~r:icl4l ~lI."!e. of :i.llllli.anc(,jjlbft its, rdi\tfl &1fJ1l:1ncltllWItl .af~G'J 
WAYS of Afro-j.ID.iill~1cll.nm i{U.IliIM! fl!:'O~ ~ fHllL;a.:U;. fU\~~P'l'l®1!ll\t @·f tn®Slrf,al!1dlll'tllt:#,'': 
C:OIlUllll£Uity vd'!l@ 'Wc&!l'll:"1! simply 1.1l':l1J:~~l!:'est4!H~ 1r::. }UJl'ln::»l d.iv®l~fB1\l:y :iLilll. Ithlit 
li30 v,. t4Racl! 1.~40ue. Ih,~II:HllV,ll)lI', this il\~1i:<f1lj1'i:~,ag: -lilxtl'i.t :&:Ql/."!Uiial ~lC~cl!, w~a 
ofli:41m 4f.lL"«H~ted iilA t!Hll liibt of. thtel impl:ec1.1C t41lt'l'lUiJ ~ liI:.il:1Qi!l\s II $ililHl 
IIUH'flS of ttt(fl limQilo-MI2I:l (~1t'1ty ~ Inq l!1li':fY \J;~in(l;'I2t(J. to l\!(HHlltJ em Oq)ill1!."o·,' 
hleUls e, cll:'c2!ltltlllid by di$t11IH~t1v'~ b.:\\'hHil'~7i,o'E' "li1.'ni<t~IDl ~u.«1l ilWt fit ~G'Wtd.lI:.!s~u 
expcu~tation~. So~~t1m~(!'!) inl;ft'llliry t'lf tb~1.ti\ \i:.');:'&Hiia.:1olm €HVfUa n®:il •. pl~':J.l1J~~d ~~ 
typical P81tt@1l'.'JU'Q of Af1t'£1! ...... :\m~1r1ce.!r! ~1:~iid\:i[jl1i1;~, C~qJl.t,,q1t'~~ Illta(ll tEl~plfliil.1;\e:{~Hl~ 
a8 Hpatholo$ic~l~ d~v'~ncJ$ ilaek p.opl~ aad ~¥eD black sch~l.r. 
b~4 l1t~lG to $a, i~ Cb~ ~e.~lop~2.~ of tha 8tadl~a tbat .er. the 
c~teo~e @f ~hi8 r$0~Q~cho 
Th~,(Il IUU'11,':£)'W &lima. (fttl\ll\'.l.or:.@!C&i;1J;'ic v1.®.'1<1:~H:\Jllat ~ntl[ t~'~d:U::io~a @t 'E'~­
,HlS.'ch WQ8 31radh,!lI§.ll!.ly U\n{t~tr~ld.nl\lld in ll;l.Ui! ],960 a m ~;hl!.'OllAgh tbtl9 g~.'ow:!ll.g 
1l.·~aJl.1I'uI.1.I:101Ilii\l h'll!ul act1w1tief.B) of lH"H:k Am®lt'~.~tUUl tlu.llilf.wlW!lil&! tns,r!\: 
partici1Psti@n 1 ..1lj. Moo ~@mO~E'aC1 IUH'Hi no~ 'bOD off8~1! Al:J>" l'Hl\'t;rl!H~H-:'(I11.lUH::'~ 
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LOYOLA UNlVElSI'lY 
INTER-oWlCE COMMUNICATION 
Date: March 29, 1971 
From: Robert J. Mc-llamara. S.3. Subject: Afro-American 
Dean, College of Arts and Sciences S tud1.ea Program. 
As you know, Professor M!ltoD Gordon of the Mathematics Department has 
recently been appoint;ed. to the post of Director of the Afro-American Stu41ea 
Program at Loyola., 
Dr. Gordon will work in cooperation with aU the departments of the' College to 
build up a eolid program of Afro-American studies. For the time being at least, 
all the AAS courses will alse be departmental courses, cross-listed under AAS 
and the particular department. ' 
No program like this one can possibly succeed withou't the cooperation of -all 
the departments, but especially Anthropology, English, Fine Arta~ History, 
Political Science, Psychology and Sociology. 
At this stage of the game, cooperation for the departments means faculty 
recruiting and encouraging present facultY to develop courses suitable for 
the 'Afro-American area. 
I think wa have an excellent opport'lnity to develop a sound academic program 
because Dr. Gordon has had the experience needed for the job. and because he 
enjoys the respect of h:l.$ faculty colleagues, as well as the t1:uat of the 
students. As we all know, su~h has not always been the case when programs 
like this one bave been started in other universities. So please give 
Dr. Gordon all possible help. 
l~ext year-or possibly even this year--we shall be looking for faculty qualified 
to hold joint appointments (AAS and a department). This means that a candidate 
must have his doetorate in one of the regular disciplines and be interested in 
teacbing an Afro-American topic within the discipline. The p'l'esu1!lptlon is 
that one-third or one-half of the courses to be offered by such a faculty member 
would be listed under AAS as well as under his departmenta 
()o,1J:imrntadiate problem 1s to schedule 8 number of good courses suitable for AAS 
for the 1971-72 academic: year, and to obtain part-tme faculty for them if W3 
have DO full-time persOIl available to teach them. But we want to rely on 
part-timers as infrequently as possible. 
Dr. Gordon has spoken to many of you already ~ particularly the c:hai'DJ.).en of the 
departments 1 listed above. But if eny of you have any suggestions' ~or him" Gor 
any ideas that you cOdld give him from the perspective of your own disciplines, 
he vill be glad to hear' from you. 
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LOYOLA UNIVERSITY OF CHICAGO 
6525 North Sheridan Road, Chicago, Illinois 60626 >I< (312) 274-3000 
AFRO-AMERICAN STUDIES PROGRAM 
November 16, 1971 
Dear Administrator: 
During the Spring of 1971, Loyola University created its 
Afro-American Studies Program. The goals of this program are: 
(1) to make known the many contributions of Black people in all 
aspects of American life; (2) to develop and carry out meaning-
ful research into some of the current problems confronting Afro-
Americans; (3) to participate in community action programs. 
At the present time our program offers the following courses: 
The Peoples of Africa and Afro-Americans (both of these courses 
are offered by the Anthropology Department), Black Authors Since 
1914 (English Department), Afro-A.tnerican History to 1865 and 
Afro-American History Since 1865 (History Department), Sociology 
of the Afro-Americans (Sociology Department). For all of these 
courses a student will receive three credit hours. The courses 
are offered at both the Lake Shore and Le'lrTis Tm.'lers campus and 
in the evening from the University College. 
If you or any of your students have any questions concerning 
our program I Nou1d be happy to discuss them with you. 
f1AG/jb 
Sincerely yours, 
Dr. Milton A. Gordon 
Director 
Afro-American Studies Program 
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There are several important reasons for a program of 
Afro-American Studies at Loyola University of Chicago. 
These reasons include: (1) the situation of Afro-
Americans and the historical and cultural aspects of this 
situation, (2) the expressed aspirations of Afro-
Americans and a survey of these goals, and (3) 
dispelling confusion over "race", "culture", and 
"cultural development". 
The background to the first reason cited above 
begins in the Twentieth Century when the distinctive 
life of Afro-Americans was of interest to a small 
segment of the academic community interested in 
human diversity. This interest and the resulting formal 
studies were often manifest through the implicit terms, 
axioms, and norms of the white majority. 
Inquiry tended to focus on "problems" which the 
white majority saw as a creation of the "distinctive" 
behavior of Afro-Americans. This behavior mostly did 
not meet with majority approval or expectations. 
Sometimes inquiries into Afro-American life were used 
to explain so-called "typical" patterns of Afro-
American custom, culture, and expression regarded as 
"pathological" deviancy. Black people and even black 
scholars had little input into the development of the 
studies or their results. 
This narrow, ethnocentric viewpoint and tradition of 
research were gradually undermined in the 1960's 
through the growing realization and activities of black 
Americans themselves who demonstrated that par-
ticipation in a democracy need not be offset by the 
perpetuation of subservience and submission to the 
perverted application of democratic ideals. 
This realization produced a proud acceptance of 
black identity and the recognition that the stigma of 
blackness was created by the white man. A segment of 
the black population continued to focus on self-identity 
and awareness to the point of radically questioning the 
very usefulness of participation in a system which still 
discriminated against them. This radical viewpoint has 
helped many white Americans face reality and rethink 
the American "ideal" of a pluralistic society. Afro-
American self-consciousness has now become a matter 
of public concern. 
In the 1970's, black identity is still an issue, but black 
people are now concentrating their efforts toward a 
fuller and more real participation in all aspects of the life 
and direction of the United States. 
Concurrent research into the historical part Afro-
Cover design by Ralph Arnold, Chairman of Loyola's 
Fine Arts Department. 
Americans played in shaping the character of the 
United States continues to reveal the fact that many 
features of American life emanate from the hearts, 
minds, and hands of Afro-Americans. This distinctive 
stream of culture remains as something to be proud of 
and to be valued in its own right as well as in its relation-
ship to American society as a whole. 
In the light of this brief sketch we can now focus on 
how AASP can draw from all of these areas to for-
mulate its direction and guiding principles including: 
(1) The need for a continuing component of AASP 
which concerns itself with issues of blac:k iden-
tity in a pluralistic society. 
This component will benefit black students by erod-
ing any vestiges of self-contempt and presenting a front 
against racist attitudes and behavior. Further, it will 
benefit white students by exposing them to the fact 
that systems of values and norms need not be com-
pletely uniform in the building of a democraGY or in its 
effective functioning. 
(2) The need for AASP to communicate the diver-
sity within the Afro-American community itself. 
The dual development of attitudes that favored 
assimilationist thinking on the part of some blacks (for 
some areas of their life anyway) and separatist thinking 
on the part of others in the 1960's is an indicator that all 
blacks, like any other people, do not think alike. This 
should be made clear to white students who tend to be 
influenced by facile stereotypes. It should stimulate 
black students to discuss reasons for these differences 
which are related to traditions dating from slavery to the 
present. 
(3) The need to strengthen the AASP as the result 
of keeping in focus the long tradition of develop-
ment of black distinctiveness in this country 
while at the same time considering how this 
distinctiveness blends with institutions that are 
now considered" American". 
This will help both black and white students in the un-
derstanding of those"aspects of Afro-American cultural 
contributions which have been covered up, glossed 
over, or never investigated over a long period. 
Loyola University can be seen as a kind of microcosm 
of the larger society. Therefore, if it is to prosper, the 
AASP must be rooted in the macrocosm that exists 
outside. Consequently, the ideas stated above are ex-
pressed in ter"ms of the development and raising of con-
sciousness as it relates to the events of history. 
Loyola University of Chicago is an Equal 
Opportunity Educator and Employer. 
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AFRO-AMERICAN STUDIES 
A NEW AND GROWING 
COURSE AT LOYOLA UNIVERSITY 
New programs and departments have been added to the· roster at Loyola 
University of Chicago in an effort to help students keep abreast of our 
quickly changing society. One of the newest and fastest growing of these 
is the Afro-American Studies Program, now in its second year of existence. 
When the program was officially announced in March, 1971, it was the 
culmination of nearly three years of discussion and investigation. 
Headed by Dr. Milton Gordon, an assistant professor in Loyola's 
Department of Mathematics, the Afro-American Studies Program now offers 
over 14 courses, last semester filling 27 sections. Six courses in the 
basic curriculum have at least 150 students - 40' of them white. 
Dr. Gordon credits the growth of the Afro-American Studies Program 
at Loyola to student interest and faculty coqperation. "Our program depenr 
in large part, on the willingness of other departments to set up suggested 
courses. The curriculum draws from fine arts, urban-ethnic studies, 
education, history, anthropology, 80ciology, English and political science 
t hope to add courses from at least two more departments by next September 
Tha Afro-American Studies Program does not offer a major, and althoug l 
Dr. Gordon foresees this as a possibility, he <bes not view it as a'·; 
necessity. -I want to see Black students go into areas in which they .. 
are personally interested. I would not like to see all .tudents taking· 
Black studies exclusively. It is not the only thing they should do. 
The country needs well-trained Blacks in all aspects of life, but as they 
go through Loyola, they should have the option to learn about their own 
history and the cultural patterns of their own people.-
. The request for Afro-American Studies programs came at that point in· 
the history of the United States when a major shift of Black students 
away from the traditional Black colleges was occurring. In 1964, the 
Black colleges had 51.3'·· of all Black college students, whereas in 1970 
the percentage was down to 27.". During this same period, the percentage I 
of Black college students increased from 5' in 1964 to· 6.6' in 1969. I 
There have been several important outgrowths of Afro-American Studies 
Programs, according to Dr. Gordon. 
First, the tremendous interest that has been shown in the concept 
of ethnicity is the result of the enthusiasm Blacks have shown in their 
heritage. 
In general, urban-ethnic programs are patterned after Afro-American 
studies programs, the difference being that they are concerned with a . 
. wider spectrum of ethnic groups, i.e., Irish, Polish, Spanish-speaking, 
Jewish, etc. , according to Dr. Gordon. 
MORE 
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AFRO-AMERICAN STUDIES 
A NEW AND GROWING 
COURSE AT LOYOLA UNIVERSITY 
ADD ONE 
The creation of urban-ethnic or ethnic studies programs on -' i 
college campuses has been much quieter than for Afro-American studies 
programs. During the past two years, these programs have emerged at 
a significant rate., ' 
y 
As an example of this development, nearly 200 campuses now are, 
offering accredited courses in Judaic studies. During the past two . 
years, theseprticular studies have been increasing at about 12' a year. 
Second, is the assistance that some Afro-American studies programs 
have provided in improving race relations. As noted earlier, most class 
in the Afro-American Studies Program at Loyola are comprised of non-
Black students who constitute a significant percentage of the enrollment 
Dr. Gordon believes that this should not be surprising. He adds, 
"Because of the living patterns at the present time, Black and White 
students are essentially raised in a separated society, hence a Black 
Studies program maybe the first opportunity students williiave to - -
learn about and having meaningful interaction with members of other 
races." 
, Thirdl" the research and coDlftunity involvement initiated and 
carried out by Afro-American studies proqrams results from questions 
asked about the entire Black experience. 
There is now meaningful on-going research into all aspects of the 
Afro-American people. In many cases, this research is conducted by 
scholars,both Black and White. Concerning employment, it means that 
there are new job opportunities for these individuals ~ . 
Many programs ar~ ~nvolved in seeking solutions to problems in the 
Black communities. Such- programs have brought students into these 
communities to conduct oral histories, raise funds and to work to 
educate,.tutor and clean up the physical surroundings. 
Frequently, program organizers have developed proposals and 
obtained the necessary investigative funds through cooperation 
with conununity leaders.' 
. ~ . 
Dr. Gordon's conunitment to Afro-American studies goes farther than 
just the classroom. In one section of his office stands a bookcase 
filled with books and magazines on Black America, available to 
all faculty and students. Through his efforts, the Chicago Dai~ 
Defender is now received regularly in Cudahy Library, and he has 
plans to set up a minority speakers program. 
Besides all of this work as Director of Loyola's Afro-American 
Studies Program, Dr. Gordon still maintains his mathematics teaching 
responsibilities. You can sense by his enthusiasm,thouqh, that he 
does not mind holding down both jobs. "Looking back to the years when 
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AFRO-AMERICAN STUDIES 
ADD TWO 
I was a student, I realize that I was totally ignorant of the 
history and culture of my people. We are trying to make it dif-
ferent for Loyola .tudents. We are providing the opportunity 
for Black and White students alike, to learn more about this 
often forgotten aspect of American heritage.-
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THREE YEAR PLAN FOR AFRO-AMERICAN STUDIES PROGRAM 
Introduction 
Before I state my recommendations for the Afro-American 
Studies Program for the next three years, I would like to 
briefly explain the process that was used to s01icit ideas 
concerningAASP and to go over the history of the program. 
In order to obtain as broad a range of thinking about 
the future of AASP as possible, we sent a memo requesting 
certain information from a select list of faculty, chairper-
sens, administrators, and students. This memo is attached 
to the end of this report. We received responses from the 
following individuals: Dr. Paul Breidenbach, Assistant 
Professor in Anthropology and Afro-American Studies; Mr. 
William Davis, Director of the Upward Bound Program; Rev. T. 
Gannon, Chairman of Sociology; Rev. F. Grollig, Chairman of 
Anthropology; Dr. Sandra Lee,Lecturer in English; Dr. Paul 
Mundy, Professor of Sociology; Dr. S. Sarkesian, Chairman of 
Political Science; Mr. Tillman Terry, Director of Educational 
Opportunity Program; Mr. Jonathan Wilson, Instructor in Afro~ 
American Studies and Theatr~. I want to thank these indiv~d~ 
uals for their response and where possible I have attempted 
to incorporate the~r thinking in this plan. 
Purpose 
The Afro-American Studies Porgram is an inter-disciplin-
ary program which has the following objectivities: to develop 
and introduce into the universities' curriculum courses which 
make known the many contributions of Black people in all aspects 
of American life; to develop and carry out meaningful research 
into some of the current problems confronting Afro-Americans, 
and to participate into community action programs. 
History and Current Status 
After several years of deliberations concerning the possi-
b ilili ties of developingAASP , it was crea t~d in March of 1971. 
Those of us who were involved in the development of this program 
had hoped that there was sufficient university support, i.e. 
administration, faculty, staff~ and student interest so that the 
program would 'grow and prosper at Loyola. ~fter almost six years 
of existence for AASP it is obvious that it has not grown into 
what we had hoped it would become. Duringt"he cur,rent semes ter 
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we have two faculty members with joint appointm.nts, and two 
part-time faculty members. While we do not have exact en-
rollment fi~ures for our courses, we can state that there is 
no significant segment of our student body that has a pri-
mary interest in courses listed under Afro-American Studies. 
1hedifficulty in trying to evaluate student interest in AASP 
is the contradiction,that while the students are not enrolling 
in our courses in any significant numbers, in a survey that we 
conducted in 1974 over 9 out of 10 of our students stated 
that they wanted AASP to stay in existence and our courses to 
be continued. Along with the seemingly lack of real student 
interest is a lack of full-time staff members dedicated to 
developin~ the ~rogram. While we have been fairly successful 
in tapping the support of other faculty and staff members of 
the university, they simply do not have the time to devote to 
the program that is needed. There is no cadre of staff that 
can be called upon to assist in those things that would be 
necessary for a successful program. 
Activities Of The Director·s Office 
During the almost six years of existence of AASP,the 
program has produced many positive results at Loyola and it 
is my recommendation that there continue in existence, certain-
ly through 1980, an office like AASP in order to carry out the 
following functions: 
1. 
2. 
3. 
Focal Point For Black Activity Within The University 
The Director's office serves as a focal point 
for all Black oriented activity within the college 
and other parts of the University. It serves as- an 
obvious and constant reminder of the University's 
committment to Black students. 
Connecting Link To Other Offices 
The offi~e serves as a connecting link to other 
offices and orgartizations at the University, i.e., 
Upward Bound, Educational Opportunity Program, Black 
S~udent Advisor, Affirmative Action, Student Organi-
zations, and many faculty an,d staff members. 
Aseists In Locating.Minority Staff Members 
The office assists academic departments and 
other offices within the University to locate and 
h,ire minority st·aff members. 
--. 
R~presentating Loyola University 
Over the years, the Directo~ of AASP has taken 
the name of Loyola to many organizations, conferences, 
~eetlngs, etc., at which there would rtot be any other 
represen ta ti vesfrom the University • This is a 
valuable function" served by the ·office. 
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5. Minority Speakers Bureau 
Over the past few years we have brought some 
excellent speakers on campus, and we have assisted 
other organizations to bring in speakers. 
6. Black Theatre Workshop 
During 1975-7! AASP and the Theatre department 
created the Black Theatre Workshop. It was highly 
successful during its first year of e~istence and I 
have great expectations for this workshop. 
7. Publishi~g Black Oriented Material 
Several years ago AASP created and published the 
first edition of Building Bridges. This brochure is 
now in its second edition and is considered to be a 
very useful publication. 
At the present time, we are in the process of 
publishing a brochure describing the rationale and 
objectives of AASP. This brochure will be completed 
within a month. 
The most frequent complaint made to AASPis the 
lack of communication with Black students. In order 
to lessen this problem we produced the first two edi-
tions of a newsletter to Black students during 1975-76. 
The intentions are to publish at least three editions 
of ihis newsletter during 1976-77 and see how valuable 
it will prove to be. 
Recommendations For The Next Three Years 
1. The most important recommendation that I can make is to bring 
the description of the program in line with those goals that 
seem~ feasible and that have some chance of being accomplish-
ed. With this thought in mind, I would like for us to con-
sider the following facts: 
{i) students (Black or White) are not enrolling in 
courses listed under AASP, 
(ii) with the exception of two joint appointments and 
.two pa~t-time faculty members" there are no other 
facul~y or staff members with the interes~ or time 
' .. to,""devote to the developmen t of AASP, 
(iii) at~the present time we do not have sufficient funds 
to hire the necessary faculty for AASP. 
As a result of these facts ,Irecoamendthat matters 
p:ertaining to course.s and. scheduling be handled by the individ-
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ual departments. Additional faculty will be added as 
funds and positions become available. The program 
will continue to play a role of encouraging new courses 
and additional faculty, but the direct responsibility 
of handling and sch~duling courses will be the responsi-
bility of the departments. 
I want to clearly state that I am not recommending 
the elimination of AASP, but we must recognize the 
reality of our situation and concentrate on those matters 
t~at can be achieved by our office. 
2. If recommendation one is not carried out, i.e., AASP con-
tinuesunder its present structure. It is vitally impor-
tant that additional faculty and staff are hired who will 
have sole responsibility to the program, i.e., no joint 
appointment or part-time appointment but their entire 
obligations will be to AASP. 
3. I am recommending the hiring of more full-time Black 
faculty. I would like to see as a minimal goal for 1980 
to have full-time Black faculty in English, History, 
Political Science and Sociology. 
4. I am recommending that we continue our effort to develop 
communication with Black students. In this, regard I would 
like t~ see the AASP Newsletter under its own budget in 
1977-78. 
I consider these recommendations as minimal requirements 
to move the program from its present status of confusion and 
. uncertainty about what it is and where it should ,be going. 
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LOYOLA UNIVERSITY OF CHICAGO 
AFRO.AMERICAN STUDIES PROGRAM 
65£5 North Sheridan Road, Chicago, Illinois 606£6 * (31£) 274-3000 
August 1919 
Dear Student, 
\lTelcome back! May Fall Semester 1919 be a good semester for all 
of you • 
. Many of you have already participated i.n events sponsored by the 
Afro-American Studies Program - and we hope to see many more of 
you at events this fall. 
The Afro-American Studies Program at Loyola came into being be·~ 
cause both black students and the uni versi ty reco.g;nized the need 
to offer courses which systematically study the impact of black 
people on American society and vj.ce versa. The need to present 
this material neither began nor ended with the sixties: the 
Bakke and Weber cases decided by the U.S. Supreme Court, the 
astronomical unemployment rate among black youth etc. all make 
it very clear that black people have not as yet "melted" into 
America. 
Some misunderstand:tngs exist, even on the part of b1acl{ students, 
abou~ black studies. 
1. v;Thy take a black studies course? I live with black 
people everyday. 
Black studies courses provide concrete information we are 
not exposed to simply by congregating together. They teach 
us how blacks have fared in America, examining strategies 
and analyzing behavior that has been both successful and 
unsuccess ful. Part of the reason for the disunity in the 
black community is that 1iTe do not understand that \,rhether 
we are college students or bus drivers, there are com-
monalities to our existence. 
2. iIThat will a black studies course do for me? 
As a people, we are ciften ignorant of' self, ignorant of 
our experiences as a people. As long as we are ignorant 
of self we are lacking in our ability·to properly channel 
our know1edg·e of other things. \oJhere have we and do we 
as a people stand in American society? Yes, we are in-
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dividuals. But we have not ohly suffered from discrimina-
tion as individuals, but because of our identification 
1IIli th a group: black people. 
Black studies courses will provide you with credit, just 
as other courses do. There is no major or minor yet, but 
if ~lTe can increase enrollments in the courses there will 
be justification to petition for a minor, and perhaps a 
major. Afro-American courses provide a good preparation 
for graduate and professional study, especially in such 
fields as history, social work, education, anthropology, 
and law. \'lhatever your major, the courses add to and 
clarify a general body of knowledge which often gives 
scant attention to blacks or neglects them altogether. 
Fall Semester 1979 there are six courses cross-listed be-
tween Afro-American Studies and departments: 
Lake Shore 
Peoples of Africa (Anthropology 380) 
Afro-Amer. History to 1865 (History 379) 
Education of The Urban Child (Curr. 332) 
Seminar Afro-Amer. Theatre I (Theatre 395) 
Art of Africa and Oceania (FNAR 355) 
1tJater Tower 
French Black Literature (French 311) 
If you have not already registered for one of these courses 
it is easy enough to go through change of registration and 
add-one. 
In the spring (1980) several more courses will be offered: 
Lake Shore 
Afro-American Anthropology (Anthropology 381) 
History of Africa (History 380) 
Afro-American History Since 1865 (History 380) 
African Political Systems (Political Science 342) 
Seminar Afro-American Theatre II (Theatre 396) 
It is my hope that all black students will take one or more 
of these courses during their tenure at Loyola. Black studies 
is not just for black students, but it is of them. 
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Three other short announcements: 
I. The black "student newsletter The Underground Express 
(so named after the underground railr'oad) will com-
mence publishing again in October. If you are interested 
in being on the staff please leave your name, number, and 
address at the Afro-American Studies Program 274-3000 
ext. 488 or 489, Damen Hall Room 201. 
II. February is Black History Month. Last year we had a 
number of excellent" activities. If you are inter'ested 
in serving on the committee for this year please con-
tact the Afro-American Studies Program. 
III. The Black Women's Group was very successful last year. 
If' you are interested in coming to rneetingsthis year 
please contact the Afro-American Studies Program or 
Casi Shorter in the Housing Office. 
Do drop by the Program with your ideas and comments. I hope to 
see all of you at least once this year. 
Best" 
~I.-{:- C}J~~J 
Cheryl Jo~on, Ph.D. 
Director, Afro-American Studies 
Assistant Professor, History 
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\ LOYOLA UNIVERSITY OF CHICAGO 
INTER·OFFICE COMIVIUNICATION 
To Members of Advisory Board 
Afro-American Studies 
From Caro 1 L. Adams 
Afro-American Studies 
Date October 13, 1981 
Subject Afro-American Studies Program 
Afro~American Studies Program 
Advisory Council Meeting 
Tuesday-October 13, 1981 
Damen·Hall147 
BYOL* 
-~----------~--------------------~---------------------------------------
Agenda 
1. Report on Biondi Meeting 
2. AASP - Preliminary Report 
3. Radio Program 
4. Coming Events· 
5. New Business 
*Bring your own lunch 
SAVE FOR OUR FUTURE - SAVE ENERGY 
249
The Afro-American Studies Program of 
Loyola University of Chicago 
Some Preliminary Thoughts and Observation·s 
October, 1981 
Carol L. Adams, PhD. 
Director 
Afro-American Studies Program 
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After careful study and on-going evaluation on the state of 
the Afro-American Studies Program here at Loyola, I would like to 
report on my observations and make some preliminary recommendations. 
This brief listing should by no means be seen as exhaustive, but 
I felt our pending discussion could be more directed if I set down 
some of my ideas for your review . 
. VISIBILITY 
The Afro-American Studies Program has very little real presence 
at Loyola. It surprised me to learn that many students and faculty 
did not know of its existence. It appears as though promotion has 
been minimal and that intra-university communication has been con-
fined to arra~gements for cross-listing, for the most part. The 
printed materials, though adequate, are not outstanding and do little 
. to enhance the marketability of the AASP. 
From the standpoint of Black student visibility, I find the 
AASP offices inadequate. Ther is no space for the display of 
materials, small student meetings, student use of materials, nor 
the books and reference materials belonging to the Director. Stu-
dents themselves complain about the accomodations and interpret them 
as evidence of the program's "fall from grace". (This view seems to 
be shared by a number of faculty members as well.) If we are to 
stimulate revived student interest, it is imperative that. the students 
s~e the program as being a pri.ority with the University. 
SOLUTIONS/RECOMMENDATIONS: 
. a. I have developed a newsletter for the AASP called "DrumBeat" 
which will circulate to the Loyola family, in general, and the 
Black students, in particular. It will include news of interest 
to Black students, announcements, conferences, etc. and accept 
articles from students and interested faculty. It is meant to 
increase visibility ... let people know we're here. 
b. Am considering putting together a radio program which would air 
. weekly on the Loyola station and deal with Afro-American issues 
c. Plan to sponsor lectures and forums throughout the year rather 
. than just in February 
d.Plan to set up a display at Spring registration. 
e. Would like to explore space possibilities with you and consider 
several relocation options, i.e. enlarged space in Damen Hall (do not 
favor the acquisition of the third office next to the two we now 
occupy, as has been previously suggested), location in or near 
the buildings that house other programs that relate to Afro-American 
students, space with expansion possibilities in a third location. 
f. Would like to work with curator of Loyola's gallery to plan 
an exhibit by a major Afro-American artist and have the AASP sponsor 
a lecture and/or reception. 
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RELEVANCE 
The Afro-American Studies Program of the 80's must do more 
than teach students about events and people of yesteryear. It must 
be a program that relates to the here and now. It must be a program 
that explores the questions of values and ethics confronting today's 
student. It must be a program willing to extend its focus beyond 
the establishment of courses to the recruitment of minority students, 
the graduation of minority students and issues effecting Afro-
Ame~icans in the surrounding community. Toward that end, I am 
directing my attention to the following: 
a. The design of new courses in association with departmental 
chairpersons and other faculty in departments that seem to be 
attracting' a growing number of minority st~dents (for example, 
Business and Communications) 
b. The sponsorship of forumS that bring in successful Black people 
from various fields to talk with the students about careers as 
well as deal with issues of current importance to the Black community 
c. The co-sponsorship of symposia and institutes about issues 
which are of inter-disciplinary concern, i.e. Blacks and Cable 
TV (co-sponsored with Communications), or the question of the 
ratification of the Voting Rights Amendment, the demise of Affirma-
tive 'Action, etc. and their effects ott minorities (co-sponsored 
with the Law School). 
'OUTREACH 
The problems that minority communities face in the 80's are 
more acute than ever -- unemployment, lack of housing 'subsidy for 
the poor, and even hunger. A responsible education for the Afro-
American student must stress the importance of concern for his 
fellow man. It must emphasize collective progress moreso than •.... 
individual success. Thus, it is imperative that we seek to engender 
. in our students now, a traidtion of social involvement that will 
stay with them when they enter the working world and result ina' 
"caring" professional ,and a citizen with a sense of civic and 
community pride. Pursuant to this ~nd, I see the AASPengaging in 
some community outreach -- sponsoring school-community forums, 
visiting nearby schools to talk with the students about college, . 
in general. and Loyola, in particular, serving internships and doing 
. volunteer work at nearby community organizations, etc. 
The Afro-American ,Studies Program outreach should be internal 
as well as external. That is, AASP should'provide support services 
for Loyola's Black studentsi not activities which would overlap 
with those of Charles Taylor, Black student advisor, or the Upward 
Bound or EOP programs, but would complement their wor~, such as: 
participation in Open Houseactivites for Black students, liason 
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:?:i!ctiV'ites with ~lack parents, activities that incre~se the' cultural 
awareness of wh~te and Black students, co-sponsorsh~p of programs 
with the aforementioned special programs and offi.ces. 
FUTURE GROWTH 
It is 'c1ear that the Afro-American Studies Program needs a 
more clearly defined thrust. Its survival is contingent upon the 
development of a focus that is of relevance ·to the Black students 
at Loyola and to the University as a whole. The sponsorship of 
courses, while central to that focus, is not in itself sufficient. 
I propose the eventual expansion and revision of the current program 
to become the Afro-American Studies and Research Center (AASRC). 
The Center would: 
a. Initiate courses.rather than concentrate solely on cross-listing 
b. Sponsor forums and lectures as outlined previously and work 
"" with the Media Services Dept. to videotape these activities , thereby 
"developing audio-visual resources that could be utilized by faculty 
in courses, etc. " 
c. Develop a repost tory for audio tapes, video tapes, speeches and 
"" speci~l materials about Afro-Americamfor use by student and faculty 
researchers, and the like. 
d. Yorkwith all elements of Loyola University to increase the 
Black p~esence on campus through the sponsorship of special events 
such a's: theacquistion of a creditable Afro-American Studies collection 
at ~.-. Loyola University libraries, the exhibit of the works of Black 
artists at the Loyola University galleries, etc. . , 
e. The co-sponsorship of special credit producing institues with 
other departments in areas of interest T~ the Black community, such 
asa Community Mental Health Institute with the department of 
Psychology, or Health Needs in the Inner City with the Medical School 
f .. " S"eek grant monies to underwrite original research on the 
Afro-American experience 
g. Pursue the possib.ility of having visitng professor,s ill Afro-
American Studies 
h. Subscribe to major "publications re: Afro-Americans(list attached) 
i. Publish a regular newsletter 
,j. Develop Ltudytours to Africa and the Carribean 
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I do not wish togo through every budget line, but just felt 
it important to illustrate the dilemma in which I find myself. It. 
is very much akin to a self-fulfilling prophecy or the old Catch-22. 
If Afro-American Studies revitalizes and regains its popularity, it 
can get more money, but without more money, at this critical juncture, 
the strategies and programs which can be developed to effect that 
revitalization are severely ~imited. 
I would like to bring to Loyola, the very best in Afro-American. 
Studies---in scholarship, in research, in social action and policy. 
A University with the prestige and resources of Loyola deserves no le.ss. 
It would be an insult to the institution and to the students to be 
satisfied with a program that is little more than "window-dressing". 
I realize that these observations come quite early in my tenure with 
the University, but I am excited about the possibilities, full of 
ideas and need your endorsement if I am to begin. 
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The most pressing immediate need is for a budget that reflects 
interest in developing a serious Afro-American Studies Program. 
Analysis of the budget over the lifespan of the Program reflects 
a steady decline in all .areas, even those areas where the allot-
ment has remained the same represent an actual decline since our 
inflationary spiral has resulted in increased prices and reduced 
spending power. 
Speakers and Retreatmasters $900 
There is'no way to attract topflight speakers with this kind 
of money. Research into typical fees reveals the following infor-
mation: Dick Gregory ($2700), Jesse Jackson ($2000), Vernon Jarrett 
($lGOO), etc. If I go with the kind of speakers I can afford, I 
either spend my entire budget for one event or I get speakers who 
will not draw a crowd. 
. Travel $900 
It is important that the Director of the'AASP attend.significant 
professional meetings,present papers, etc. The sum of $900 does not 
allow that to any large degree. For example, last weekend, I 
attended the Illinois Council on Black Studies meeting in Champaign-
Urbana. With transportation, registration,lodgeing, and meals, 
my expenses came to $225.00, over ~ of my travel budget! A trip 
to any of the larger and more dist~nt major conference cities (Washing-
ton D~ C., New York, Los Angeles) would come close to wiping me 
out altogether. 
PRINTING . $800 . 
With the amount of program, I intend to offer, this budget line 
must also be increased. Brochures, posters, fliers, etc. are 
essential to the marketing effort I envision. The newsletter will 
consume a great deal of this amount and I hope to re~design the AASP 
brochures. 
S~laries PT Teaching $0 
One of the primary deterrents to the introduction of new courses 
is often the unavailability 6f a qualified teacher within a given 
. department, or the inability of the department in question to be able 
to pay a part-time instructor. It would be extremely helpful is the 
AASP was in a position to meet some or all of the expenses when a 
PT teacher is required. 
Entertainment. $100 
This figure has been the same throughout the life of AA,SP. Not 
only have prices soared but I intend·to sponsor a great deal more 
.special ev:,ents and hope that in those instances where a reception 
1S appropr1ate! such an event could be conducted in as elegant a 
manner as poss~ble. 
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Loyola University 
INTRODUCING 
A MINOR SEQUENCE 
IN 
AFRO-AMERICAN STUDIES (AAS) 
Effective: Fall, 1981 
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How Do I Minor in AAS? 
Students must take 5 courses in AAS: one required and four electives, 
two of which must be selected from one department. . 
1. AAS 201--Afro-American Studies Colloquium 
This-seminar is required of all minors and may be taken at any 
point during the minor sequence. 
2. 4 elective courses in AAS--to be chos.enfrom the;:f611owing 
cross-:-:li"Sted courses 
i 
I 
I 
'}'~7t)V/ 
V 
"/ . Where Can I Get More Information? 
The Director of Afro-American Studies will serve as an advisor 
,to all minors. The program's office is located in Damen Hall, 
654 B and C~ 2~4-3000 ext. 488,489. 
F W~I~J { ~t',ul 
\ ,. 
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Why Minor in AAS? . 'f\(:~ 
The LOJlola UniversitY-program of Afro-American Stud:i.esC~oordinates 
those courses, from various disciplines in the social scietices 
and humanities, which deal directly and explicitly with the . 
heritage and experience of black Americans. America's cultural 
identity .and historical perspective has been shaped profoundly 
by the destiny of Afro:SAmericans. Consequently, all students--
black, white and brown--are served by the program's curriculum. 
Interdisciplinary in scope and content, Afro-American Studies 
invites the student to press for questions and answers outside' 
the boundaries of only one particular subject: Thehistorian 
is forced to be soc:i.ological; the artist is compelled to be . histotical.~Like ~ cross-discIplinary university programs 
(i. e. Women s Studies, Urban Studies) ~d1i,~e-f~1 Afro-American 
Studies attempts to break down barriers which perpetuate narrow 
academic perspectives. In doing so, students develop broad-
based intellects that can be used in a world still etitrapped 
b~ rigidly ethnocentric and blatantly racist ideas and institutions. 
I t 
The Minor Sequence is designed to allow students with varying degrees 
and types of interest in the black experience to structure an 
organized series of courses around that interest. Students may use 
the sequence to think analytically and practically about the 
relationship between their principal course of study and 
Afro-American Studies. 
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Loyola University 
EFFECTIVE: FALL, 1981 
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Minor In 
Afro-American 
Studtes? 
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·AAS? 
The Loyola University program of Afro·American Studies (AAS) coordinates those courses, 
from various disciplines in the social sciences and humanities, which deal directly and expli· 
citly with the heritage and experience of black Americans. America's cultural identity and 
historical perspective has been shaped profoundly by the destiny of Afro·Americans. Conse· 
quently, all students - black, white and brown - are served by the program's curriculum. 
Interdisciplinary in scope and content, Afro~American Studies invites the student to press for 
questions and answers outside the' boundaries of only one particular subject: the historian is 
forced to be sociological; the artist is compelled to be historical. 
Like other cross· disciplinary university programs (i.e. Women's Studies, Urban Studies), 
Afro·American Studies attempts to break down barriers which perpetuate narrow academic 
perspectives. In doing so, students develop broad· based intellects that can be used in a world 
still entrapped by rigidly ethnocentric and blatantly racist ideas and institutions. The Minor 
Sequence is designed to allow students with varying degrees and types of interest in the 
black experience to structure an organized series of courses around that interest. Students 
may use the sequence to think analytically and practically about the relationship between 
their principal course of study and Afro·American Studies. 
Students must take five courses in AAS: one required and four electives, two of which must 
be selected from one department . 
1. AAS 201 - Afro-American Studies Colloquim 
This seminar is required of all minors and may be taken at any point during the 
niinor sequence. 
2. Four elective courses in AAS . to be chosen from.courses cross· listed in the 
following departments: 
ANTHROPOLOGY 
EDUCATION 
ENGLISH 
. FINE ARTS 
FRENCH 
. HISTORY 
POLITICAL SCIENCE 
RELIGION 
SOCIOLOGY 
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I MAG E S 
A Black Film Series 
.Submi t ted by 
Carol L. Adams, PhD. 
Director 
Afro-American Studies Program 
Loyola University 
September, 1981 
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IMAGES: A Black Film Series 
Summary 
IMAGES is a series of.Black films which will be screened 
at Loyola University's Finnegan Audit~rium in an effort to 
focus not only ori the portrayal of Blacks in film but on value 
£ssues of significance to the contemporary college student. 
The target audience for these films is actually the entire uni-
versity and surrounding community. It is hoped that this series 
will not"only stimulate provocative discussion about society val-
ues but rekindle an interest in Afro-American Studies at this 
critical juncture in race relations in America. 
The films are a mix of independent and commerical feature 
length productions. Each screening will be followed by a dis-
cussion period facilitated by a well known speaker appropriate 
to the respective .fil~s. 
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The Afro-American Studies Program at Loyola University grew 
out of the yearnings of Black students of the 60·s to define them-
selves, study the history of their people and celebrate a rich 
cultural heritage. The response to the program in its early years 
was enthusiastic as Black students eagerly availed themselv~s of 
courses ~hich legitimi~ed and validated the contributions Black 
people have made to America and analyzed the impact of the Black 
presence in this country. 
Since the sixties, however Afro-American Studies programs 
have been under si~ge ~cioss the United States. Lack of student 
interest, emphasis on more "ge·neric" ethnic studies programs and 
lack of funds for special programs are. the most oft-cited reasons 
for their demise. The strong social consciousness and activism 
that chardcterized the students -White and Black- of the. 60's and 
early 70's is now dormant. The student of the 80's is a product 
of the "me" generation and tends to approach his matriculation 
with a singleness of purpose that focuses more on individual suc-
cess than collective progress. 
Loyola University is to be commended for its strong social 
and ethical thrust and its commitment to maintaining its Afro-
American Studies Program despite recent declining enrollments. 
It is the intent of the proposal submitted here to stimulate and 
revitalize an interest in Black Studies on the part of the entire 
Loyola family •. This will be the first .of a series of carefully 
planned activities designed to market, if you will, a Program that 
has yet to realize its great potential. 
Using the film medium, various aspects of Black life will be 
depicted and analyzed not only from the standpoint of the portrayal 
of Blacks in fil~but as a technique to encourage the discussion 
of values of vital importance to the total development of today's 
student. The films to be screened have broad appeal, relate to 
many major fields of study at Loyola and should attract a multi-
ethnic artd multi-disciplinary audience. This is essential !f pro-
grams such as Afro-American Studies are to be seen as legitimate 
subjects of academic inquiry rather than isolationist ~ •• /or paci-
.ficationprograms. 
The Black Film Series has the following objectives ••• 
To explore the image of .Black~ in selected films 
• To discuss values as portrayed in these films 
• To analyze film as a reflection of society values 
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The series format will consist of: (1) the film screening 
(2) analysis by an expert discussant (3) Question and answer/ 
commentary_ period. - The attached list (see Appendix A) includes 
a tentative list of films and discussants (subject to availability) 
and identifies the value to be highlighted in each discussion. 
So as to attract the widest range of participants possible, 
the Black Film Series will be marketed aggressively, (P~tential 
audien~e for each film is {dentified in Appendix A)I Fer example, 
prior to the screening of The Education of Sonny Carson, a film 
which deals with a gifted young man whe goes astray and becomes 
involved with the criminal'justice system, special l~tters de-
scribing the film and identifying possible assignments that may 
relate to it will be sent to faculty in the Departments of Educa-
tion, Sociology, Psychology, Social Work and Criminal Justice. 
In addition, press releases will be sent to the university new.~ 
paper, Phoenix, and surrounding community newspape~s; public ser-
vice announcements will be sent to local radio and tele~ision sta-
tions;posters and fliers will be distributed throughout the uni~ 
versity and surrounding community. -
IMAGES will be a monthly series and will be evaluated contin-
uously. The evaluative model will focus on the quantitative - how 
many people attended from within and without the uni·ve:r;sity, which 
film had the largest audience, etc. - and qialitative issues ~ why 
a given film was enjoyed or not, whether the discussants were effec~ 
tive, reactions to the format, etc. A draft of the instrument which 
will be distributed at every screening can be seen in Apperidix ·B. 
It is anticipated that the entire series will reach approx-
imately 2500 people. People who will not only be entertained but 
informed; people who will not be me~ely spectators but partici-
pants; people who will confront their own values and lifestyles-and 
perhaps engage in a process of self-assessment and re~examinatton 
catalyzed by the IMAGES series. 
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BLACK GODS OF THE rilETROPOLIS: REVISITED 
AN EXAMINATION OF NON-TRADITIONAL 
RELIGIOUS GROUPS IN BLACK CHICAGO 
SUBMITTED BY 
THE 
AFRO-AMERICAN STUDIES PROGRAM 
FEBRUARY) 1982 
\./! 
" 
3 
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Traditionally, religious expression has been the cen-
tral facet in Black core culture. It has been sustenance 
and social outlet, inspiration and activism - the glue that 
kept an oJ.t-e.!I:. fragmented communi tytoge ther. The importance 
.. c" . 
of th church ~egan during slavery (when it was the only time 
Afric s were--lillowed to come together) heightened in the 
South after slavery (as the social institution that trans-
mitted values, belief systems, rites of passage and contin-
ued in the tradition of religious activism during the civil 
rights struggle of the 60's. 
Slaves tended to see "the god of their fathers" as that 
worshipped by their masters. Fundamentalism, the work ethic 
and the belief that things would get better "on the other side" 
sustained the stolen Africans. With the mass exodus of Blacks 
from the South to the North, we see a continuation of the church's 
position in Black society but we also see the emergence of new 
religious forms. 
These non-traditional religious gruops, often referred to 
as sects or cults, began to flourish in urban areas of the 
North as Blacks sought redefinition and reveled in the freedoms 
and anonYDlity of the big city. 
''', . 
Several major religious alternatives arose during that 
period among them the conversion of Blacks to Islam, Judaism 
and the Moorish Science Temple o~ America as well as movements 
, 
centered around single charismatic leaders the likes of Daddy 
Grace and Prophet Jones. 
T~day, many of these groups have survived in various de-
grees, from the steadily dwindling, _lderl~ membership of the 
Moorish Science Temple o! America to the rapidl~ growing Black 
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Hebrew movement. A number of them originated and/or de-
veloped their strongest membership, in Chicago. What is 
the theological basis for ~hese r~l~gions? What answers 
do they provide for Black people? Are they bona fide re-
ligionsor cults? What relevance do they have to the life 
experiences and freedom quests of Blacks? 
To explore these and other questions, a lecture series 
is proposed: Black Gods of the Metropolis Revisited: An 
Examination of Non-Traditional Religious Groups in Chicago. 
This series would feature an introductory lecture which would 
provide an overview of the Black Church and its role in the 
Black community. Subsequent presentations would focus on a 
particular group with a lecture being given by a major spokes-
person from the group followed by reaction and group discus-
sion. The following - lecture series is proposed: 
The Role of The Black Church-
Past and Present 
The Moorish Science Temple 
of America 
The Nation of Islam A.K.A 
the Black Muslems 
The New Metaphysics 
A House of Prayer for all 
People - The Legacy of Daddy Grace 
Buddihism in the Black Community 
Rev. Jeremiah Wright 
Trinity 
TBA 
Minister Louis Farrakhan 
Rev. T.L. Barrett 
Univers~l Life Awareness Church 
TBA 
Carolyn Ford 
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Because this configuration of philosophies and per-
sonalities is a rare occasion indeed. It is hoped that this 
seriei can be shared and preserved in several special ways: 
1. The series could be offered as a course through 
the university college. 
2. The series will be videotaped and made a part of 
the Afro-American Studies Archives, thus it will be 
available for classes and research 
3. The papers presented along with an introduction 
by Dr. Carol L. Adams would be published in a mono-
graph, 
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Black Gods Evaluation 
The "Black Gods" series will undergo a bi-focal 
evaluation process: 
a. Assessment of effort 
b. Assessment of effect 
Assessment of effort - is a quantitative measure 
that would take into account the number of participants, 
the number of people registered for the course through 
Learning for Living, the amount of publicity fliers distri-
buted, the number of lectures given, etc. 
Assessment of effect - focuses on the results of the 
effort referred to above. In this case it will center around 
what was learned from the lecture artd the participants evalu-
ation of same. Persons taking the course will be tested others 
will be asked to complete an evaluation form. 
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Black Gods Budget 
Honoraria 2300.00 
Printing 300.00 
Videotaping 420.00 
Total 
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LOYOLA UNIVERSITY OF CHICAGO 
INTER·OFFICE COMMUNICATION 
To ,'t'. Carol L. Adams, Director, 
(J':fice of Afro-American Studies 
Date March 16, 1982 
From Alice B. Hayes a j3 )I 
Associate Academic Vice President \ 
/' 
Subject Loyola-Mellon Account #340-49-000, 
"Black Gods of the Met,ro:pQlis: 
Revisited"", .'~ ,,; 
The Loyola-Mellon Awards Review Committee (Dr. Alice B. Hayes [Chairperson], 
Dr. Thomas J. Bennett, and Rev. Lawrence Biondi, S.J.) is pleased to announce 
the funding of your project entitled, "Black Gods of the Metropolis : Re-
visited" in the amount of $2,320.00. 
This is less than you requested, but because of the limited funds available 
we suggest you scale down your honoraria. Atypical honorarium of $250.00 
with a little extra for,your "bigger name" guests could be accommodated with 
the budget allocated. 
You mention presenting the program as a course, and if you are interested in 
doing this, we think it would be a good idea to discuss this with the Depart-
ment of Theology and perhaps the Department of History. 
Will you please send me within the next week a descriptive statement (under 
100 words) that can be used in a press release announcing the award, and in 
our annual report? 
Thank you for your efforts to provide an excellent program for Loyola, and 
congratulations on winning this award. 
ABH:jmt 
c.c.: Dr. Thomas J. Bennett 
Director, Office of University Research Services 
Rev. Lawrence Biondi, S.J. 
Dean, College of Arts and Sciences 
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LOYOLA UNIVERSITY OF CHICAGO 
AFRO-AMERICAN STUDIES PROGRAM 
SELF STUDY 
For 
NORTH CENTRAL ASSOCIATION EVALUATION ~ 
AND ACCREDITATION 
JUliE 1984 . 
\ , 
CAROL L. A Dl!MS , PH .• D.,· DIRECTOR 
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Criterion I. 
DBPARTMBNTAL SELF-STUDY 
AFRO-AMBRICAN STUDIES PROGRAM 
-Goals of the Department - At its establishment, in 1971, The 
goals of the Afro-Ameri can Studies Program were: 
1. To make known the many contributions of Black 
people in all aspects of American life 
2. To develop and carry out meaningful research 
into s,ome of the problems confronting Afro-
Americans 
3. To participate in community action pr~grams 
In 1984, the Program expanded its goals to include the 
following: 
.1. Continued course ·development with immediatepl~ns to 
develop course offerings in Soci al Wo'rk, Phi losophy, 
Communications and Criminal Justice. 
2. More aggressive marketing of the Pr~gram to non-Black 
students. 
3. Expansi on of the Afro-Ameri can Studi es A'rchi ves .' 
4. The integration of the Images Film Festival into the 
Afro-American Studies Program. 
5 • The sponsorship of conferences in the field that wi 11 
draw scholars from throughout the' city, the r~gion, the 
state and the country. 
6. The development of a long-range'plan that WQuid expand the 
current program and include on-goi!lg rese·arch in the field . 
. 
7. Worki!lg with the university community to lesse·n r·acism and 
promote racial harmony. 
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These goals .have .been communi cated to the Uni versi ty 
through reports to the Dean's Office, brochures and flyers, in 
meetings and at public forums. 
The undergraduate educational curricula relate to the goals 
and .. ~~.s.s.ioz: .. <?~~h_=-_university as it seeks to inculcate in Loyola 
students knowledge about their heritage a desire to be of service 
'in the communitie~ and, . . a .sense .of cO!llmitment. to improvi!lg the 
q'uali ty of li f..e for all Ameri cans .• 
The A'fro-America_n Studies Program has no graduate education 
. '. 
component. Our ·:pommitmentto e£fecti ve te·a·chi!lg. research and 
other s chol arly . acti vi·ty is evi denced not only thro.ugh the 
quali fi cati ons of our faculty but isref1ect.e.d .as p.re11 in the 
. .' -.. :.:- :.:: : - . - -. - _.. . ~ .: -- .. 
.' 
quantity and quality of symposi"a, forums, etc., that we sponsor; 
the i.nvo.J. vement. of· ~0Jl;r: :£acul ty. in interdis ciplinary. ed'ucati onal 
.e.f_fort.s.; the output of Afro-American Studies ProgrC!-m faculty as 
ref.lected in_llapersread, rese'arch in .progress·, publ'i cations,' etc., 
:'::':=.E-: .. '_.:-._~-.:_--' . -.:. ,,' 
the c·onsis ~ent use of our academi c ski 11s 'for community development 
":.- - .. :-:": .. -::.:. .-. ,'" ..... - . - ,-
efforts; and our efforts toward the examination of critical 
.. :"- ." :-, - :-- ~'': : - ;. --::: _... - - ---- -- -.-
internati onal issues: 
..... _.:''" ~'.=-~ _._ -0' 
The purposes of the program are evaluated continuously now. 
It is. not known to what extent reassessment was.~ coricern of 
. -' ... -: .... ": .... :: ::-=- -~~ .. -'- -""'-" -
previous administrations. Duri!lg the third year '(19.83--84) .of the 
current di rector~hl.p~~ 1r~'=-a1~/ w~':i-~ r; d~:iine:a ~s~ t~t~'a above ." 
:~.: :-.~ - .-. ~ .!:: :.... :: z._- ..E -:. ~ .... _ ::- ,;.. -- : .=.::' :.:' ,--
Loyola' ~ m~~?~o!!-. apE! p!lrposes. 'are the. l~.~ge.r f~amework wi thin 
. .- ." . .' -.,. ".' .... -- - ." - ... ..... - -:' - - .- _. 
which all decisions r~la~~~g ~o ~fro-America~ $tudies are made. We 
_',. -.0' _.'._~' ____ .. -.- .- .... ':' .. -- ," • 
see the Uni yersi ty , s. c?m!!l~ t!!l~nt to excellence in teaching, research, 
- ,-' - _ ... - _ .. -.. ..... - ... 
community service and the dissemination of.knowle~ge as 
s tri ve to i-e:fl~ct= it.z~ ~hi:-: p};.~g:tain' 'oi"ieri !lgs ~ - ~: _ .. - . 
- .... :--- ... -
-----.; ---
-;;:.: ::. ... :::..' '::;.~ .' :: .. ,-;. ... ':...:::.. _._ .... -::.,. .. -":' -"--- -_.- .... _ ... _ .. _--- --' 
<:-::: ~ .-:.. -- : .:. --~ --j, ~:. - _. - -' • . ;'/ . 
i deals we 
'--,::~. -' .. : 
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Criterion II. 
. I 
'The Afro-American Studies governance structure operates as 
follows. The Director has a joint appointment in Afro-American 
Studtesand Sociology, with respect to the former she reports 
directly to the Dean of .the College of Arts and Sciences. The 
Afro-Ameri can Studies Program has 'an advisory commi ttee c~mposed 
of faculty, staff from other programs and students. This committee 
helps make poli cy for the program. Facul ty who teach courses 
cross-listed with Afro-American Studies are generally hired by the 
Department through which t'b.-ei.~r course is offered. In some cases, 
the Department Chair extends the courtesy. of involving the 
Director of Afro-Ameri ca'n Studies in the interviewi!lg and selecti on 
process. Such an approach is effecti ve beca use i tgi ves 1:he Afro-American 
Studies Program input into the selection and it results in the 
faculty member having a sense of dual allegia'nce, to the Program and 
to hi,s/her respecti ve Department. It is a hindrance when decisions 
are made to hire part-time faculty to teach Afro-'American Studies 
courses and there is .no participation with the Director of the 
Afro-A1!'eri can Studies Pr~gram as the person hired is not assessed 
in relation to the extent to which his experiences and views are 
in harmony wi th the expressed. goals of the Pr~gram. ·It is also a 
problem because the faculty member may see no need to involve himself 
in Afro-Ameri can Studies pr~gram acti vi ties nor discuss any problems 
he/she is experienci!lg with the Afro-American Studies Pr~gram Director 
or the advisory committee. 
The current Afro-American Studies pr~gram at Loyola is directed 
toward academic excellence and social responsibility. it is designed 
to thoro,ughly acquaint the student wi ththe history of the Black 
experience in Africa and thro,ughorit the diaspora as well as introduce 
the central phi losophi cal and theoreti cal bases of Black acti vism. 
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The African past 'of Black Americans, ~lavery and its impact on' 
the economic development of the United States, racism and its 
implications in a multi-ethnic society and the analysis of the 
Black liberation movement are among the principle focii of the 
program., 
Courses in this program complement any major and have the 
added benefit of contributing to one's understanding of his own, 
or another's culture. Communication, accurate historical information 
and the avoidance of ethnocentric frames of reference are seen as 
central to the development of positive race and ethnic relations in 
this country. 
The Afro-American Studies Minor 
students must take five courses in Afro-American Studies; 
the Afro-American Studies Colloquium and four electives. Our 
first Afro-American Studies minor just, graduated in January 1984. 
, , I The interest in minors is on the rise and it is projected that the 
~rogram will have 20 minors by the Fall semester of 1984. 
Uni versi ty MissJ. on 
Loyola's mission is to be the metroversity o~ the 80's--a ' 
uni versi ty th.at responds to the many needs of Chi cago. metropo1is--a 
metropolis that grows more Black and Hispanic each day. The new 
complexi on of .the ci ty demands a ci tzenry that is sensi ti ve' to 
matters of race and ethnicity. Blacks who have the vision and 
sense of history required to aspire to greatness and non-blacks who 
understand that cultural diversity and the mUlti-ethnic tapestry that 
is Chicago are strengths upon which to build. If Loyola graduates 
are to be .truly prepared for the needs of the :m~galopolis, then, 
they will have to shed the ethnocentri c1 ty that has characteri zed the 
cultural myopia of the past. 
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Each year Father Baumhart presents a set of goals. They 
are seen as supplementary to the goals we have set for ourselves 
and our departments. Afro-Ameri can St udi eSProgram acti vi ti es can 
be seen w'i thin the 90ntext of 3 of the 5 goals set for the current 
. academic. year, 1983-84. 
1. To assess the needs of the students and patients we serve 
and to evaluate our response with a view to determining if 
we are, in fact, meeting those needs. 
We have participated on two special committees formed to 
assess and develop programs responsive to the needs of 
minority students, one for undergraduates and the other at 
the graduate level. 
Special programs have been developed and sponsored by 
Afro-American Studies designed to improve the academic 
performance of Black students; the Last Chance Tutoring 
Center, which offers special needs tutoring before and 
during exam week 'and Get In, Get Down & Get Out! A student 
Survival Conference directed toward showcasing and encouraging 
the use of learning resources at Loyola. ' 
Bach year we participate in the planning and conduct of the 
Black Student Leadership Retreat and the LUASA H~gh School 
overn~ght Program. 
"2. To build up the sense of community among Loyolans by . 
jparticipating i~ at least one function sponsored by a 
department other than your own. ' 
.. 
Afro-American Studies worked toward this. goal not 
only by attending acti vi ties sponsored by other departments 
but by the joint sponsorship of programs with them as well. 
In recent months we have produced the followi!lgj,:,int ventures: 
"Black Women in The Corporate Milieu" -- An Annual sY1!lposi um 
jointly sponsored with Womens Studies 
"Perspectives in Afro-American Children and Families" Lecture 
co-sponsored with the Psychology Department 
Poet, Nikki Giovanni"with the collaboration of the E~glish 
Department and the Dean's Office 
A reception for the cast of "Snooks McAllister Li ves at' My 
House" with the Theater Department 
Film and Discussion on Dr. Martin Luther Ki!lg with Pax 
Christi 
A lecture by poet and Black studies Profess'or, Amiri Baraka 
(AKA Leroi Jones) with the Loyola Society for Peace, Bread 
and Justice 
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-'-;'-:-'" 
o A host of activities jointly produced with LUASA (Lo~ola 
. Uni versi ty Afro,-Ameri can Student's Associ ati on) and/or 
' . . the Black Cui tural Center __ . '" , _ _ .. _ . __ _ 
o!: .Participationin Soup and Substance talks with University 
Ministry 
3. 
... 
To examine, in whatever way 
'following pressing issues: 
hung~~, fem~~i~m~;f~~i~~.~· 
is app~opriate, one of the 
nuc~ear armam~nt/disa~m~~~nt, 
.. The afro-Ame.:r;ican Studies Program explores racism (in 
1;heory) in its qour~es almost by' ·definition but we have also 
~ndtE!ayored . to ~~pilC~ :.f!.pOIJ. _racism (j,.n fact) by parti cipating 
~n t~~.following~~. 
D.is cus.sions wi tli ~a.Cill ty -of 'the School of'l!ursing 'z:~.~~rding 
race relations p~obiem5 int;he School 
~.-: ......... - .. :" ... ~. :_=-:-:" ~:"'_~''':-~-_ -- .. - ;""'- -...~--!".~. ·--::.::':!:.i? 
Dis cussi ons wi tq ~~~lJIbers of the Housi ng . Department regarding 
racial incidents .in _student housing _ ,," c. "-,:::;;~ 
Parti Cipati on 'o'IFi i committee to recrui t more :;-min";i tg :5 t udents 
into ··the Graduate:schooi ~ . --
Developing anappa..iiltiis =w~ereby iJlack Loyola .Alumni may 
~s5istLoyola stdd~rifs:a.nd~raduates in the ~orkplac~-where 
ra."ci.sm -abounds':: .;..:' 
Including films slJc..b :::aEl :"B.lack at Yt3:le" and: '!From Harlem to 
Harvard," whi ch ·de.al :w::i.t.h being a -Black .student on a . 
predominantly white ;.calflptlS, -in the Images film series and 
Conducting_post-scr~enl~g discussions. __ ~ 
~~=.: .. -,:,,-.::._:"'_-::E.." . .: =:.:.:..:.-=~ - ~~.-:.:..:. :.; £.:'': :: .. _"':"::" . .;..:. - ... -~-
The- characteristics'-oj:fJiJ'Afro-Ame'ri"can Studies pro!i~am:· 
have Ch~ng~d'~ve~ 'ti~~ ~·;t~·J~~e':~h~ng~; i~ ad~.i~i-~t;~ti~~:-·The-
_ '" ,.' '. :.: -: :.::.. ... -:- : 4'-: £ .. . ._..:.. . :.. - ',.-;_ :.' : . , -_"":. ":;;~~"~-" 
first director conce~t~ated_.his: :':efforts .on establishing the program--
setting. goals, designing::qqu~!!1:~~,.assessing student needs _anq 
interests,- market,ingthe -:prograii~'etc. -His :successor sought to 
. involve the'program in-"til'~ bx·oade.r Afro-'American -Stud-ies 'c~-mmunity 
" "- - " - ::.-- i:: .;..";-'::: = . " 
and refining the course offerings • . The major tri umph of the 
I - ~.""; _ _""': _ _ :, __ ;: =-.=:.:: ":.:. :'. - ."" _. -. 0-. _ - ___ ~ -..: - •• - "- -
third director.was the.dev~lQP~~~t of the Afro-American Studies minor • 
. The current .:..administration :b.a~ :z:edefined ... program .. g,?als, -increased 
program vli1bility and ~tudent participation and is engaging in new 
course ':development_,partlb~'l~~~y~-::i~~'i:hOS~ .~ei;~rt~ents wbj~h ~offer 
-- .. - -..... : -- _."--"- -----
no Afro-American Studies courses. 
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Human Resources 
The facul ty who, provi de ins tructi on through Loyol a 
University's AfrO-American Studies are imminently well qualified, 
acti ve scholars who engage in research, attend conferences in 
their respective fields, deliver papers and publish. They incl ude: 
Dr. Carol L. Adams, Director 
Dr. Paul Breidenbach, 
Anthropology 
Mr. Jonathan Wilson, Theater 
Dr. Bettye Parker, E?glish, 
Dr. Martin Okoro, History 
Known as a scholar-activist, Dr. Adams 
is active in both the Illinois Council 
of Black Studies, where she is President 
and the National Council on Black Studies. 
,She has deli vered papers at the principal 
conferences in the field:' The National 
Council on Black Studies, the Conference 
on the Black Family, the Association ror 
the Study of Afro-American Life and History, 
the African Heritage Studies Association. 
An applied sociologist, urban planner, 
, a human relations trainer and a consultant 
in communi ty arts development. 
An expert on Africa, Dr. Breidenbach's 
field work and publi cations in the area 
of Afri can and Afro-Ameri can Anthropology 
have prepared him well. ' 
Jonathan Wilson contributes a great deal 
to the visibility of Blacks at Loyola through 
the dramatic presentations of the Black 
Theater Workshop. In addi tion, he is 
acti vely invol ved in Chi cago' s ,theater 
communi ty wi th a play currently in production 
at the popular Vi ctoryGarden Theater. 
Dr. Parker is an expert on Black Ii terature • 
She has edi ted an Anthology of works by 
Black women called Sturdy Black Bridges and 
has a work in progress' chronicling the life 
and works of not'ed Black histgrian, John 
Henuk Clark. 
Dr. Okoro recei ved his doctorate from 
Loyola. A native of N,igeria his practical 
experience and academic: traini,ng combine to . 
make him a well prepared and effective 
:' teacher. 
280
-8-
Because the faculty who teaci? in the Afro·-American Studies 
Program are all attached to other Departments , their course load 
with respect to Afro-American Studies is. generally one course 
per term with a few faculty who may teach two at any given time. 
It is felt that the faculty is adequate in both number and 
training and that staff support is ample. Pr~grams and students 
are appropriate to each other, as the Afro-American Studies Program 
designs· its programs with student need in mind and with a great 
deal of student input. Many of our sp~cial programs are jointly 
.. . 
sponsored wi th student o·rgani zations s udh as the Black Cul tural 
Center and the Loyola University Afro-American Student Association 
(LUASA) • 
Financial and Physical Resources 
The Afro-American Studies pr~gram does not have adequate 
-financial. resources. Sincethepr~gram' s inception, the budget 
has declined each year despite risi!lg costs "and an inflationary 
economy. Cha!lges wi th~n thecoll~ge have removed many of the 
discretionary powers of Pr~gram Directors and Department Chairpeople 
with respect to bu~getary concerns. There are no set amounts b';ldgeted 
for travel, speakers or retreat masters which limits the extept to 
whi ch we can attract quali ty speakers to our pr~gram. . There is no 
money available to attend conferences unless one is a presenter thus 
facul ty cannot stay abreast of current rese·a·rch, etc., in thei r fi el ds 
nor be exposed to a climate of scholarly excha!lge and debate as "readily 
as in the past. 
No library bu~get has been available to the Afro-American Studies 
Pr~gram to assure that publ·ications which enhance the course" offerings 
~re present at Loyola. There are assurances, ~owever, that s~ch • 
budget line will be made available for" 1984-85. 
281
-9-
Although the offices are still cramped, the physical 
resources available to Afro-American Studies Program improved 
considerably with the acquisition of a third office which houses 
the Afro-American Studies Archives and functions as a resource 
center and small meeting room. Access to larger rooms, laboratories, 
computer facilities and media services is never a problem. 
Departmental Services 
The Afro-American Studies Program gathers its faculty from 
other departments and thus has no budget through whi ch to provi de 
travel money, research grants, student assistantships and the like. 
The support we offer is more in the area of resources and information 
dissemin"ation. In 1983, the Program established the Afro-American 
_ Studies Archives, a co11ec-tion of aU"dio and video tapes -tha-t re1a-te 
to the Black experience (see Appendix A). The Archi ves have been 
widely used by faculty and s-tudents for class presenta-tions and 
research purposes. They are also used on the Black Perspecti ves 
radio show, a student produc-tion conceived and developed with the 
assistance of the Afro-American Studies Program. 
The Afro-Ameri can Studies Program does a great deal of student 
advisement and counseling. Whether a Black stUdent is involved in 
our program or not he/she often views us as the place to go when they 
encounter difficulties of any type. Recognizing that the Black 
faculty member on a predominantly white campus is often seen as a 
role model and confidante by Black students, we assume this 
responsibility while at the same time referring the student to the 
"appropriate place to resolve his/her problem. 
other faculty and members of the broader community see Afro-
American Studies as a resource. We are often called upon to 
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recommend books, furnish information, speak at churches and 
i 
schools and participate in ,Ill-dio and television broadcasts. 
Loyola's Afro-American ~tu~ies Program has been involved in the 
production of a Channel 7 news report on the Afro-American holiday, 
KWANZAi two live radio broadcasts from the DuSable Museum on 
Black History Month for radio station WBMXi a panel discussion on 
school desegregation for WBEZ radio and ·a host of other programs. 
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Cri terion III 
Achievements and Outcomes 
PROGRAM DEVELOPMENT 
A major achievement of Afro-American Studies has been the 
expanded program offerings made available to the Loyola Communi ty 
at both the Water Tower and Lake Shore campuses .• The .Program has 
enhanced the intellectual atmosphere through its lecture series 
and cultural presentations , .. bringing speakers of international 
reputation such as Amiri Barkaa (Le Roi Jones), Prince Asiel ben 
Israel, Nikki Giovanni and Stokely Carmi chael. National and local 
fi gures invol ved in poli ti cs and communi ty development efforts have. 
also beensponsoxed by the pr~gram and have stimulated healthy debate 
and analysis, among them: journalist, Lu Palmer; Minister Louis 
Farrakhan of the Nation of Islam and Mayor.Harold Washington. 
Most cultural events have been jOintly sponsored with the 
Black Cuitural Centers at both campuses an.d have featured the Muntu 
Dance Theater,' Bi lly Branch and the Sons 'of Bl ues " the West Indi an 
Dance Company, the Ethnic Herit~ge Ensemble, and many other outstanding 
talents. 
Wi th the ··.assistance of 'Loyola-Mellon grants,' the Program has 
mounted two programs that met with considerable success--the Images 
film festival, a series of 8 Black-oriented films and Black Gods of 
the Metropolis, a lecture series that focuse'd on Black religious 
-expressions that grew out of the urban environment of the cities. 
Each year, wi th the joint sponsorship of Womens Studies, we 
present a panel on "Black Women in the Corporate Milieu." Featuring 
successful Black women entrepreneurs the symposium draws its audience 
from Loyola students st·aff and members of the broader communi ty as 
well (see Appendix B). 
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The Afro-Ameri can Studi es Archi ves, dis cusse d above, are an 
-important stucient and facul ty servi ce. Each lect ure or performance 
sponsored by the Program is videotaped thus the collection continues 
to expand. 
._ .. 
The PFogram feels strongly that part -of' 'it's mission 'is also to 
,assist minority ..students adjust "to' 'ca'mpus iife. Since many of these 
~. .. -. . 
_students come from s,chools whi ch provi de li ttle in 'the "way' 'of 
,po,llege preparation, the ad';'ci~~i·c "rigors -of th-e uriive'isi£rj~:place them 
under ,a great deal '0;' s t're.ss. ~ ':';j~o-~America'n.- "Studi es" 'h ~i -:iJ.ti';;eloped 
,two, programs whi ch addr.ess this concern: (l) the' Las tOo Cnance 
~;~tori,ng Centerwh-i ~h .i;;"~ct'i~~'; -du;I~~' the'·s tudy 'd-~,js-: ~b:e;ii;e - fi nals 
_and pro vi' des i~c.~ity -t~~';';s for S:~ ~de'n'i:.s in' :~·'v~;i ~ty-: J:i ~-££~l ds, and 
:i~}- ;.i~~ ,s.~~den~ -s~r~i v~~, 'cb~~~;:~ce' (see ~ppeiidix ,-ci 'desi gned to help 
. ----._._.... :..:.... "_ ... ".~ . 
_students develop good study habits; encourage them to ut~l£ze' 
th~ ,c';~~~ur~es ~t' ~~~ 'Un1. ~e~~i ty' thitt' ~an -h~ip' them :.g;"eri;~~~' 
deficiencies in _writi~g, ma.thematics, etc~1 ,and ,deal maf;urely with 
• '. - - ~ _ - - -. - •• _. _ • _ h • _ = _ _ _ '_ 
~any human,relations problems t1!~y~11!ay encounter.-",. _____ .:'~~_ 
- . ".'. ------.- ... : 
: ::~, -" ~eca.~se Loyola s t ri.dents -are' spread over- three -'campuses: and 
-~ie both- ;~si d~nts: and: colninliters ~ effecti ve .communi cati on is sometimes 
-a' problem. To bri dge this gap, the Afro-Ameri can Studies Program 
dev~loped a, ne.wsletter ,Dr~mbeat, "-whi ch feat~res arti clesabout Black 
.. . ---"----.. . --,' .. _.:- .. -. ..:..- ..•. _-_ .. 
interests. and c1J.ronicles the a.~~~v~~i~s we'sponsor-i:o-the-'r/iliversity 
; ... _. - e·. • •• _ . .=..:. .-:" ~ : __ ... _. _ .. _____ . _. ::.: ~.:.:; =:. .;._ _ __ "< _. _ •• 
_ Communi ty • 
.. .- .'. - - :.:. .- :: -...:: =:~ -: :- -- -. ~. -: : :... -- --
." Tbe radi 0 show,' Bl ack Perspecti ves ;:,is 'al$o an ,. important 
.. comm-uni ca'ti ons vehi cle ·and pr"ovi des - internships and' broadcast 
experj.ences, for ,s~udents, as well. 
""01< - '.,~ 
•. - - .'" - - .~'. - .::.. .. =. .. = :: ~ :-'':': :- :: ~- - - -- -- ... -. €: .. :: .. - .:. :. __ ... :::.2. ?E'.~ 
.. - -:: .. -
.. ~ -- "':" = = E. ':"". -:- - , , 
- - - - -.' RESEARCH EFFORTS 
-'. -_._- -.- .. -_.- - .~ .. ~::--:-.: -... -=.::::: ==-.:~'~::=::-':'=.::!:"= =_-:::. ':;7~:--':=':': .... - =.=.=. 
':'2'he~ Afro~American _S_tu.dies, J':1;og,ram Director_ was asked ,to be a 
",presenter at the C'ongressi onal Black Caucus in September, 1983 as 
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part of a panel on B~ack Women and Poli ti cs • She chose this 
forum to announce a major research project she has undertaken, 
a national study on the Black Female-Elected Official. Research 
is also continuing on an ethnographic study of a group of Black 
expatriates living in Israel called the African Hebrew Israelites. 
INSTITUTIONAL PROGRAMS 
The courses in Afro-American Studies are meant to enhance 
a students preparation for the world of work no matter what his 
major. They exist in most of the major departments of the University' 
and where they do not, they are b~ing planned (see Appendix D). AS' 
our Progr~m publicity indicates (see Appendix E), we market our 
program to all students and have been successful in attracting a 
multi-racial student mix. Afro-American Studies complements most' 
other majors, particularly for the student who plans to live in one 
of our nation's large racially. changing, cities: 
Teachers in a school system that is 80% Bl'ack must 
have an understandi~g and appreciation for the Black 
condition. 
Doctors, nurses, psychologists and psychiatrists who would 
presume to practice in our urban centers must be aware of 
cultural differences that effect their approach to treatment. 
, ...... 
Sociologists whose research provi des the theoreti cal basis for 
much of our socl al poli cy must cease to see Blacks as "the 
problem," "culturally deprived," and "pathological" if they 
are to build the conceptual models for a new society. 
'. -
The same case could be made wi th respect to virtually every 
profession that purports to impa,ct on the urban condition .. 
. ' ~::'-.. :.~: 
As yet, the quality of the Afro-American Studies pr~gram 
cannot be determined by the positions of its graduates. The minor 
in Afro-American Studies is only 2 years old and the first graduate 
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with a minor just participated in the January, 1984 commencement. 
Currently there are twelve students who are minoring in Afro-
American Studies with the number of interested students increasing 
each semes ter •. 
EVALUATION 
-::~h~·Piogrammeasures the quality of its teaching efforts 
throu~h the use of course evaluations, a~alysis of course materials 
- . - -
and teacher observation. The instructional programs is ef!ectively 
. -
administered and promises to b~ even m?reso. now that th~ ~d'f!~sory 
- - .-
committee has expanded to include all instructors in Afro-American 
studies· cours~s so as to involve the~ more closely in the workings 
- -. 
-'- - -. -_. . ~:-:: ."- = -: -
of the Program. 
=~- -: The research efforts of factil ty are evaluated· by the· 
Depai:tment in whi ch they· are housed.··· The Program has· no resources 
thro.ugh . whi ch to· reward is uperi or·· teaching or performance except 
through expressions of apprt:}ciation, which we.make often • 
• :-" ;; _-.- po::: _ ~ .::..:.. _ _ ~ ~- .= -:.: ;.. ~_ : _: . .:.:- __ - . - -. -,' - - -
Part':"time faculty must meetth.e·qual1.ficatloris~of the-Depart-
ment in which they are hired. There is no requirement that these 
hiring decisions be made jointly with theDirector:Q~ Afro-American 
Studies and. :pepartment chai rpeop~e generally do not;. feel :inclined 
to do so~~nce they are solely respons~b1~ for gnderwriting. the 
._, 
cost of such faculty. On those occasions where we are consulted 
-.- - - ." - . - .' _. - - - . .. - .. 
we look for experience in the field; a doctorate degree; excellent 
teaching·;ki11s, as e;id~nced through guest lectu;'es,iE..necessary; 
- .-: ~ - _. _. 0" • _ • _ 0- _ _ _ _ _ _ 0- - .: - '-
and know~edg~abilit~ ~f t~e l~~e~atu~e a~pr~pri~te~for th~_course 
they will be teaching. At present, the course offerings in 
University.Co11ege are by faculty who ·have a1ready_taught:in the 
p~ogr~m_~o ~~ are ·familiar wit~ their teaching skills, however, 
they too are subject to student course evaluations. 
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QUALITY of .INTELLECTUAL LIFE 
This is an are.a i that we have just begun to w·ork on this 
year. Once again being a Pr~gram rather than a Department 
places us in a unique position as most fa~ulty see their "real" 
home as elsewhere and do not wish to be bound to two sets of 
faculty meetings, committee assignments, works in progress, etc. 
However, at a special in-service this semester, it was decided 
that we would sponsor some form of Afro-American Studies faculty 
or student-faculty forum each semester • . In the past the 
intellectual activities that have promoted our interaction 
have been the lectures, panels, symposi a and performances spon-
sored by the Pr~gram. Our assessment has led us to. determine that 
altho.ugh these acti vi ties have been rewarding,· they. alone are not 
sufficient to mold us into a strong and unified team. 
We have been quite active in scholarly meeti~gs, particularly 
those of the Illinois Council of Black Studies (ICBS), the National 
Counci.l of Black Studies (NCBS) and the Afri can Heri tage Studies 
Association. In October, 1984, Loyola"s AEro-American Studies 
Program will host the ICBS annual conference the. theme of which 
will be "Black Studies 'and Public Policy." The Director of the 
Pr~gram has presented papers ·at numerous conferences including: 
-. . . 
the ICBS, NCBS, Uni versity of Louisville's Confer,ence on the 
Black Family, and the Co~gressi onal Black Caucus. 
students in the Pr~gram have attended conferences in the 
field at local uni versi ties and museums ·as well as presented papers 
and parti cipated in essay contests. 
Afro-American Studies faculty frequently guest lecture for 
other departments parti cularly around iss ues that invol ve race 
relations and/or Afro-Americans. This cross-fertilization is 
reciprocal as we are supported in our classes and programs by other 
facul ty as well. Our 1984- 85 schedule incl udes a "teach-in" on 
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South Africa and a symposium on W.E.B. DuBois, both around which 
t . 
we anti cipate uni versi ty-wi de parti cipation. 
From its inception, Black Studies has had both an academic 
and social thrust and mission. It grew out of one of the most 
important and poli ti cally successful peri ods of Black his tory 
in the u.S. and cannot be separated from it without severe damage 
to analytical clarity. Black Studies is rooted in the social 
visions and struggles of the 60's which aimed at Black power, 
liberation and a- higher level- of human life~ '. 
A final expressi on of the ,..~levance of Black Studies is its 
contrib uti on to -. t1).e _development 9f a· Black _ intelli gentsi a and 
prof~s~ional stratum whose knowledge, sociaJ._ competence and 
commitment translate as a vital contribution to the liberation-
and development -of the Black communi ty as -a Whole-. It is at this 
point that the· academic and soclai missions-of Bi~~k Studies merge 
most definitively-and become-an expression-of knowledge self-
consciously plai::ed~1.n the service of communi.ty, s-ociety a!ld, 
ultimately, humankind.: -:-
- -
.. - - - --:.. .... - :- - # .:. - - -- =-- - -- ---
:: :-. ~ ~~om17litted:,. ~he.~ t ~t~ ~ aqademi c" e.xcell ence and so ci al 
~f!spC?n~ibility, A:f~o:.~z.n~rican St~dies:faculty are community activists. 
Q~r faqL!l ty mem1)ers.._ ~r~ :~cti ve in "thei rown .nei ghborhoods I serve on 
Boards of directors of various not-for-profit social agencies, do 
vol unteer work ana a.r~ :'"c:ommi tte 21 to the improvement of the quali ty 
of life for all -peO"pie; -::~Their achievements -reflect positively on 
Loyola's mission because they are not only outstanding teachers but 
outstanding do-ers as well--they practice what they teach! 
.:- ...... _. -_._---- :----~..:: .. --.~ . 
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Cri terion IV' 
Planning 
The Afro-American Studies Program utilizes two planning 
vehi cles;,.,.-i ts advi.s ory commi ttee composed of facul ty ,s taff and 
student representatives and its faculty committee composed of all 
faculty who teach Afro-American Studies courses. The Advisory 
group meets quarterly and the newly instituted faculty committee 
will meet twice a year. 
Accomplishments whi ch 'have grown out of the advisory Commi ttee 
incl ude: the Student Survi val Conference, the I:ast' Chance Tutoring 
Center and the Black Perspectives radio pr~gram. New developments 
which will unfold as a resu1.t of the Faculty Committee will include 
a revised Pr~gram brochure, increased publi ci ty for the minor, 
greater input from part-time faculty and the institution of faculty 
forums that address faculty research efforts and interests.' 
The pr~gram foresees the need ,for more faculty as we develop 
courses in Social Work, Communi. cati onsand Physical Education. 
We would like to see the Im~ges Film Festival b~come a regular 
Program feature and plan to expand the Archi ves' 'collection 
consi derably. 
Our lo~g ra~ge, goal is to add a research arm to the ~r~gram and 
acquire staff and faci Ii ti esappropri ate to this function • Such a 
move would be financed through, grant support as well as greater 
University supp~rt. We see the continued existence of the program 
as a major concern since so many institutions of h~gher education 
have discontinued there pr~grams. 
Loyola is to be commended for making the decision to retain 
Afro-American Studies when clearly they could have disbanded the 
program with little resistance. Indeed, a number of institutions 
in the state dissolved their p~ograms after the fervor of the 
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sixties and early seventies diminished. It would appear that 
such institutions ha~ no serious belief in and commitment to 
Afro-Ameri can Studies as a s ubstanti ve intellectual field 
worthy of academic inquiry. Since they began as pacification, 
when pacification '"las. no longer required, they saw no need to 
continue. Attempts to justify such decisions often mentioned 
~eclining enrollments as a factor but that seems to be a criterion 
not utilized across the board. Few universities would consider 
discontinuing English, Education, Classi cal Studies and the like 
even though the majors in these fields continue to decline. That 
is beca use such programs are seen as "real" academi c dis ciplines. 
As liberal arts ins ti tuti ons of h!- gher educati on decry the job 
orientation of students today and interpret their preoccupation 
with job opportunity rather than knowledge as "careerist," one 
might characterize the university that ceases to educate the total 
person, as a reaction to economic considerations, as· "tuitionists." 
Except for the Afro-American Studies Colloquium, the courses 
that constitute the Afro-American Studies Program are all cross-
listed wi th other Departments. They ar·e not a dupli cation, however, 
.they could concei vably be offered in the absence of. the program. 
The question is--would they? All evidence seems to support the 
motion that successful Afro-American Studies Programs need focus, 
direction and leadership from someone who understands and , is 
committed to, the field. Departments need strong encouragement to 
offer these courses otherwise they would have done so long ago. 
In addi ti on, they often need assist·ance in locating qualified 
instructors should they not have such expertise within the Department 
as well as in the area of curriculum development. 
Much of our real work remains ahead of us, as it is important 
that Black issues and concerns not be. ghettoized into Afro-American 
Studies courses but be mainstreamed into the American educational 
tradition that m!-ght be r~ghtful~y called white Studies. 
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....... :'-
Preliminary review discloses ehat the works 9f Black auehors 
are seill not included in Literature courses; the scientific 
discoveries and advances of ancient African civilizations continue 
eo be omitted from the Physical Sciences, the medical advancements 
of Blacks remain ignored in Nursing and Medicine and the role of 
Blacks in developing the .world's major religions are omitted in 
theological studies. In short, Afro-American Studies must see as 
part of its mission the correction of omissions and distortions 
so long a.part of academe~ that there is· no will to revise these 
errors even once they are discovered. 
formi dable task. 
That promises eo be a 
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LOYOLA UNIVERSITY OF CHICAGO 
To 
I.NTER·OFFICE COMMUNICATION 
/ Pr. Blondl. # DeM 
Salle,. o~ Aru , SaJ.enCNIII Date Harch 2 B, 1984 
From C&I'Ol lr. Aera., Ph.D., D1rector 
Afro-A,.r1CM Std .. Program 
Subject 
2'he At'ro-~rlcM StucU.es program suggests the follow1ng strateg1es 
to 1JDj).Z'Ov1ng student wr1t.1ngl 
( 1) AilSlgn:J.12g papers 1Ireque12tlg 
(2) Deslg12112g _sag exutnat10ns .. Ol'lJOBed to short answers 
(l) . Ret'err1ng students w1th writing d1~t'1cult1es to the al1n1cs 
(4) COIDIIIUt.t.t Cllting to students what 1s expected at' them w1 th reference 
to :£orm, structure, content etc .. and lett1ng them know what proper 
spell1ng and gr .... r a.re requ.tred 
(5) Bncourag1ng student partl.c11'aticm 1n .. sar; O'OlItes'C.8 1n the f1eld such 
.. th._ sJ1OMored bJ1 the Du Sable HuseWII, th_ Afr1can Her1tage Studtes 
AUoe.t.H'.t., .. Rat.1onal CouneLl on Blade Studtes, eta. 
(6) Bncouraglng students to write artJ.cles ~or Dr_eat 
(1) InclucU.ng a wr1t1..ng workshop 113 neR year's Student Surv1val Cont'erence. 
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To 
From 
LOYOLA UNIVERSITY OF CHICAGO 
INTER-OFFICE COMMUNICATION 
Ms. Mariette LeBlanc Date July 29, 1986 
Vice President, Student Services 
Charles A. Taylor ~ 
Assistant Dean of Students! 
Black Student Advisor ~ ~) 
11 £. 
Subject 
JUl jo 1986 
You have been working with the Black students and have opened channels of 
communication. You should be commended for your efforts. I have seen the 
positive results of these meetings. "It has been a pleasure working with you 
and seeing the commitment you have given to the Black community here at 
Loyola. The Black students have made positive comments about your willing-
ness to meet and the information that you have shared with them. 
I need to comment on what I feel will be a major setback to some of the 
accomplishments of the office of the Black Student Advisor. The Black 
Student "Advisor's position is being advertised as "bachelors required and 
masters preferred. This is humiliating and embarassing. With one swift 
stroke of the pen, Loyola has set back the accomplishments of the office 
of Black Student Advisor 5 or more years. It cuts the credibility of" 
the position and makes a major comment that I "don't think should be made. 
ie. Every Assistant Dean position in the student affairs" division (Assis-
tant Dean of Students; International Student Advisor(LSC), Hispanic Student 
Advisor(LSC), Director of Recreation~MC), Director of Student Activities(LSC), 
all require a master's degree. Other divisions in the university (Assistant 
Dean, "University College) required a master's degree. (10 years ago when 
I applied for the Black Student Advosor position it required a master's 
degree). During the entire compensation process and the upgrading of 
positions university-wide, the committee was looking for consistency. 
Today in 1986 the position's credibility is thrown out. Building up the 
position to a respectable level in the eyes of the students, Loyola Univer-
sity, and other educational institutions," is being disregarded. It jepor-
dizes the credibility of the position with other "educational institutions 
and companies. The requirements for the position now means that any 
secretary at Loyola with a bachelors degree qualifies and can become Assis-
tant Dean, every graduate with a bachelors "degree qualifies to become Assis-
tant Dean. (Excuse me, only the position that works with the Black community-
not any other Assistant Dean's position at Loyola). Even if the intent is 
to hire a person with a master degree, all people with bachelors "degree 
gualify. " 
It bastardizes the position and it is highly inSUlting not only to me, but 
to the Black community as a whole. It states that all other Assistant Dean 
positions in Student Affairs (including" the Hispanic Student Advisor) and 
in the university, reguire a masters degree, because an Assistant Dean is 
an administrative position that requires a qualified professional. To the 
Black community it states 3 things. (1) The highest ranking position held 
bya Black professional at Loyola and the only Dean's position held by a 
Black will be downgraded, because the probability is that another Black 
will be hired to fill that position. (2) for you, the Black community, the 
position does not require a highly qualified professional and (3) Loyola 
has to loweritsstaridards because there are no educated Black professionals 
,.." . . . 
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to do the job. I know Loyola does not want this communicated to the Black 
community and does not want this advertised locally and nationally. 
This act of requiring just a Bachelor's degree points out the gross insensi-
tivity to the Black community~ I became aware of the position announcement 
after it was submitted to personnel. .1 expressed my concern at that instant 
and the reason given was to protect the other Water Tower Staff member in our 
department. That particular situation should have been corrected years ago 
to give that position the respect and credibility it should have and to bring 
consistenc:y to the entire Student Services department. Nevertheless, this 
should not be justification to downgrade another position and jepordize the 
many accomplishments of the Office of the Black Student Advisor. Also, 
having someone come in with a Master's degree may be perceived as a threat 
to certain Water Tower Campus Dean of Student staff members, but their 
insecurities should not be used as a reason to degrade the Black Student 
Advisor's position and not giving it the respect it deserves and needs. 
My last request as Black Student Advisor is a very strong one. I am not 
concerned so much that changing the position requirements is a major insult 
to me and the things I have attempted to accomplish, but what this change 
suggest to the community within Loyola and others. Do not tear down what 
has been· accomplished thus far and do not tell the students and the Loyola 
community that this is not a credible position. Please tell the Black 
community, the Loyola cOmIliunity, and the educational c:ommunity that this 
is an administrative position that is held by a qualified professional. 
00 not make it a useless farce. Some damage may already have been done 
with the recent Loyqla job release. Please stop it, make a correction, 
state, if necessary, that it was a typographical error. Reassure the Loyola 
community that the Black Student Advisor's position is also an Assistant Dean 
position and that it is a professional administrative position, held by a 
capable qualified professional with at least a Master's degree •. It will also 
be consistent with all the other Assistant Dean of Student positions in the 
Student Services division advertised in the past-requiring a master's degree. 
I hope you will act swiftly on this matter. Do not turn back the hands of 
time and the progress made thus far. In my opinion, and as I stated during 
the compensation process, I don't think a person with a Bachelor's degree 
can handle the position of Assistant Dean of Students. I hope you feel the 
same way. Please contact me if you have any questions or comments. Thank 
you. 
cc: Joan Ste~nbrecher, Ph.D. 
Dean of Students (WIC) 
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OUf Mission 
The African American 
Studies Program is 
committed to a 
studellt·centered 
approach to program 
development. 
We helieve that the 
fouudation for a 
productive life is 
embedded in the 
educational enterprise. 
It is within this 
framework that the 
African American 
Studies Program seeks 
to nurture our students' 
intellectual, creative, 
aud emotional growth. 
A[ the completion of Ille 
l\feican American Stud.ies 
minor, a student will be 
of dCiUUnslJi,ltitlg 
specific learning (JutCOH1CS: 
" Undcrstalld ttl(' l"'cvailing 
theories and methods utili~cd 
ill compiling au.d analyzing 
hic;torical, sociological ane! 
alltflropological data it:; they 
allf'ct ill(' Afriulll /Inwrican 
experience. 
" Cornprcltt,ud the history of 
public edUGltion imd majnr 
social Inov('nH'nt~ i:u J\ (tIcri(";, 
a:"; vjcw{~d wilh ill the broad.,( 
cOlltext of the Africa\! 
Alnt'ric~+'11 (J)(Pf'flc'I'l.G'. 
" Evidellce il gr,!.';p of Ihe 
naillt(' ilod c(}nl('nl~ of ('Mly 
African Alll<'riGl!l Iitf'Ciiry 
p;<'nr('s, suell a:; the S!.nVC 
u;,uraHv(I, fi('tion and dial<'f:L 
[loelly, The stlldcui will also 
I", hInilid. with C!.HIi cwpofary 
tJricai\ I\ul(;ricau voi,c(',"\ in 
literature ilnd Black lH~I·'"Y 
tJH:'ory . 
. , ! )"lnonsiraic J;l!nili;nUy with 
,·11(' lIalllrl' of politics iIlid llwjr 
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Studies 
at Loyoia 
The African American 
Studies Program, inaugurated in 
1971, was the earliest of the 
interdisciplinary minor 
programs at I,oyola University. 
It offers a wide array of 
course selections that are 
strongly compatible with 
majors, other minors, and 
other areas of study. 
The African American 
Studies Program curriculum 
examines history, politics, 
religion, popular culture and 
several other dimensions of 
African Americana. Thus, the 
program attempts to reflect 
the totality of the African 
American experience. 
Program 
Ohjectives 
At the compl('tion of the 
African American Studies 
minor, a student will be 
capable Df demonstrating 
sp!'cific learning outcomes: 
, U llderstand thc prevailing 
theories and methods utilized 
in compiling and analyzing 
historical, sociological and 
illlthropological data as they 
ilffect the African American 
experienc('. 
, Compreh('nd the history of 
public education and major 
social movements in America 
as view('d within the broader 
context of the African 
American experience . 
• Evidence a grasp of the 
nature and conteHt of early 
African Am.erican lit('rary 
genres, sllch as the slave 
narratlve, fiction and dialect 
poetry. The student will also 
1)(' familiar with cOlltl'fnporary 
African Amcr.icall voices in 
literature and Black literary 
theory . 
• Demonstrate familiarity with 
ttH~ nature of politics ami their 
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Requirements for 
the Minor 
The African American Studies Minor 
consists of five courses: AASP 201 and 
fOUf electives, only two of which must 
be chosen from a single department 
among those listed below. Selected 
topicS courses in other departments are 
also cross-listed with African American 
Studies whenever the topic is pertinent. 
Courses of Instruction 
AASP 201 African American Studies 
Collm!uium 
AASP :n2 African American Leaders 
and Leadership 
AASI' 326 African American Authors 
AA,)P 396 African American Theatre 
AASP 398 Psychology of Racial and 
Ethnic Experience 
Other Courses 
AASP 104 Gospel Choir (MUTH 104) 
AASP 122 Race and Ethnic RelatioIlS 
(SOCL 122) 
AA51' 156 Introduction to Jazz (MUllI 
156) 
AASJl158 Introduction to Gospel Music 
(MUTH 158) 
AA5]> 213 Peoples of Africa (ANTH 213) 
AASP 214 African American 
Anthropology ( ANTH 214) 
AASP 218 African American Politics 
(l'LSC 218) 
AA51' 228 Sociology of the African 
American Experience (SOCL 228) 
AASI' 250 Inequality in Society (SOCL 
250) 
AASP 251 African American Art (FNAR 
251) 
AASP 252 African American Art II 
(FNAR 252) 
AASP 253 Women: A.A. & White 1775-
1968 (HIST 253, WOST 253) 
AASP 254 History of African American 
Music (FNAR 250) 
AASP 282 African American Literaturl' 
(ENGL282) 
AASl' 288 African American Religion in 
America (THEO 276) 
AASP 309 French African American 
Literature I (FREN 309) 
AASP 311 French African American 
Literature II (l~REN 311) 
AASP 332 Education of the Urban 
Child (CURR 332) 
AASP 340 International RelatioIlS of 
Africa (PLSC 340) 
AASJ> 342 African Political Systems 
(PLSC 342) 
AASP 363 Civil War and 
Reconstruction (HIST 36::1) 
AASP372 Crime, Racc, & Violence 
(PLSC 372, CRMJ 372) 
AA51' 379 African American History to 
1865 (1IlST 379) 
AASP 300 African ArllC'rican History 
Since 1865 (HIST ::180) 
AASP 386 African I lis tory to 1600 
(HIST 350) 
AA51' 387 African History Post] 600 
(HIST 351) 
AA5P 389 African AmerIcan Literature 
(ENG!. 389) 
Loyo/a University 0t" Chicago is 1m equal 
opportunity educator and employer. This 
brochure Is effedivc 4/94. 
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effect on the African American 
population, and be capable of drawing 
conclusions about the nature of 
electoral politics in both historical and 
contemporary contexts. 
• Articulate the relationship between 
African and African American religi.ous 
systems, their form, primary attributes, 
and the similarity and difference within 
and between religious systems. 
• Comprehend the nature of and 
benefits inherent in an educational 
experience which celebrates human 
difference and values cultural 
diversity as reflective of the world i.n 
which we live. 
The Faculty Mentoring 
Program 
The African American Studies 
Fantlty Mentoring Program, 
launched in Fall 1993, was 
designed to provide a 
comfortable and supportive 
environment for new African 
American students. We know 
that the encouragement of 
volunteer faculty mentors will 
creatp meaningful, long-term 
relationships with students, and 
will increase the number of 
African American students who 
successfully complete their 
academic programs. 
For fwther information about 
African American Studies at 
Loyola, please contact 
Ayana Karanja, Ph.D., Director 
African American Studies 
Program 
r,S25 North Sheridan Road 
Chicago, Illinois 60626 
(:n2) 508-3670 
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Faculty 
Cheryl Johnson, Ph.D. 
Director, Afro-American Studies 
Assistant Professor, History 
Paul Breidenbach, Ph.D. 
Associate Professor, Anthropology 
William Davis 
Director, Upward Bound Project 
Instructor, Curriculum and Instruction, Education 
Sandra Lee, Ph.D. 
Lecturer, English Department 
Kathleen McCourt, Ph.D. 
Assistant Professor, Sociology 
Fred Onyeoziri, Ph.D. 
Lecturer, Political Science 
Jonathan Wilson 
Instructor, Theatre Department 
Fr. Claude Souffrant, Ph.D. 
Instructor, Modem Languages 
Affiliated Staff 
Charles Taylor 
Black Student Advisor 
Tillman Terry 
Director, Educational Opportunity Program 
Casi Shorter 
Housing Office 
Philip Davenport 
ASSistant Director, Financial Aids 
Josephine Harris 
Secretary, Afro-American Studies Program 
Student Organizations 
LUASA Loyola University 
Afro-American Student Organization 
(Lake Shore and Water Tower) 
Bee Black Cultural Center 
(lake Shore and Water Tower) 
The Underground Express 
Black Student Newsletter Staff 
EZE Epsilon Zeta Epsilon 
Black Service Fraternity 
Black Women's Rap Group 
For additional information contact 
Afro-American Studies Program 
274-3000, ext. 488 or 489 
Damen Hall, Room 201 
Loyola University of Chicago 
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The Afro-American Studies Program is dedicated 
to the scholarly investigation of the black experi-
ence in the diaspora, with emphasis on North 
America. Several courses also aim to examine the 
African background from whence the peoples of 
the diaspora sprang. 
Knowledge of the black experience is crucial for 
blacks, but the examination of the reciprocal 
impact of that experience on other communities is 
equally crucial for non-blacks. 
Over seventy-five years ago the eminent black 
scholar and activist W.E.B. DuBois wrote: "The 
problem of the twentieth century is the problem of 
the color line." 
As much progress as America can point to in the 
areas. of civil rights legislation, affirmative action 
and equal opportunity, DuBois' statement remains 
a prophetic one. It was partially to redress the 
"problem of the color line" that black student 
struggle in the nineteen sixties and seventies 
culminated in the establishment of programs and 
departments concerned with the investigation and 
analysis. of the Afro-American experience. 
Afro-American studies is, by definition, inter-
disciplinary. Thus, a major charge of the Afro-
American Studies Program here at Loyola is to 
coordinate and develop relevant departmental 
offerings in a variety of academic disciplines. A 
second purpose of the Program is to strive to make 
visible to the entire University community the ac-
complishments and aspirations of Afro-Americans. 
The Afro-American experience has been a central 
theme in the evolution of American Society: black 
people have been givers as well as takers, actors as 
well as reactors. Thirdly, the Program provides a 
support service for the Afro-American Community 
at Loyola. The existence of the Program supports 
Loyola's dedication to the education of the whole 
person, its .commitment to the urban Chicago 
community, its historical tradition of extending an 
education to excluded groups in an effort to turn 
oUt graduates who,· in whatever field, would be 
sensitive to the need to create a society responsive 
to all its population. 
Loyola University of Chicago is an equal oppor-
Courses 
Anthropology 
380. Peoples of Africa 
This course introduces the student to the rich and 
varied life-ways of African peoples in both tradi-
tional and current settings. A topical survey of 
values and institutions characteristic of African 
culture (with a stress on West Africa) is presented. 
Major attention is devoted to the importance of 
kinship, religion, the expressive arts, economic 
adaptations, and political forms in the life of these 
peoples. The impact of European colonialism and 
the African response to it is viewed in the light of 
the rapid change and diversity of culture found in 
Africa today. 
381. Afro-American Anthropology 
This course introduces the student to cultural 
patterns distinctive to Americans of African 
descent It considers the historical contributions of 
African culture, the role of slavery, and a con-
tinuing theme of racism, in the formulation of these 
patterns. The creativity and great diversity of the 
Afro-American community is considered through a 
topical survey which stresses family and kinship, 
religion, language, expressive arts, and the relation-
ship of Afro-Americans to the larger political and 
economic structures of this country. The Afro-
American contribution to what is now seen as 
characteristically "American" is also underscored. 
English 
283. Studies in Ethnicity 
Selected works grouped around the nucleus of 
national, racial or religious experience. Each time 
this course is offered the particular topic is desig-
nated by a subscript. E.g., Major Black Authors, the 
Harlem Renaissance, Modern Black fiction, etc. 
History 
379. Afro-American History to 1865 
An examination of the history of Afro-Americans to 
1865. 
380. Afro-American History Since 1865 
386. Survey of African History 
A general history of the African continent. 
Education 
332. Education of the Urban Child 
A discussion of the sociological, psychological and 
educational problems and needs of urban schools. 
Problems of teaching and the role of the tpacher 
Fine Arts 
251. Afro-American Art I 
252. Afro-American Art II 
Political Science 
218. Black Politics 
Study of the political goals, political behavior, 
voting patterns, group structures, values, and atti-
tudes of various segments of the Black American 
populace, and how these affect the political 
system. 
342. African Political Systems 
forces shaping political societies south of the 
Sahara: the heritage of colonialism, the sociology of 
modernization, race-related stresses, economic 
factors. Political movements and structures. 
Theatre 
395. Seminar in Afro-American Theatre I & II 
396. A study of the plays of Afro-American playwrights 
since the late 19th century. Semester I examines 
selected works from the late 1800s to the 1920's. 
Semester II concentrates on select plays from the 
1930's to the present. 
French 
311. French Black Literature 
Sociology 
122. Race and Ethnic Relations 
Relationships among various ethnic and racial 
groups in America, patterns of immigration, 
assimilation and mobility, and inter-ethnic conflicts 
and coalitions. Although the perspective is his-
torical, contemporary data will be used to explore 
the question of the persisting impact of ethnicity. 
Special attention will be paid to the relationship 
between ethnicity and social class. 
250. Inequality in Society 
An examination of Ihe process and resulting 
structure by which people become differentiated 
from one another and arranged in graded strata 
with varying degrees of wealth, power and 
prestige. Emergence and maintenance of social 
classes, class conflict, social mobility, and changes 
over time in the system as a whole. Attention will 
be given to the most influential classical tradition 
dealing with slatification (Ma,x and Weber), as well 
as to modern theories about the functions and 
dysfunctions of various statification systems and 
even of slatification itself in terms of society's basic 
nppri tn ,gllnrMP it's rpSOllrCf'S and vet: achieve 
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PROPOSAL FOR A 
MAJOR IN BLACK WORLD STUDIES 
Loyola University Chicago 
Chicago, Illinois 
Spring 2005 
4 
In March 2005 the Director of Black World Studies began a series of meetings with members 0 
the Black World Studies Advisory Board: The Program Development Committee members are 
Dr. Ayana Karanja (Black World Studies), Dr. Suzette Speight (School of Education), Dr. 
Jonathan Wilson (Theatre Department), Dr. Susana Cavallo (Chair, Department of Modern 
Languages and Literatures), and Kanika Batra (former Graduate Assistant), Black World Studies. 
The goal of these meetings was to formulate a strategy to develop a Major in Black World Studies, 
emergent from the current Black World Studies Minor program, now in existence for thirty-five 
years. 
Overview 
This document proposes a change in the existing Black World Studies (BWS) program 
from a Minor only program to a MajorlMinor program in Black World Studies. The 
BWS Major will offer three areas of emphasis or specialization. 1) History; 2) Literature, 
Culture, and the Arts; and, 3) Social Science. In consideration of the growth of 
interdisciplinary study across Catholic and non-Catholic colleges and universities around 
the country, this document argues that the Major in BWS will reinforce the alignment of 
the College of Arts and Sciences' Majors programs with Loyola University Chicago's 
mission and concern for academic excellence. This document offers a Rationale for the 
new Major, including a discussion of why the College of Arts and Sciences should 
support this addition of a Major in Black World Studies at this very significant juncture 
of 50 years since the inception of such programs, nationwide. This document offers a 
Mission statement for the purpose of creating the Major, describes the Curricular 
Design, offers a list of Faculty committed to affiliation with the BWS Major and the 
success of the new program, as well as a statement on Governance. 
The BWS Committee began with five essential principles that framed its subsequent 
discussions and proceedings: 1) to work out details within a particularized framework for 
the major; 2) to engage a research effort which examined curricula at colleges and 
universities rated as academically comparable to or above Loyola University Chicago--
special attention was given to institutions within Chicago; 3) to ensure the alignment of 
BWS goals and curriculum with Loyola's articulated mission, emphasizing courses 
which reflect the knowledge, skills, values and experiences highlighted in Loyola's Core 
Curriculum and Mission Statement; 4) to utilize existing Loyola resources to the fullest 
extent; and, 5) to determine non-existing but needed resources for the proposed BWS 
Major. 
Rationale 
We have researched the relevant issues and contextualized our proposal within the 
spectrum of local and national programs of a similar nature. (See Appendix A, 
"Research on Universities',). While our proposed Major bears similarities to many of 
these programs, our vision of a Black World Studies Major is grounded in a concern. for, 
and a commitment to, the Loyola mission of social justice and service, and expresses our 
4 
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dedication to critical pedagogy and a transfonnative curriculum. We believe that a BWS 
perspective of history, the humanities, and social sciences is essential to the educational 
process for all Loyola students who are preparing for a life of social responsibility, good 
citizenship, and intellectual engagement as agents of social change. By adding a Major 
option to the current Black World Studies Minor, Loyola University Chicago would join 
other Catholic and non-Catholic colleges and universities in the US that have enhanced 
their African-centered curricula to include either a major or graduate study. The 
Committee has thoroughly investigated curricula across a number of Jesuit Catholic, 
Catholic, and non-Catholic colleges and universities and considered the most highly 
esteemed among them as models in the curriculum outline for the proposed BWS Major. 
Not only is the proposed Major existentially significant, it is also symbolically 
meaningful and marketable. It is important that Loyola University Chicago be counted 
among such programs within the larger academic community. These programs include, 
but are not limited to, those existing at Marquette, Fordham, DePaul, Notre Dame, New 
York University and Boston College (See Appendix A, "Research on Universities"). 
At this time faculty from eleven departments have consented to have their name listed in 
affiliation with the proposed BWS Major, to continue offering courses and develop new 
ones where possible. (See Appendix B, "Faculty committed to offering courses in the 
BWS Major"). 
" ••. in some fields 'interdisciplinary' is becoming the norm, especially in medicine and anthropology; but 
also in the return of area studies given the rise of discourses of globalization and the new realization of our 
relative ignorance about the world in light of the 9-11 events. This may suggest that universities will place 
new priorities on interdisciplinary work. ... ,,\ 
The Committee strongly believes that the significance of the study of Africa and her 
Diaspora grow more relevant for students when we provide a theoretical framework 
within which to assess issues confronting the people of Africa and those of African 
descent around the globe. With a shortage of clean water and dwindling food supplies, 
famine, war, and disease scourging the Continent of Africa and other regions of the Black 
world there is considerable urgency in our effort to educate a critical mass of the young in 
our society. Weare challenged to educate them, notwithstanding race and ethnicity, for 
they will inherit the task of finding solutions to these problems, and must be equipped 
with the necessary knowledge, critical thinking tools, and values with which to address 
these monumental concerns. We agree, with cultural critic bell hooks, who states in 
Teaching to Transgress: Education as the Practice a/Freedom (1994), that "The 
classroom remains the most radical space of possibility in the academy." 
Mission 
The proposed Major in Black World Studies (BWS) is strongly interdisciplinary and 
functions as the central academic program within Loyola University Chicago through 
which students may systematically and cohesively study the culture historical, political, 
religious, economic, and artistic expressive fonnation of societies on the continent of 
\ "Washington University Fosters Interdisciplinary Studies", Anthropology News, Vol. 46, Number 5, May 
2005, pps. 27 - 28. 
5 
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Africa and throughout the Black world. The proposed BWS Major gives considerable 
emphasis to constructions of race, racialization, representation, and the constitution of 
racial identity within social and theoretical frameworks. Through the delivery of its 
curriculum, the proposed BWS Major recognizes the central role played by race in 
various world arenas and focuses upon demystifying the significance ofrace as a major 
social category often negatively impacting the life chances for success among individuals 
of African ancestry. 
The proposed BWS Major engages critical race theory, gender studies, and other forms of 
intellectual inquiry and exploration as tools through which to deliver its curriculum. The 
CapstonelIntemship2 required of all BWS Majors presents an opportunity for meaningful 
and early civic engagement in the lives ofBWS students through "real-world," on-the-
ground experience and supports their preparation for life in a complex world where good 
citizenship is to be valued, no matter their life-path. 
Distinctive Nature of the Proposed BWS Major 
Founded in 1971, Black World Studies is the oldest interdisciplinary program offered at 
Loyola and one of the first established in the U.S. Given current advances in 
interdisciplinary pedagogy around the globe and particularly within the U.S., the 
proposed BWS Major is contemporaneous with this direction and fulfills the curricular 
needs of students from diverse backgrounds by offering 4 interdisciplinary, required 
Foundation Courses as well as a concentration in one among three clusters: History; 
Literature, Culture, and the Arts; and the Social Sciences (the latter two clusters are 
inherently interdisciplinary), as well as a CapstonelIntemship (33 hours total). The 
proposed BWS Major builds upon the existing BWS Minor which consists of 5 courses, 
one of which is required, BWS 101 (formerly 201). Of the remaining 4 courses in the 
Minor, 2 must be selected from the same discipline. The interdisciplinary nature ofBWS 
promotes and gives life to fundamental Jesuit pedagogic goals which include the 
acquisition of knowledge, skills, and values that are necessary dimensions of a life lived 
for and in the service of others. Given the uniqueness of such a vision for learning and 
for life, it is our belief that this opportunity should be extended to the broadest possible 
range of students, across ethnicities, both traditional college age and returning scholars. 
Implementation of the proposed BWS Major will be enhanced as a result of the fact that 
the BWS Director is a founding member and Chair of the Chica~ Council onIDack 
Studies (CCBS). CCBS celeDrates irs I~oandmainta1iisaf~-;nn the 
~liiiill on Black StudiesJNQ1S), the latter of which has set forth curricular 
recommendations and guidelines for Black Studies programs nationwide. The CCBS 
membership includes scholars and administrators from all of the major colleges and 
universities in the Chicago land area. These scholars and administrators have critiqued the 
2 In addition to an Internship or Service Learning experience this requirement for the I\WS Major may also 
be met through a travel/study experience in Africa, the Caribbean, or South America. Students must 
C\-)~tfv.,c interview with the Program Director and complete an Application Form for Internship placement or 
I))> ,-r traveMstudy in Semester 6 in preparation for Semester registration. The apstone requires written ~l~. j p~¥sion oJthe Program Director, and carries with it a 20 -25 page ResearchIWriting Report for Jf. .'. J:> W SUCiSSful completion. 
, I' )AIJIl) / 
- ep'(P/~ / ,/ 6 
305
7 
BWS Major proposal, and shared the document with peer scholars, eliciting their 
comments. Their collective feedback has been incorporated in this document. The BWS 
Major program herein proposed for Loyola University Chicago articulates closely with 
local and national best practices in Black and Africana Studies programs as it does with 
the NCBS undergraduate curricular design for Black Studies Majors. 
Internal and External Market for Students 
Through the enhancement of the Black World Studies program, Loyola can build on its 
existing reputation as an excellent Jesuit university sensitive to race, class, and gender 
differences. The University's reputation for academic excellence will be significantly 
enhanced by offering a BWS Major. While our proposal research includes colleges and 
universities across the nation, focusing within the city of Chicago we know that all of the 
4-year universities offer, at minimum, a Major in African AmericanlBlack Studies-and 
all but one of these are full-fledged departments.3 A recent report on student enrollment 
indicates that students of African heritage comprise about 7 per cent of the total student 
population within the LUC community. The option of a Major in BWS will heighten 
Loyola's ability to attract students of color and others to the University, not exclusively 
to gain access to the new major, but also in response to the more subtle suggestion that a 
major such as BWS provides for the presence of a critical mass of students and faculty of 
diverse ethnicity and in recognition of and testament to the globalization and interface of 
world communities. For non-Africa descended students, a BWS Major would be a 
uniquely convenient opportunity to explore the historical and social dimensions of a 
local, national and international culture different from their own. 
Learning Outcomes for the Major as a Whole 
The proposed BWS Major would enhance the opportunity for all students to achieve 
greater breadth and depth in this field of study in keeping with the globalization of 
knowledge. The Committee seeks to utilize the existing disciplinary expertise at LUC to a 
fuller extent than in the past towards the implementation of the BWS Major by bringing 
into curricula offerings courses that have a significant focus on global issues affecting 
Africa and her Diaspora. These courses would be permanently cross-listed with BWS, 
assuring their regular availability through the academic departments of their origin. In 
addition, the proposed BWS Major stimulates critical thinking, the acquisition of new 
knowledge, values, and skills through an exploration of racial and historical dynamics 
affecting the formation of multiple discourses and disciplines. A specialization in one of 
the three areas of concentration offered within the new major would be a requirement for 
all students seeking this course of study. The three areas of specialization have in 
common critical thinking and research skills as well as values of civic engagement, 
understanding diversity and promoting justice. The proposed BWS Major also offers the 
benefit of cross-disciplinary expertise as the Committee has identified nearly 30 faculty 
members from various disciplines who wish to hold affiliate status in the BWS Major and 
3 Northwestern University boasts a Department of African American Studies and offers the B.A., M.A., and 
Ph.D .. DePaul University, University illinois Chicago, Roosevelt University, and Chicago State University 
each have a Department of Black, African-American and/or African Diasporic Studies. The University of 
Chicago's Committee on African and African-American Studies makes it possible for students to major in 
African American studies from undergraduate study through the Ph.D., within various disciplines. 
7 
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whose course offerings match the foci of the program. (See Appendix BI, "Department 
Chairs in Support ofBWS Major Proposal"). At completion of the BWS Major, 
students are expected to be able to: 
• Present themselves as informed, balanced, and knowledgeable in dialogues 
concerning the historical, sociological, literary, and cultural dimensions of black 
life and culture in the US and in specific African contexts; 
• Comprehend and articulate some of-the ways in which the history of the 
enslavement of Africans in the West is related to racialized practices in the US 
and elsewhere; 
• Demonstrate proficiency using a range of research modalities and models in the 
study of the Africa and the Black world; 
• Conceptualize themselves as resources of information and knowledge to be shared 
with others across categories of race, class, gender and political persuasion. 
~-)\ Curriculum Design ~' J'" The proposed BWS Major is designed with the typical undergraduate student and r , // professional student in mind. By ''professional student" we mean one who envisions 
/,/ himself or herself as entering those fields labeled professional (i.e., law, medicine, social 
./ work, teaching, etc.). While its broad interdisciplinary focus, diverse course offerings, 
and areas of specialization will undoubtedly attract traditional undergraduates, the option 
of credit hours for professional advancement will attract professional students as well. 
This major has potential to educate individuals working in ~
0..!8~j?;~ who seek to enhance their awareness of racial and cultural differences and 
human commonalities. The classroom interactions between these two categories of 
students would enable traditional students to become aware of career options to which a 
BWS Major might lead. 
Bachelor of Arts Degree: 
Major in Black World Studies 
The BWS Major requires 33 credit hours and consists of 11 courses. 1) 12 credit hours, 
or 4 new Foundation courses, including the Capstone/lntemship Experie~-wi-H-be 
mandatory for those wishing to major in BWS. 2) 12 credit hours, orct6ncentl'atio~ 
courses are required; and, 3) 3 Electives, or 9 additional credit hours Cbmpl'i~e e S 
~oc . 
. f- / / / - I I ;~ 
• .TC<JT~{., /; I tlJ?-;;/. ~ 
BWS Major ConcentratIOns: . , Ct.4h4.f' '-.~U't:J 
*History 
*Literature, Culture, and the Arts 
*Social Sciences 
". 
'\I.-hI! '-' ,~tO<'T 
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1.4 Foundation courses: 
All required 
1. Introduction to Black World Studies (BWS 101t 
2. Culture, Language, and Performance (BWS 201i 
3. Research Methods in Black World Studies (BWS 304)6 
4. Capstone Requirement. (BWS 397)7 
11.4 Concentration Courses to be chosen for specialization in anyone of the following 
three areas: 
Selectfour courses from either History, Literature and the Arts, or Social Science. 
A) History Concentration 
Courses currently available: 
Civil War and Reconstruction (BWS 363 I HIST 363) 
African American History to 1865 (BWS 379 I HIST 379) 
African American History Since 1865 (BWS 380 I HIST 380) 
African History to 1600 (BWS 386 I HIST 350) 
African History Since 1600 (BWS 387 I HIST 351) 
US History: Rebels and Reformers (BWS 388 I HIST 381) 
B) Literature and the Arts Concentration 
Courses currently available: 
African American Literature (BWS 282 I ENGL 282) 
Advanced Study of African American Literature (BWS 389 I ENGL 389) 
Francophone Literature: Africa and the Caribbean (BWS 280 I LITR 280) 
Francophone Literature (in French) (BWS 309 I FREN 309) 
African American Theatre (variable title) (BWS 396 ITHTR 396) 
Jazz Band (BWS 109 I MUSC 109) 
Introduction to Jazz (BWS 159 I MUSC 156) 
Introduction to Gospel Music (BWS 158 I MUSC 158) 
African American Art (BWS 251 I FNAR 251) 
History of African American Music (BWS 254 I MUSC 250) 
C) Social Sciences Concentration 
Courses currently available: 
Race and Ethnic Relations (BWS 122 I SOCL 122) 
Contemporary African Cultures (BWS 213 I ANTH 213) 
African American Anthropology (BWS 214 I ANTH 214) 
Anthropology of Race and Ethnicity (BWS 361 I ANTH 361) 
Crime, Race, and Violence (BWS 372 I CRMJ 372) 
International Relations of Africa (BWS 340 I PLSC 340) 
4 New Course and change in course number, formerly BWS 20l. 
5 New course for BWS Majors. Prerequisite, BWS 101. 
6 New course for BWS Majors. 
7 The Capstone (BWS 397) is a new course and a requirement for BWS Majors. which may be fulfilled 
through an Internship or study in Africa, South America, or the Caribbean. 
9 
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Sociology of African American Experience BWS 228 (SOCL 228) 
Inequality in Society (BWS 250 / SOCL 250) 
Psychology of Racial and Ethnic Experience (variable title) (BWS 398/ PSYC 398) 
African American Politics (BWS 218 / PLSC 218) 
III. (3 Electives) 
Select any three courses 
Acting Theories and Technique (BWS 266/ THTR 266) 
Characterization (BWS 269 / THTR 269) 
World Cultures (BWS 2711 ANTH 271) 
American Black Men (BWS 361 / SWK 361) 
Psychology of Oppression (BWS 435 / CPSY 435) 
Gospel Choir (BWS 104/ MUSC 104) 
Art of Africa and Oceania (BWS 355 / FNAR 355) 
African Political Systems (BWS 342 / PLSC 342) 
The Electives requirement, totaling three (3) courses, may also be selected from 
Concentrations NOT chosen by a student. 
Resources Needed for Proposed BWS Major: 
10 
• Provision of 2 tenure-track, joint/dual appointment faculty lines in BWS-one in 
year two and one in year three following establishment of the Major. 
• Dedicated budget line for a BWS Program Graduate Assistant,ship . 
.fe.c::zc./{ COfe,-,":,) CuLV--r.4 / 'I< ,,t; / / . "" >G "fC:j;t-. C 
The BWS Curriculum Development Committee believes that while BWS has ) 
maintained its focus on an interdisciplinary learning experience, in keeping with the 
market demands and potential career opportunities for BWS Majors there is a need to 
offer tracks in disciplinary specializations, as shown above, and to expand upon them, 
as shown below in the articulation of new programmatic growth through two new 
faculty lines. While respectful of the disciplinary specializations offered by various 
departments in CAS, the Committee observed that the proposed BWS Major would 
~~~~~§~gJl,_c..Qmbination·of philosophic.y, racicU,and'~~~~Il3ems 
~?e~~~tp1ggis.cipliQ~sgengtfls~dprQPose<inew facultylines. Selected areas of 
expertise for proposed new faculty are the result of research and survey efforts drawn 
from extant Black and Africana Studies programs in Chicago-based colleges and , as 
well as those listed in Appendix A. 
New Faculty Lines 
In order to enlarge and further diversify the curriculum for the proposed new BWS 
Major, two tenure-track faculty lines would be r~9.uested to cover academic areas~d 
bodies ofJ~:nowledge not currentlyavailable..within existing Loyola 
..... _----- -- ---
cygiSJl..ill-ufferings. The proposed new faCUlty lines would necessarily be joint/dual 
appointments. New faculty would be responsible for the delivery of curricula within the 
BWS Major and would teach courses in departments consistent with their expertise and 
academic discipline. 
10 
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Year One: _Status Quo (no faculty hires). 
Year Two: Faculty line (1) Associate level- SpecializationIBlack World 
Et~omusicology. 
Year Three: Facu1ty line (2) Assistant level- Specialization/Africana Folklore 
Mrdiate Faculty 
11 
BWS will continue to work in close cooperation with faculty who currently offer courses 
that cross-list with BWS and who represent departments and programs across various 
disciplines and special areas. It is our desire that these and other f~~!!!~~ll de'yelop 
a~dition~es for sty~..-P!!f~the-fJFGpos.ed B...w..,Maj,or. A list of Loyola 
University Chicago faculty whose interest in a formal teaching affiliation with the 
proposed BWS Major is attached. 
(See Attachment B, "Faculty committed course offerings in the proposed BWS 
Major"). 
Governance and Staffing 
As is the case for other interdisciplinary majors and minors in liberal arts and sciences at 
Loyola University Chicago, the administrative supervision and ultimate oversight of the 
proposed BWS Major will reside in the College of Arts and Sciences (CAS), under the 
authority of the Dean. The BWS M~~!~.~~ Academic ~dviso~ 
structure now in place~ the Min-.Q!". The current model of shared secretarial asSIstance 
to the BWS Major and other programs/departments would prevail. 
Q tr'-vt~ ~.M 
"-1" -j-w, Program Assessment 
Program assessment and review will be conducted by the Black World Studies Advisory 
B~ 4 years following program start up. Student Learning Outcomes in the Major and 
related course goals and evaluations of courses will be the primary Program Assessment 
tools. . ",v-v' 'L [.ID> - -z.. ! 
11I'~' 
,. DDC .-" '3 c 
Market and Enrollment Projections 7. \90" _ !.{D 
During the year 2004-2005,21 students graduated with a BWS Minor. Currently, there 
are 20 BWS Minors and we anticipate a 50% increase in this number by Spring 2006, 
given enrollment statistics in Fall 2005-that is, we anticipate that BWS will benefit from 
the largest number of first semester college and transfer students in Loyola's history. 
Further, the trend among students appears to be toward Majors, where available, rather 
than Minors. With an addition of faculty lines in significant curricu1ar areas, we project 
an increase of5-10 students in the BWS Major each year following promotion of the 
proposed Major. Projected enrollments in the Major in the first five years are: 25, 30, 
35, 40, and 45. These projections are actually higher than averages across Black and 
African Diasporic Majors in universities represented in CCBS at this time. In a recent 
survey of Chicago:-area African American and African Diasporic studies programs, the 
number of majors in local institutions ranges between 15 - 25. As the resu1t of recent 
legislation signed by the Governor of the State oflllinois (HB0383), an act establishing 
the Amistad Commission, 8 (See Appendix C, "Public Act 094, The Amistad 
8 The full text of Public Act 094-0285 is appended to this document. The legislation will require "every 
public elementary school and high school [to] include in its curriculum a unit of instruction studying the 
11 
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Commission"), which requires instruction at elementary and secondary levels in all 
public schools within the State of illinois, larger numbers of students enrolling in 
institutions of higher learning will enter with fuller knowledge of and familiarity with the 
Black! African experience, from an academic standpoint. Thus, future students will also 
enter college with a clearer grasp of the benefits of this multidisciplinary field of study, 
and the future such study portends for their professional lives than is the case among such 
student cohorts today. As a result of pre-university curricular expansion in public 
~~in..l!!.~sigm:ffcanrgi:~BJac~~caIll!..§..tudi~~q.9'§s TIlinois 
~~_~~yersit.!~s. The Amistad Legislation has also been adopted by the 
legislature in New Jersey and New York. 
Consistent with the National Council of Black Studies' curricula guidelines for Black and 
Africana Studies programs the proposed BWS Major will prepare students for graduate 
study in the humanities and social sciences, as well as it will produce suitable candidates 
" to fill existing demands in communities of color and elsewhere as pre-professionals with 
j' , an interdisciplinary background. Likewise, graduates in the BWS Major would become 
excellent candidates for graduate schools and professional education. In this connection 
the Director ofBWS has created a Community/Corporate Advisory Board (See 
/) \ Appendix D) which has the capacity to ~l~y a maj~r role in guiding BWS Major 
/ graduates towards employment opportunities. Dunng the Black Women's Health 
Conference in Fall 2003 co-sponsored by the College of Arts and Sciences and Black 
World Studies many attendees representing social service organizations also shared their 
interest in employment opportunities for students who would matriculate within a BWS 
\ Major program with Conference planners. Organizations such as Centers for New 
\, Horizons, the Chicago Board of Education and the Southside Federation, have, for 
~~ "example, expressed interest in employing students graduating with a BWS Major. 
Jesuit Tradition and Education 
Following the Jesuit tradition, the proposed BWS Major places emphasis on preparing 
racially and culturally sensitive professionals who may well choose a career in fields such 
as international relations, human services, education, journalism, and those who may 
wish to continue their pursuits in graduate education or a professional school. No doubt, 
a Typically an BWS Major in any of the proposed concentrations would be better 
equipped than many other professionals to teach in inner city schools, to write for one of 
~'~everal Black and/or mainstream newspapers and magazines. To this end the 
.,//~n¢-rz /~~ent will provide students direct ~lication ofth~ 
( 7\u./CYJI.WJl!~~_~. Further, an undergraduate with a BWS Major who later (fA receives an M.A. or M.S. will be qualified to teach in Chicago's vast City College system 
or in historically Black colleges and universities. 
Learning Objectives and Interface with Core Curriculum 
The general learning objectives listed below apply to the full complement of courses for 
the BWS Major. 
events of Black History, including the history of the African slave trade, slavery in America, and vestiges 
of slavery in this country. . .. 
12 
311
Foundation Courses 
to understand the historical background of Africa in relation to the African 
Diaspora; 
13 
• 
• 
[ 
to appreciate the contributions of the Black World to literature, performance, and 
the arts; 
1, ~,r~'(~~ ,{?:::: .. ,,s7J 
,f\ (ofl',Ip· • \ ,~,:Jli,\('V 
to master the research methods traditionally used to study Africa and her scattered 
people and their cultures; 
to acquire a working knowledge of ethical and productive research methods in 
studying Black world history, communities, and cultures; S\-,\!-\,· 
• 
"r5!<[:'(Y~\~/ ';\~.,\ 
iI. ,:\t 'I"S, r L.,..V, • 
to apply ethical research methods in studying the social, political, and economic 
life of communities of color; 
to acquire understanding of the impact and politics oflanguage and culture and its 
use in various settings, both formal and informal. 
q\A -, \ 
['\:.i{'{~'··'· ~ 
• to acquire an appreciation of the multiple uses ofa well formulated research 
agenda and related methods, including research questions, data collection, data 
analysis and conclusions. 
• To understand the implications for poor and disenfranchised populations who are 
often the victims of a disingenuous research agenda. 
Concentration Courses 
• to understand how Black studies as a discipline has represented, researched, and 
studied communities of color; 
• to develop critical thinking and writing skills in the discourses comprising the 
discipline; 
• to understand how discipline-specific electives fit into the larger curricular focus 
of the BWS Major; 
• to apply the disciplinary knowledge acquired in the service of people of color; 
to become aware of employment opportunities based on acquired disciplinary 
specialization. 
Elective Courses 
• to gain a wider interdisciplinary awareness of issues historical, economic, 
political, and cultural affecting Africans and Blacks in the African Diaspora; 
• to recognize the significant achievements of people of color in the US and global 
contexts; 
• to become sensitive to, and tolerant of, differences with regard to race, class, /0 gender, sexual orientation, age, ethnicity, and religion. 
I bt-\ ,;CapstonelIntemship 
/ i J:..CU \ \\/ • to apply research methods acquired in the BWS Foundation sequence; 
I\V" // \ • to ~sociate wi~ a social servi~e or community organization of the student's 
"--__ ///r \ chOice or other mtem. oppo~~;. . 
~{J'v; \. to demonstrate profiCIency m wntmg through construction of a coherent 25 page 
.. {, fjl \ research paper based on the acquired research methodology and hands-on, field 
:t " \ study, or internship experience; 
13 
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• to build one's capacity to become a social-change agent. 
Library Resources 
According to Michael Napora, Loyola University Chicago bibliographer for Black World 
Studies, history, political science, and area studies programs, existing library resources 
are more than sufficient to launch and sustain the proposed BWS Major: "The Loyola 
University Library System supports research and instruction in Black W rld Studies 
through the provision of books, electronic research tools, and serial publ·cations in both 
print and electronic format. Spanning subject areas in the arts, humaniti ,and social 
sciences, the library system's resources in Black World Studies include 0 er 4,500 
monographic titles in African history and hundreds more in both African- erican 
history and politics. The libraries also maintain significant holdings of w ks on the 
African Diaspora, Black World biography, and Caribbean, African, and . can-
American literature, as well as the areas of sociology, psychology, and the ~s. The 
recent growth in these resources is largely due to growing interest in African, and 
Caribbean postcolonial studies." \ 
Examples ofLUC libraries' electronic resources that would support the BWS Major 
include: 0Jvv~,!Jfj) <", 
• Academic Search Elite .ft"{(1, l'n.'·~~v[i 1(~ 
• Anthropological Plus (,t,v ltv:'" c r~ 
• ATLA Religion Index fhitVJP 
r,. ,I 
• ArticleFirst --
• Contemporary Women's Issues 
• Criminal Justice Periodical Index 
• ERIC 
• Ethnography Collection from eHRAF 
• MLA Bibliography 
• Project Muse 
• PsychInfo 
• Social Work Abstracts 
• Sociology Abstracts 
• Resources in Ethnographic Studies 
• Religion Links 
• Wilson Select 
Suggested Curriculum Sequence 
Freshman Program 
Semester 1 
Writing Seminar (3 credit hours) 
~.\~\4; 
" ,,\ J I) 
.tlli.\ 
V,N\~t'~:' 
"V\\ IJ o~ <:'IV"'" 
\./::fJ'()'/: ~r(i"i() \':v 
..... -r 7)i\..(1I. '" \" Semester 2 i ,<.~ . 
\ -l'ger;:rW~~~ge Core (3 credit hours) /.-~_ -._ "0---
C 2 (3 credit hours) (Q(f't;'f{;;~' •. ", 
Theol and Religion Core (3 credit hours)~(fl~~tt(w~ 
- 10 d· h ) \ j, (! W 1 3 cre It ours \, . v 
:;~\~\~\ "-- AN!H 102 (3 credit hours) . 
o');:<I}ii:<!E '---' ~~ Kn~wl~ge. Core (3 credit hours) 
~. P CH 101 (3 credIt hours) 
Political Science 102 (3 credit hours) 1st rical Knowled e Core credit hours) 
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15 ~ uJ'''''' ~·.if ~'~ ~O\f'{ "h \\,t:~Y . _<.}-I. (jd,f-J ' ""j ,4 t r- (}\WI ~, ,,' I/~ '}.,QO 0 ' 
Sophom re Program ,,// ' {j 1. (}.1'YC-.'. \) MJ.e:J,(1 
" - {.ufo' VI'- J; 11";1 f\f"l Vi! ' 
Semestr3 /.. ~
BWS2"Qr 3 credi h'ours) "BWS 3~{O credit hours) 
EN(jfJgWS 2 (3 credit hours) Quantitative Analysis Core (3 credit hours) 
"'~-=--:~J"", ~Artistic Kri ge Core (3 credit hours) Historical Knowledge Core (3 credit hours) 
(0.~~~~)(;C'" Theology and Religion Core (3 credit hours) Elective (3 credit hours) 
~.)P-"~ _w)~}7 pcientific Literacy Core (3 credit hours). Philosophical Knowledge Core (3 credit hrs) 
!!iV/ 0 /r9J1J.vj ~~9~~! 
J . P J>... .... ".. 'I: \ 'It unlOr rogram. ,\~' , f'\U ;,g ~ [) • A. /- ;' 'Ltf sem~s f'.r~ !f,f1J~ e \ " Semester 6--t- 0.)/tfIl I'ffi/Lt "c/;.v"l 
PLS WS 218 \.~redit hours) CRMJ/BWStfj20 credit hours) 
Scienti )1 C Core ~3 credit ho~.!..)~ Literary"-KnQ-~e Co~e (3 credit hrs.) 
SOC 250. credIt hours ~'C,:~~ PLSC~ 340 (1 credIt hours) 
Ethics r edit hours y.. ~~) Elective (3Credit hours ------------. £J.n,4vVJ1tiUp~,,~ . 
mST WS 363 3 credit hours) \>\\'\J...~ Foreign Language (3 credit hours) Ma.lt,~,.jfJ '" 1;5-'~ 
. ~f' Ii)o~ c .. '1.- (Apply for Capstone/Internship) 
, " \1""'''' ~t~f'1J1{;I/...! Senior Program ' ' ..... ~l 
h bt CJGf. ,f!, -.rr ()'" Semester 7 'IV"~ ~J. 'lOt, Ii 1 Semester 8 Jew ~ONE/INTERNSmP Electives required for graduation WS3??Y 
. Phi hiCal Knowledge Core (3 credit hours) 
Civic Engagement and Leadership Course 
Societal and Cultural Knowledge Core (3 credit hours) 
Foreign Language (3 credit hours) 
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Appendix A: Chart of Universities offering a Minor, Major or Graduate program in 
African, African-American or Black World Studies 
Note: JC indicates a Jesuit Catholic University; C indicates a Catholic University 
Number School MajorlMinorl Courses required! Date of Faculty home base 
M.AJPh.D. Number of hours founding of 
program 
1. University of Major and Minor in 33 credit hours for the Not Department of 
Illinois at African American major (specialization in available African American 
Chicago Studies Humanities or Social Studies and 
Sciences); 18 credit Interdisciplinary 
hours for the minor 
2. Marquette Minor and Major in 36 credit hours (21 core Not Interdisciplinary: 
University African American curriculum available Anthropology, 
(JC) Studies requirements for the History, Literature, 
major); 21 credit hours Political Science, 
(18 core curriculum Philosophy, 
requirements for the Theology 
minor) 
3. Fordham Department of Minimumof8 Not Interdisciplinary with 
University African and one-semester courses available a Chairperson of the 
(JC) African American for the major; 6 for the Department 
Studies minor 
4. Creighton Co-Major in African 24 credit hours (with 12 Not Interdisciplinary 
University American Studies hours of courses available 
(JC) included in the African 
Studies Program) 
5. American None None None None 
University, 
D.C. 
6. Illinois None None None None 
Institute of 
Technology 
7. St. John's Minor in Africana 18 credits; 15 credits Certificate Interdisciplinary 
University, Studies; for undergraduate in Latin 
New York Interdisciplinary certification, no American 
(IC) Certificate in Latin information available and 
American and for graduate level Caribbean 
Caribbean Studies at requirements Studies 
the undergraduate founded in 
and graduate level 1994 
8. DePaul Major and Minor in Major: 4 core courses, 6 Not Interdisciplinary with 
University African and Black courses at the 300 level, available 2 faculty members in 
Diaspora 2 electives, senior African and Black 
Studies seminar as capstone; no Diaspora Studies 
information available 
for Minor 
9. University of Minor in African Not available Not Interdisciplinary 
San Francisco Area Studies available 
(IC) 
10. John Carroll None None None None 
University, 
Cleveland (JC) 
16 
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Number School MajorlMinorl Courses requiredl Date of Faculty home base 
M.AJPh.D. Number of hours founding of 
program 
11. Villanova Minor or 2 core courses (6 credit 1994 Interdisciplinary 
University, concentration in hours), courses across 
Philadelphia Africana Studies disciplines (9-15 credit 
hours) 
12. Catholic None None None None 
University of 
America, D.C. 
(C) 
13. Duquesne None None None None 
University, 
Pittsburgh (C) 
14. Georgetown Minor in African Not available Not Not available 
University American Studies available 
(JC) 
15. Notre Dame Major and Minor in Second major option 1972 Interdisciplinary 
University (C) African and African- (24 credit hours with a 
American Studies capstone of a Senior 
Project or Thesis); 
minor with sub-
specialty in History, 
Literature, Social 
Sciences (15 credit 
hours) 
16. New York Major, Minor and Major: 9 courses Interdisciplinary: 
University Graduate Program in including a senior level Anthropology, 
Africana Studies seminar in one of the 3 Cinema Studies, 
concentrations Comparative 
(a )History (b) Social Liteerature, 
Sciences Economics, English, 
(c) Philosophy, French, History, 
.Religion, and the Arts; Journalism, Law and 
Minor: 4 courses in Society, Linguistics, 
Africana Studies; Philosophy, 
Graduate: 7 courses Photography, 
with an option of thesis Politics, Psychology, 
Sociology, Spanish 
and Portugese. 
17. Xavier Minor in African 18 credit hours (12 Not Interdisciplinary: 
University, American Studies hours of core courses, 6 available English,History, 
New Orleans hours in specified Philosophy, 
(C) concentration) Psychology, Music 
18. Boston Major and Minor in Major: 12 one semester 1969 Affiliated 
College (JC) Black Studies courses (10 upper Interdisciplinary 
division) across 3 faculty: History, 
disciplines; Minor: 6 English, Romance 
one semester courses Languages, Theatre, 
across 3 disciplines Philosophy, Social 
work, Theology, 
Psychology with 
part-time faculty in 
Black Studies 
17 
316
18 
Number School MajorlMinorl Courses required! Date of Faculty home base 
M.A./Ph.D. Number of hours founding of 
program 
19. Emory Major, Minor, and Minor: 5 courses, Major Interdisciplinary 
University, Graduate Major: 9 courses approved in 
Georgia specialization in (Option of credits in the 2004 
African Studies Study Abroad Program 
for Major and Minor) 
Graduate degrees win 
various disciplines with 
an Africanist focus 
20. Carnegie None None None None 
Mellon 
University, 
Pittsburgh 
21. St Louis Certificate in African 21 credit hours with Not Affiliated 
University American Studies options for a contract available interdisciplinary 
(Je) degree and taking faculty 
graduate level 
coursework 
22. Tulane African and African Major: 10 courses (30 Not Interdisciplinary 
University, Diaspora Studies credits) with a senior available 
New Orleans capstone seminar; 
Minor: 6 courses (18 
credits), with options of 
study abroad 
23. Santa Clara None None None None 
University 
(Ie) 
24. Seattle Global African Certificate for the track None Interdisciplinary 
University Studies in Global African 
(Je) Studies, 7 courses with 
a language requirement 
The following universities offer a Ph.D. in African, African-American, and/or African 
Diaspora Studies; some offer the option of a combined degree with another discipline: 
Harvard University 
Princeton University 
Temple University 
University of California, Berkeley 
University of Pennsylvania 
Yale University 
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Appendix B: Faculty Committed to amliation with and/or offering courses in the 
BWS Major. 
Pag1ela Caughie (English) 
Susanna Cavallo (Modem Languages) 
Stephanie Chapman (Social Work) 
David Chinitz (English) 
Sacha Coupet (Law) 
Isiaah Crawford (psychology) 
Asim Gangopadhyaya (Physics) 
Noni Gaylord (psychology) 
Willetta Greene-Johnson (physics/ Chemistry) 
Ayana Karanja (Black World Studies/Anthropology/Sociology Graduate Faculty) 
Arthur Lurigio (Criminal Justice) 
J effrFY Mallow (physics) 
Ruanda Garth-McCollough (School of Education) 
Christopher Manning (History) 
Bren Murphy (CommunicationIWomen's Studies) 
David Posner (Modem Languages) 
Janice Rasheed (Social Work) 
Ernestine Riggs (School of Education) 
Peter Sanchez (political Science) 
Kim Searcy (History) 
Jacqueline Scott (philosophy) 
Suzette Speight (Counseling Psychology) 
Gerald Steenken (Theology) 
Anita Thomas (School of Education) 
Aana Vigen (Theology) 
Neil G. Williams (Law) 
Jonathan Wilson (Theatre) 
Ruqaiijah Yearby (Law) 
19 
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Appendix BI: "Chairs/Program Directors in Support of BWS Major 
Proposal" 
(This list reflects Chairpersons/Program Directors who have provided 
written correspondence in support of the proposal, only). Inquiries 
concerning support for the proposal were made exclusively with 
Department Chairs who currently cross-list courses in Black World 
Studies). 
Susan Cavallo (Chair, Modem Languages and Literatures) 
Sarah Gabel (Chair, TheaterlFine Arts) 
Susan Hirsch (ChairlInterim Chair, History) 
Claudio Katz (Chair, Political Science) 
Fred Kniss (Chair, Sociology) 
Paul Moser (Chair, Philosophy) 
Bren Murphy (Chair, Communication) 
Fred Smith (Chair, Anthropology) 
Scott Tindale (Chair, Psychology) 
Joyce Wexler (Director, Honors Program) 
20 
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AN ACT establishing the Amistad Commission. 
Be it enacted by the People of the State of Illinois, 
represented in the General Assembly: 
Section 5. The Illinois Historic Preservation Agency Act is 
amended by adding Section 22 as follows: 
(20 ILCS 3405/22 new) 
Sec. 22. Amistad Commission. 
(a) Purpose. The General Assembly finds and declares that 
all people should know of and remember the human carnage and 
dehumanizing atrocities committed during the period of the 
African slave trade and slavery in America and of the vestiges 
of slavery in this country; and it is in fact vital to educate 
our citizens on these events, the legacy of slavery, the sad 
history of racism in this country, and the principles of human 
rights and dignity in a civilized society. 
It is the policy of the State of Illinois that the history 
of the African slave trade, slavery in America, the depth of 
their impact in our society, and the triumphs of 
African-Americans and their significant contributions to the 
development of this country is the proper concern of all 
people, particularly students enrolled in the schools of the 
State of Illinois. 
It is therefore desirable to create a Commission that, as 
an organized body and on a continuous basis, will survey, 
design, encourage, and promote the implementation of education 
and awareness programs in Illinois that are concerned with the 
African slave trade, slavery in America, the vestiges of 
slavery in this country, and the contributions of 
African-Americans in building our country; to develop 
workshops, institutes, seminars, and other teacher training 
activities designed to educate teachers on this subject matter; 
and that will be responsible for the coordination of events on 
HB0383 Enrolled LRB094 06620 RSP 36713 b 
a regular basis, throughout the State, that provide appropriate 
memorialization of the events concerning the enslavement of 
Africans and their descendants in America and their struggle 
for freedom, liberty, and equality. 
(b) Amistad Commission. The Amistad Commission is created 
within the Agency. The Commission is named to honor the group 
of enslaved Africans transported in 1839 on a vessel named the 
Amistad who overthrew their captors and created an 
international incident that was eventually argued before the 
Supreme Court and that shed a growing light on the evils of the 
21 
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slave trade and galvanized a growing abolitionist movement 
towards demanding the end of slavery in the United States. 
(c) Membership. The Commission shall consist of 15 members, 
including 3 ex officio members: the State Superintendent of 
Education or his or her designee, the Director of Commerce and 
Economic Opportunity or his or her designee, and the Director 
of Historic Sites and Preservation or his or her designee; and 
12 public members. Public members shall be appointed as 
follows: 
(i) 2 members appointed by the President of the Senate 
and one member appointed by the Minority Leader of the 
Senate; 
(ii) 2 members appointed by the Speaker of the House of 
Representatives and one member appointed by the Minority 
Leader of the House of Representatives; and 
(iii) 6 members, no more than 4 of whom shall be of the 
same political party, appointed by the Governor. 
The public members shall be residents of this State, chosen 
with due regard to broad geographic representation and ethnic 
diversity, who have served actively in organizations that 
educate the public on the history of the African slave trade, 
the contributions of African-Americans to our society, and 
civil rights issues. 
Each public member of the Commission shall serve for a term 
of 3 years, except that of the initial members so appointed: 
one member appointed by the President of the Senate, one member 
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appointed by the Speaker of the House of Representatives, and 2 
members appointed by the Governor shall serve for terms of one 
year; the member appointed by the Minority Leader of the 
Senate, one member appointed by the Speaker of the House of 
Representatives, and 2 members appointed by the Governor shall 
serve for terms of 2 years; and one member appointed by the 
President of the Senate, the member appointed by the Minority 
Leader of the House of Representatives, and 2 members appointed 
by the Governor shall serve for terms of 3 years. Public 
members shall be eligible for reappointment. They shall serve 
until their successors are appointed and qualified, and the 
term of the successor of any incumbent shall be calculated from 
the expiration of the term of that incumbent. A vacancy 
occurring other than by expiration of term shall be filled in 
the same manner as the original appointment, but for the 
unexpired term only. 
(d) Election of chairperson; meetings. At its first meeting 
and annually thereafter, the Commission shall elect from among 
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its members a chairperson and other officers it considers 
necessary or appropriate. After its first meeting, the 
Commission shall meet at least quarterly, or more frequently at 
the call of the chairperson or if requested by 9 or more 
members. 
(e) Quorum. A majority of the members of the Commission 
constitute a quorum for the transaction of business at a 
meeting of the Commission. A majority of the members present 
and serving is required for official action of the Commission. 
(f) Public meeting. All business that the Commission is 
authorized to perform shall be conducted at a public meeting of 
the Commission, held in compliance with the Open Meetings Act. 
(g) Freedom of Information. A writing prepared, owned, 
used, in the possession of, or retained by the Commission in 
the performance of an official function is subject to the 
Freedom of Information Act. 
(h) Compensation. The members of the Commission shall serve 
without compensation, but shall be entitled to reimbursement 
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for all necessary expenses incurred in the performance of their 
official duties as members of the Commission from funds 
appropriated for that purpose. Reimbursement for travel, 
meals, and lodging shall be in accordance with the rules of the 
Governor's Travel Control Board. 
(i) Duties. The Commission shall have the following 
responsibilities and duties: 
(1) To provide, based upon the collective interest of 
the members and the knowledge and experience of the 
members, assistance and advice to schools within the State 
with respect to the implementation of education, awareness 
programs, textbooks, and educational materials concerned 
with the African slave trade, slavery in America, the 
vestiges of slavery in this country, and the contributions 
of African-Americans to our society. 
(2) To survey and catalog the extent and breadth of 
education concerning the African slave trade, slavery in 
America, the vestiges of slavery in this country, and the 
contributions of African-Americans to our society 
presently being incorporated into the curricula and 
textbooks and taught in the school systems of the State; to 
inventory those African slave trade, American slavery, or 
relevant African-American history memorials, exhibits, and 
resources that should be incorporated into courses of study 
at educational institutions, schools, and various other 
locations throughout the State; and to assist the State 
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Board of Education and other State and educational agencies 
in the development and implementation of African slave 
trade, American slavery, and African-American history 
education programs. 
(3) To act as a liaison with textbook publishers, 
schools, public, private, and nonprofit resource 
organizations, and members of the United States Senate and 
House of Representatives and the "Iinois Senate and House 
of Representatives in order to facilitate the inclusion of 
the history of African slavery and of African-Americans in 
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this country in the curricula of public and non public 
schools. 
(4) To compile a roster of individual volunteers who 
are willing to share their knowledge and experience in 
classrooms, seminars, and workshops with students and 
teachers on the subject of the African slave trade, 
American slavery, the impact of slavery on our society 
today, and the contributions of African-Americans to our 
country. 
(5) To coordinate events memorializing the African 
slave trade, American slavery, and the history of 
African-Americans in this country that reflect the 
contributions of African-Americans in overcoming the 
burdens of slavery and its vestiges, and to seek volunteers 
who are willing and able to participate in commemorative 
events that will enhance student awareness of the 
significance of the African slave trade, American slavery, 
its historical impact, and the struggle for freedom. 
(6) To prepare reports for the Governor and the General 
Assembly regarding its findings and recommendations on 
facilitating the inclusion of the African slave trade, 
American slavery studies, African-American history, and 
special programs in the educational system of the State. 
(7) To develop, in consultation with the State Board of 
Education, curriculum guidelines that will be made 
available to every school board for the teaching of 
information on the African slave trade, slavery in America, 
the vestiges of slavery in this country, and the 
contributions of African-Americans to our country. 
(8) To solicit, receive, and accept appropriations, 
gifts, and donations for Commission operations and 
programs authorized under this Section. 
0) Commission requests for assistance. The Commission is 
authorized to call upon any department, office, division, or 
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agency of the State, or of any county, municipality, or school 
district of the State, to supply such data, program reports, 
- 5 - HB0383 Enrolled LRB094 06620 RSP 36713 b 
and other information, appropriate school personnel, and 
assistance as it deems necessary to discharge its 
responsibilities under this Act. These departments, offices, 
divisions, and agencies shall, to the extent possible and not 
inconsistent with any other law of this State, cooperate with 
the Commission and shall furnish it with such information, 
appropriate school personnel, and assistance as may be 
necessary or helpful to accomplish the purposes of this Act. 
(k) State Board of Education assistance. The State Board of 
Education shall: 
(1) Assist the Amistad Commission in marketing and 
distributing to educators, administrators, and school 
districts in the State educational information and other 
materials on the African slave trade, slavery in America, 
the vestiges of slavery in this country, and the 
contributions of African-Americans to our society. 
(2) Conduct at least one teacher workshop annually on 
the African slave trade, slavery in America, the vestiges 
of slavery in this country, and the contributions of 
African-Americans to our society. 
(3) Assist the Amistad Commission in monitoring the 
inclusion of slavery materials and curricula in the State's 
educational system. 
(4) Consult with the Amistad Commission to determine 
ways it may survey, catalog, and extend slave trade and 
American slavery education presently being taught in the 
State's educational system. 
The State Board of Education may, subject to the 
availability of appropriations, hire additional staff and 
consultants to carry out the duties and responsibilities 
provided within this subsection (k). 
(I) Report. The Commission shall report its activities and 
findings, as required under subsection (i), to the Governor and 
General Assembly on or before June 30, 2006, and biannually 
thereafter. 
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Section 10. The School Code is amended by changing Section 
27-20.4 as follows: 
(105 ILCS 5/27-20.4) (from Ch. 122, par. 27-20.4) 
Sec. 27-20.4. Black History Study. Every public elementary 
school and high school shall include in its curriculum a unit 
, ' 
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of instruction studying the events of Black History, including 
the history of the African slave trade, slavery in America, and 
the vestiges of slavery in this country. These events shall 
include not only the contributions made by individual 
African-Americans in government and in the arts, humanities and 
sciences to the economic, cultural and political development of 
the United States and Africa, but also the socio-economic 
struggle which African-Americans experienced collectively in 
striving to achieve fair and equal treatment under the laws of 
this nation. The studying of this material shall constitute an 
affirmation by students of their commitment to respect the 
dignity of all races and peoples and to forever eschew every 
form of discrimination in their lives and careers. 
The State Superintendent of Education may prepare and make 
available to all school boards instructional materials, 
including those established by the Amistad Commission, which 
may be used as guidelines for development of a unit of 
instruction under this Section; provided, however, that each 
school board shall itself determine the minimum amount of 
instruction time which shall qualify as a unit of instruction 
satisfying the requirements of this Section. 
(Source: P.A. 86-1256.) 
Section 99. Effective date. This Act takes effect upon 
becoming law. 
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College of Arts and Sciences 
Academic Council 
Minutes 
Final 
Members Present: L. Bit you, I. Crawford, J. Del Greco, G. Dobrov, W. Feinstein, D. 
Graham, J. Harder, A. Harrington, M. Hermansen, J. Hogan, A. Hupert, J. Kerkering, M. 
Krogh, H. Laten, J. Long, A. Mendoza, L. Miller, J. Nolan, T. O'Brien, G. Park, H. 
Rockwell, A. Shanahan, D. Vaillancourt, F. Vodvarka. 
Guest(s): S. Cavallo, A. Giaquinto, A. Karanja, A. Saleski, P. Schraeder. 
The meeting was called to order at 6:03p.m. 
Approval ofthe Agenda - The chair requested that items, G. New Business and F. Chair's 
Report, be moved up on the agenda proceeding the Committee reports, to accommodate the 
schedule of the department representatives. Motion - To approve the agenda with minor 
changes. Vote: 21-0-0. Motion carried. 
Approval of the Minutes - Motion to approve the Minutes of the January 25,2006 meeting. 
Vote: 21-0-0. Motion carried. 
2761 Student Government Report - Lilian Bityou 
Finals Week Surveys have been distributed to students. Copies of the Survey were 
distributed to members of the Academic Council who were asked to return them at the 
next meeting. The survey offers four options for designated study days: 
1. Wednesday of Finals Week (last scheduled Fall 2005) 
2. Thursday and Friday immediately prior to the start of Finals Week (last scheduled 
Fall 2003) 
3. Monday and Tuesday of Finals Week (last scheduled Spring 2003) 
4. Friday and Monday immediately prior to the start of Finals Week (newly proposed) 
As the surveys have just recently been distributed, the USG does not have a sense of 
overall student preference at this time. 
In the brief discussion that took place the following comments were made: 
- It was noted that the survey options do not address how long the semester lasts. 
- It was suggested that Thursday classes be treated as Friday with respect to scheduling 
finals. 
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- Dean Crawford volunteered that Option 2 might lend to some students beginning the 
weekend on Wednesday. 
- Members of the Council commended the USG on this initiative. 
A meeting has been scheduled with Jack Corliss to resume the conversation about how 
other universities have addressed the issue of student-initiated faculty evaluations. 
2762 Chair's Report - Dr. Greg Dobrov 
1. Teacher Course Evaluations: On the issue of web-based teacher course evaluations, 
Dr. Dobrov asked Dean Crawford if this was an initiative that will soon result in a 
uniform teacher course evaluation across the board. And, if so, how will it work? 
Dean Crawford responded that there is an effort within the CAS to establish a more 
efficient approach to the process of evaluating course instructors. 
This project is not a University-wide effort and nor is it connected with the USG 
student driven undertaking. For the last year and a half or so, the Computer Science 
department lead by Chandra Sekharan has been refining an online tool, which is 
endorsed by a subcommittee of the Council of Program Directors and Chairs, for use 
by CAS departments. The tool was piloted last spring and its use was expanded last 
fall and all CAS departments are now being encouraged to participate in facilitating 
this process. This tool can be managed/modified by individual departments which 
includes determining at what point in a given semester students will have access to 
the tool. 
Department feedback is welcomed and needed for the continuing review of the tool as 
it is still a work in progress. Comments from the brief discussion that followed 
included: 
• Can the USG use this technology? 
• How does the web-based system provide an incentive for use? 
• Is a link to LOCUS or web-mail possible? 
• Is there a quantifiable measure for the rate of return available? YES 
• AAUP statements on teacher evaluation are opposed to evaluations not 
administered by faculty. 
• Will historical data change significantly if the mode of data recording changes? 
• Will this tool have a provision for written materials? YES 
2. Revisions of course descriptions: Dr. Dobrov asked the Council's opinion on whether 
or not departments should be allowed to craft course descriptions as they see fit or 
should the Academic Council as a body assume responsibility for the oversight of this 
task? The consensus of the group was that there is an assumption that someone in the 
CAS reviews the descriptions before they are forwarded to central administration for 
final approval and any glaring omissions or misrepresentations would be discovered 
at that time and referred to the appropriate party for correction(s) therefore, no action 
is required by Academic Council on the matter. 
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Task Force on Shared Governance: Dr. Dobrov gave the floor to Dr. Peter Schraeder, a 
member of the Task Force on Shared Governance System Evaluation. He circulated 
copies of questions to be included on a survey which solicits input on the shared 
governance system. This survey will be distributed to all faculty, staff and students in the 
coming weeks. 
He stated that the task force's core assumption is that of a developmental review and the 
committee is charged with determining what needs to be done to make the shared 
governance system more reflective of the interests of faculty, staff and administrators. 
All of the feedback collected will be used to generate a report for Father Garanzini. He 
expects the report to be completed by early May. 
The following represents some of the suggestions/comments/questions offered: 
• Selection of membership to UPCs should be more transparent. 
• How do the different constituency lines such as Academic Council relate to UPCs? 
• Expertise as criteria for appointment: What counts for expertise? How is it assessed? 
Is it built into the description of the UPC? 
• It should be made clear to interested individuals that everyone has an equal 
opportunity to be considered for membership on a UPC. 
• The search engine for finding the appropriate UPC could be improved. 
• Faculty input about major structural changes would be welcomed. 
• Origin of and rationale for important decisions such as CORE revision, the closing of 
a department, substantial changes in the academic calendar, should be made available 
to the entire Loyola community. 
• Administrators should be added to survey question C3. 
• Can 'Qle Academic Council suggest an electoral process to serve on an UPC? 
• What is the proportion of faculty serving on these committees? 
• Should UPCs be merged into Faculty Senate as standing committees? Are they 
independent? 
Other members of the task force are: Co-chairs Linda Heath (Psychology), Fred Wezeman 
(LUMC Graduate School), Martin Berg (Biology), Laura Bityou (USG), Jamie Caldwell 
(LUMC Research Services), Michael Kabbaz (Ph.D. Candidate in Higher Education), E.J. 
Neafsey (Cell Biology, Neurobiology, and Anatomy), Kelly Shannon (Marketing and 
Communications), and David Yellen (Law School). 
2764 Committee Reports 
A. By-Laws Committee - No report at this meeting. 
B. Elections Committee - Howard Laten 
The designated convener chosen for the current academic year, Christopher Manning, 
is now on academic leave. Dr. Laten, acting in his absence, stated the current 
members do not have an institutional history for the charge of the committee. Dr. 
Dobrov suggested contacting Pam Bradley for that information as elections should be 
held before the April meeting. 
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C. Curriculum Committee - Dr. Wiley Feinstein 
Dr. Wiley Feinstein will serve as chair for February. 
a. International Cinema Video and New Media - Change to the Major 
The title needs to be shortened to four words for administrative purposes and the 
more familiar wording is more suitable for recruiting and web searches. The 
proposed title is International Film and Media Studies. The program has two 
tracks: Media Studies, and Production. This request will result in no substantive 
change to the content or structure of the program. 
2764 Motion: To approve the request by International Cinema Video and New Media to 
change the title of the major to International Film and Media Studies. Vote: 20-0-0. 
Motion carried. 
2. Black World Studies - New Major 
This request proposes a change in the existing Black World Studies (BWS) program 
from a Minor only program to a Major/Minor program in Black World Studies. The 
proposed BWS Major engages critical race theory, gender studies, and other forms of 
intellectual inquiry and exploration as tools to deliver its curriculum. 
The BWS Major will offer three areas of emphasis or specialization: 1) History; 2) 
Literature, Culture, and the Arts; and 3) Social Science. The BWS Major requires 33 
credit hours and consists of 11 courses: a) 12 credit hours or 4 new Foundation 
courses, including the Capstone/Internship Experience; b) 12 credit hours or 4 
Concentration courses are required; and c) 3 Electives or 9 additional credit hours 
complete the BWS Major. 
The question 'What is the object of analysis?' was posed to Dr. Karanja, director of 
the Black World Studies Program, who replied that society in general will be served. 
2765 Motion: To approve the request by Black World Studies for a new major. Vote: 18-0-1. 
Motion carried. 
3. Black World Studies - New Course - BWS 202 - Culture, Identity and Performance 
BWS 102 - Introduction to Black World Studies will be a prerequisite for this course. 
This course will not be a prerequisite for any other course and is not required for the 
major. If this course is approved, BWS 201 - Black World Studies Colloquium will 
no longer be needed. 
2766 Motion: To approve the request by Black World Studies for a new course, BWS 201 -
Culture, Identity and Performance. Vote: 18-0-1. Motion carried. 
4. Black World Studies - New Course - BWS 102 - Introduction to Black World 
Studies 
The course does not have any prerequisites. The course will be a prerequisite for 
BWS 202 -Culture, Identity and Performance, BWS 304 - Participatory Action 
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Research Methods in Black World Studies, and BWS 397 - Capstone/Internship 
Experience. It will be required for the major. If this course is approved, BWS 101 -
Issues in Black World Studies and BWS 201 -Black World Studies Colloquium will 
no longer be needed. 
2767 Motion: To approve the request by Black World Studies for a new course, BWS-
Introduction to Black World Studies. Vote: 18-0-1. Motion carried. 
5. Black World Studies - New Course - BWS 304 - Participatory Action Research 
Methods in Black World Studies 
BWS 102 - Introduction to Black World Studies and BWS 202 - Culture, Identity 
and Performance will be prerequisites for this course. The course will be a 
prerequisite for BWS 397 - Capstone/Internship Experience. The course will be 
required for the major. 
2768 Motion: To approve the request by Black World Studies for a new course, BWS 304 -
Participatory Action Research Methods in Black World Studies. Vote: 18-0-1. Motion 
carried. 
6. Bioethics - Change to the Minor - Bioethics 
Changes to the Minor are necessary in order to keep in line with changes to the Core. 
It remains an interdisciplinary minor with the Biology, Natural Science, Philosophy, 
Sociology and Theology departments. No new courses will be required for the minor. 
The former PHIL 284 Action and Value: Medicine, now PHIL 184 - Health Care 
Ethics, counts for the minor. The old core included PHIL 285 - Action and Value: 
Selected Topics which counted for the Bioethics Minor when the topic was bioethics. 
However, in the new core, PHIL 183 - Contemporary Ethical Issues will count for the 
Bioethics Minor when the issue is bioethics instead. 
The Natural Science Department has dropped its sequences of courses called 
"Themes," consequently; any three of the approved Natural Science courses will 
count for the science portion of the Minor. 
2769 Motion: To approve the request by Bioethics to keep in line with the changes to the 
Core by updating the numbers and references to the courses necessary for the minor. 
Vote: 19-0-0. Motion carried. 
7. Bioethics - Permanent Cross-Listing - BIET 272 - Environmental Sociology 
BIET 272 - Environmental Sociology will be permanently cross-listed with SOCL 
272 - Environmental Sociology. The course does not have prerequisites and is not a 
prerequisite for other courses. This course serves as an elective and is not required 
for the major. 
2770 Motion: To approve the request by Bioethics for BIET 272 - Environmental Sociology 
to be permanently cross-listed with SOCL 272 - Environmental Sociology. Vote: 19-0-
O. Motion carried. 
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8. Mathematics and Statistics - Change to the Minor - Biostatistics 
Instead of requiring that students choose one elective from a list of four courses: 
Statistical Programming (STAT 303), Stochastic Processes (STAT/MATH 306), or 
Categorical Data Analysis (STAT 307 or STAT 308), this proposed change allows 
students to choose from a list of six courses: Statistical Programming (STAT 303), 
Stochastic Processes (ST ATIMATH 306), Categorical Data Analysis (STAT 307, 
STAT 308, or STAT 310*), or Quantitative Bioinformatics (STAT 337). 
* Pending approval of the new course, STAT 310, by Academic Council and the CAS Dean. 
2771 Motion: To approve the request by Mathematics and Statistics to change the number of 
elective choices for the minor. Vote: 18-0-0. Motion carried. 
9. Mathematics and Statistics - Course Status Change - MATH 100 - Intermediate 
Algebra 
The material currently taught in this class is not college level based on algebra 
standards set by the Illinois State Board of Education. The department is proposing 
that the course no longer count toward graduation instead, students would receive 
"administrative credit" which would be used to determine the student's full-time 
status and for financial aid purposes. 
2772 Motion: To approve the request by Mathematics and Statistics to change the credit 
granted for MATH 100 - Intermediate Algebra from 3 credit hours to 3 administrative 
credits. Vote: 19-0-0. Motion carried. 
10. Mathematics and Statistics - New Course - MATH 123 - Topics 
The course does not have prerequisites and is not a prerequisite for other courses. 
This course serves as an elective and is not required for the major. This course has 
been most recently taught in Fall 2005 and Spring 2006 as a special topics course, 
MATH 298 - Mathematics Seminar. Students can repeat this course to earn up to 
three hours of credit. 
2773 Motion: To approve the request by Mathematics and Statistics for a new course, MATH 
123 -Topics. Vote: 19-0-0. Motion carried. 
11. Computer Science - Change to the Major - Enterprise Information and Data 
Management 
The current name of the major, Enterprise Information and Data Management, is very 
descriptive, but it is not standard terminology. The proposed name, Information 
Technology, is both shorter and instantly recognized in the field. 
2774 Motion: To approve the request by Computer Science to change the title of a major from 
Enterprise Information and Data Management to Information Technology. Vote: 19-0-0. 
Motion carried. 
2775 Dean's Report - Dr. Isiaah Crawford 
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1. Fellowship Advisor - Dean Crawford provided a description for a new CAS position, 
Fellowship Advisor. This is a 12 month, half-time position open to full-time, tenure-
track or tenured professors. The advisor's primary responsibility will be to prepare 
our undergraduate students to successfully secure prestigious national scholarships 
and fellowships such as the Fulbright, Rhodes, and Truman, among others. A 
broadcast announcement about the position will be issued within the next two weeks 
and the goal is to have the position filled by July 1. The Council of Chairs and 
Program Directors supports this action. The Academic Council voted unanimously to 
endorse this undertaking. 
2. Faculty Searches - The search for nineteen tenure and non-tenure track faculty, 
including two endowed chairs, was approved for this academic year. Six searches 
have been completed and the Dean is happy to report that the university's top choices 
are being hired. 
3. Evaluations - Chairs are currently working on faculty and staff evaluations which are 
due March 3. The CAS has 350 faculty and 105 staff members undergoing this 
process. 
4. Scheduling for Fall 2006 classes has begun. The Dean reports that there are more 
instances of the entire grid being used with more MWF and morning classes being 
scheduled. Air conditioning will be installed in Dumbach Hall and 2 to 3 rooms will 
be converted to complete electronic classrooms. The decommissioning of Damen 
Hall will not occur as quickly as previously thought; the process may take 2 to 4 years 
to complete. 
5. Teacher Evaluations - Information about privacy and teacher evaluations will be 
made available shortly. 
The meeting was adjourned at 8:36p.m. 
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MI<:ETING MINUTES 
ACademic Affairs Unlvers~y Policy Committee 
Tuesday, March 21, 2005 
Minutes 
Meeting held via tri-campus vldeo·conference 
Members Present: isaiah Crawford, Paula DeVoto, Alan G~elson (chair), Patricia lung, John Pellssero, Janice Rasheed. Denise 
Starkey 
Members Excused: Anthony Barbato, Kenny Ho~z 
Guests: lanet Plerce'Ritte~, Unda Wall 
The meeting was called to order at 2: 35 pm by the chair, Alan Gtelson. 
The minutes of the February 21st 2005 meeting were approved w~h a minor correction 4-0'0 on a motion by Patti lung and 
a second by Paula DeVoto. 
The chair noted that there would be one meeting remaining on the AAUPC calendar for this academe year ... the meeting cjf 
Aprl18th. The May meeting is cancelled. 
Item: M.Ed. in Reading with Type 10 K-12 Reading Speclalst Certll'laIte 
A 38-page proposal had been submitted to the Committee for a new Master's degree In Education for this program. In 
summarizing the salient points of the proposal, Janet Plerce·Ritter noted that tt had already been presented to the Illinois Board 
of Higher Education on March 3rd and approved. The Commtttee was taken aback by th;; announcement, but the associate 
provost clarified that ~ Is not unusual for programs In the School of Education to be simutaneously presented to different 
review boards and that in fact the School has been instructed to request approval of ks new programs on a paraDel basis wtth 
the State and the Universtty. 
This site <) LUC.edu 0 
In sum, the proposal Is attractiVe to the IllinOis Board of Higher Education because the state has a desperate need for specialists 
in this area. This was In fact the rationale for the proposal. The program can be accompl;;hed in two years and two summers 
and requires a total of 33 s.h. The School of Education Is planning to offer tts first courses in this new degree program this 
summer. Other attractive features of this degree program are that tt fuWiI;; the mission of the Unlverstty and provides three 
distinctiVe "strands:" 1) teaching as research, 2) wetting as I~eracy, and 3) acting wtth social justice in mind. A student'S 
research project Is intended to stretch throughout the degree program and possibly lead to Internship or employment 
opportuntties afterwards. 
To a question as to whether l would be taught In cohorts, lanet Pierce-Ritter clarl1ed that the program will be based on campus 
but that students will always start the sequence in the summer. During a discussion about ethics, the guests noted that ethics Is 
central in the Itterary theory and foundation course though there is not a separate ethics course. 
Item: Change in Major for CDmputer Science and Proposal for New Major 
Two proposa;; were submitted, both to align the current majors wtth changes that had previously been approved. 
1. 1) The BS degree and the MS degree have aready been changed so the dual BS/Ms degree should be adjusted to 
correspond to the changes made in each segment. The request is to change the name to the B5/MS Dual Degree in 
Computer Science I Software Technology. 
2. 2) Wtth the replacing of the Did BS In computer science wtth four different degree names and the MS in computer 
sCience wtth three different degree names, tt Is iQglcal for dual degree programs to be Instttuted to follow the sequence, 
such as the BS/MS Dual Degree In Computer Science I Information Technology 
These changes wDi a;;o allow easier alignment wtth the OffICe of Registration & Records and the new LOCUS database. 
Discussion and Voting 
On the M.Ed., Denise moved and isaiah seconded a motion for approval. Patti Jung offered a prepared statement releratlng her 
concern that no stand-alone ethics course is necessary for the degree program and noted that the concept of Young mentioned 
In the proposal that "equal distribution provides equal opportuntty' ~ a highly contested claim. 
In fuP, her comment reads: 
Pgs 10-11: While I was delighted to read that ethical reflection is woven througholll all the classes (and I concur that such 
Integration across the curricukJm willnevttably strengthen awareness of social Justice Issues among educators) but I 
respectfully disagree that this establishes that no stand-alone course In ethics is necessary to fulfill the leadership mandate that 
fiows from loyola's m;;sion. Given that mission, a reading specialist wlh a graduate degree from loyola ought to have at least 
one opportuntty to reflect systematically upon and develop a soph;;ticated understanding of the moral, polttical and splrkual 
power of the written word, and of the values In confiict in debates abolll what constttutes truly equai access to and opportuntty 
within our educational systems. 
Furthermore I noticed (pg 26) that In the course on Ltteracy Theory and Foundations (CIEP 452) to which ethics Is described as 
central (pg 11), ethical analysis is not identified as a key strand. 
Pg 31: I note as well that what Young claimed In 1990 - that equal distribution of resources will provide equal opportuMy for 
success - is ttseW a highly contested ethical claim, and educators In particular should have a very sophisticated understanding of 
the moral arguments in our cu~ure about distributiVe Justice in general and about the debates about affirmatiVe action and 
bHlngual approaches to education in particular. 
She a;;o noted, and many on the Committee concurred, that ~ Is frustrating to spend forty-fIVe minutes reviewing a proposal 
that already has the approval of the IBOE, desptte the fact that the provost authorized the School of Education to move 
forward in tandem and even recognizing that the Chicago Public Schools and the Archdiocese have shown Interest In and 
demand for the program. Are we not spinning our wheels? D'tt is already approved, would any negation on our part deter tt? 
LINK. . 
", 
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The vote was 4-1-2. 
On the eS/MS in Computer Science 1 Information Technology, Paula moved and Patti seconded for approval. The vote was 
5-0-2. 
On the eS/MS In Computer Science 1 Software Technobgy. Paula moved and Patti seconded the motbn for approval. The vote 
was also 5-0-21 
New Business 
Due to a room scheduling conflict, the chair deferred review of the academic regulations until the AprM meeting. 
At the Aprj meeting will come a proposal for a new major In Black World Studies. As mentioned previously, at that meeting Alan 
Gitelson and Paula DeVoto will rotate off the Committee after three years' service and Patti Jung will be on leave for the Fall 
semester. Usually the Committee's complement Is ten members, so the provost must name a staff replacement and a new 
chair as well as add members to bring the AAUPC back to full strength. 
Denise Starkey moved and Patti lung seconded a motion for adjournment. The meeting adjo~med at 3: 15 pm. 
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MEETING MINUTES 
Academic Affairs University Policy Committee 
Tuesday, April 18, 2006 
Minutes 
Meeting held via tri-campus video-conference 
Members Present: Isiaah Crawford, Paula DeVoto l Alan Gitelson (chair), Patricia Jung, John Pelissero, Janice 
Rasheed, 
Members Excused: Anthony Barbato, Kenny Holtz, Denise Starkey 
Guests: Ayana Karanja 
The meeting was called to order at 2:45 pm by the chair, Alan Gitelson. 
New Business 
Dr, Ayana Karanja summar~ed the proposal for a Black World Studies major that was before the AAUPC. The BWS 
Committee began with five essential principles that framed its subsequent discussions and proc;:eedings: 1) to work out 
details within a particularized framework for the major; 2) to engage a research effort which examined curricula at 
colleges and universities rated as academically comparable to or above Loyola University Chicago-special attention 
was given to Institutions within Chicago; 3) to ensure the alignment of BWS goals and currculum with Loyola's 
articulated mission, emphasizing courses which reflect the knowledge, skills, values and experiences highlighted in 
Loyola's Core Curriculum and Mission Statement; 4) to utilize existing Loyola resources to the fullest extent; and, 5) to 
determine non-existing but needed resources for the proposed BWS Major, 
The BWS Committee believes that a BWS perspective of history, the humanities, and social sciences is essential to the 
educational process for all Loyola students who are preparing for a life of social responsibility, good citizenship, and 
Intellectual engagement as agents of social change, By adding a Major option to the cunrent Black World Studies 
Minor, Loyola University Chicago would join other Catholic and non-Catholic colleges and universities in the US that 
have enhanced their African-centered curricula to include either a major or graduate study. The Committee has 
thoroughly investigated curricula across a number of Jesuit Catholic, Catholic, and non-Catholic colleges and 
universities and considered the most highly esteemed among them as models in the curriculum outline for the proposed 
BWS Major, Not only is the proposed Major existentially SignifICant, it is also symbolically meaningful and 
marketable. It is important that Loyola University Chicago be counted among sl,lch programs within the larger 
academic community. 
The proposed Major in Black World Studies (BWS) Is strongly interdisciplinary and functions as the central academic 
program within Loyola University Chicago through which students may systematically and cohesively study the culture 
historical, political, religious, economic, and artistic expressive formation of societies on the continent of Africa and 
throughout the Black world, The proposed BWS Major gives considerable emphasis to constructions of race, 
racialization, representation, and the constitution of racial Identity within social and theoretical frameworks. Through 
the delivery of its curriculum, the proposed BWS Major recognizes the central role played by race in various world 
arenas and focuses upon demystifying the significance of race as a major social category often negatively impacting the 
life chances for Sl,lccess among individuals of African ancestry. 
The proposed BWS Major engages critical race theory, gender studieS, and other forms of intellectual inquiry and 
exploration as tools through which to deliver its curriculum. The Capstone/lnternshipl reql,Jired of all BWS Majors 
ThiS Site LUC.edu 
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presents an opportun~y for meaningfUl and early civic engagement In the lives of BWS students through "real-world," 
on-the-ground experience and supports their preparation for life In a complex world where good citizenship is to be 
valued t no matter their life-path, 
1 In addition to an Internship or Service Learning experience this requirement for the BWS Major may also be met through a 
traveVstudy experience in Africa, the Caribbean, or South America. Students must interview with the Program Director and 
complete 
an Application Form for Internship placement or traveVstudy in Semester 6 In preparation for Semester 7 registration. The 
Capstone 
requires written permission of the Program Director, and carries with it a 20 -25 page Research/Writing Report for successful 
completion. 
TO a question as to why the title was chose, Dr. Karanja responded that the Intent was to cover more than just AfrIca or 
African-American issues, but to expose students to the entirety of the Black World, Including Africa and the African 
Diaspora. Another member queried as to why certain courses Which seem relevant were not Included, such as THEO 
176 "African-American Religious Experience" and THEO 180: "African Spirituality." Dr. Karanja acknowledged that 
such courses would be welcome as part of the curriculum but that the Committee had tried to list only active cou1rses; if 
a course had not been taught recently, it was omitted. Dr. Karanja invited Dr. Jung to send her a listing of classes for 
inclusion. 
[This was done after the meeting via e-mail: "I hope you will consider adding Theo 176: African American Religious 
Experiences to the courses from which a BWS major might choose. (It seems to me to be a natural fit in the uterature and the 
Arts 
Concentration, but you would know best in that regard.) This course is offered EVERY semester by GeraldfJohn Steenken. It is 
an 
approved CORE course. (FYI: Up until 2000, we also had offered Theo 180: Theology and Interdisciplinary Studies: African 
Spiritual~ies but we have not been able to do so late~.) 1 
Asked how many students might be interested in such a major, Dr. Karanja said it was difficult to judge but that 
nationally there has been growing interest and that the state has a mandate to all Its public institutk:;lns (elementary, 
secondary, and higher) to include an African I African-American perspective in its curricula. Asked about job 
opportunities, Dr. Karanja noted that social service agencies, human services organizations, international relations 
agencies, the Chicago Public Schools, papers such as The Chicago Defender, etc., are all potential employers. 
Discussion 
Paula DeVoto moved and Janice Rasheed seconded approval of the proposal for the Black World Studies major. 
During discussion, Janice commented that this was an extraordinarily comprehensive proposal and important in that it 
would bring Loyola University Chicago in line with other Institutions of comparable caliber. The major would also 
serve as a significant resource for faculty in related areas throughout the University. Janice noted the 1987 statement 
by the Vatican on racism and how this proposal would fulfill some of its recommendations. 
As Dean of CAS, Isiaah confirmed that the College strongly and enthus",stk::ally supports the proposal, that the BWS 
Committee had broad consultation across the University In developing the proposal, that it provides students with 
realistic glimpses into current issues and difficulties In Africa, and finally that it makes Loyola more responsive and 
accommodating to a constituency that has not been attracted to Loyola in the past. 
Asked about start-up cost, Dean Crawford noted that existing faculty can provide for the Initial needs; new hires for 
areas such as ethno-musicology or Africana folklore would be dual or joint appOintments as has occurred with recent 
hires in other disciplines. He also mentioned faculty currently at Loyola who would be able to teach in the new najor: 
two from history, two from sociology, two from psychology and one from English. 
The proposal was approved by the AAUPC by a vote of 4-0·2. 
Okl Business 
The minutes of the March 21st, 2006 meeting were approved 6-0·0 on a motion by Patti Jung and a second by John 
Pelis5ero. The minutes of today '5 meeting must be approved by the AAUPC at its initial meeting in the Fall semester. 
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The chair commented that he will send to the Provost these recommendations: that the new chair of the AAUPC 
establish a formal calendar and ground rules In the Fall for the revew of the Academic Standards and Regulations and 
that the role of the AAUPC be revisited in light of the results of the Shared Governance evaluation. Alan Gitelson and 
Paula DeVoto are rotating off the committee so there will need to be a faculty apPointment and a staff appolntment, a 
one~5emester replacement for Patti lung who will be on leave for the Fall, an undergraduate representative, and a 
second dean appointed. 
Patti Jung moved and Isiaah Crawford seconded a motion for adjournment. The meeting adjoumed at 3: 15 pm. 
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This site Z; LUC.edu () 
ABOUT CHARTER & REVIEW ELECTED BODIES & COUNCILS RESOURCES 
SUMMARY OF UPC ISSUES & POLlCY DISCUSSIONS 
Shared Governance Committee Issue and Policy Discussions 
ACADEMIC YEAR 2005-2006 
University Coordinating Committee (Chuck Webber, Chair) 
Academic Affairs (Alan R. Gitelson, Chair) 
• Reviewed and approved proposal for a B.S.Ed. in Secondary Education 
• Reviewed and approved proposal for the relocation of the Family and School Partnership Program to 
Loyola University Chicago (School of Social Work) 
• Reviewed and approved proposal for post-MSW certificate program in Child and Adolescent 
Psychotherapy 
• Reviewed and approved with amendments proposal to change the credit hour requirements for the 
MSW program 
• Reviewed and approved policy recommendations regarding the length of the academic calendar 
• Reviewed and approved grade-point average minimum requirements In CAS majors and minors 
• Reviewed and approved the proposal for the transfer of the US-based administrative functions of the 
Jesuit-sponsored Beijing Center from Loyola Marymount University to Loyola University Chicago 
• Reviewed and approved with amendments the School of Education Master of SCience in Science 
Education 
• Reviewed and approved the CAS Joint Bachelor of Science In PhYSics/Master of Education degree. 
• Reviewed and approved proposal for a new InterdisCiplinary Honors Program 
• Reviewed and approved a proposal from the Dept. of Communications and the SBA for a 5-year dual 
degree program: Undergraduate Advertising and Public Relations and the Master of Science in 
Integrated Marketing Communications 
• Reviewed and approved SBA proposal: Specialty Master of Science Degree in Finance 
• Reviewed and approved proposal that the name of the School of Professional Studies be changed to 
the School of Continuing and Professional Studies 
• Reviewed and approved proposal to rename the BA program In Organizational leadership and 
Development to the Bachelor of Arts In Management 
"'f-.' Reviewed and approved J!.I:Oposal for a new major In the CAS: Black World Studies 
• ReViewed and approved a n-ew-SCIloorol' Educatlon"M;~l1ill:l!"a"(flng witt; Type 10 K-i1 SpeCialist 
Certificate 
• Reviewed and approved proposal for a name change In the dual BS/MS degree to the BS/MS Dual 
Degree In Computer Science/Software Technology 
• Reviewed and approved the SBA proposal for a revised curriculum for the MBA program 
• Reviewed and approved with amendments proposal by the Graduate School regarding the completion 
of outstanding work In a graduate course 
• Reviewed and approved proposal by the Graduate School that doctoral candidates must submit and 
defend their dissertation within five years after becoming a candidate or be dropped by the program 
• Reviewed and approved Graduate School proposal that reduces the number of credit hours required 
for a Ph.D. In the Philosophy Department 
• Reviewed and approved proposal by the CAS for the Women's Studies Dual Oegree Program 
• Reviewed and approved proposal by the CAS for the Islamic World Studies Minor 
• The AAUPC began a review of all academic policies as they exist In the University. The process calls for 
the establishment of a calendar for the review of various Issues areas as outlined on the Loyola 
website 
Budget and Finance (Bill Laird, Chair) 
• Review of Master Budget Schedule - Reviewed master schedule of the FY '07 Bl/dget process 
tlmellne and key dates for meetings of the Budget and Finance UPC, BRT and BOT Finance Committee 
• FY '07 Budget Assumptions - The committee voted unanimously to approve the FY 2007 budget 
assumptions on revenue and expenses, including tuition and fee Increases, new spending and capital 
expenses. Also reviewed LUC's gross pricing to that of similar quality competitor institutions. 
• School Profit and Loss Statements - Reviewed critical assumptions for University profit and loss 
statements, based on the Delaware st\ldy model, as tools that help identify university trends, Justify 
university Investments and augment the budgeting process. Assumptions Included allocation of 
tuition revenues and financial aid for undergraduate programs based on credit hours, linkage of the 
internally prepared P & L statements to the audit report and space costs. Also considered unique 
allocation models to cover departmental overhead, general overhead, athletiC, classrooms and libraries 
• Enrollment Strategy - Briefed by Academic Affairs on planned changes to recruitment strategies and 
changes to programs designed to shape future classes. 
• CAR I Debt Payment Plan - Reviewed diSCiplined savings. plans which sets aside funds each year to 
be used to pay down the debt and allow for unplanned capital projects or real estate acquisitions. 
• Socially Responsible Investing - Reviewed the history of the issue of a policy to address Socially 
Responsible Investing Including previous discussions with Students for Socially Responsible Investing 
and feedback from other University groups as well as the BOT Investment Policy Committee. Policy 
being drafted In accordance with 'advocacy' approach where the University Is engaged In the process 
of Influencing policy of companies through stock ownership" This committee suggested SRI committee 
be comprised of 2 students, 2 faculty and 2 staff. 
• Shared GQvemance Evaluation - PartiCipated In discussion with Jaime Caldwell as a member of 
taskforce evaluating shared governance system and work of the UPCs. 
Resources 
Agendas and Minutes 
Get Involved 
Glossary 
Summary of UPC Issues &: 
Policy Discussions 
Related Links 
Office of the President 
Information Technology Services 
Governance 
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Faculty Affairs University Policy Committee (lames M. Calcagno, Chair) 
• Primary focus was the extensive review and revision of the Faculty Appeal and Grievance Procedures 
(AGP), containing important new policies and procedures related to faculty rights in the tenure and 
promotion process and in the disposition of grievances. 
• Comments on the AGP document solicited by September 2005 from all full-time and part-time faculty 
from all Loyola campuses, as well as Faculty Council, the Loyola AAUP Chapter, the Council of Deans, 
university legal counsel, and two chief academic officers (Drs. Barbato and Frendreis) serving as ex 
officio committee members. 
• Line by line revision of the AGP document over several meetings after consideration of each individual 
comment received from Loyola community. 
• Submitted final Faculty Appeal and Grievance Procedures to Fr. Garanzini In February 2006. 
• Initiated discussion of a comprehensive review of Loyola's faculty research leave policy and 
consideration of a proposal for sabbatical leaves presented by Faculty Council. (Subsequently 
withdrawn from committee by Dr. Frendreis and sent back to Faculty Council.) 
• Initiated discussion of a comprehensive review of rank and tenure poliCies and guidelines for 4 newly 
reorganized schools of Social Work, Education, Nursing, and Business. (Subsequently withdrawn from 
committee by Dr. Frendreis, future consideration presently unclear.) 
• Reviewed, commented upon, and supported new Smoking Ordinance Policy sent directly to the 
committee by Fr. Garanzini. 
• No new business sent to committee by UCC during the academic year, thus ended 2005-06 with no 
items on agenda. 
Research (Allen Samarel, Chair)- No meetings convened during the 2004-2005 academic year. 
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College of Arts and Sciences 
Chairperson's Application for a Change of a Minor 
DATE: March 12,2009 
TO: Frank Fennell, Dean 
FROM: Gerald Steenken, Program Director 
DEPARTMENT: Black World Studies 
1. CURRENT MINOR: 
• Minor Title: Black World Studies Minor 
• Department: Black World Studies 
2. CROSS·DEPARTMENTAL OR INTERDISCIPLINARY MINOR (yes/no): 
• If yes, which department(s): 
Signature(s) of Concurring Chairperson (on original forms): Date 
3. REASON FOR PROPOSED CHANGE: (please describe) The originally proposed inclusion of 
additional BWS courses on the CAS official list as meeting the requirements of a BWS minor has been 
modified and clarified in response to the concerns expressed at the November 2008 Academic Council 
meeting. Adding the following courses to the official list while clarifying the number of 200 and 300 
level courses required of all BWS minors would make the BWS Minor more appealing, manageable, 
and challenging to interested students. I also propose expanding the options of BWS courses that meet 
the requirement of a BWS Minor. Currently, a student is required to complete the BWS 102 
Introduction to Black World Studies and four additional courses from various departments, two of 
which need to be taken from the same department. I suggest including the BWS 202 Culture, Identity 
and Performance as an alternative to the one course presently required (viz., BWS 102 Introduction to 
Black World Studies) of BWS Minors. It would provide students with another option and would assure 
a higher enrollment for the BWS 202 course. Since BWS 202 is required only for BWS majors and since 
there are few BWS majors at this point in time, the course may never get the enrollment it needs to be 
offered consistently. 
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4. TYPE OF CHANGE: Indicate N/A if not applicable. 
a. Discontinued Minor Yes NI A 
'---
No N/A 
b. Will a new course(s) be required for the changed Minor? If yes, indicate name of the course below and 
include the new course form and syllabus, and course inventory form for consideration and approval at the 
same time the Minor is being reviewed. 
• New Course(s): N/A 
c. Other Change (type into appropriate section below or attach comparison on another sheet): 
Item Current Minor Revised/Changed Minor 
Minor Title BWSMinor 
Required Courses BWS 102 Introduction to Take either one of the two 
Black World Studies foundational courses: 
BWS 102 Introduction to Black 
World Studies 
BWS 202 Culture, Identity and 
Performance 
Elective Courses 4 courses from the following Take four courses from the 
departments (at least 2 of the 4 various departments. At least 2 of 
courses need to be chosen from the 4 courses need to be chosen from 
a single department): a single department. Of the four 
Anthropology courses taken at least one of them 
needs to be 200 level or higher and 
BWS 213 (ANTH 213): Contemp at least one further course needs to 
African Cultures be 300 level or higher 
BWS 214 (ANTH 214): African 
American Anthropology 
BWS 271 (ANTH 271): World 
Cultures (selected sections) 
BWS 361 (ANTH 361): 
Anthropology of Race and Ethnicity 
English Add to English: 
BWS 282 (ENGL 282): African BWS 316 (ENGL 316) Carribean 
American Literature Literature in English 
BWS 389 (ENGL 389): Advanced BWS 384 (ENGL 314) African 
Study of African American Literature in English 
Literature 
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Fine and Performing Arts 
BWS 104 (MUSe 104): Gospel 
Choir 
BWS 109 (MUSe 109): Jazz Band 
(1 credit hour) 
BWS 156 (MUSe 156): 
Introduction to Jazz 
BWS 158 (MUSe 158): 
Introduction to Gospel Music 
BWS 251 (FNAR 251): African 
American Art 
BWS 254 (MUSe 250): History of 
African American Music 
BWS 355 (FNAR 355): Art of 
Africa and Oceana 
History 
BWS 363 (HIST 363): Civil War 
and Reconstruction 
BWS 379 (HIST 379): African 
American History to 1865 
BWS 380 (HIST 380): African 
American History Since 1865 
BWS 386 (HIST 350): African 
History to 1600 
BWS 387 (HIST 351): African 
History Since 1600 
BWS 388 (HIST 381): US History: 
Rebels and Reformers 
Modern Languages and 
Literature 
BWS 280 (LITR 280): Francophone 
Literature: Africa and the 
Caribbean 
Add to History: 
BWS 111 (HIST 109) Survey of Islamic 
History 
BWS 300 (HIST 300) History of Islam in 
Africa 
BWS 302 (HIST 380A): Islam in the African 
American Experience 
BWS 371 (HIST 371) American Social 
History: Race and Ethnicity 
BWS 374 (HIST 374): Black Politics 
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Philosophy Add to Philosophy 
BWS 285 (PHIL 285): Action and Value: 
Race and Gender 
BWS 385 (PHIL 389): Multiculturalism 
Political Science Add to Political Science 
BWS 218 (PLSC 218): African BWS 110 (PLSC 102): International Politics 
American Politics 
BWS 342 (PLSC 342): African Political 
BWS 340 (PLSC 340): International Systems 
Relations of Africa 
Sociology 
Add to Sociology 
BWS 122 (SOCL 122): Race and 
BWS 395 (SOCL 370): Comparative Race Ethnic Relations 
Relations 
BWS 228 (SOCL 228): Sociology of 
African American Experience 
BWS 250 (SOCL 250): Inequality in 
Society 
Social Work Add to Social Work 
BWS 361 (SOWK 361): American BWS 369 (SOWK 370): Cultural Diversity Black Men 
Theology Add to Theology: 
BWS 114 (THEO 114): Introduction to the 
Quran 
BWS 288 (THEO 176): African American 
Religious Experience 
Theatre 
BWS 396 (THTR 396): African 
American Theatre 
Add to Other BWS Courses: 
Other BWS Courses BWS 333 (CIEP 333): Education of the 
Urban Child 
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......... 
College Core Requirements 
Suggested sequence of courses 
by semester/by year 
Resources Required (including 
Library) * 
Other Changes 
Proposed Effective Date NiA 
Attach additional sheets, if needed. 
SIGNATURES: (on original form) 
• Chairperson Gerald Steenken Date March 12, 2009 
--------------------------------------
• Academic Council Representative ______________________ _ Date ________________ _ 
• Academic Dean __________________________________ __ Date, _______________ _ 
• Vice President of Academic Affairs 
-----------------------
Date _______________ _ 
• Registrar's Approval: Date 
---------------------------------
• Minor Code: (i.e., BSCHEM) 
• Library Approval* Date ________________ _ 
* Signature of Library required only if change in Library Resources. 
Note: After approval has been given, and the change to the Minor is added to the SIS Database, this original 
form will be returned to the Academic Dean, who will forward an approved copy to the chairperson of the 
initiating department(s). 
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Spring 2009 BWS Assessment Plan 
Black World Studies at Loyola is an interdisciplinary undergraduate program that 
offers a Minor and a Major. There are presently 23 students enrolled in the Minor 
and 4 students enrolled in the Major. 
The BWS program offers 4 foundational courses: BWS 102 Introduction to Black 
World Studies, BWS 202 Culture, Identity, and Performance, BWS 304 
Research Methods in Black World Studies, and BWS 397 Capstone. 
The development and implementation of an assessment plan for Black World 
Studies will take place in stages throughout the coming year. A trial assessment 
will take place in Spring 2009, using the introductory course BWS 102 that is 
required of both Minors and Majors. An embedded question will be developed 
and administered in the course's final exam and evaluated based on a common 
rubric. If no final exam is used in the course, the test item will be administered at 
some other time by the instructor near the end Qf the semester. 
In Fall 2009 this assessment process will be extended to BWS 202 and BWS 304 
and BWS 397. In Spring 2010, all faculty, both full-time and part-time, who 
teach courses crosslisted as BWS will be expected to participlate in the 
assessment process. 
The BWS 397 Captsone course is already established to serve as one of the 
assessment tools for Majors. A rubric for this course will be drafted in Fall 2009. 
1. Process and Approach 
The general approach to be used for each BWS course is as follows: 
• Single Competency: the assessment will evaluate performance in a single 
competency. 
• Faculty-Developed Test Items: all faculty members will develop I identify 
their own test items, targeting the specific competency. Test items will be 
embedded in the course final exam (if no final exam is used in the course, 
the test items will be administered at some other time near the end of the 
semester). 
• Common Rubric: faculty will grade these test items, as usual, for their 
own student grade assessment. In addition, faculty will then use a set of 
criteria (common rubric) to score these test items for use in the program 
assessment. The rubric covers the competency area selected for the 
assessment. The test items (questions) used are developed specifically 
for an individual course in support of the rubric which remains common 
across multiple courses. 
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• Data Submission and Analysis: each course faculty member will record 
the results of their assessment on a "Reporting Sheet" and submit that 
sheet to the program director. The program director will review the 
sheets, share the results with the BWS advisory board, and work closely 
with the advisory board in drafting an action plan to improve student 
learning. 
2. Learning Outcomes for Black World Studies 
a. Knowledge 
Learning Outcome 1: demonstrate an understanding of historical, 
sociological, literary, cultural, and spiritual dimensions of black life in the 
U.S. and in specific African and Diasporan contexts. 
Selected Competencies Being Evaluated: 
1 a. Demonstrate knowledge of the contributions of the Black World to 
- religion, literature, performance, and the arts. 
1 b. Recognize the significant achievements of people of color in the 
United States and in global contexts. 
1 c. Locate black culture in space and time and describe variations in the 
ways in which black people's culture and identity is performed or 
expressed across global communities. 
1d. Demonstrate an understanding of the historical background of Africa in 
relation to the African diaspora. 
1 e. Describe some of the major contributions which African civilizations 
have made to world culture. 
Learning Outcome 2: demonstrate an understanding of the history of 
enslavement of Africans in the Western Hemisphere as this history 
relates to current issues of race and racism in the U.S. and elsewhere. 
Selected Competencies Being Evaluated:: 
2a. Define the black experience from an African-centered perspective. 
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2b. Demonstrate an understanding of the social, economic, and political 
movements of liberation among African descended peoples. 
2c. Demonstrate an understanding of African descended peoples as 
actors rather than victims on the stage of history. 
2d. Demonstrate an understanding of the impact and politics of language 
and culture and its uses in various settings, both formal and informal. 
2e. Demonstrate an understanding of how vulnerable poor and 
disenfranchised populations in the Black World are to a disingenuous 
research agenda. 
2f. Identify and analyze the institutional forces that have shaped the 
perspective of others toward people of African descent. 
b. Skills 
Learning Outcome 3: develop critical thinking and writing skills in the 
discourses comprising the discipline and demonstrate proficiency in 
conducting research, using a range of research modalities and models 
in the study of Africa and the Black World. 
Selected Competencies Being Evaluated: 
3a. Show mastery of the research methods traditionaly used to study 
Africa and her scattered people and their culture. 
3b. Compare and contrast different theories or research methods that 
have been utilized to explain the institutions and experiences of people of 
African descent. 
3c. Demonstrate the ability to apply data to understand the impact of 
societal, economic, and political factors on the life chances of African 
descended people. 
3d. Demonstrate proficiency of writing through construction of a paper 
based on the acquired research methodology and hands-on field study or 
internship experience. 
3e. Acquire a working knowledge of ethical and productive research 
methods in studying Black World history, communities, and cultures. 
3f. Apply ethical research methods in studying the social, political, and 
economic life of communities of color. 
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3g. Acquire an appreciation of the multiple uses of a well formulated 
research agenda and related methods, including research questions, data 
collection, data analysis and conclusions. 
c. Values 
Learning Outcome 4: develop one's identity as a social change agent 
and responsible global citizen by applying one's skills and knowledge in 
the service of people of color and by articulating that knowledge to 
groups that are nationally, ethnically, and politically diverse. 
Selected Competencies Being Evaluated: 
4a. Associate with a social service or community organization and actively 
participate in their work of promoting justice. 
4b. Demonstrate sensitivity to and tolerance of differences with regard to 
race, class, gender, sexual orientation, age, ethnicity, religion, and political 
persuasion. 
4c. Present oneself as informed, balanced, and knowledgeable in 
dialogues concerning the historical, sociological, literary, cultural, and 
spiritual dimensions of black life in the U.S. and in specific African 
contexts. 
3. Creation of Assessment Questions 
Questions for use in the assessment will by developed by each faculty member 
and will target a specific competency. These questions or test items will either 
be embedded in the course final exam or administered separately near the end 
of the semester. Faculty will use the common rubric listed below to grade or 
score the students' responses. 
Sample Assessment Question for BWS 102 (targets competency 2a) 
""Applying African-centered perspectives, theories, and concepts, describe and 
critically analyze a "primary source" (such as an historical figure or event, an idea 
or theory, a behavior or relationship, a place or object, an institutional practice or 
law or policy, a text or story or song or work of art, etc. ) explaining: 1. how most 
peoples of the Black World would have viewed that "primary source"; and 2. how 
their distinct view of this "primary source" was shaped or influenced by historical 
and cultural forces operating at that time." 
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4. Common Rubrics 
Common rubrics will be used to grade or score the students' answers to the 
assessment questions or test items. 
The rubrics use a four point scale with 1 low and 4 high. The learning outcome 
target for students is an average score of 3. Rubrics that consist of multiple parts 
will have each component score averaged for the final score. 
Student responses to the sample question targeting selected competency 2a are 
evaluated according to the rubric that appears on the following page: 
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Student presents 
extremely thorough 
information about the 
"primary source" 
including extensive 
contextual 
information, the 
distinctive meanings 
it is given by those 
who view it from an 
African-centered 
perspective, and the 
manner in which this 
African-centered 
perspective was 
shaped or influenced 
by historical and 
cultural forces. 
Essay is well-
organized, well-
argued, and deeply 
I. 
(3) Dem~n$trat'ts . 
Com.pefeJlcl: 
Student presents 
thorough, detailed 
information about the 
"primary source", the 
distinctive meanings 
it is given by those 
who view it from an 
African-centered 
perspective, and the 
manner in which this 
African centered 
perspective was 
shaped or influenced 
by historical and 
cultural forces. 
Essay is well-
organized and well-
argued .. 
Student reflects Student fails to 
clearly and adequately reflect on 
articulately on the the "primary source," 
"primary source," the the distinctive 
distinctive meanings meanings it is given by 
it is given by those those who view it from 
who view it from an an African centered 
African-centered perspective, and the 
perspective, and the manner in which this 
manner in which this African-centered 
African-centered perspective was 
persepective was shaped or influenced 
shaped or nfluenced by historical and 
by historical and cultural forces. 
cultural forces. Essay is well-not 
Essay is well enough organized and 
organized that a demonstrates a shallow 
thesis and supporting or superficial 
evidence can be understanding of the 
discerned. African-centered 
perspective. 
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Black World Studies: A Focused Strategic Plan 
Mission: 
Integral to Loyola's diverse community, Black World Studies advances Loyola's mission 
to expand knowledge in both the service of humanity and the promotion of social justice 
through learning from African descended people's experiences, perspectives, and 
achievements, ranging from their earliest civilizations in Africa's Nile valley to their 
present day liberation struggles to overcome the enduring effects of slavery, colonialism, 
neocolonialism, apartheid, and institutionalized racism. Given its rich legacy of 
redemptive suffering, the Black World community can reveal to the world divinely 
inspired truths that can be liberating to all. Our inter-disciplinary study of the Black 
World affords students of all backgrounds an opportunity to acquire a heart-felt 
knowledge and appreciation of these liberating truths and to use them to tackle the root 
causes of our global crises and serve skillfully as agents of personal and social 
transformation in and through their chosen careers. 
BWSin2009 
The number ofBWS majors and minors has tripled over the last year to 30 Minors and 7 
Majors. 
BWS in 2014: 
Target #1: BWS will have 10-20 Majors and 50-70 Minors energized by their teachers, 
coursework, and extracurricular activities. 
Target #2: BWS Assessment Plan (begun in Spring '09) has been fine tuned and 
implemented so effectively that the data it has consistently yielded has proved to be most 
helpful in improving the program's effectiveness and enlarging and diversifying its 
curriculum (new courses added and new BWS teachers and graduate assistant hired, e.g., 
folklorist, ethnomusicologist); 
Target #3: BWS advisory committee (reformed in Fall '09), comprised of visionary 
members committed to the program's mission and continual growth, have consistently 
breathed new life and direction into the program through their lively exchange of fresh 
ideas and suggestions. 
Resources Needed to Meet the Goals 
• Adequate office space, equipment, and supplies; 
• Adequate budget to meet basic costs (e.g., photocopying, teacher stipends and 
salaries, speaker honorarium, etc.); 
• Supportive assistance and collaboration of university and CAS staff (e.g., Carol 
Scheidenhelm, Frank Fennell, Maryse Richards, DiDi Galligar, Paul Gabriel, 
etc .. ) in the program's administration. 
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APPENDIX II 
Press Releases, News Articles and Public Announcements 
All documents cited are from the African American Studies File, Loyola University of Chicago Archives 
11 Dr. Gordon name Director of Afro-American Program at Loyola, Press Release, March 18, 1971. 
2. More Blacks at Loyola than Other Private Universities in Illinois, News Release, January 19, 1972. 
3. Black Studies Makes Mark, Chicago Daily News, tuesday January 9, 1973. 
4. Commissioner at Loyola Today, press and date unknown. 
5. Dr. Milton Gordon named "Outstanding Educator" press and date unknown. 
6. Afro-American Studies Popular, Chicago Daily Defender, January 20. 1973. 
7. Noted Black Educator To Discuss Blacks in Higher Education, Press Release, February,S, 1973. 
8. Loyola Sets Prints Exhibit, Press Release, March 16, 1973. 
9. Minority Enrollment and Employment at Chicago's 6 Universities, The Chicago Reporter, March 
1973 Vol.2, Number 3. 
10. Recruiting Drive, press and date unknown. 
11. Afro-American Studies presents Black Festival Day. May 1, 1976. 
12. Loyola Offers Blacks Range of Activities, Chicago Defender April 16, 1977. 
13. Loyola to celebrate Black History Month from February 2 to 27, Press Release, January 29, 1981. 
14. Loyola University Urban lnitiative~ A proposal for the Future. the 1987 Loyola Symposium on 
Values and Ethics. February 26, 1987 
15. Loyola professor named to Chicago Access Corporation, The Loyola Phoenix, March 25, 198? 
16. Loyola University Chicago Blacks in Science 2008, "Race Racism and Racialization in the DNA 
Era", February 6, 2008 
17. Loyola University ChiCagO Blacks in Science 2008, "Yes We can! Making America More Healthy 
in the Age of Obama", February 3, 2009. 
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Alvo LAlbini, Director of Public Relations I 228 N. La Salle St., Chicago, III. 60601 I 236-4764 I Home Phone 272-1214 
LOYOLA UNIVERSITY OF CHICAGO 
NEWS RELEASE 
For more information: 
Edith Hammel 
CE 6-4764, ext. 236 
March 18, 1971 
DR. GORDON NAMED DIRECTOR 
OF AFRO-AMERICAN PROGRAM AT LOYOLA 
The Rev. Raymond Baumhart, S.J., president of Loyola University of 
Chicago, has announced the appointment of Dr. Milton A. Gordon, assistant 
professor of mathematics, as director of the Afro-American Studies Program, 
effective March 19, 1971. 
Loyola University has offered courses in the Afro-American area for 
the last two years. Dr. Gordon's responsibility will be to strengthen 
these courses and increase their number, according to Fr. Baumhart. He will 
work in cooperation with the chairm~n of the departments of English, fine 
arts, history, political science, psychology and sociology . 
. Fr. Baumhart added, "In my judgement, the important contributions of 
blacks to American history and culture have not been given the serious 
academic attention they deserve. Courses in the Afro-American area will, 
I hope, be taken by both black and white students. It is more important 
today than ever before that all educated Americans understand their own 
c'.1l tural heritage. A significant part of the American heritage is the black 
contributions to America---contributions made in spite of the economic 
exploitation of blacks by whites. 1I 
-more-
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• 
DR. GORDON NAMED DIRECTOR 
OF AFRO-AMERICAN PROGRAM AT LOYOLA 
ADD 1 
A native of Chicago, Dr. Qordon earned his B.S. degree from Xavier 
University in New Orleans and his M.A. from the University of Detroit. He 
completed his doctoral work in mathematics at Illinois Institute of Technology 
in 1967. 
Dr. Gordon joined the Loyola faculty in 1966, and has been active 
in issues inVOlving black students. He helped organize LUASA (Loyola 
University Afro-American Student Association), and is currently its 
faculty moderator. 
He served on the committee which developed the "Educational 
Opportunities" program to assist those students who would normally be called 
academically deficient. 
As chairman of the "Committee on Student Affairs" in 1968, he helped 
develop a proposal for an Afro-American studies program at Loyola. He 
subsequently was named chairman of the Committe on Afro-American Studies. 
Dr. Gordon serves as liaison for the committee on Assistance to Develop-
ing Colleges of the Mathematical Association of America. This committee 
provides assistance to the mathematics departments of colleges which have 
~pecial programs for minority students. 
Dr. Gordon and his wife, Louise, live at 1421 Cleveland Street, Evanston. 
Mrs. Gordon holds degrees in sociology and education, and has been a social 
worker and teacher in the Chicago Public School System. They have two sons 
Patrick (age 5) and Vincent (age 2). 
II fJ II II 
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INTER·OFFICE COMMUNICATION 
To Father Baumhart 
Dr. Milton Gordon 
From A. E. Albini 
LOYOLA UNIVERSITY 
Date January 19, 1972 
Subject NEWS RELEASE oN' AFRO-AMERICAN 
STUDIES PROGRAM 
Attached for your review and approval, as well as editing 
suggestions, is a pUblicity release about Loyola's Afro-
Ainerican Studies Program. Please return YOUI' respective 
copy with editing notes ort. it. 
AEA: ssc 
Attachment 
cc: John Langdon 
Father McNamara 
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!Ini, Director of Public Relations / 820 North Michigan Avenue, Chicago, III. 60611 / 944·0800 / Home Phone 272~1214 
LOYOLA UNIVERSITY OF CHICAGO 
NEWS RELEASE 
, 'MOREBLAC'KS' AT 'LOYOLA 
: THAN OTHER PRIVATE 
UNIVERSTTIES 'IN TLLINOTS 
CHICAGO, Jan.'~ - Loyola University of Chicago has 
the largest percentage of blacks,tudents enrolled of any 
private university or colleg'ein Illinois,according to Dr., 
Mil ton Gordon, assistant mathematics professor. and dir,ector 
of Loyola's Afro-American Studies program. 
"There 'are 'nearly 1 ,000 black students at Loyola or 
about seven percent of the university's total student body," 
Dr. Gordon explained. "Actually, approximately 15 percent 
of the 1972":73 'freshman class are black students.' About 
19 percent of Loyola's financial assistance to freshmen goes 
to black students," Dr. Gordon added. 
,Although Loyola has offered Afro-American courses 
since '1969, Dr. Gordon was appointed'director of the program 
in March', 1971 to strengthen and increase 'the number of 
courses. At that time, the president of Loyola, Rev. Raymond 
B aumh art , S.J. said: 
'''In my judgment, the important contributions of blacks 
to American history andcu'l,ture have not been given the 
serious academic attention they, deserve. Cour,ses in the 
Afro-American area will, I hope,' be taken' by both black and 
whi te students .It is more impo,rtant today than ever 'before 
that all educated Americans understand their own cultural 
heritage." 
-more-
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/~(ORE BLACKS AT LOYOLA 
,( 
THAN OTHER PRIVATE 
UNIVERSITIES IN ILLINOIS 
ADD ONE 
Since its inception, Loyola's Afro-American Studies 
Program has increased course offerings to 14, filling as 
many as 27 class sections, acco~ding to Dr. Gordon. 
"Six courses in the basic curriculum have at least 
150 students with 40 percent of them white," Dr. Gordon 
revealed. 
Dr. Gordon credits the growth of the Afro-American 
Studies Pr~gramat Loyola "to student interest and faculty 
cooperation. 
"Our program depends in large part, on the willingness 
of other departments to set up suggested courses. The 
curriculum draws from fine arts, urban-ethnic studies, 
education, history, anthropology, sociology, English, and 
political science," he said. 
Although the program does not offer a major, Dr. Gordon 
foresees the possibility o'f an Afro-American Studies major. 
"I want to see black students go into areas in which 
they are personally interested," Dr. Gordon said. "I would 
not like to see all students taking black studies exclusivelY. 
It is not the only thing they should do. The country needs 
well-trained blacks in all aspects of life, but as they go 
through Loyola, they should have the option to learn about 
their own history and the cultural patterns of their own 
people. 
"Looking back to the years when I was a student, I 
realize that I was totally ignorant of the history and culture 
-more-
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~::RE BLACKS AT LOYOLA 
THAN OTHER PRIVATE 
UNIVERSITIES IN ILLINOIS 
ADD TWO 
of my people," Dr. Gordon revealed. "We are 'trying to make 
it different for Loyola students. Weare providing the" 
opportunity for black and white students alike, to learn 
more about this often forg.otten aspect of American heritage." 
A native of Chicago, Dr. Gordon earned his B.S. degree 
from Xavier University in New Orleans and his M.A. degree 
from the University of Detroit. He completed his doctoral 
work in mathematics at Illinois Institute of Technology in 
1967. 
Dr. Gordon joined the Loyola faculty in 1966, and has 
been active in issuesinvolvi~g black students. He helped 
organize Loyola University Afro-American Students 
Association (LUASA), and currently serves as its faculty 
moderator. 
Dr. Gordon is a member of Loyola's Committee on 
Affirmative Action. As. chairman of the "Committee on 
. Student Affairs'" in 1968, he helped develop a proposal for 
an Afro-American studies' program which he now heads. 
On Sunday, FebruarY·18, 1973, at7 p.m., Dr. Gordon 
will appear on Channe19 's"People 'to Peo"ple" show whose' 
host is Edwin C. "Bill"" .Berry, v.ice president of Johnson 
Products and former exec·utive.direcitor of Chicago's Urban 
League.' 
-more-
361
'MORE BLACKS AT LOYOLA 
THAN OTHER PRIVATE 
UNIVERSITIES IN ILLINOIS 
ADD THREE 
Dr. Gordon and his wife, Louise, live at 1421 Cleveland 
Street, Evanston, Illinois. Mrs. Gordon holds degrees' in 
sociology and education, and has bee"ri a social worker and 
teacher in the 'Chicago,Public School System. They have 
two sons, Patrick and Vincent. 
* * * * * 
Contact: Alvo E. Albini,Director of Public Relations, 
944~0800, ext. 666 
1/1.9/73 
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: cmcAGo. DAILY NEWS, :fuesdayiJan;,!I, 19n, 
,~~~--------------------~~--~ 11 
Black . ~tudiesmakes mark 
In the mid and late 1960s, GORDON C HE D ITS the black coHe6es was taking into the curren: ey.penenct'~ L't 
black college students 'across growth of the Afro-American place, blacks. 
the country began using their Studies Program at Loyola to . in 1964, black college and "Because of the llvlog· .pat-
powers of persuasion tobrlng,'student interest and faculty co- universities had 51.3·per cent terns at prescnt,'black'and 
black studies programs to . operation. . of all black college students. white students are essentially 
their campuse,s. '. "Our program depends in Six years Jater it dropped to raised in a separate society," 
B,l a c k or Airo-American, large part on the willingness of 27.6 per cent. In 1970. the num-- . Gordon said. • 'Hence, a blac~ 
studles programs can be found other departments.' to set up ber of blacks!lttending all col- .' studies program maybe ilie 
• ~, at ,colleges and uni~er":::suggestedicourses.. The . cur- leges increased S per cent. first opportunity.studen~have 
SltiestbroUghout ilie.Umted-'rlculum draws from fine arts, to Jearn about and have meanc-' 
states.· .. ··,' . ~·;·:.·Urbarrethic7'stud1es;'educa- . AT LOYOLA, nonblack stu- . 
' .. ' Loyola 'University annouiiCed/,tion. historY;anthroJology, so- dents makeup "a s1gnificant ingful interaction with memo 
, its program in March..1971·"ciology; English and l'Olitical percentage of the enrollment" bers of other races!' ..••..................• 
The ~ officiaL announcement ssience "Gordon said. ..... in the Afro-Arilericau pro- "Looking backtotheye&l'~ 
· marked the. culmination of- 'The ;~uest for Afro-Ameri~ gram, which offers 14 courses.' when I was a student, lrea1iU' 
nearly three years. of, dis- can studies came at a point in In addition to the historic as- that I was-totaJly Ignoraa(of 
cusslon and investigation.. U.S. history when a major peet of the black experience, the history and cultute of rny 
Milton Gordon, an assistant shift of black students out of the program also offers insight own peopJe," Gordon said; 
professor in Loyola's, matlr: 
ematics department, wal!se- i 
lected to head the program." 
,AlthoughittSstiU a fairly_.new 
program', it is "one of the fast- i 
est growing program~atthe ' 
· university," .,,-. . ." . 
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Commissioner 
at Loyola "Today 
By Marjorie Weaver 
The first Afro-American pro-
gram speaker of the year will be 
Attorney John Stroger, a .Black 
lawyer, announced Dr. Milton A. 
Gordon, Director of the Afro-Am-
erican Studies Program. His top-
. ic will be "Political Opportunities 
for Minority Students inChica-
go. " 
The presentation will be given 
on Friday, October 27th at 2:00 
pm in Damen Hall·342. 
Stroger is the 8th Ward Com-
mitteeman on the south side of 
Chicago. He was an elected ele-
gate to the 1972 National Demo-
cratic Convention and a member 
of the Cook County Board of 
Commissioners. From 1953 to 
1955 he was an assistant auditor 
for Municipal Court Clerk, and 
during this period, was elected 
president of Chicago's Third 
Ward Young Democratic Club. 
He was then named personnel 
director of Cook County Jail, 
where he initiated an in-service 
training.- program for jail offic-
ers, the first such program in the 
Midwest. , . 
He has Iield positions as deputy 
clerk of Cook County. auditor 
of Municipal Court, investigator 
for the Mayor's Department of 
Investigation,examinerfor the De-
partment of Financial Institutions 
of Illinois and chief examiner of 
the Sales Finance Agency Division 
of that department, which regulat-
ed the Credit Reform Laws in the 
State of Illinois. 
As a member of the Cook Coun-
ty Board of Commissioners, M r. 
Stroger is chairman of the Public 
Aid Committee and Vice-chair-
man of several other committees. 
,where he serves as an advocate of 
equality in all phasq of county 
govern me nt. 
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Dr. Milton ,Gordon nam'ed 
. . ,:' . - . . . ,'" 
nOutstanding Educator" 
A former Southside black 
youth ran the gamut of 
ghetto obstacles to be named 
"Outstanding Educator of 
America" a feat to be 
described as no ,less than 
phenomenal for their were 
many times ,he didn't feel 
he'd make, it through high 
school. 
His name is Dr. Milton A. 
"Outstanding Educators of 
America" is an annual awards 
p-,:ogram honoring 
distinguished men and 
'women' for their exceptional 
service, achievements, and 
leadership in the field of 
Gordon, Loyola University's .education. 
swinging director of Each year,: those chosen 
Afro-American Studies and 'Outstanding Educators are 
Associate 'Professor of featured' in the national 
, ; 
i 
Mathematics. a war d s 'v 0 I u m e i 
"Coml110n Ground" 
1 Named with Dr. Gordon "Outstanding Educators of ' 
for this honor were: John A. America." l 
Hardon, SJ", professor, Nominations for the 
Bellarmine School of program are made by the 
Theology; Dr. Mary T. officials of colleges and 
Hamilton, chairml!l1, anduni ve r sities, inel uding 
associate professor of 'the ,presid~nts, deans and 
finance "department; Rev. ,department heads. ,Their 
Eugene ':C. :Kennedy, selection guidelines include 
'professor of psychology ,and an edueator:s talents in thcf 
Dr. James H. Smith, professor 'classroom. contributions to 
of administration. and research", administrative 
supervision, school of abilities, civic service;and 
eduCation. . professional recognition. 
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3Z CHICAGODAJLYDEFENDER-JAN.20';;.:197~3::"....-,....."".-
At .. Loyola Un ivers!fy 
Alro 
rF 
American studies popular 
New p!:'08I"ams and departments have 
been added to the ..... ter at Loyola Univer· 
Slty of Chicago in an efCort to help students 
keep ab ...... t of our quic:ldy changing 
PGCiety. 
ODe of the newest and fastest growing at 
tbese ia the Af ..... American Studies 
pnlII'IIID, IKM in illl second year at 
existence. WIlen the program was officially 
8MDII1ICed in Mardi, 1971, It was the 
culminatlan of .... rly three years of 
di8c:usaian and ilMlStigation. 
H ... ded by Dr. Milton Gordon, an 
_;stant prot .... or in Loyola's Department 
of Mathematics, the Afl".Amerlc:an studi ... 
. p!:'08I"am now offers more than 14 courses 
and last semester CUled 'ZI sections. Six 
coW'Ses'in the basic curriculum have·.at 
least 150 students, . 40 per cent of them 
white. . ." • 
Dr. Gordon credits the growth of .the 
Afro-American Studies p!:'08I"am at Loyola 
to student interest and faculty cooperation. 
. "Our p!:'08I"am depends in large part on the 
willingness of nther departments to set iIp 
suggested courses. Jt ··he laid. uThe 
CWTiculwn draws from fine arts. urban-
ethnic studies. education. history. ~ 
thropology. SOCiology. English and political 
science. I hope to add courses from at least 
. two more departments by next Septem· 
ber.". 
The Afro·American Studies program 
does not offer a major and. although Dr. 
Gordon foresees this as a possibility. he 
does not view It as a necessity. '.'1 want to 
see black students go into ........ in which 
'. they are personally interested," be said "1 
would not like to see all students taking 
black studies exclusively. It is not the only 
thing they should do. The country needs 
well·trained blacks in all aspects of life. but 
as they go through Loyola, they should have 
the option to learn about their own history 
aod the cultural patterns of their owr. 
people." 
The ""luest for Af ..... American Studies 
programs came at that polnt in the history 
01 the U.s. when a major shift of black 
students away from the traditional black 
colleges was occurring. In 1964. the black 
colleges had 5L3 per cent of all black 
college students. whereas in' 19'10 the 
percentage was down to 'ZI.6 per cent. 
During this same period, the percentage of 
black college students increased from 5 per 
cent in 1964 to 6.6 per cent in 1969. 
There have been several important 
outgrowths of Afro-American Studies 
programs. according to Dr. Gordon. 
First. the tremendous interest that has 
been shown in the concept of ethnicity is the 
.... uIt of the enthusiasm Blacks have shown 
In their heritage. 
In geoeral. urban-ethnic prngrams are 
patterned after Af ..... American studies 
pr1lgI'1IIIlS, the difference being that they . 
are cioocerned Willi a Wider spedrIIm of 
ethnic groups ; \.e.. Irish, Polish, SpanisI>- . 
speaking, Jewish, etI:., according to Dr. 
G<rdon. . . '. .' .' 
The creatiCIII "or .,IIl'I>an-etImIe. _os· ,. 
p!:'08I"amiI on College campuses bas. been 
much; .. quieti!f;jhan : for ~Afr .. Americao 
studies programs: DurIDg the past two 
years, these programs have emerged at a 
signilicantr~. _,' "''';i ';":"~ ....,. 
As an example . o{'. this development. 
nearly 200 campuses now are offenng 
accredited cour_ ". in Judaic studies. 
During the past two yearS, these particular 
studies have been increasing at about 12 
per cent a year...· .. · " 
Sea>nd, is the assistance that some Afro-
AiilericaJistudies p!:'08I"ams have provided 
inim~ racel'dations. As·noted 
earlier; most classes iii the AfrG.American 
'StudIOs pn,gram' at Loyola IU'I! comprised 
0{ JlIlDoblack students who constitute a 
signilicm¢ percentage O{the enrollment. 
·Dr. Gordon believes that this should not be 
surpriSing. He adds, "Because of the living 
patterns at the presenat time. black and 
Appealing to alf ... 
increasingly popular are the Afro-
American Studies courses available to 
Loyola University students. The Chicago 
school'S Afr~American Studies depar-
tment is'beaded by Dr. MUton Gordon, 
having meilniJ!8fullnteractian With mem-
bers of otber races." 
Thirdly, the research and commumty 
involvement initiated and carried out by 
Afro-American studies programs results 1 . 
from _---tbeeotire bladE 
.,experience,.· '. . 
There Is' IIOW meaningful, on-going 
'research into all' aspects . cl . the Afro-
,American people. In many cases, this 
'research is conducted by scholars, botb 
black and white. Concerning employment. 
it means that there are new job oppor· 
tunities for these individuals. 
Many p!:'08I"ams are involved in seeking 
solutions to problems in the black com· 
mlll!ities. Such programs have brought 
students into these com11lllllities 10 conduct 
oral histories, raise funds and 10 work to 
educate, tutor and clean up the pbysical SUITOUIlf!!ings , 
i"'+~:",~ ~'.have 
developed proposaJs. and obI8ined the 
ne.""",,,ry investigativefuDds through 
cooperation Withcom11lllllity leaders, 
Dr. Gordon'. <:onlmitment· to Afro. 
who is also an assistant professor' In 
Loyola's Department of Mathematics. It 
is encouraging, Dr. Gonion said. to see 
that many of the students enrolled In Afr~ 
American Studies courses are wbite. . 
. all faculty and studeDts. Tbrough. his . 
effam. the ChImp Dally Del_is ""'" 
received regularly in CUdahy LIlnry. I11III 
he has plans to set up • minority speakers 
p!:'08I"am. 
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Alvo E~IDn'itt Director of Public Relations / 820 North Michigan Avenue, Chicago, III. 60611 / 944-0800 / Home Phone 272-1214 
LOYOLA UNIVERSITY OF CHICAGO 
NEWS RELEASE 
FOR IMMEDIATE RELEASE FEBRUARY 5. 1973 
NOTED BLACK EDUCATOR 
TO DISCUSS BLACKS 
IN HIGHER EDUCATION 
CHICAGO, Feb. 5 - Dr. Milton A. Gordon, associate 
professor of mathematics and director of Loyola's 
Afro-American Studies program, will appear on Channel 9's 
"People to People" sh6won Sunday, February 18, 1973, 
at 7:00 p.m. 
The host of the show is Edwin C. "Bill" Berry, 
vice-president of Johnson Products and former executive 
director of Chicago's Urban League. The topic of 
discussion will be "General Trends in Higher Education 
for Black Students." 
Dr. Gordon will discuss some of the important 
changes that have occurred for black students in higher 
education, such as the shift away from the traditional 
black college, the change in undergradua~e.majors, and 
the increase in the number of black college students. 
Professor Gordon revealed that insof:e:.'as:-
private institutions of higher learning in Illinois are 
concerned, Loyola has one of the largest enrollments of 
black students in the state. 
-more-
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NOTED BLACK EDUCATOR 
TO DISCUSS BLACKS 
IN HIGHER EDUCATION 
ADD ONE 
Dr. Gordon has also just completed a new brochure 
on "Minority Relations at Loyola" which contclirts ,:'fae'ts 
and information about new programs at Loyola of special 
importance for minority students. 
A native of Chicago, Dr. Gordon earned his B.S. 
degree from Xavier University in New Orleans, and his 
M.A. degree from the University of D~troit. He completed 
his doctoral work at Illinois Institute of Technology 
in 1968. 
Dr. Gordon joined the Loyola faculty in 1966, 
and has been active in issues involving black students. 
As chairman of the "Committee on Student Affairs§ in 
1968, he helped develop a proposal for an Afro-American 
Studies program which he now heads. He was also instrumental 
in the development of the Loyola University Afro-American 
Students Association (LUASA), and serves as its faculty 
moderator. 
Dr. Gordon and his wife, Louise, live at l~21 Cleveland 
Street, Evanston, Illinois. Mrs. Gordon holds degrees 
in sociology and education, and has been a social worker 
and teacher in the Chicago Public School system. They 
have two sons, Patrick and Vincent. 
* * '" " * 
Contact: Alvo E. Albini, Director of Public Relations, 
9~~-0800, ext. 666 
013173 
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Alvo E. Albini, Slirector Iof Public Relations I 820 North Michigan Avenue, Chicago, !II. 60611 I 944-0800 / Home Phone 272-1214 
LOYOLA UNIVERSITY OF CHICAGO 
NEWS RELEASE 
FOR IMMEDIATE RELEASE 
LOYOLA SETS 
PRINTS EXHIBIT 
MARCH l6, 1973 
CHICAGO ••. Mar. 16-"Black Experience in Prints" is the 
theme of a public art exhibit of 30 original prints scheduled 
for the Cudahy Library on the Lake Shore Campus of Loyola University 
of Chicago, 6525 N. Sheridan Rd., Chicago, Ma~. 19 through 
April 9. 
Sponsored by the Afro-American Studies Program of Loyola, 
the exhibit will include works in a variety of styles and 
techniques assembled to help explain the Black experience 
in American society, according to Dr. Milton A. Gordon, 
associate professor of mathematics and director of Loyola's 
Afro-American Studies Program. 
The exhibit, brought in from the Pratt Graphic Center in 
New York, will specifically deal with the ghetto, social and 
economic injustice and rural and urban life styles. 
The Cudahy Library is open between the hours of 8:00 a.m. 
and 12 midnight, Monday-Thursday; 8:00 a.m. and 9:00 p.m., 
Friday and Saturday, and 11:00 a.m. to 12 midnight, Sunday. 
* * * * * * * * * * * * * 
Contact: David Wilke, Public Relations, 944-0800, ext. 666 or 661. 
031473 
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Opening The University To Minorities 
"'Real Progress, Ho Hum, 'What Do We Do Now?'" 
Volume 2, Number 3 . 
March 1973 
Minority Enrollment And Employment At Chicago's 6 ~ajor Universities 
Human Relations Commissions 
This is the first installment of a two-
part report on the policies and practices of 
Chicago's major universities and their 
outreach to minority communities. 
Editors 
Op.~ning Chicago's univer~ities.to minQr-. 
ities has been a mixture of real progress, 
ho-humand "what do we do now?" 
Major Chicago area universities have 
slowly increased minority representation in 
most categories, but the gap between the 
metropolitan minority population and the 
university minority populati'on is still a 
chasm. 
In the academic year 1971-72, minor-
ity students (blacks, Orientals, Spanish-
surnamed and American Indians) were 
· about 12 per cent of the total student 
enrollment at Chicago's six major universi-
ties: the University of Chicago, DePaul 
University, Loyola University, North-
western University, Roosevelt University, 
and the University of Illinois Chicago 
Circle Campus.' Minority faculty at the 
universities was about 7.5 per cent of the 
total. The latest census information shows 
· minorities to be 23.3 per cent of the popu-
· lation of metropolitan Chicago (Standard 
. Metropolitan Statistical Areal. 
The 1970 census revealed that blacks 
representeq 3 per cent of the total student 
enroll.ment oT predominantly white 
", '" 
Continued on page 2 
New York: Power .Plus Personality 
Chicago:·Behiod The Scenes Or Left Behind? 
The (Chicago) Commission, because of 
its position as an agency of tlJ.e city govern-
ment, has been criticized as conservative ... 
Bernard Weisberg, "Racial Violence and 
Civil Rights Law Enforcement," The. 
University of Chicago Law Review, 1951 
When racial conflict and controversy 
flare 'in Chicago one rarely finds'the name 
. of Human Relations CommissioQ Chairman 
Peter Fitzpatrick or Executive Director 
James Burns in the headlines. Indeed, it is 
rare to find a mention of the Commission 
in the daily press. They are either 
behind the scenes or left behind. 
Bernard Weisberg's observations about 
the Chicago Commission may be as true 
today as they were 22 years ago. 
The Chicago Commission on Human 
Relations; the first in the country, has 
little power. Nevertheless, it has a substar)-
tial national reputation .. Its Rumor 
Central service was favorably cited in the 
Kerner Commission rer;)ort on civil 
disorders. 
The Commission adrriinistersthe city's 
ordinances on discrimination in employ-
ment and housing. Last year it began to 
review civilian complaints against the 
. police department. 
All deci·sions maqe by the commission: 
revocation of a real estate broker's license, 
denial o'f a city contract to a firm because 
of employment practices or action on the 
review of a police complaint, are subject to 
. the mayor's approval. 
The Commission has no subpoena 
power and cannot "initiate a legal action. 
Any such action must originate with the 
city's corporation counsel, according to 
Commission staff. 
Fire Fighting 
Historically, one of the major projects 
of the Commission, according to a former 
Continued on page 6 
370
Minority Enrollment And Employment At Chicago's 6 Major Universities 
'.' 
(Academic Year 1971-72) 
ENROLLMENT 
% 
Total Minority Minority Black 
University of 7.112 754 10.6 500 
Chicago 
DePaul 9.409 935 9.9 753 
University 
University of 19.991 3.238 16.2 2.124 
Illinois 
(Circle) 
loyola 14.830 1.257 8.4 889 
University 
Northwestern 15.006 840 (b) 5.6 (b) 752 
l:)niversity 
Roos ...... 1t 5.442 1.539 28.2 1.309 
University 
Totals 71.790 B.563 11.9 6.327 
a Full time faculty only 
b Black and Spanish·surnamed only 
e .Inf-ormation not available 
. Information denied 
Universities Continued 
American universities and colleges across 
the nation·. At the Chicago universities, 
black students represent 8.8 per cent of 
enrolled students. Black faculty was 
roughly 3.2 per cent of the total faculties 
at five of the universities combined. (See 
table.) However, blacks are over 34 per" 
cent of the city's population and more 
. than 17.6 per cent of metropol itan 
Chicago ... 
Roosevelt University ranks highest in 
its percentage of minority student enroll-
ment compared to the other schools, but 
falls to second place in its percentage of 
minority faculty. The University of 
Illinois Chicago Circle Campus·has the 
highest percentage of minority faculty, 
but takes second place in its percentage 
of minority student enrollment. The 
ranks change again when the number of 
black students and faculty at the 
universities is compared. (See table.) 
Minorities constitute about 38.4 per 
cent of the total non-academic labor force· 
at five of the universities. (Loyola Univer-
sity refl:lsed to answer questions about its 
non-academic employment.) The majority 
are lower-salaried unskilled laborers and 
service workers. The University of Chicago 
employs the highest percentage of minor-
ity non-academic personnel (44.5%). 
which includes its hospital and clinic 
staffs. Minorities are 22.2 per cent of the 
metropolitan labor force. At Northwestern 
and DePaul, minority non.academic 
employment falls below this figure: 
Northwestern - 20.9%; DePaul - 20.2%. 
2 The Chicago Reporter 
FACULTY (Full It Port Time) ,NON·ACADEMIC PERSONNEL 
% % % % % 
Black Total Minority . MinoritY Black Black Total Minority' Minority Black Blac~ 
7.0 1.079 74 6.6 17· 1.6 7.051(1) 3;144 .44.5 2.712 38.4 
,8.0 .475 15 3.2 12 2.6 415 84 20.2 
10.1 1.538 185 10.1 80 5.2 1.385 529 38.1 495 35.1 
5.9 
5.0 1.257Ia) 45(s) 3.6 19 1.5 2.068 452 20.9 391 18.4 
24.0 520 50 9.6 30 5.8 580 209 36.0 206 35.5 
8.8 4.869 369 7.6 158 3.2 11.499 4,418 38.4 3.804 33.0 
(t) Includes hospital and clinic staff 
(s) As of September 1972. Northwestern's minority faculty increased 
from 45 to 58. representing 4.5 per cent of total full time faculty at 
the university. 
Enrollment figures represent total enrollment at the universities 
inclu~ing undergraduate and graduate divisions and the professional 
schools.· 
Minority includes Blacks. Spanish surnamed, Orientals and American Indians 
Affirmative Action 
In 1965, President Johnson issued 
Executive Order No. 11246. This order 
prohibits employment discrimination by 
federal contractors and requires them to 
practice equal employment opportunity. 
It was not unti11968, however, when the 
ban was extended to include sex discrim-
ination, that an avalanche of formal com-
plaints of alleged discrimination prompted 
the Department of Health, Education and 
Welfare to construct a systematic program 
of enforcement. The six area universities, 
because they are federal contractors, are 
required to make an "affirmative effort" 
to actively and systematically recruit and 
hire more women and minorities. It was 
not until the federal government threaten-
ed to withhold payment of millions of 
dollars in federal contracts that various 
universities across the nation began to 
Cheston Benford 
take the executive order seriously. The 
six Chicago universities received over 
$67 million in federal contracts in 1970. 
(See box P.3) 
All six universities in this survey have 
adopted some kind of affirmative action 
program. 
"Without an affirmative action 
program," said Warren B. Cheston, 
Chancellor of the University of Illinois 
Chicago Circle Campus, "the change in the 
university would have come about more 
slowly. I think the order came at a good 
time." 
But programs are not always as success-
ful as they set out to be. 
'.'Affirmative action here is no great 
shakes," said Jerry Benford, assistant 
director of the Insitute of Industrial Rera-
tions at Loyola University. "True, there 
are some new faces around, but none in 
policy positions; basically the situation 
remains the same;" he said. 
The problems at DePaul are the same. 
"There are no members of minority 
groups on the administrative· staff here, 
including deans and department heads," 
said ·Rev. John T. Richardson, executive 
. vice-president of the university. 
Year of the White Female· . 
Richard Adams, director of the Equal 
Opportunity Employment Office at 
Northwestern University is disturbed by 
the changing priorities in no"n-academic 
employment. "In. the first year of the 
affirmative action program, the university 
recruited primarily maids and janitors, The 
second year minority subcontractors were 
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hIred. The past year has been the year of 
the white female. The unive~sity has 
, almost diluted the black issue," he said. 
At the Un'iversity of Chicago, Knox C. 
Hill, secretary of faculties, is proud of the 
gains the university hasmadej'hiring 
white women, but he is not as satisfied 
with the .figUr.es on minority faculty 
employment In the academic year, .1971-72. 
Chancellor Cheston, of the University of, 
Illinois, remarked how difficult it is to get 
control over minority employment at the 
faculty level, because of "departmental 
autonomy." Although top officials set the 
policies, department chairman implement 
them. 
. In ,contrast, Raymond W. Mack, vice-
president and dean of faculties of North-
western University described a stronger, 
more centralized policy determining 
Northwestern's, increase in minority 
faculty; "The increase in minority faculty 
was a deliberate thing. I called the deans 
of the schools together and told them it 
was time to get their faculty up to date; 
I told them to go find quality peopl€l." 
Fecjllral Funding for Six Chicago 
Area Universities (Fiscal Year 1970) 
University of 
Chicago $39,597,000 
Northwestern 
University 18,457,000 
Loyola 
University 5,149,000 
University of Illinois 
Chicago Circle 
Campus 2,312,000 
DePaul 
University' 1,008,000 
Roosevelt 
University 560,000 
Total $67,083,000 
Source: National Science Foundation 
,(NSF 71-28) 
3 The Chicag~ Reporter 
Federal Pressure 
At the same'time, Richard Adams of 
Northwestern emphasized the role of 
federal pressure. "In its recruitment and 
employment practices, Northwestern Uni-
versity was motivated first by economic 
cO(1siderations, since they stand to lose 25 
per cent of their budget. That's how much 
comes from the government;" he said. 
"Universities are very tradjtion bound," 
'said ~oyola's Jerry Benford. "People 
understand more about business than they 
do about the running of a university. As 
far as outreach is concerned, the universities 
are lagging behind industry." 
For generation~, blacks were excluded 
from employment in higher education, not 
only by blatant discrimination but by such 
indirect methods as word of mouth 
. recruitment among friends and associates. 
Recruiting was done within a mainly white 
world. This pattern can be changed 
only by a conscious effort to reverse it. 
"We've always looked in the same 
areas," said Chancellor Cheston, "so we 
have to look for new ways of recruiting 
people. This year, we've even advertised in 
the newspapers." 
The number of blacks and minorities 
employed by the universities has increased 
over the past few years. Many university 
officials express pleasure that increasing 
numbers of minority students on white 
campuses wiUfind more people of their 
own background and experience. 
Minority Enrollment 
Minority student enrollment has increas-
ed steadily at the six universities studied. 
"As late as 1965, black students were 
less than one per cent of the total enroll-
ment at Northwestern University," said 
Raymond Mack. In September 1972, 
black students at Northwestern were 10 
per cent of the total student enroUment 
on the graduate and 'undergraduate levels. 
According to John F. Langdon, vice-
president of administration at Loyola 
University, Loyola's freshmen class of 
1972-73: is 19.2 per cent minority. Black 
students are 14.4 per cent of the freshman 
class. 
It is almost certain that.there will be 
increasing numbers of minority students at 
DePaul University. Dean Martin J. Lowery 
explained: "DePaul has decided to stay in 
the city. Therefore, if the city changes 
racially or ethnically, then our student 
composition will also change," 
At Circle Campus, James C. Griggs, 
director of the Educational Assistance Pro-
gram (EAPl, a program designed to assist 
in the recruitment and retention of minor-
ity students, is not so optimistic. 
"In 1968 there were no more than 80 
black students in the university out of 
some 15,000 students," he said. Since 
EAP, more than 3,000 minority students 
have been enrolled, but the program's 
Adams Mack 
Minority Representation on Boards of Trustees of Six Chicago Area 
Universities (September 1972) 
University 
Minority 
Trustees 
No. of 
Trustees 
University of Chicago 
DePaul University 
University of Illinois 
Chicago Circle Campus 
Loyola University 
Northwestern University 
Roosevelt University 
Dr. Kenneth B. Clark 
W. Leonard Evans, Jr. 
Louis E. Martin 
Earl Neal 
John Moutoussamy 
None 
Erwin France 
William Foreman 
Dr. Percy Julian 
Judge Edith Sampson 
Total: 9 minority members out of 280 trustees 
77 
52 
30 
23 
54 
44 
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future is uncertain. "Student enrollment 
has increased without a commensurate 
increase in staff and other budget items. 
Both state and federal support of the pro-
gram has been dramatically curtailed." He 
interprets this cutback to mean that minor-
ity enrollment has Lost its high priority 
status. 
Building a Good University 
The number of minority students, 
faculty and non-academic personnel has 
increased over the last few Years, but to 
Northwestern's Mack, it.is not enough. 
"We've done a lot of things'that people 
tend to feel good about, like having 10 per 
cent black enrollment this year, but 1 
don't think Its time to sit back and start 
congratulating ourselves," he said. "That's 
the easy part and what we should have 
done. Now we're at the hard part, trying 
to work together at having a really good 
university." 
Renee Ward 
Elam 
President Of Meharry College 
Appointed To Kraftco's Board 
Kraftco Corporation, headquartered in 
suburban Glenview, Illinois, now has a new 
black member on its Board of Directors: 
Dr. Lloyd C'. Elam, President of 
Meharry Medical College in Nashville, 
Tennessee. Dr. Elam became a member of 
the board in February. 
In announcing his appointment, Kraftco 
cited his extensive educational, medical 
and nutritional background. 
Dr. Elam said, ;'1 have no idea why 
they picked me." Although Meharry does 
nutritional research, Dr. Elam said, 
"nutrition isn't my forte." 
Dr. Elam said that Kraftco is working 
to improve its relationship with the 
minority community. 
Kraftco has made deposits in minority 
owned banks, hired a black advertising 
agency and is considering insurance policies 
with minority owned insurance companies. 
Dr. Elam, 44, is a graduate of Roosevelt 
University in Chicago. 
John Roberts 
4 The Chicago Reporter 
I Business & Finance Briefsl 
Thomas Lewis, the new black president 
of South Side Bank, 4565 S. Cottage 
Grove, is not wasting any time. The bank 
has assets of $11.4 million, up from $10.5 
million when he took over in January 1973, 
and Lewis thinks he can take the bank to 
$20 million by the end of the year. He has 
a good track record. He came to his new 
job from Independence Bank of Chicago, 
possibly the fastest growing bank, 
minority or otherwise, in the country. 
It was a good ye~r for Chicago's two 
black-owned life insurance companies -
with a little help from large corporations 
and their insurance carriers. 
Weathers Y. Sykes, senior vice president 
of Supreme Life Insurance Company of 
America, reported that his company wrote 
$343 million in group insurance for 10 
companies in 1972. Most of it was reinsur-
ance, but Supreme is now a primary 
carrier for two firms, a "chicago first. 
(See page 5) 
Chicago Metropolitan Mutual 
Assurance Co. wrote an estimated $240 
million of reinsurance for 10 corporations, 
including American National Bank and 
First National Bank, according to 
Anderson Schweich , president of Chicago 
Metropolitan. General Foods, honoring 
its covenant with Operation PUSH, 
allocated portions of its reinsurance to 
Chicago Metropolitan and North Carolina 
Mutual, a black-owned firm in Durham; 
North Carolina. 
Both Supreme and Chicago Metropoli-
tan have reached the $500 million 
"insurance in force" level, more than 
double last year's figure. Group insurance 
builds up premium income slowly, but 
the number of companies sending portions 
of their insurance to black-owned firms is 
beginning to have some effect. Supreme 
grossed $1.2 million in premium income 
frcim group policies, for example. Some 
of that will eventually be translated into 
South Side mortgages. 
Chicago City Bank, a white-controlled 
institution in the black cor:nmunity of 
Englewood, persl,Jaded another gem to 
move into-the Englewood Shopping 
Concourse. Jewel Foods recently opened 
a 25,000 sq. ft. store in the mall. 
Another hip neighborhood bank, Hyde 
Park Bank & Trust Co., has added a new 
program to its Urban Development Div-
ision. The division will provide loans of up 
to $5,000 for home improvements of single 
family homes and up to $2,500 a flat for 
rehabilitation of owner-occupied six unit 
or less apartments under a'90 per cent 
FHA guarantee. The program has not 
been affected by the federal freeze on 
housing, since the loans are not subsidized. 
The program is not unusual, but the 
marketing is. Milton Davis, director of the 
division, is promoting the program on a 
city-wide basis through 30 community 
organizations, including: the West Side 
Organization, Organization for a Better 
Austin, Pilsen Neighbors Community 
Council, Kenwood Oakland Community 
Organization, The Woodlawn Organization, 
and the South Shore Commission. 
Seaway National Bank added two 
directors to its board - AI Johnson, owner 
of.AI Johnson Cadillac, and Carl Petersen, 
comptroller of CNA Financial Corp. 
(Continental Casualty Company, a CNA 
subsidiary, keeps a large Medicare account 
at Seaway.) 
The American Bankers Association 
recently appointed Alvin Boutte, president 
of Independence Bank, to its Urban Affairs 
Committee. The committee set a 1975 
goal of $1 billion in loans to the minority 
community to be extended by the ABA's 
13 .. 000 member banks. 
"Big Stan" will finally have his bank. 
The Chicago Bank of Commerce will move 
from 151 N. LaSalle St. into the new 
Standard Oil Building, pending permission 
from state authorities. Federal banking . 
officials earlier denied permission for 
South Shore National Bank tci move into 
the new building from 71st & Jeffery, 
partly because it would have left the. South 
Shore area underbanked. Odds are no one 
will claim laSalle St. is underbanked. 
Kenneth Guentert 
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,Standard Oil Subsidiary Sets Precedent, 
Signs Group Life Policy .Directly With Black Firm 
Supreme Life Insurance Company of 
America has underwritten a $3.6 million 
group life insurance policy for two divisions 
of Amoco Chemical Company, a subsidiary 
cif Chicago-headquartered Standard Oil 
Company (Indiana). 
The black-owned, Chicago-based 
insurance firm now insures 450 employees 
of Amoco Chemical's Packaging Products 
'Division in La Mirada, California, and its 
Consumer Products Division in 'Fullerton, 
California. Amoco Chemical is Standard's 
manufacturer and marketer of chemicals, 
plastics and petroleum additives. 
Robert C. Gunness, president of Stan-
dard Oil, said that Standard's objective to 
assist the development of minority enter-
prise "would be more fully served by 
placing a portion of our group life insur-
ance with Supreme Life, on a direct, rather 
than a rei nsurance basis." (I nsurance com-
panies have policies they issue underwrit-
Blacks Buy Gateway And Guaranty 
ten a second time by other insuran~e 
companies--hence "rei nsurance." See the 
Chicago Reporter, July 1972.) 
Better Than Reinsurance 
For insurance companies, group policies 
placed directly are generallY more valuable 
than reinsurance. Being a primary carrier . 
requires more skill and expertise, and most 
important, it' provides more gross premium 
income. 
Group insurance placed directly by 
major corporations with black-owned 
insurance companies is rare, although the 
practice of allocating portions of reinsur-
ance to black firms has grown considerably. 
Standard Oil is, in fact, the first . 
corporation to publicly ann.ounce such an 
agreement with a black-owned firm. 
P. Lorillard was the first large corpora-
tion to place a group policy for a subsid-
iary directly with a black-owned insurance 
Chicago: Black Banking Capital Of The U.S.A. 
With five blackcowned and operated 
banks, Chicago is becoming theininority 
banking capital of the nation. '(New York 
has only two minority-owned banks with a 
possible three more in the pianning stages.) 
The five black-owned banks in Chicago 
have assets totaling $122.6 million (Dec. 
31, 1972), up from $73.3 million in three 
banks a year ago. The growth is impres-. 
sive, but the total is still less than one per' 
cent of the assets of Continental' Illinois 
Assets of Chicago's Black.()wned 
Commercial Banks - 1971-1972 
Assets 
(in millions) 
Dec. 31 Dec. 31 
1972 1971 
Seaway National $ 48.7 $35.6 
Bank 
Independence $ 46.6 $29.3 
Bank of Chicago 
Highland $ 12.1 $ 8.4 
Community Bank 
Gateway National $ 10.1 ** 
Bank 
Guaranty Bank & $ 5.1 ** 
Trust 
$122.6 $73.3 
**Not black-owned 
Source: Individual banks 
5 The Chicago Reporter 
National Bank alone. 
The newest minority-owned banks are 
Gateway National Bank, 7853 S. Stony 
Island Ave., recently purchased by a group 
of investors led by Joseph Bertrand, City 
Treasurer and Guaranty Bank & Trust Co., 
67605. Stony Island Ave., now owned by 
Elijah Muhammad's.Nation of Islam 
(Black Muslims!. 
Clyde Reynolds will stay on as president 
of Gateway. Administrator of Provident 
Hospital for 25 years, Reynolds, with the 
help of Central National Bank, started 
Gateway back to solvency after a history 
of owner neglect. 
Sales Force Larger Than G.M. 
Oscar Williams, a former regional 
coordinator of minority enterprise for the 
Small Business Administration, is the new 
president of Guaranty. Exchange National 
Bank was instrumental in assisting the 
change in own~rship and in tapping 
Williams, an ex-commercial loan officer at 
Exchange, for the chief-executive's job. 
Despite its size (assets of $5.1 million), 
Guaranty has the widest market of all the 
black banks, according to Williams. The 
bank's local market is Woodlawn and South 
Shore, but it will also be drawing deposits, 
extending loans, and offering financial 
counseling throughout the nation. 
After all, Muslim-ownership means "we 
have a sales force larger than GM's," 
Williams said. He wasn't kidding. 
Both Guaranty and Gateway banks pre 
located in the market area of· South Shore 
National Bank, which was recently denied 
permission to relocate downtown. 
company. In 1968, the tobacco company 
placed a $6 million groupinsurance policy 
with the nation's largest black insurance 
firm, North Carolina Mutual, based in 
Durham, North Carolina. That policy was 
revised in 1971, after Lorillard was 
purchased by Loew's, although North 
Carolina "still has a piece of the action," 
according to its vice president, Murray J. 
Marvin. 
North Carolina currently has similar 
arrangements with' two other companies 
and Supreme has written a policy directly 
for one other corporation which is 
unwilling to publicize the fact. 
Standard Oil's public annOUr.lcement of 
its new deal with Supreme contrasts signif-
icantly with a widespread corporate 
reluctance to discuss their minoritY 
contracts. Reasons for the reticence range 
from a fear of being deluged by other 
minority entrepeneurs to a belief that 
middle management and lower level 
employees are not ready to accept such 
social responsibil ity. 
Kenneth Guentert 
Healthy Increase 
Chicago's three other black-owned banks 
all showed healthy increases in deposits 
during 1972. Seaway National Bank, 645 
E. 87th, closed the year with. $45.9 million 
in deposits, up from $32.7 million a year 
ago, while Independence Bank Of Chicago, 
7936 S. Cottage Grove, had $43.9 million', 
up from $27.9. ,. . 
Highland Community Bank, increasing 
deposits from $7.7 million in 1971 to $11 
million in 1972, has almost turned the 
corner. Highland's chief executive, George· 
Brokemond, cut his bank's losses from 
$122,689 to $2,251. Brokemond also 
secured more than 50 per cent of the bank's 
deposits in loans - a much better showing 
than the two larger black banks and a 
fairly impressive feat, considering how new 
the bank is. 
Kenneth Guentert 
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~ Commissions Continued 
employee, is "fire fighting", i.e., protecting 
black students and black families who have 
moved into white schools or white neigh-
borhoods from acts 'of mob or individual 
violence. The "fire fighting" staff is 
presently limited but it has been at work 
in Gage Park. ' 
When the Commission began, it was the 
only city agency promoting racial harmony 
among city residents. However', other 
city departments including the Police 
Department and the Board of Education, 
now have human relations divisions. 
Two Steps Ahead 
,At fitst glance, the New York Commis-
'sion 'on Human Rights seems to be two 
steps ahead of the Chicago commission. 
The New York Commission has power 
to subpoena witnesses and to file legal 
actions on behalf of complainants. Indeed, 
much of the staff of the New York Com-
mission is made up of young lawyers 
interested in poverty and civil rights law. 
The Chicago commission has no lawyers 
on its staff, although in the past it has 
employed a law student. 
Much of the power of the New York 
Commission is tied to ,the personality of 
,the chairman of the commission, Present-
ly that chairman is Mrs. Eleanor Holmes 
Norton, who is also an administrative 
assistant to New York's Mayor John 
Lindsay. Mrs, Norton, who is black, has 
close ties to the black and ethnic 
communities in New York City. Some say 
sh'e has become ki'nd of an anti-discrimina-
tion ombudsman in the same vein that 
New York's Commissioner of Consumer 
Affairs, Bess Meyerson, is a consumer 
advocate. ' 
Cohimission Ignored' 
However, when one turns to the 
Chicago Commission, there is Peter 
Fitzpatrick, an old friend of Mayor Daley, 
as chairman: His ties, if any, with the 
minority communities are small. Minority 
groups rarely look to the Chicago Commis-
sion for leadership in race relations. The 
commission, more often than not, is 
ignored. 
Fitzpatrick does not think he should " 
provide leadership for improving race 
relations in Chicago. "My job is to create 
the environment to encourage the staff to 
maintain their morale so that they can do 
their job." 
, Fitzpatrick said many staff members 
are offered new jobs every month, and 
that he must work to keep the staff happy, 
He noted that the New York Commission 
chairman is more like a staff member 
because she is a paid full time employee. 
Fitzpatrick said, "It would be inappropri-
ate for me t6 do what the staff is doing." 
Fitzpatrick said the Commission should 
set the pace for other city departments. 
Discussing the role ofthe commission in 
recent school disorders, Fitzpatrick said, 
~'We'll put our people out there to get hit 
6. The Chicago Reporter 
on the head with a bottle in order to show' 
the Board of Education what they should 
be doing." 
Mrs. Clara Day, a black Commission 
member drawn from the labor movement, 
said the Commission is more "an advisory 
group to the Mayor." She said she doesn't 
think.the black community sees the 
,commission as really effective. 
Part of the problem, Mrs. Day said, is 
that -most of the commission members are 
so far removed from poverty and discrim-
ination, that they don't know the problem 
when they see it. She said it is very 
difficult to prove discrimination and that 
discriminators have become 'adept at 
camouflaging their work. 
,She said commission members really try 
to do their job, but they are often hinder-
ed by the commission's strict definition of 
discrimination. She is especially distressed 
with the commission's record on housing 
and real estate discrimination. 
Trying to Improve 
The Commission is trying to improve 
its communication with Chicago's minority 
groLips: It has monthly meetings with 
representatives from various community 
organizations who raise questions about 
Chicago's racial problems, The Commission 
attempts to answer and to tell what they 
are doing about the problems. 
The Chicago Commission has a dedicat-
ed staff that does its best, often under 
trying conditions. Two staff members have 
been out at Gage Park High School ever 
since the controversy there began. The 
recent school strike gave them their only 
relief in many weeks. 
Staff members See one of their roles as 
coordinating the city's resources for the 
benefit of both races. Recently, the work 
of the Commission has changed from 
redress of the results of discrimination, to 
promoting more affirmative action. 
Affirmative Action Program 
A prime example is the employment 
division. Each city contractor is required 
to fill out a contractor employment 
practices report which requires a census of 
all employees as'to sex and race. In 
addition, the company must agree to cer-
tain specific aGtions which include appoint-
ing an equal employment officer and anti-
discrimination advertising. ' 
Last year', the Commission visited 840 
out of 4,498 city contractors to evaluate 
their affirmative action programs. The 
city, through the commission, removed 
1,058 compani'es from the list of eligible 
bidders because of failure to fill out the 
contractor review forms. 
Rayond Scannell, director cif the 
Division of Fair Employment Services, 
said, "It is essential to understand that our 
program is only one effort." He noted 
that state and federal agencies playa 
complaintrelief role, private and public 
manpower programs a resource role and 
community groups a public pressure role. 
"Hopefully, wecapitalize on all of these 
organizations," he said. 
In the New York Commission, the, 
emphasis is not on city contractor compli-
ance, but on city department compliance. 
In New York, the Commission has taken a 
census of all city employees as to race, 
sex and age. Departmental goals were 'set 
for each department ~nd ,present 
employment levels analyzed. The commis-
sion found one department which was 
particularly deficient in hiring and promot-
ing women and minorities. Eventually, 
the commission held hearings to force the 
department to comply. ' 
No H,ead Count in City Hall 
In Chicago, Scannell said: "Atthis, 
point there isn't a census of total city 
employment." However, the Chicago 
commission is now reviewing the employ-
ment, recruiting and promotion policies of 
22 city departments on minorities. 
'Both the New York and Chicago 
commissions accept complaints on employ-
ment and housing discrimination. 
In 1971, the Chicago commission 
handled a total of 591 employment com-
plaints and the New York commission 
handled a little over 700 complaints. Con-
sioering the population of each of the two 
cities, the numbers are comparable. 
BUHhe number.sare somewhat mislead-
ing. B6th commissions perceive their 
complaint role as mediative. They try to 
solve complaints before they reach the 
hearing stage. For instance, the housing 
division, of the Chicago Commission 
, received a total of 187 complaints in 1972. 
Of these, 10 reached an administrative 
action stage, 9 went through public hear-
ings, the remainder were resolved during 
investigation (25); conciliated (25). with-
drawn (6), no probable cause for action 
(63) .. no jurisdiction (6); or are still pend-
ing (43). , 
The Chicago Commission has a budget 
of approximately $600,000, supplemented 
by a $160,000 model cities grant. Because 
of major cutbacks in New York, the 
budget there is about $900,000 and is 
being further decreased. The New York 
commission has 85 employees and 
according to Robert Gore, Public Affairs 
director, "we are exceedingly understaffed." 
The Chicago Commission has 51 staff 
,members. 
One of the maJor projectsofthe Chicago 
commission has been actions against real 
estate "panic peddling." 'This year the 
Commission acted on six complaints of 
panic peddling. 
In 1971, Mayor Daley, on recommenda-
tions of the Commission, revoked the 
license of one real estate broker and 
suspended foiJr others. However, the 
action was not completely effectiliein one 
of the panic peddling cases. The owners 
of thereal,estate firm simply started a new 
agency under a new name and continued 
the same practices., 
John Roberts 
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i\ copy of "Building Bridges, ,. a new brochureoutlfning minority relations. academic programs and 
services at Loyola University of ClUcago, iS,diScussed by (from left> Dr. Milton A. GordOli. 1421,. 
Cleveland st.. Evanston. professor of mathematics and director of Loyola's Afro-American Studies-
Program;·Mrs. Eunice Johnson, 1040 N. Lake.Shore dr., the wife or the publisher of Johnson 
PUi,Jlicatiqi1s:;;The Rev. Raymond Baumhan. S..J.~ pres,ident ~f Loyola;. andM~~ Do~a Somer;vjBle, 
;050 s.Lake.Shore dr,. a member .of Loyola 'sboarll oftrustees~ the.univer~ity~s governing body. . .. 
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..The black cultural and 'schedule, for example, University· is the Black 
i intellectual experience Coordinated and published Theater, Workshop under the 
'.'. receives . considerable bv Loyola's Afro-American direction . of Jonathan 
: .. support '. arid finds many /StudieS office, the activities \\filson, This experience also 
~venues ... for. ~,-,pre~~ion at :?!or . February included a provides. three hours of . 
. Loyola UnIversIty of idiscussion' of ,her book, academic credit. '~', .' 
;. Chicago>'-··· :':.->::' ';. '~othing: The Mentality of ,~',During, the past 
,i A full rangeo£ these ac- the Black, Woman, b)' semester, students in the 
"tivities includes' theater, F.1'p,ng, line Redding; Wo;kshop were involved in 
;. musical performances and, auditions for the' Black . th~ creative: proces·s'.:of 
'. guestlecturers.· ,";' '.' ,·.·-Theater . Works'hop's producing m I1ajplalik, ~ Loyola's Afro-American production of El Hajj Malik, "Next year, the workshop 
;: Studies Progr~m serves as a a dramatization of Malcolm will becQme one of the six 
i . catalyst for this cultural, and fe's life; a concert by the main-stage . shows of 
". intellectual., fare"Milton ·Apostolic.Gospel Ensemble; Loyola's Theater . depart-
~., Gordon", a . professor of : a reading by 'Gw~ndolyn ment;~!' : Jonathan Wilson 
: Mathematics at Loyola dnd, Brooks, Poet Laureate of .comments: .,' :. " 
; Director of the school's Afro- illinois and Loyola, and the Academically,the Afro~ 
.'·"American Studies Program, presentation of the National American Studies Program 
(says: "Loyola's Black and Theater Company's continues to. ·offer credit 
'·other minority students find "FcelingGood." 'courses'in the areas of an-
:. that campus life can offer a (Furthermore, Loyola's thropo}ogy;·sociology • 
. great deal. in addition to black' organizations history, art;'·· theater and 
,~what, is provid.ed' in groups -such as the Loyola English.,',' ::". ..,:,- .. ,.' 
'classrooms", .. , .. and . University Afro-American ,'J '!-: '. 
: laboratories ... · . ::::, .. : :~Students Association:' Alpha ..... ' ,._ ..... -~ .~ • 
. ,.~·.':They findexpcsure to a . Kappa Alpha, tile Black 
.. multitude of events. which Cultural Center,Epsilon 
~'relate .directly to . their Zeta Epsilon and the Sisters 
·.lieritage and' their' daily of Ekewfi . -. help fill the 
": lives. The campus becomes calendar with their rounds of 
'::; a place for growth o,n. m~ny business . and social',~­
'Ievels.~':> '.''''~:'' tivities.· : .. ' .'. ·1\· 
.·,,::',Tillman Terry, Director of :·Charles Taylor, an adYlsor 
·,the·. Educational' Op- to. the groups, says: };Their 
): portunities . Program' a t service to the conlinunity. 
Loyola, 'says: "Blacks and also involves food/toy and, 
. other minority students ·are e10thing drives .liridtutodgI.;·~ 
given a varied selection of programs Jpr LC7~/(i'la 
.- cultural offerings to choose students:' AlfBl<tr:\;:S(udent . 
'. from, The goal at .Loyo.la in organizati!iiis.;j,ii(· ·Loyola 
. making this possible' IS, to participil£i>,.:)-fn the Black 
: educate. stimulate and help Student recognition Banquet 
'. people to reflect." "-, llanned for the near future . 
. Terry's commrnts take on 'One particularly out-
: particular significance in ~tanding artistic opportunity 
': view: of just one' month's. for .black students at the ;·,·~~.··~\_.:~~.LL~:~.~·~·'.: .. :::·:.:':·:.:;~:},-~)·~ .::.:.,;:, . '.. ~~~ ~',,;;~:. '~,.' 
.. ---.. ~-............ -.... ~ .. 
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WYOIA TO CET·EBRl\TE 
BIACI< HISTORY rO'mI 
FIU1 FEBRUARY 2 to 27 
A rronth long celebration of black. history will be held on 
two canpuses of Loyola University of Chicago during the l'IDllth of 
February. Open to the public, admission to all proqrams is free. 
The pmgrarns incluie ~kshops on writing. and poetry, a panel 
discussion on black business, readings on black w:m&l, an. all-day 
cultural fair, a forum on wanen, family, and p:>litics, a discussion 
of the black experience at w:yola, black 90spel choirs, black 
liberation in the 80s, a talk on black t.heology, and an open house 
at the Black CUltural Center on the Lake Shore Canpus at the end 
of the celebration on Thursday, February 26. 
Beqinning at 3 p.m. on fmday, February 2, the keynote address 
to Black History ~th will be delivered by l,Tilliam eanp:ell, 
editorial director, t[,S-l1V-AEC News, in tb3 Hussey Lounge of DaIren 
Hall on the Lake Shore Canpus, 6525 North Sb=ridan Road. 
Qll~sday, February 4, from 4 p.m .. to 7 p.m., a writin9 and 
poetry workstx:>p for Lc¥>la and local high school students wiU be 
conducted by three black. Chicago writers, novelist Leon Fbrrest aI¥i 
poets sterl.i.ng' Pl~ aId Angela Jacks:>n. Tmre will also be a blffet 
(nore) 
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!DYOIA TO CHT·EBRATE . 
B!ACK HIsrroRY ~nID:i 
f.ID1 FEBRUARY 2 to 27 
ADD am: 
dinner. 
A public reading of their \«)rks will be given by them beginning 
at 7 p.m. in the Hussey Io\.U1g2. 
CIl Tuesday, February 10, at 11:30 a .. m., a panel on black bUsiness 
in Chicago will be held in Room Thirty of the Pare Ma.rc{uette Center, 
820 North Rush Street, on the water Tower Ccm1?us. The panelists will 
be JaClde Hearns, director Mr:DS (fti.nority Eooncmi.c Oevel.o}::lrent Systems, 
Inc.), Ienetta t\ells, sealey National Bank, and George Smith, director 
of human. resources, Johnson Products. 
On Friday, February 13, at 3 p.m., H. l1ark tiilliams and the 
~tural },asengers, will present excerpts from "200 Years of Black: 
. ~ ... 'b.nen" and "A Lady of Religion and a nan of Cultw:e" in 't.IE Sttxlio 
~ter in Martz Hall on the Lake Shore CanpUs. Free admission tickets 
will be available at the theater tox office. 
On sunday, February 15, beginning at 12 ncx:m, an all-day cultural 
fair sponsored by the .Black Cultural Center on the Water Tower Ompus 
will b= b;lld in the G30rgetown Room :in the Pere MaJ:quette Center, 820 N. 
RUsh St:a:eet. It will feature an African dance troupe, African nusical 
groUp, a theater perfOl:l'lla.llCe and exhibits of African art and artifacts. 
TIEre will be sanplings of African food, exhibits from the DuSable 
Muse\lt1 and other local institutions. Upwcu:ds of 500 persons are expected 
to attend. It is the biggest event of Black History !tmtb. 
Q1 lotxlday, February 16, at 7: 30 p.m., a forum will be mld Ql 
1aISIl, family and politics in tiE black comm.mity in t.l'E Hussey lounge 
on the. Lake. stm:e Carrpus. The ~ gue8'I: will ):e Dr. Chnyl Johnson, 
(ItDre) 
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WYOlA TO CETiEtBRATE . 
BlACK HISl'ORY JlI()NT1:I 
FROi1 FEBRUARY 2 to 27 
ADD '!'t'D 
assistant director of the African Studies program at Northwestem 
University, Evanston. 
On Uadnesday, February ln, at 7:30 p.m.,a presentation of 
the black experience at loyola, past and present,'lf1i.ll be given in 
the Stateroon. of t!ertz Hall on the Lake Shore CBrrlpus. 
On Thursday, February 19, at 11: 30 a.m., Tom Joyner, general 
manager of radio station t;'r...TPC "rill speak on blacks in the IOOClia in 
Room Thirty of the !'ere Marquette Center on the t1Jatar Tower Campus. 
On Saturday, February 21, at 7:30 p.m., four black gospel choirs 
will sing in the Q30rgetown Room of the Pare Harquette Center under 
. the sponsorship of the tirater Tower Carcpus Black CUltural Center. 
On ~.onday, February 25, at 3:30 p.m., Dr. Carlyle stewart of 
lbrth.western University, will speak on "Black Theology and Black 
Liberation: The ii:>rk of Jaroos H. Cone and Howard Thunnan.." ~ 
lecture will be held in the Assisi Center on the Lake 800m Canpus .. 
On Thursday, February 26, from 1 p.m. to 6 p.m., the Black 
CUltural Center of the Lake Shore Campus will have an open house in 
the baselmnt of Canpion Hall at Sheridan Road and Loyola Avenue. 
The I!Dllth-long festivities will conclude on Friday, February 27. 
beginning at 5 p.m. when th@ ?:\fro-American Studies Program will 
sponsor T. G. I. F. (Thank God It's Friday) a final gee.together of 
the Ioyola black. oommmity. 
#####1f 
Q8tCl': Alvo E. Albini, director, public relations, 670-2860 01278ljh 
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THE LOYOLA UNIVERSITY URBAN INITIATIVE: 
A PROPOSAL FOR THE FUTURE 
The millions who are :p::>or in the' United.States.tend to 
becone increasingly invisible •. ' Here is a great mass 
of people, yet f.ttakes an effort of the intellect 
and will even to see· them.. ~. the poor are increasip.gly 
slipping out of the very consciomness of the nation. 
Mi chae I Ha+rip.gton 
Over twenty years .ago.,· Michael Harrip.gton sent out a clarion 
call about the "otherA:ae.rica" --. that. growip.g imlX>verished mass 
characterized by inadequate income, housip.g, education and medical 
care and beaten down with frustration, pessimism, hopelessness. Our 
govern:aent responded with the War on Poverty, a. war characteristic 
of the optimism that infused m in. the: '60' s with th e feeling that we 
could do anythip.g. 
Alas, not only did we not win the war, but we followed with a 
p~riod of benign neglect from which 'we have yet to ene.rge. We con-
. tinue to not only ignore the poor, but to insulate ourselves from 
'. .,. 
them. (When 'the architect of Chic,ago's futuristic River City deval-
opm:mt, Betram Goldbe;I'g, was aske d what would happen to the low inco:rze 
people displaced by that develcip:rzent, he responded that the only thing 
he could think of to do with the poor was to "isolate" them). 
Indeed (as is the. case With Chicago's Presidential Towers and 
-.' . 
other develop:rzents for the 1,1prardly mobile) often tax IrOnies earmarked 
for low income housing aremed instead to erect eJ!Pensi va luxmy 
housing from which they are :routinely excluaSd. The current Dearborn 
Pam School controversy is another ca.se in point. I am concerned 
when I see people but one generation out of poverty theIlBelves , who 
state vehemently that they don't want to see their children go to 
school with children from the projects. Peqple whose stereotypic 
views of the low incon:e. glve them such a n~gative lIffopia with respect 
to these children that they can only think of the problems that would 
arise if middle class and poor children shared the sa:rze educational 
setting not the vast nUIIiber of advantages for both. 
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1. Clearly, the Dearborn Park parents. are .lIOre astute at mani-
pulating the bureaucraGY. A:fterall they've been. assured a new 
school when their counterparts ,across the tracks have been trying to 
get one for ye ars. I f they devoted just a fraction of the energies 
they're spending tryip.g to.protect themselVes from the poor, creating 
. a climate of acceptance .and lobbying to assure the best possible pro-
grams and personnel for the· institution, perhaps even ep.gagi..ng in a 
joint plannip.g process with the Hilliard Homes parents, they might 
see that they're not that different af'ter8.lI-- they might just find 
the COIIlIllOn (and hopefully higher ground). 
It might benefit them to talk to p£'.rents who bus their children, 
.quite deliberately, from middle class neighborhoods to the Beasley 
School, located·within the Robert Taylor Hones or to West Side Prep 
or Provident -St. Melon Chicago's Westside, so that they can see that 
. 
the children. get along well together, and are consistently high'. 
achie ve rs in institutions that have nbt conpromise their aaadenri. c, nor 
their behavior, standards for ei therpopulati on. 
2. What kind of attitudes about the poor are developip.g in the 
children of those parents who are so vigorously fighing for "this 
. . . . . 
new segregation"?. What kind of attitudes about the affluent are 
developing among the poor children and parents who are treated like 
"the enemy" quarantined and eonsigned to the inferior. Our idea of 
the aeservip.g poor seem to reflect a view that says "the poor de-
serve just what they've got -- nothing". 
Are we not further polarizing these strata when we gi.. va in to 
prej udice and discrimination? Will it help engender a sense of 
oneness? In a city already aflame with racial mistrust and misunder-
standing we now add a generous overlay of class discrimination. 
I f these children are our rut ure. aren't they better off knowing 
each other now-- learning love, trust alid mutuality? 
Loyola University sita virtually alone in local academic circles, 
as an institution of higher education that has openly charged 'itself 
with the prombtion of valres of ethics. Further., we aspire to be 
a metJ!.'oversity -- a uni versi ty responsive to the needs of the metro-
polis. In theory alone, this is laudable, but in practice, it 
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requires an ,agenda. ' What is proposed here is the setting of an 
,a.genda and the eS,tablisheirent o.f the means th rO,ugh which to. accomplish 
its goals -- the Loyola Uiversity Urban Initiative. 
This initiative represents the marriage of academic excellence 
and social responsibility: Put simply it requires that we npractice 
. what we teach". It is a bold step that will involve the entire 
Loyola University family and it will require that we engage in some 
critical seJ,.f-assessn:ent before we forge ahead. Such an assessment 
will necessitate that, we examine the theoretical assumpticns through 
which academics analyze poverty and the social policy, consequences 
that derive therefrom. 
Much AImrican scholarship compares' lower income Blacks to mi d-
dle-income whites and always finds the former deficient-- cultural 
depri vation and, genetically transmitted intellectUDJ. inferiority 
are but two of the ethnocentric theories to emerge from this per-
specti vee We remain adept at "blaming the victim" rather thE:.Il en-
gaging in serious analysis of our social structure -- its systems . 
and its institutions. 
The UniverSity sometimes reflects a conservative. provincial 
world view. Faculty menilers teach that minority communitie~ are in-
herently pathological. The positi ye contributions of so .... called 
minority, gro,ups to ci vilization are routinely ign'Ored. At Loyola. 
we hosted a Millstone conference to discuss the poor, defined them 
as the problem, and typically, gave them no voice. Further, joining 
the Chicago Tribune in the me of the word "millstone" to describe 
the poor inplied that we, too, see them as the problem. The under-
class 'prophecy declares the poor as people witho,ut usefulness now 
and hencefort~ they are said to be their own worst enenv -- not 
prepared for the new technalagical age with respect to' skills and 
nat prepared for the world of work with respect to' attitudes. It 
wauld appear that if we cauld project our future. we cauld better 
prepare far it. Much time is ,being spent. on predicti~g with 
precious little devoted to planning. We accept the self-fulfilling 
praphecy of the permanent underclass, althaugh Christianity is a 
belie f system that rejects hape;t.essness. Many af us think that 
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all poor people are Black. and Hispanic and that all Blacks and 
Hispanics are poor. Surely, our agenda must encOl,~age the honest 
sel'f-apprais,al that undergirds posi ti ve chapge., 
The students of the "me" generation often :~l,l.ffer from a narrow 
middle class perspective characterized by crass consumerism, racism, 
classism and a strong careerist orientation~', They come ,to us with 
the excess baggage of prej udice, and leave the sane way. Loyola 
University sits amidst a multi-ethnic community that represents all 
levels of social class, but the lake front poor receive Virt ually no 
assistance from us or anyone else. They are the ingnored, the voice-
less. The campus sits as an Ivory, Tower, clearly off-limits to those 
who do not fit. 
Our challenge is twofold: 
(1) to develop' a theoretical perspective that rec,ognizes 
the poor as human beings of value and great potential, a position 
free of the arrogance and ignorance of racism, classism, and ethno-
centricity, a perspective from which we can develop and articulate 
a ,position with respect to Loyola's role in amelioratip,g poverty and 
its devastating effects, and 
(2) to eIIq;>ower the poor with the tools which can help the:n:: 
break the cycle of generational poverty and despair -- education, 
self-esteem, and the ability to negotiate the system. 
It is proposed that Loyola Uni versi ty of Chic,ago un,dertake a.p, 
Urban Initiative with the, goal of engagi.p,g students, faculty and 
staff, and, alumni in a bold, offensive .against poverty to be accom-
plished in three phases: 
1. Assessment and Analysis 
2. Dialogue and Feasibility 
3. Social Action and So'cial Policy 
PHASE ONE - Assessment and Analysis, would require that we ex-
amine the poverty that surrounds us, what. our response to it has 
been, and what our posture will be in the future. Each program and 
department would select 1-2 representatives who would be joined by 
representati ves of the Board, the Administration, and the stUdent 
body. E.xisting Uni versi ty outreach programs such as the poverty 
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law prograIil, the Day .School and the Medical Center Clinic, would 
also be vital components of the process. This, group would conduct 
a retreat where the participants would confrontpo'\"erty and its 
effects and engage in a.planning process, that, ,would define Loyola's 
role in its elmination> Speakers woul.dbe. invited; ,movies screened 
and papers presented so as to ,stimulate discussion and .idea sharing. 
From this process of study, reflection and brainstorming would emerge 
the Loyola Uni .-ersi ty Urban Ini ti ati ve position pape r~ a document 
which would serve as a spri!J.gboard for the development and inplemen-
tation of action programs to follow. 
PHASE TWO - Dial.ogue and 'Feasibility, would broaden co:m:muni-
cation on the subj ect of p'overty and identi fy resources to 'under":' 
write Loyola Anti-Poverty projects'. 
Clearly, we need to confront our prej udices in ·the areas Of 
race and class and dissect the theoretical perspectives that have 
been the bans for· so much ine.ffectual social policy.' One way to 
approach this wouidbe through the .conduct of a series of Uni versity-
Co:iD.munity ~ialo:gues focusing on speci fic issues, such as Housing, 
Employment, the Welfare System, Education and Public Pol.icy. 
Another challenge to academic perspectives. on poverty is to 
examine the level of inquiry into. its causes and remedies .Tra-
di tional social science (as well as popular journalism) has been so 
pre-occupied with studying and docun:entin.g those who do not make it, 
that it has ignored those who do ... Andrew Billingsley observed ·this 
phenonenon nearly 20 years .ago, but few have 'responded to the questions 
he raised then: 
A nl.UDber .of American Negro families haveman.aged to' 
escape the more crippling consequences of poverty and 
racism- What are the sources of their achievement? 
What are the barriers they still face as they struggle 
for eq uali ty with the white mi ddle clas s ? And what 
about those families who s~ill languish in the Black 
ghettos of America? How do they break out of the 
ghettos and into decent housing, jobs, and schools? 
(Billingsley, Black Families in White Arr.erica) 
The sponsorship of a Telecourse on poverty, among Catholic 
Uni versities, could be the centerpiece of this phase. Such a con-
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ference would bring t,ogether scho~ars and theorists, poor people 
and students, those in the trenches fighting poverty each day, 
, 
professionals involved in successful projects and expeiimmts. The 
Uni versi ty mi ght consi der hosting 'an annual conference on poverty 
as well as conducting Summer Institutes whi~ focus on this problem. 
To provide s;upport, for anti-poverty initiatives it is suggested 
that a major foundation or Corporation be approache:d to provide the 
financial wherewithal to establish the ,Loyola UniverSity Urban 
Initiative Fund, organized along the lines ,of the L~yola-Mellon 
Fund which currently limits its efforts to the humanities. 
PHASE THREE - Social Action and Social Policy, would concentrate 
on the implementation,of activities conceived and refined during 
Phases One and Two. The fund would begin entertaining proposals 
. . '. . 
from Loyola faculty, student organizations, alumni o,rganizations, 
and any combination thereof. Perhaps, a Pre-Coll,ege P~ogram for 
low-income, commmity youthswo~d be estab:lished to bring the op-, 
portunities available through higher education within their reach.' 
A neighborhood school might be adopted utilizing the e:x;pertise of 
Loyola University to create a more e£fective school., The Medical 
Schools m~ght launch a preventi ve health program, a weekly campus 
commrunity Mass ~ght be celebrated -- the possibilities are endless! 
From the standpoint of social policy, there also exists a 
range of opportunities. Central among 'them, the establishment of a 
required core course, "Issues in Urban America", designed to con-
front current social problems ~ their etiolpgy, and their consequences 
and propose creative solutions, thereby encour,agi~g our students to 
develop a humane social consciousness, actualized thro~gh deeds, as 
well as words'. 
A range of student internship possibilities could be desigled 
which would provide students with practical experiences as well as 
reinforce the importance of giving an era noted for its "ne-ism." 
The issuance of Community service credits for students and awards 
for faculty should be explored as ways of providing both incentive 
and recognition. 
It is strongly recoDlllEnded that a special committee or Task 
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Force on Urban :j?overty be constitUted to develop and coordinate 
Loyola University pr,ograIllS ~ Research reveals that there are a num-
ber of excellent projects already in operati'onbut there is vi rtually 
no communication among.them ( many are well kept secrets) and thus 
our approach is fragnented r.ather than wholistic. 
'And so colleagues, we must question our own resolve .. 
Can we do more than be prophets of doom? 
Can we usher in a new age of enlightened social consciousness? 
Are we not our Brother's Keeper? 
If we are blessed with prosperity, how can we be content to 
consign others to poverty? 
Is all our mowle,dge for its own sake, can't we define pro-
blems and solve them? 
We must help remove barriers to the: empowermmt of the' poor. 
When we are kept apart -- mir.ed down in misunderstanding, fear, 
and mistrust-- we are all diminishe d somehow. 
Loyolans, we are well quali fled to take the lead in this 
matter. We have a tram tion of teaching and service. We have 
facilities. We have 'e:x;pertise. We have models. 
DO WE HAVE THE WILL? 
Dr. Martin Luther~King challenged Anerica to respond creatively 
to poverty. If we listen to his word, insertip.g Loyola where he 
spoke of America our charge is clear: 
This is America's opportunity to help bri.dge the 
the, gulf between .the haves and the have-nots • The 
question is whether AIlErica will do it. There is . 
nothing new about poverty • What is new is that we 
now have the techniques and the resources tel get 
rid of poverty. The real question is whether we 
have the wilL.. Ultimately, a gre!3-t nation is a 
compassionate nation. America has not met its obli-
gations and its responsibilities to the poor. 
One day we will have to stand before the God of 
hlstory and we will talk in terIIE of thi~lgs we've 
done. Yes, we will be able to say we built gar-
gantuan bridges to span the seas, we built gi-
gantic p;uildings to kiss the skies. Yes, we made 
our submarines to penetrate oceanic depths. We 
brought into being many other things with .our 
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scientific 'and technological, power. 
It seems that I can hear the God of history saying 
"That was not enough! .. But I was hungry and ye fed 
me not. I was naked, and ye clothed not, I was devoid 
of a decent, sanitary house to 1i ve in, and yet pro-
vided no shelter for me. 
And consequently, y01,l cannot enter the kingdom 0 f 
greatness. If ye do it unto the least of these; :rrrr 
brethen, ye do it unto me. 
That's the question facip.g America today. 
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..... Loyola professor named to' Chicago Access Corporation 
. ..... ..-~ 
. by-Eileen Geary" . " \ C Dr. Carol L. Adams, pr#ssor of 
-. ..' sociology and director qJ/ the Afro-
--American stu.cl~rIiDi. was recent-
i;apporrlt"edl)y Mayor Jane Byrne to 
the Chicago. Access Corporation 
(CAC), which will oversee public ac-
cess programming for Chicago.' s cable 
network system. 
Adams is one of the 50 non-paid 
CAC members who will "set up the 
. framework" for the city's public access 
programming. Adains said that the 
committee has not yet met, but "will 
have to start from scratch" in setting 
up the cable programming network. 
She explained that the network is being 
provided for cultural programming. 
such as that' produced by schools, 
museums and civic groups, who can 
, 'discuss important issues for the 
neighborhoods, publicize events, and 
communicate ideas" to the public. 
"We (the CAC) will be asking 
questions such as 'How can or should 
the programming be done?' and, 'At 
what cost to the community?" she 
said. 
Adams cited her past experience 
with cultural and community activities 
as reasons for her being chosen to serve 
on the CAe. She believes that she has 
become ' 'sensitive to neighborhood 
. needs" by serving on and helping to 
found the South Shore Cultural Coun-
cil. In addition, she serves' on the Com-
munity Development Panel of the Il-
linois Arts Council. Adams also did 
research for one of the cable companies 
Premature birth ethics semi lIar tomo"ow 
• 
, . 
,. 
by Sophia Drivalas 
A .seminar entitled "Children bom 
at high risk; ethical considerations, 
·medical. social and ethical issues" will 
be. held on March 26 at Marquette 
Center (Water Tower Campus.). 
Rita Oukette. associate professor of .' 
social . work and moderator of the 
event, said the seminar will focus on 
the physical problems' faced by 
. premature infants that lead to extensive 
surgery or severe retardation. 
"The issue is how to take care of 
such children" and whether ,. all of 
those babies should be kept alive," 
,. .. 1 
. Bresnehan, S.J" speaking on medical 
ethics, Dr. Diana Woo on medical 
issues, Dorothy Tannebaum on social 
work problems and Carol Amadio on 
legal considerations. A S 10 entry. fee 
for the seminar can be paid at the door. 
Dukette said decisions on the quality . 
of life for high-risk infants "should be " 
up to the parents in consultation with 
the physicians, without the consulta-
tion of the comts. " However. the pre:. 
sent committee on ethics in medical 
care has recommended that such deci-
sions should not be left to the parents 
and that if the child's problem is 
medically correctable, the child must be 
- • .• . 11 ____ L 
According to Dukette. it is "im-
possible •• to expect· social institutions 
to provide for children that ·need expen-
sive medical attention. Diminishing 
federal and state resources have made it 
economically difficult to prOVide help. 
"Care that was available a year ago is 
not available today," she said. 
Parents who' decide to take on the 
responsibility of children with' physical 
and emotional problems are another 
issue to be ·considered. "They must be 
physically and emotionally sturdy.' , 
Dukette said. She admits that issue of 
1.,_l. -'_L ~1.:l,Ir .... lc " .. nroblem ·with .. 
that was interested in the bidding pi 
cess for commercial cable television. 
Adams believes that cable tele 
sion's cultural programming will p 
vide opportunity for increa! 
neighborhood and community iovol 
ment, and provide practical work 
perience, especially to the young p 
pie of a community. 
'" hope to be a strong advocate 
community involvement." s 
Adams. "We can use the 0PPortUl 
(of cable television programming) 
expose our talent, to air impoT 
issues, and the program itself can f. 
lion as a training ground for prae 
work experience for commu 
residents." she said. 
Adams foresees particular benef; 
the academic community from ( 
television programming. "We 
University community) can get in' 
cd in designing neighborhood pmg 
ming in areas in which we' ha 
shared interest with the rest 01 
neighborhood ... she said. "FoT e 
pIe, programming for our (pI 
transportation system. Perhaps 
could lend space and our ted 
capability (from Media. Services) 
neighborhood forum. Schools ar 
place of consideration for progr 
. .. 
mg. 
According to Adams, 'he advru 
provided for the city overall by 
programming stem from the cor 
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Blacks in Science 2008 Presents: 
"Race, Racism, and Racialization in 
the DNA Era" 
Dr. Rick Kittles 
Scientific Director, 
African Ancestry, Inc. 
and Associate Professor of 
Medicine, University of Chicago 
Section of Genetic Medicine 
February 6, 2008 
4:30 p.m. 
Life Sciences Building, Auditorium 
Lake Shore Campus 
Dr. Kittles' pioneering research explores the biological and socio-cultural issues related 
to "race" and the uses of DNA technology to help African Americans trace their genetic 
ancestry, understand their family origins, and reclaim vital connections to their hidden 
past. His ground-breaking work "opens a crack in the door" to history that has been 
closed for centuries. He was featured in the PBS specials, African American Lives 
(2006) and Oprah's Roots (2007) hosted by Henry Louis Gates and most recently in 
"Roots," a 60 Minutes report on genetic genealogy presented by Lesley Stahl (October 7, 
2007). He was also featured in the BBC films Motherland: A Genetic Journey (2003) 
and Motherland -- Moving On (2004). 
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Loyola University Chicago 
Blacks in Science 2009 Presents: 
"Yes We Can! 
Making America More Healthy in 
the Age of Obama" 
Dr. Terry Mason 
Commissioner of the Chicago 
Department of Public Health 
Tuesday 
February 3, 2009 
4:15 p.m. 
Life Sciences Building, 1st Floor Auditorium 
Lake Shore Campus 
Dr. Mason is a Loyola alumnus (Class of 1974) who is leading an extraordinary life. 
Appointed by Mayor Richard M. Daley in 2005 to serve as the Commissioner of the 
Chicago Department of Public Health, Dr. Mason is a renowned urologist who is leading 
the way to make Chicago one of America's healthiest cities. 
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APPENDIX III 
News Articles 
All documents cited are from the Loyola News and Loyola Phoenix File, Loyola University of 
Chicago Archives 
1. Hubert Addresses Freshman, Loyola News September 17,1968. 
2. Afro American Course, Another Pact Broken, Loyola News September 27, 1968. 
3. News Finds Little Action On Programs For Blacks, Loyola News October 18, 1968. 
4. Tinkle Outlines afro Efforts, Loyola News October 18, 1968. 
5. Two Afro Courses Offered, Loyola News November 22, 1968. 
6. Afro-Studies Teachers Tell Course Approaches, Loyola News December 20, 1968. 
7. Black Studies Gets initial Approval, Loyola Phoenix February 13, 1970. 
8. Black Studies ... An Attemptfor Excellence, Loyola Phoenix February 13,1970. 
9. Statement of the Black Students Striking, Loyola Phoenix, May 18,1970. 
10. Proposal to Close University Defeated, Loyola Phoenix, May 18, 1970. 
11. Complete Report on Faculty Meetings, Loyola Phoenix, May 18,1970. 
12. Black studies Emerges at Loyola, Loyola Phoenix, October 30, 1970. 
13. Black Studies Strongly Supported By Dean, Loyola Phoenix, November 6, 1970. 
14. A Black Perspective, Editorial by Walter Harper, Loyola Phoenix, November 6, 1970. 
15. The Student Response to Black Studies, Loyola Phoenix, November 13, 1970. 
16. Dr. Gordon Appointed Director of Loyola Black Studies Program, Loyola Phoenix, March 
19,1971. 
17. Organizations Unite Blacks LUASA, Loyola Phoenix, November 12,1971. 
18. Black Studies: Bridging the Cultural Gap, Loyola Phoenix, November 12, 1971. 
19. Gamma Phi Delta, Loyola Phoenix, November 12, 1971. 
20. Art Therapy, Afro-American minors now offered, Loyola Phoenix, March 20, 1981. 
21. Black Films to run at LSC, Loyola Phoenix, February 12, 1982. 
22. 'Black perspective' aims or larger audience, Loyola Phoenix, April 30, 1982. 
23. Karanja expands African studies program, Loyola Phoenix, February 17,1993. 
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Involvement 
Addresses· Freshmen 
.By Paul RundqUist 
D!JnHubert; President of the Afro-Ameri-
Can .SOCiety ·at Loyilla,.· early .in· orientation 
weeJr requested pennission from WayneF. 
'TiIIlde; ViCe . President for Student Personnel 
Services,to i$peakat the Fresbman Convo· 
eation, ThUrsday; September 12. The Student 
ActiVities. Board invited Hubert to speak. at 
, . the Convocation, along with· V. Rev. James 
Magui:i'e, Wayne F. T.inkle, Jobrl Ryan, and 
.lack Stevenson. 
T.inkle, I!cting on Hubert's request, turned 
,the DIatter . over· toRilger Donzelli, retiring 
" Assistant Dean for student activities. Donzel-' 
Ii, in tUrn, replied that the selection of' 
speakers .' for. the Tbursday convocation was 
purely the province of the Student Activities 
BOard. . . 
Although 'hard put to achieve a quorum, 
the Board met to consider Hubert's request 
,on Monday night. In addition to the Board 
members, . Jim" RObinson (newly appointed 
Activities dean), John Ryan, and Don Hubert 
were present. 
Hubert began his presentation with an 
apology to certain members of the board 
and the orientation week committee. He said 
he felt so strongly about the need for a 
representative of the Black students to 
speak at the convocation that he frequently 
was less than friendly to the Orientation 
Committee. He based his request on the 
need for the Black student to feel he had 
the opportunity to join the mainstream of 
university life. The whole purpose of the 
Mro-American movement at Loyola, he said, 
was to prepare black stUdents to return to 
the black community nd work for its bet-
terment. By remaining outside the main uni-
versity, power structure, the Black students' 
development was severely hampered, as was 
the desire of the average Black to attempt 
to get involved in school life. By seeing a 
(Continued on page 3) 
LOYOLA NEWS 
~'1ll 
lfyJim Marzano Monday, Sept. 9th, officially 
,Last Week Loyola welcomed opened Orientation Week. As-
1M 'lllrpp!d f",~l1m"n "l" .. ~, in sembly's were held by Rev. 
September 17, IH8 
event during Orientation Week, 
Due to threatening weather, the 
'dance, which was to have been 
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THE LOYOLA NEWS, SEPTEMBER 17, 1968 
Deadli'nes 
3) Articles concerning Greeks 
will' be printed as a unit so 
long as there is enough news to 
deem such treatment. Other-
Wise they will continue to be in 
Keeping Posted. 
4) . Articles submitted after 
. Tuesday will be held over for 
the next issue if pertinent. 
5) There Will be few excep-
tions. If you have a valid rea-
son for a late submission, it 
must be okayed before Tuesday 
as we need to know content 
and length so as to notify the 
printer and arrange lay-out. 
Remember, all activities: 
elections, mixers, charitable af-
fairs, membership drives, meet-
ings, etc, are of interest to the 
student body and their publica-
tion is a service which the 
News will continue to provide. 
DaVid McMahon 
News Editor 
Yearbook Open House 
The LoyoIan, Loyola's year-
book, is holding an open house 
today, September 17, in the 
Publications Of~ice in the north-
east corner of the Campus Cen-
ter. Anyone interested· in work-
ing on this publication is invit-
ed to come. 
Sept. 17 
Oct. 14-17 
Oct. 31 
Nov. 26 
Nov. 26 
Dec .. 2 
Dec. 23 
Jan. 6 
Jan_ 10-17 
Jan. 30 
Feb. 2 
March 10-13 
April 3 
April 14 
April 25 
May 21 
May 23-29 
June 7 
June 8 
Classes resume 
Mid-semester exams 
FoundersDay /President's Ball 
Blue Key Symposium 
Thanksgiving vacation 
Classes resume 
Christmas vacation 
Classes resume 
Semester I exams 
Classes begin semester II 
Mid-year commencement 
Mid-semester exams 
Easter vacation 
Classes resume 
Blue Key Dance 
Classes end semester II 
Semester II exams 
Baccalaureate serVice 
June commencement 
===== Don Hubert Speaks===== 
(Contimrued from. page 1) 
Black student on the platform, and to hear him speak of involve-
ment in the university, Hubert maintained, the Black student will 
see that there is a place, a prominent one, for the Black student in 
the university. 
Later in the meeting, John Ryan, another speaker at the convo-
cation, supported Hubert's request to speak, describing Hubert as 
the representative of the Black community. Ryan felt that Hubert's 
appearance would do much to unify the student body, and would 
provide campus groups with the invaluable assistance of newly 
involved Black students. 
Jim Robinson, the newly appOinted activities dean, spoke of his 
experience in the ghetto communities, and of the great impact that 
an involved generation of Blacks can have in salvaging these 
communities. 
Mter listening to these statements, the Board voted unanimously 
to invite Don Hubert to address the convocation. 
will reserve your 1969 Loyola yearbook 
The' Loyolan 
I I 
Page 'l'bree 
Loyola News 
Open House 
TuesdaYf Sept. 24 
1:00-9:00 p.m. 
The Loyola News needs 
new staff members. 
No experience necessary. 
Reporters, Writers, Advertising 
and Production personnel. 
(ome Meet the Stoft 
I; 1st semester 1968-69 r,"'] specialized non-credit 
courses ..• 
REGISTER NOW! 
Reading 
Improvement 
Program 
including . .. 
Rapid READING 
In an era of rapidly expanding 
knowledge. increa5w :'ipeed ~f 
reading is becoming a necessity. 
Whether you read for busin~ss, 
school. Or pleasure. you ~an Increase 
your reading speed and Improve 
your reading habits. If you are an 
average reader. you may be able to 
read and skim instnlctionai 
materials at 2,000 words per minute 
with 70~';. comprehen5ion or better 
with new 2R (Heinforced Reading) 
method developed at Northwestern. 
Each section is limitOO. to l5 adults, 
and individual instruction is given 
whenever possible. 
Tuition: $100.00 for the lO-week 
program. 
.. 
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Another Pact Broken ? 
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otHerPttctBroken? 
,'< 'iIIs<i ~the ~d.,' ofa pI-oposed JIUl'POSe 'w...impoSsi. COIII11llttileJ)as~ met, ~ lIIent 'teceiVed ,,1!Y the' ~ , ;:,dtil:':'*,~l:ioiilohlre ,8 bIe, because {If fil)aJIcial prob- July 2&, andthere,ls 0)II!!Ider' American Soc:IeIt'l!is been the' 
,oftl!i;.,-pJi:Ifessor.', ,,10lIl8. ,', ' ' 'abIedoubt from.er eclielonsta!$Dent thatth8~~ 
~l.y , ~, the~' Todlite, the Afro'Americail adm.bllat!'ators'aboilt the'Iegal· can eourseConllJ btlJ1lllitlAd ~,,; lIPdW reeomlnendto,the' Soclety bas reCeived, no' word !tY of the eolllll1ltte8 and the lniIIIe!Ilately,,~ tile ,!!ltlIir 
....., llildergl'aduate bol\l'd that such .on" the Implemenlationof the power ft has. , ,,', ,tilm" be ,'deeJilecf:" su1I'.idently' 
im- a eo~ be inl!tituted; how. April agreement Thead~I!ar The only seml-o!ftcial ,state- firave to~' such 'iIdic!JL 
Of i ever as 'of' this' date no 'com- ' , 
action taken by 
Stildtjl1t FersonnelOffice 
'WIIll t!ie'fonnationof,an ad·lloe 
~; cOmposed of student 
~,off\cers" m~bers of 
til eacademic administration, 
and of the AfrO·American Socie-
ty.1;be' committee's function 
WIIll Ill·deflned, but had tile 
general aim of studying moth· 
,ods to implement the April 
agreement. 
At the first, and only, official 
meeting of this committee on 
July 28, Bernard McAdams, of 
the AfrOoAmerlean Society, pre-
sented a series of Afro-Ameri· 
can Hlstory course 0 u t 11 n e s 
presently offered at ,Kent State, 
UDiversltyof Pittsburgh, and 
other universities. He also sub· 
mitted a Ust of doctoral candi· 
dates at 10ca! universities who 
eonId be qualified to teach the 
coUrse. 
Dr. James Penick, represent. 
ing the history department, 
mentioned the difficuItles the 
department incurred in hiring 
Staughton Lynd, who could 
bave taught such a course. He 
. :: ;:~~e~ :New Cinema's Film FeStival'! 
the, histoi'ydeparlment. Also, 
,Tbtl Very Reverend James Ma· 
guile, S.J., president of the uni· 
'versltj, has requested further, 
Jnforniation on the subject ,be-
fore acting.' ' , 
·Black St:hoJarsbjps 
On if second subject, (the 
proposal 'to lncrease schoJarship 
aid for' Black students), the 
representatives of the Society 
'indicated their de!!lre to recruit 
potential students from Blaclt 
high schools In the Cblcago 
area. The Society stated that 
where official 'University schol· 
arsblp ,funds were not avail· 
able, the Black recruiters 
would endeavor to enroll poten· 
tial students in the D1inols 
State Scholarship pro gr a m s, 
which do not create such a 
great drain on Loyola re-
sources. 
The members of the admis-
!!Ions program agreed to ex· 
plore this matter further, but 
the Afro'Amerlcan Society has 
not yet received any more In· 
formation, nor has the ad·hoe 
committee met again to dlscuss 
this problem, 
No Legal AId 
A thifd major point of the 
April agreement has not been 
acted upon. The AfrO·Amerlcan 
Society proposed the appaint· 
ment of a university lawyer to 
prosecute cases of racial dis-
crimlnation. The Afro'American 
Society was told thet the prob-
lem would be reduced by the 
policy of registered off-campus 
houslng, hut that the appoint· 
ment of an attorney for, the 
After months of bidding 
against other schools in the 
Cblcago area, the Fine Arts 
Committee of Loyola finaUy ob-
tained the rights to show the 
Janus Fi1ms Arcturus Collec-
tion of award·wInning s,lIort 
films for the year of 1968. TIlls 
set of fi1ms Is issued onIy once 
a year In the Cblcago area. 
Shown at RaviDla In 1967, these 
masterpieces played to SRO au· 
dlences totalling 20,000 people. 
Included in Program One, 
which wID' be shown this week 
In the campus Center, are: 
"La Jetee" by ChrIs Marker, 
France. One of the key fOms {If 
the decade. The ,word "jetee" 
means thrown or projected, and 
Is the name of basic step, the 
leap, In ballet. A science-fiction 
film 'with a deeply effective 
love story. 
"Enter Hamlet" by Fred Mo-
gubgub, U.S.A. The soIlloquy 
from "Hamlet" spoken by Mau· 
rice Evans and accompanied 
by a parade of pop-art 'images, 
both relevant and !lTelevant to 
the words. 
"ReIIalssance" by Waleriaa 
Borowczyk, Poland. W r I tt e.." 
designed and anlmated by, J!o. 
rowczyk, a surreaUstlc carIooD 
of destruction, and COJIStruction, 
but not reaDy. 
'!bese fi1ms wID be shown, 
Wednesday, '!bursday, Friday 
and Saturday, October 2nd, IIrd, 
4th and 5th, at 6:30 and 9:30 In 
tile Campus Center. Tld:ets 
cost '1.50 for tile Wednesday 
and T lIu r s d 8 Y IIIIowiJigs and, 
e2.00 for tile Friday and Satur· ' 
day sboWmgs. ' 
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·News Finds LittleActio~----
On . Programs ForBla,cks 
By Marianne OiLaughlin number. He emphasized the the Society to have their advis-
The question of Afro-Ameri- POint that, since last semester or sign the clearance forms 
cali. probiems at Loyola was when he assumed the job of when they were first submitted. 
again raised in the lead article Director of Off-Campus Hous- When asked about the budget 
of the. News, 8eJ>t. 27, '68. In ing, only one charge of dis- proposed by the Afro-Ameri-
response to. this. story, . Mr. criminatory housing practices cans, he replied, "1 don't know 
. wayne Tinkle, Dean of Stu- . has been filed with him. their financial status as such. I 
dents, sent' a letter to the edi- Statement do know that they don't have a 
tot of . the News listing the pro- budget froni the university." 
IXlsals . of the Ombudsman and In a not her aspect of the He also stated that he had 
what has been done abo u t housing problem, Mr. Alvo AI- heard of a plan far the SAB's 
them. bini, Director of Public Rela- Fine Arts. Committee and the 
tions, was asked to issue a Afro-Americans to present a 
The tenproposals of the statement regarding Loyola Afr,~ Am '. S" t . b program of interest to students 
v- encan DCle y, pu - University's position on the 
.,< ... 00. .' ·the Ma 10th· . f under the au s pic e sof .Mr. 
"II'".m. y ISSue 0 availability of hOUSIng' for' 
'''n 'N '.. h . Rowe. The SAB told the News 
,.,., ews,' concerrung ousmg, Black students m' . Rogers Park. 
"-.. "'ft .... hi d I' that not much work has been 
""' ........ 0 psan oans, a urn- Mr. Albini's stint, date.d June vetsity bUdget recruitment of done so far on this project, and 
-Q're' bla' ck stu"d' t' d 21,1968, reads as follOWS: that they foresee difficulties. in 
..... .. en san· pro- "It should be clearly estab-lessor' '0 m' ere' a e' f ci!i·ti operating it, because the Afro-
'. . 0, ,s.m a es lished WI. 'th the Rogers Park 
.. , ...... ~ .. S . +, d th 'estab- Americans had indicated to 
. ' .... ",e OCle.Y,an. e . Comm.unity,· perhaps to the 1'1' s h l' ng o' fAir' A . them. that the society wanted 
'. .. an . 0- mencan' Rogers Park Community Coun-history ...nurse at both Loyola the prOfits. from .such a. joint 
. w. . .' . cil, that Loyola intends to up-
cl\inpuses.> To check on. the aC-hold and support the law of the undertaking. 
llIIl'IJey, ()f. previous iJifoi:niation land, as • well as . the fm . .houSing SCholarships 
r.tieeiVed! the.' News' interviewed ordinance of Chicago. . A third area .. 6f concern,. to 
,'i ~adminjstratqrsinvolved "Loyola University also. ap- both. the Mfo-Americans and 
• ~ Afro-~~ SOciety. . plauds and .supports Mayor Da-' the University is the availabiIi-
. llollSlng ley and the Chicago City Coun; ties . of loans and scholarships 
Ri\:batd. eoIlk, direi:tor. of . ell's efforts.to . amend the city's to Black . s,tudents. Ill. a call to 
fair ,housingordinanCEtso that Mr.Eugerie~ght, D~ectar ot 
it will apply to an· properly' Financial Aids,· the News foUnd 
own(!rs as > well as real estate out that 'there, are presently 
brOkers;' ninety NegrO< students taking 
i<OnJune 17,l1160,theUniteil a~lYantage ,Of$e4eraI ~. 
statesSu pr e III e CoU!:t .rUled ,tbrQugh LoyO,la;Thesepro-
.that a l02ye!U' .oldtaw enact(!d grams are. the ,wor1t:-stUdy· p1aii; 
by COngre$S !iii 1866 js const!tU' . the. eeonl!~ . 0 p. p I) rt u 1). it y; 
~vlliid>and giVesN¢- granlS, a)ldth~N~~pe-
gL'OII$lllSaLequallty _ whites fense· Student Loan~.)fr; 
,WDily I!r rent an .~ Of' K\tight explllit!ed. that it "Iva$' 
~;. " . ··'lJniio$sible. w giVl\an ~StimIlte 
, la' an: i1tterview, .' Mr.· Albini of BlackstudentsmlStaie loan 
'expliIlnefJ" tIlathe:also ~. Pi:ograms .... ortllose ~ceivmg. . 
e4 t,l!(r.;&kie tha posSibility ~OlatshlPs .. beCauSe, QIt .the. 
of ~~hlng. a c:ommiUe:eappUeatiflil. fo,rms, the race ilf 
With UniVersity leg:u represen. the .applicantjs Mt. ~ 
tatiyes to hear1and lnvestigate AlsO, figures f6r the.' number of 
any. eomplainlS Negroes might Black studl!lits rece1ViUg fedet· 
l'll!:ve'/', ,.' '. ..' .' ...... at aid at Loyola last year did 
Budget., . not eldst~or tI\e same reason. . 
In to get· more c0m-
plete ' on scholar-
shiPs an at~ 
. W . Fl': 
, However, "the 
. . Mor. 
T·inkle 0 
Last April I in:vited. Mr. 
Don Hubert, PreSident of. the 
AfrO-American Association, to a 
meeting of the Committee for 
Student Personnel Services and 
Welfare. At that time we dis-
cussed the 10 proposals that 
had heen listed in the May 10th 
issue of the Loyola News. Fol-
lOwing that me e tin g, letters 
were sent to the appropriate 
university offices asking them 
to respond to the proposals in 
terms of what is being done or 
what can be done to implement 
such proposals. The following is 
a list of the letters mentioned. 
1. A' letter was sent to Fr. 
Mulligan asking. about the pos-
sibility of an Afro-American 
course. 
2. A letter was sent to Mr. 
Richard Cook asking him to 
gi",e an appraisal of Afro-Amer-
ican problems on. off-campus 
bousing that had been brought 
to his attention, 
S. A letter was sent to Mr. 
Roger. Donzelli' asking him· to 
indicate if the Afro-American 
sfudents had!inyproblems" in 
reserving rooms and whether' 
Student . Govermnent' or . SAB 
had provided any fundS for the 
AIro-AmericanAssociation, '. 
4.A letter was sent to ¥r. 
Eugene. Knight; Director offl" 
nancial ~dS,. ll$kmglloWwe 
'CaniDlprove financial aids to, 
black studen~ and what funifs 
are available' fcirbl~ck stu-dents: .... ./ ... , .', 
.'. 5;. It letter ,was .•. to Hr. 
Alvl! Albini, Din! . ofMlic 
'Relati6Qs,a~ . et 
tothepr' .. , 
sitY, make a. . . ~. 
lng .black Afro-~ '!b-' 
• lenlS ui Jind,jng~'ui: 
Rogers Park : . ," ., w:rua~ie~ - ':tf) ttr' 
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'.' '. AfnBatiget . 
J1~er prQPO~ of theMro- . 
ierican.· Society. dealt·· with. a 
versity. budget· and facilities 
the. sOciety's activities .. Mr. 
nes Robinson,. Delm of Stu-
,t Act i v iti es,. stated that 
re is no problem at his end 
h tooin reservations fot the 
o-Americans. He add e d, 
ugh, that there had been 
le delays In obtaining clear-
:es because of the failure of 
M .. HTfPH N 
Z1).H ~O" 
ou, come tonight 
'an, Alpha Sigma 
IGHT '68 
the. 
amlll~mt. is ,not . 
the lIumber of 
l'eteiving . feder. 
. aldat Loyola lastyelir did 
.lIot existforthe'same reason; . 
In order to get more cOni· 
plete. information . on. scl101ar-
ships fot Black students, an at. 
tempt was made to c;ontact Fr. 
Dehler's office. However, the 
office· refused to .give any infOr' 
mation at' that time because 
they were. trying 'to meet. a 
deadline, and didn't have time 
for any additional. work. The 
Admissions Office'was also 
called In regards to the propos-
al that the recruitment of Chi. 
cago area Black students be 
Increased, as well as aided by 
members of Loyola's Atro-
American Society. 
Black Counsellor 
Mr. Hannon of the Admis-
sions Office, stated that a Ne-
gro, Mr. John Moore, has been 
employed as a part·time coun-
selor. He also assists In recruit-
ment of students in inner city 
and Gary high sChoois. Con~ 
cern!ng the recruitment ques-
tion,. Mr. Hanno.n said that Don 
Hubert, president of the Afro-
American. SOciety, made an ap-
pointment with Mr. Dessimoz 
of the Admissions Office to dis-
cuss the implementation of the 
SOciety's proposals. Mr. Hu-
bert, acc;ordlng to Hannon, did 
not keep the appOintment, nor 
has he made any further effort 
to contact Dessimoz. 
SIty" . 
ittg 
reins 
Rogers .' .', ' 
.'. 6.A.letter~ssent<to. Fr; 
WillianlD~ Cllairman. of 
SchOlarships, . askittg about ft •. ', 
nan c'i a 1 aid' for scholarships 
available for black students.' , 
7. A letter 'was sent,toM!'. 
• JohJi E. Hannon,. Direct()r of. 
Admissions, asking what· has' 
been done til. ittcrea:se the < te; 
cruitment of black students. 
8. A'letter was sent to Dr: 
Paul' Lietz, Chairman of the 
History Department aSking 
about the possibility of institut-
ing an Mro-American ... History 
course. . . 
In addition, each of the 
above-mentioned men we r e 
asked to. recommend someone 
as ali Mro-American Student 
Advisor or Counsellor. 
raqm Tor 
'Afi~can 
. Following the ~ 
· mitteemeetlng of J1iIy 
· the followittg steps Were 
· L The ptoPOi!l)l was 
Fr. Maguii'e, . 
~<Dr;B~lin 
that Mr. John' 
Afro-Americanl A$l:~ 
wO,uld he contaetmg , 
terms of. a sub·committee . to 
explore ways and' Mear$ by 
which Loyola PnivetSity. eouI4. 
attract and. finance IIlore. black 
students. The colDnlittee was to 
Include Mr. Knight,Mr. Bur;, 
net, Dr. Berlin and sollleO!ll!' 
from the Admissions offic:e. 
Berlin Outl; 
By Nancy Lennon 
Dr. Barney Berlin, as Loyola's 
newly apPointed Opportuni. 
ty Programs' Coordinator, today 
makes his first formal request 
to Robert W. Mulligan, S.J., 
University Vice-President, 0 n 
behalf. of minority students. 
Berlin's request is for the 
hirittg of a special academic 
counsellor to aid "high-risk" 
students. These students, usual. 
ly those who have not followed 
a strict coli e g e preparatory 
program and who have ghetto 
backgrounds, have been accept. 
ed enthUSiastically In recent 
years by the Pnlversity.· Pnttl 
now, though, there has been lit. 
tie thought given t.o th. e ~ 
counselling needs ~hich'tIiese 
students require. According . to 
Berlili, this matter has,. beeil 
brought to' the. attention of tilt 
university through a co~. 
working with Ppward Bo. 
Director, Mr. H. Nugent. " , 
In an Interview Tuesday, Bet-, 
lin promised action on the pr0-
posal. "My job is to make rec-
ommendations to Fr. M~' 
from recommendations m3(le to· 
me. The request for· anadcn;. 
tional counsellor is a reason,.· 
able request from a reliable 
source. According to the. under-
standing I have with Fr. MIil)i* 
gan, we wilr work on the ~ 
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: .'~."'." :1iaiI! .... "~.' ..... 1 .• l!ijl<1ted:. Mr. :3.~.A request was sent to 
.' .. ,' llonFiu'ber€,:'Presfdimt OLth6 ;nean,William LaJIl.~Y~iOft.li!i 
'Afto.Amerfcan Association, to a Law'SchOo! asking'lliln whetl1er 
bl~ of.theCtlnlmlttee .for .. or.ot it would be'possible for 
Student .PersonnetSerncesand •• sen:\lJrlaw sf.1ideiltS to provide 
Wl!lfare.A( that tlme we dis-. " . counselor if alumtii might be 
,c1is~the).O pl'0Posal$that; Wilting to volunteer their time 
had been Usted in tbe .. May loth as (!Qunsel forb13ck .students 
isSue, of tlteLofola News.Foi. whO' .furiInto housing problems. 
lowmg~ thatm,eeting, letters 4.' Dr. James Barry of our 
.'. 'Wel,'e' sent ~o .th& aPPropriate faculty who is President of the 
'Uillversity 'officesaskiilg them 'Rog&ri> Park Community Coun-
. to respond to the proposals In ell Will contact to see if his 
terms .of what is being done or Council could give some assis-
what can·be dOn\ltoiniplement tanCe to black students trying 
such .proposals.The 'following is ' , to find residences in Rogers 
a list of the letters. mentioned; , Park. 
L Aletta-was sel\t. til ,Fr. 5; LetterS were sent to the 
Mull~all asking ,abOut the pos- . U oj vel's it Y of Chicago and 
sihility of .. an Afro-,American Northwestern University asking 
course. . . , for information concerning the 
~. ,J\' lllttel'was sent to Mr. Wayne F. Tinlde type. of programs, financial 
Richard Cook asking ,him to ' aidS;. admissions that they were 
giV:ll an appraisal of Afro>Amer. As a result of response tll providing for black students. 
lean.,' problems' on off-campus these letters an Ad Hoc com- III addition to the. above-men-
housing that dIad 'been brougbt mittel! wits formed 'to further tionediteins toprovlde addi-
to:'hisattention,Wscuss; study 'andrecoinmend tional assistance to the black 
a.A: Jetter','wass!lJltto,lVIr. ,possible Chliliges .at Loyola Uni· stUdtmts: 
~cige(1)onze1U asking bini toversity. . .,~. The Indll~trial Relations 
.. indicate if the Afro'Amerlcan I am sUre that' In reading " Department has developed a tu-
sf.1idents hitd any pr<)blems in" this you Will 'Be!! thal no gener-tolial program for risk stu· 
, reservlllgroo:ms . and . 'whether . al pact was made. Rather,· a dents. 
'Student Government or' BAR discussion of. the. needs and 2., The Admissions Office has 
had I>roVidii4 any fil!idS for th~ possible actions was examined. emP10yed a black AdmissiO:ns 
A!r<rJ).mericlm Association. .' The oil1j- action taken was to counselor. 
.t A letter was sent, toMr, prl!pose that, an, Afro-Amerlcan , 3. :The Office of Student Per-
Eugene Knight, Director: ilfFi" " History course 00 .started first soorel has employed an Alro-
,'DaI!clitlAids; aSldiig hoW:we ':serneStel'.jf·at all feasible; III American Counselor. 
, canttn!>tlWefinanctaCaids 'to. the. proposalit was stated that , 4, The Faculty Committee on 
bla'Ck,students .. andwhat· fUl\ds If itcouid n'otbeaccomplished Ji'in~ Arts is atteptlng to help 
ilma,vQnable for 'black Sf.1i-,' tp'st semester,. that we explore the fAfrocAmerican Association 
. , .. ' the.,posiubility, of '. alloWing our develop a black cultural Fine 
, , ,,' stlldljl1tS to . enroll' ,in, the. AfrO- ,,~ptogram. 
M, "",'h"~' Ameriean COurse ,at Mundelein; 5. 'Follow-up meetings have 
A request ,W3ssent:to'. the been held .by Mr. Richard Nu-
l'1I:esident and dIScUSsed. 'IVitlt' ~1i(or'the' Opward Bound Pro-
'Pi:. Mulligan, Dr, ,Lietz and Fr. 'ject 'to find ways in which stu-
KrolikoWSki and the' decision den'tji can better be assisted at 
was that!t eouldnot' biiaccom.. . the jJnirersity. 
.pliShed. by firstsemestilr. Con- . fl; ·;Pt. Barney Berlin has 
_ .. _ .. ~ __ .L1.:_ . .. ' ............ 1 ... {_ w ........ -nn... f..:"ftM, ",nnl'o;fttor'l '!) ,..nn"rlin~tnr of 
Hubert 
By Don Hubert 
Jean Jacques Rousseau has 
said that "the training of chil-
dren is a profession, where we 
must know how to waste time 
In order to' save it," and I 
sometimes wonder if the entire 
,university does not look upon 
itself as "parents" as. Mr. Ad-
ams, Dean of Men, has fondly 
caUed the university. Being the 
average Loyola student,' I find 
it quite a task to respond to 
the deeply roncerned letter of 
Information sent to the Loyola 
News by Mr. Wayne F. Tinkle, 
Vice-President - Dean of stu-
dents, but I too would like to 
show how deeply concerned the 
university is to assist, not what 
has been mistakenly called the 
underprivileged student (in ref-
erence to black students), but 
the black student concerned 
with eradicating in this very 
school the racism that is per-
petuated here as it is carried 
out at all white institutions of 
higher learning-and for that 
matter-'-aU white institutions. 
Afro-American Society 
It must be estab]h;hed .that 
olir organization at its concep-
tion consisted of about fifty 
freshmen and sophomores with 
maybe three jU!1iors and se-
niors. We could not depend on 
our black upper classmen for 
anybelp and membership; con-
sequently, we began to function 
With little more than our own 
firm affirmation and belief in 
the purpose of the goals of our 
group at Loyola. 
We were a young organiza-
tion newly recognized by the 
university and at this time two 
~'I1pntc;: tnnlr nbl'P th~t fnrrM 
duri 
pro] 
han 
for 
If 
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year old law enacted 
ss in 1866 is constitu-
'alid and gives Ne-
1 equality with whites 
r rent all types of 
nterview, Mr. Albini 
that he also suggest-
'finkle the posSibility 
hing a committee 
,rsity legal represen-
hear' and investigate 
laints Negroes might 
l,ro Budget 
proposal of the Afro-
Society dealt with a 
budget and facilities 
ciety's activities. Mr. 
binson, Dean of Stu-
i v it i e s, stated that 
o problem 'at his end 
l reservations for the 
'icans. He added, 
IIat there had been 
ys in obtaining clear-
ause of the failure of 
Ill.. 
'HnPHN 
.H "£0\1 
~ometonight 
Alpha Sigma 
HT'68 
through Loyola. These pro-
grams are the work-study plan, 
the economic op,portunity 
grants, and the N\ltional De-
fense Stu den t Loans. Mr. 
Knight explained that it was 
impossible to give an estimate 
of Black students .in State loan 
programs or those receiving 
scholarships because, on the 
application forms, the race of 
the applicant is not asked. 
Also, figures for the number of 
Black students receiving feder-
al aid at Loyola last year did 
not exist for the same reason. 
In order to get more com-
plete information on scholar-
ships for Black students, an at-
tempt was made to contact Fr. 
Dehler's office. However, the 
office refused to give any infor-
mation at that time because 
they were trying' to meet a 
deadline, and didn't have time 
for any additional work. The 
Admissions Office was also 
called in regards to the propos-
al that the recruitment of Chi-
cago area Black students be 
increased, as well as aide~ by 
members of Loyola's Afro-
American Society. 
Black CounseHor 
Mr. Hannon of the Admis-
sions Office, stated that a Ne-
gro, Mr. John Moore, has been 
employed as a part-time coun-
selor. He also assis1S in recruit-
ment of students in inner city 
and Gary high schools. Con: 
ceqting the recruitment ques-
tion, Mr. Hannon said that Don 
Hubert, president of the Afro-
American Society, made an ap-
pOintment with Mr. Dessirnoz 
of the Admissions Office to dis-
cuss the iI:nplernentation 'of the 
Society's proposals. Mr. Hu-
bert, according to Bannon, did 
not keep the appointment; nor 
has he made any further effort 
to colitaet Dessimo.z. . 
............... A ....................... .... __ •• __ w -_. 
are available for black sJU; 
dents.,..·.. 
5. A letter Was sent to Mr. 
Alvo Albini, Director of PubUc: 
Relations, asking . him tQ ~act 
to the proposal that the.Univer- '. 
glty make a statementregjlrd, ' 
ing' black Afro-American· prob-
lems in finding housii!g in " 
Rogers Park. 
6. A letter was sent to Ft. 
William Dehler, Chmlnan of 
Scholarships, asking about . fi-
n a n cia 1 aid for scholarsbips 
available for black students. 
7. A letter. was seut to Mr. 
John E. Hannon, DIre.etor of 
Admissions, asking what has' 
been done to increase the. reo 
cruitment of black students. 
8. A letter was sent to Dr. 
. Paul I.ietz, Chairman of the 
History De p a rtment asking 
about the possibility of institut-
ing an Afro-American History 
cour,se. 
In addition, each of the 
above-mentioned men w ere 
asked to recommend someone 
as an Afro-American Student 
Advisor or Counsellor. ' 
wa.s that . nnt be 
plish~ by first semester; 
sequently, Mund!lleinwas 
tacted and ;agre!id tll.provide' 
room for our students in their 
Afro'Atne.ncaneourslls:. .' . 
Following th.e Ail Hoc.Com, 
mittee meeting of July 26.1968. 
th,e following steps .Weretaken. 
1.. The propOsal was smit' to 
Ft. Maguire, .' . 
2. '. pro Berlin was inforJileil. 
that Mr. .Jobo Burnet of the 
A fro -Am e ri can AssociatiOn 
would lie eOntactingQirn .. m 
terms ot a sub·committee to· 
eXPlore ways. andriteans .. by 
which. Loyola Un;versity 1l9U1d 
attract andfinarice mQte black . 
students. The colnmitteewiui to 
include Mr. Knight, Mr: Bur, 
net, . Dr. Berlin . and someone 
from tbe Adniisslons office .. ' . 
Ber/inO 
By NanfY Lennon 
Dr. Barney Berlin, as Loyola's 
newly appointed Opportuni· 
ty Programs Coordinator, today 
makes his first formal' request 
to Robert' W. Mulligan, .S.I., 
University Vice-President, • lin 
behalf of minority stndents. 
Berlin's request is for the 
hiring . of a special. academic 
counsellor to aid "high-risk" 
students. These students; .usulil-
lythose who have not followed . 
a strict coli e gep1"!lparatory 
program and. who have ghetto 
backgrounds, have be@ aeeept-
ed . enthusiastically inreclillt 
years by the Un;versity _ Until 
1I0W, though,there has been .II~~ 
• tie thoughtgivent~ ~e ~ 
counselling needs which. tfieSe 
st!ldents reqUire. Accor\lingto 
. Berlin, this. matter )!a$' .~ 
brought; to the att~tionof ~ 
university· tlirough Ilcotlunittee 
working with Upwartt»ound. 
DirectOl:; Mr, H.Nngent; ..... . 
InaniJItefView Tile~Y1Ber-.· 
lin promised action on the pr0.-
posal. <'My job is to.make_ 
ommer)da~ til PlI: .. MJ1lligan.'. 
fi:omrecommendalicill$. madetQf· 
me •. 'lbereqiiest fQr .... 1\Il 
tiolllli .' c;ounsellor is. a 
able . 
sout~; ACI:otdb 
stIQIdlng 
gan,we 
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tf!e. :Ad ·Hoc.comittee.The pos-
sibility of aUo~ ,our students 
to enroll in MUJldele.ln~s (dro-
. American cOl!rsa was a 'great' 
accoUipU$hment. EverYbody 
19tows that yoU; call take slicha 
!;!Iurae at any collllge Witlisour 
'. J;le.an'sappr()val.. " , 
. Further letters·w~sentl"t . 
. Maguire .,. It is stated that 
, J()hn Burnett of OUI' group was 
to contact Dr. Berlin's sUIl-com-
mittee to 'explore wlIys;w.d 
means by which Loyola' could' 
, " finance . more black . students. 
that. we . were tllld fllr ce~ 
. we WOllldnot receive 1lUI' bud, 
gtlt.. 'l'be principle reason giVen 
wanhat it was unpractical and 
would be a tnOnetary . loss. Til 
date. we have sOld 3~6 tickets 
'til their Mirac)il col'icei:t with 
Que week'slI'Otioe;w.d have 
con t tae te d fQl' 6QO for Lou 
Rawlsil . cei:t~stipuJaU:ons 
are tllet.Of coUl'se, we couldr!'t . 
. sll11tickets to 011.1: OWI\· .pro-' 
M:yreid 'lit est ion,. 
is prise(J to the univer· 
letter WIIS sent ttl· Mi:, 
. May, ~tIien Why' 
mto the matter 
. fUJlds or ·let .• 
, was givitlgus 
arQnJ!d? 
. But why should we PlIl'ticipate 
on such a sub-committee when 
to.thisday Fr,Maguirehl\S no~ 
recogn~ thlsAd Hoe COl1)I,lIit. tee.' '.' 
WhatLette,s? 
We are told ~atLoyola has 
.. sent letters to. the U!liversltyof 
C h ie ag Ii and NQrthWI!st\lrn; 
Thereat'etwo things I would' 
like to .knIlW' First, who sent 
theJetters? seCQnd,Why to th~se . 
particular Schools?' . .. . . ' 
The letter goes on to tell us 
about . a tutorial program for 
nskstudents, that tll;oilr 
knowledge .do.esnot exist. Our 
grouP has over. sD¢yblack 
freljhtllen and.itls a known 
statisticth.lit SiackfresI1men" 
have a My per centfluDkout 
rate, .Nbone has approaChed us 
With any .prOgram,. ·and we 
reaU~ ~eed· one .. Furthermore, 
,}ftliey had a program, why 
. should the UPWard .BQund Poli· 
·CJ Committee at present be" 
sett1ugliptheir pWnprogram? 
~c011ld go ··Im. and on, . but 
.fron) these few.. commentS I am 
onIy tqing to c~e!lr. utttlie con-
. fuSion., The" umversitY/n the 
,pel'$Olloflllr. Tinkle itas sent 
'.' out ll)tferg aSking . for sugges-
tIOns . lUIdl<lells but to our 
, knowledlte has l1lcelved nothlDg 
~ut i'(laSQus f0t:irisUffl(tlentat-. 
tion. (lurproposalS were given 
.inlioPes that the university 
might .' work ollt. its problems 
,without the extra push of its 
Black stud.ants: 
in its eff!l~~nd 
same . stUdents are 
a lll,1;, liff¢llvances 
the. reSult ,of r~ 
:wm' be.presented 
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'CreMe' to "r""J;;;'~c~;d the .. black student 
With et'adicatitig jlI 
school the . racisln tbld is. 
petuated here as' it is, ~ed 
out . at all. white Institutions ()f 
higher Jear/IiDg--:and' for. that 
matter""'"aU whife Instltutioils. 
MrO-A1MrleaJiSoct~ -It must Ije .establMl!l<\ that, 
otir' organizat,(on at. its concep-
tinil consisted' of about· fifty 
~eshmen and sophomore~ wltli 
· ml\ybethree J\l11iOI:ll . and ' * 
, mors. We co.uldnot dep¢nd. on 
our black .. uPPer . ~assmen . for 
any help il,nli membership; eOIl· 
sequently,. we began to function 
with' liUt(!. m()l'!I thl\ll Qur· oWJl ' . wAlCh' was 
fJ.rril affinilatiilJla!id be~f in Cook".' 
lI!epnrpose of the. goals of our liassai4 
grolip' at t;OYola; " " one, I'm 
. We Were a young orgalliza-dog," 
tion· newly rei!ognized by tile Cook 
university and at this PIlle two· . don't 
events took place .that forced him 
our group to spe/lkupbe!ore . been ·hpllll'iuri"" 
we . ha!llntendedto. FirSt, the yilarr. racist refUsal 
black stUdents at Northwestern of ,White'!tomeownel's to rent to 
had closed., down theil'" school.hla¢ks, ' 
Secondly,Loyolaturned con, ·'rhethJi.d letter reaUy l~\tes 
servatively .Insecure am! Invited .' me. In dismay. After 'belrig!:oIl" 
us to speak at their meetlngoffrtmtedby the SAB allLTack .. 
the Committee for,Student.Per- 'Stevenson alloutthepl!Sstbllit)',. 
sonal Services and Welfare. .of, our getting a.$ff,QOO bUdget; 
'. W~ attended the meeting that w~ fuifiUed tbl!lrolily require.' 
Mr.· . Tiiilde speaks'· Of with nQ . ment.,.abudgetreqiJ~t We 
Intentions of stating what was worked aU summer contacting 
specifically wrong With this unk . people like J.\lroi Japes, Eld. 
versity or capitaliZing on the ,ridge Cleaver. James Baldwin~ 
· situation by suggesting a price ilt aI, astpng them t(J Il()~ ttl 
· the' university was.to pay. to Loyola; but at th.e. satne.time. 
keep Us from closiilg it. WblIt we could .n1lt give them a, deft' 
we hl\d antictpatedwas givingnite amount of milney because 
LllYllla the distinct chance to Si\I:I did not apprqve 0l1li. bud. 
spen~ some time and effort get. 1t w.as nm \l11t11 Septemller 
A"'conununications lag" was. '. ~lUnSi >speeifieally involvlld,in 
Cited by BerUn as ~lngthe Berlin'~ dntills inclUde the Up-
cause, of many. problems and. ward. B1lUnd }Il'OgI:am and the 
cOnfusion, surrounding tile Inan·· Graduate TutOrIng Pl'ograj'n in 
guratioil of an. AfJ:'o.~iCaJi. . the Uiilve.rsity's ~tute or , 
history cottse and alSo' II1O/;t dustriaJ. Relatious. Loynla 
other requests tilatilre' coming cruitlng Black stUdents 
frOm mllJority stUdent groups,its own ~ns d~=~:r. Although no stUdentgtou~ , working With'l\laclt( 
haveapproaclted Berllnyet,l\e. ~ollll Moure. .No 
sldd tha;t if ilte stud~ts CIinle Ii 
directly to !Ibn With a prob.' 
Ill' request he, WOuld "lPilk into 
it iIl1l1l~~!' ' . 
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. men<lations, tile .student Council 
l1as ilJ:ranied ·colfee and lun.cl1 
l10urs to strengthen faculty and 
studtitlt'majot cornmutllClJ,tions. 
A'careernight to bl1ioduCfi .$U-
dents to various oppOrturilties 
bl the field ol.sociqlogy.anvell 
·as . a course' ratblg system· to 
evaltlllte departmental offerblgli 
are two of the plans' that the 
Council bltends to. put into ae-
Honin order to establiSh. a .$U-
• dentorganiZationWithfu the 
Sociology Department that. will 
ben e tit bOth undergraduates 
ajjd,faculty alike .. SUl!h Ii Coun-
cil appears to be the first of itS 
Idnd . .inany department .at Loy-
. oJ" .' 
Dr. Waltei-Gray, .an of 
the BC)ard of. Undergi';n:luate 
.StudieS,announced ~day 
that Atro:American HIsI:ort)1will 
be' offered at ;Loyolafor:&the 
first tiIp.e . next semester as HIs, 
tory 253. '!'his' cQilrseiS de-
scribed as "a survey' of .the 
. histqry Of' the United .. States bl 
.whichth,e Negro has played II 
significant· role .. " Emphasis will 
be placed on the economic and 
social problems .' of' the black 
mali. and the ideologieS which 
can solve them . 
. According· tc) the hi~ry de--
, partment, the basic reason for 
the institution of this course is 
that it is. an attempt to respOnd 
r ..... ,·,1IM ... "' .. iI V, BtCkenbaCk- tionalormternationalprlllilin~ ta the times by lending a prop-
'. I 1litace.., au:to-enceWhoexhibit toa v.ery high' er perSpectiVe to contemporary 
. ~lilie bllilder degree Ute cUstinCtivequanties economic and social aspects of 
inWotld of mbld illldspirit associlitedAm~rican society. ." 
.,,;. 1 ...... · wlth ~. Ignlltius Loyo1a~lir- Lamont Yeakey; a graduate 
-" ."" age, dellication, and service. . af Roosevelt University, will be 
.•. an" ... · Ca,pt. RickenbaCket;sfame. teaching the course on both 
l:Iy .the, began long before be aPpeared campuses. Yeakey feels thatit 
r.· M~guire. q",in the.SkiEl$OVe~(}ermanyandis a mistake to view blaclt his-
nlof LoyOla :FI:ance bl the ~tg War.0n.e of tory apart from the history of 
,. . . the earliest raClM car drivers America in general; and rather 
on thenationalcir¢uit; he com- . that.stu.dentsmust understand 
peted against all the great the bhick man 111 the context qf 
driV!lJ.'S Of that sport's infancy the total American problem. . 
and j.wentually W!lstoown.and. The format will involve view-
the.lndjAAapoIis· SjJelld- jng institUtions . and . critically 
20 years, .... examining a few problems of 
the adveilt of World thelUaCkmanin deptl1, in ot-
RiCkl.'llflacker'!>der tobilng about a: fuller ap-
glory 08gUll. He p~c:laUon olthe Black mUll'iS 
as a dtiv(!f role in· the. United State~ .. .j',ekk-.. 
elqXlll.ey says that thecoursewilJ,OO 
.' Ull 1 . a .somewbat . flex;lblest\ldyl11: 
which be also hopes to draW 
.• out the students: "In this 
want them ~o do their 
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. tar . LSGA was aSSllt'ed' ot the 
flght6f cross-.ex!lJniliation dur-
ing the proClledillgs~ .'the· J •.. 
Board .also decided to Sumtn011 
.rohli ~yan. Ptesiilentot· LSGA. ' 
.as a wttness. 
. Since the heal'lrlg lastF'rlday. 
the ~~iIlistrntiOJ1 lIas:asked 
fOf' an . eJdenslml .. of time wtil 
Coorses ·Ol'erecl· 
, ... . <-, .... .. ,.9 .. . 
>~ 
. new Stu®nt Council sytemde-men(!atlons, the Student Co~cib :~Afro-Am 
..... velOp.ed in the SOciology depart-has arranged coffee and Itrt,teh;,'.: . 
. ment· to J!O(ii'dlnatll IdMS and" It d' 
actIVities for the l1i majors at .. hours to st.reugthen facq y an:: 
..•• L't and the 195 majors 'atLSC student-major .commtmicatiotls.:~· { 
during the. coming YIIar;. 'there ." A career .night tojnt.roduce~~·>· 
.. ,. i$ a g(Oup at eaQh campus eon· ,dents to variousopportUn\tieS:~ 
sil;ting olall students who haVe ·inthefieldof sociology as. Wen., 
'. declared themselves sociology lis a course' rating system,:.tll:~;: 
majors.Temporatyi»presi·evalu!lte departmental off~gi!:: that Afro'Am~iean 
dents are Michael Meehan (LT) are two oUheplans thatJhe:l •. be Offered at 
and Michael Shemroske (LSC);Councillntends to put into,;7~~" tirst time next 
,This FaUstudents circulated tion in order to' establish a 'stu;<: • tory 253. . This 
petitions ainong themselves in· dent organill8tion Within the'l . scribed as "a 
dii::ating their .eoursepri!fer~ Sociology. Department that will ~'history of the· United 
enees for. Spring 1969 and these bene fit .. bothundergraduates .:;.;~hich. the 'Negro' has 
were pre$eBted to ·Dr. Ross P. and faCUlty alike. Such aCoun· +.-significant role." 
. S!)berer,Chairman.· of the llll- cil. appearS to be' the first of its .be placed on the 
'Partmenfof Sociology. kind in. any department at Loy- . sOcial problems 
. In ~dition. to course reccitn· . 011. man and the 
. can solve thelli. 
SVVord of Loyola According to. the , partnlent, the basic the institution of 
tliat it is an 
capt EdwardV. ~ckenbaclt· .·tional or international promin· to the times.by 
er. World War l llirace, a.uto-, .. ence who exhibit.to a very high er perspective to 
, ,;mobi1e, '. '. piOneer. airj.ille . ·,builder.' degree.the distillctiVEl qualities economic and social 
, of 'JJlindand spirlt aSSociated American society . 
.;..m mllitary advisor in World \\lith St.IgnatiusLoyola~ur. Lamont Yeakey, a ~Wat 'ri Will meeiVe tbelllil8age,d~iCatioli. andser~ce. ,of Roosevelt UiJilvelllit~vi :~.<~~' of Lbyoh.The an-' .c;'api;RiCkenbacker's fame teachillg the 
,1IO\Mnnent was made by .thel>!lgan.Iong before ·he. appeared campuses. Yeakey' 
F. lItIaguirll:' 'lD the Skies over Germany and isa mistatker to vthiew 
. '. .. 'li'rancein the Big War. ()ile of. tory apar rom e 
iO f Lo)'Ola the earlieSt raCing car drivers America in general, lin the national cii'euit,: he com· that students must 
pet~ against aU the . great '. the black man In 
J}Ji~sot sport's infancy the total American 
to own and 'thidormat will 
IndlamtpoJ~s Speed- ing . institutions 
eli;anllning . a few 
the Black man in 
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/;'TeachersT ell 
--. .. -::fseApproaches 
greesfrom the Catholic Oniver" 
sity. ()f America~ Dr. Mundy 
.. also lived in an inter"racial 
'comm .... nity in Washington to 
conduct·· a study. of .' the neigh-
borhood. Itesuhmitted ,his reo 
port. to the . S"preme . Court as 
backgroqnd . material ro)."a. 1~.8 
decision wbich; abolished re-
.. ' str1ctive.covenants.(Restrictive 
C(lveJlants' were a~ments be- . 
;tween . landlords to not lease' to 
·.m i n'or it y groups, and these .' 
· were .. ' formerly upheld" in laW 
. courts.) Mr. Langman'sre-
search . area WaS the general" 
. problem . of s()cial' structure· and 
personality. He bas said tba~ 
heWiU stress the pr()blem ()f 
econonticeffects (lntbe black 
persoruwty ~. . . 
. WbiteCompetenee . 
The .' question of whetbera 
wbiteis competent to teach an 
Afro-American course Was a 
ity' ¢ourses at 
. 1m' offered 
At tbistirne a 
ing formed . to •. , 
e$ for the com· 
e.corttmittee . 
informed that . 
'~ity ciourseswill 
ndtbellccre . within the ac-
ademic . structUtj . of, the .univer-
sity, .TheCoUeI'e 'oiArts .'. ancl 
Sciences· basatIegedly refused 
to . offer credit for the • courses 
.due .... to thelr. premature and 
radical' nature.'l'bis " coneeptof . 
.free schoolis weUknown In tbe 
Chicago area. RooseveltR .and 
U;of C~cago .at.pi'esentba,ve 
courses .' in ·.·operation. . Credit· is 
now "being otf¢:re~ at certain 
un tv e r s Hi es throughout the 
c()'QDtry. such. asU,'of' Califor. 
nia(Fu nett 0 ri) arid Antioch .. ==;1 
College in Ohio. . . . . . 
The . projected free· 'QDiversity 
heated topic in the recent black ·.80 •. 1·.0···. 'ne·' ..... "·n'ia .. P1I,·.e·· W·· . high school students' strikejn~ '1:1' ... ,. 
Cbicagoand the question has (Continued from-Pa. ge. 4) 
also been, raised on Loyola's . 
camp .... s in regard to Lan~nJesuit' dissociation andadminis. 
anti 14 u n d y ,who are bothtrativestructDre changes Will 
whites. Dr. Mundy sees a legit~ tatmplace, Fr. nurlage replied, 
in1a~yin, tbecrlticism. forthe'''Not tomorrow, but very,very 
white who ~as an intellectual soori.tiBut when asked .when 
. understanding Qf thepJ;'oblem; he expects the'chaJtges to be 
but noempathy·forthe black made, the reply was, "Institu-
person. Jd:l'.Langmanexplaineij " tionsencrusted with ,tradition 
that, Ii white is ~l1111etent toaild historY, as Loyi)la is, do . 
teach' "because. it isirnpossiblenotmake. such drastic changes, 
to understand the nattn'f;l of the eXcept under tile {n'essot ne-
· blaek Without 'an11tlders~ding ·cessity ... TbispeeeS3ity . may not . 
Qf .white racistn~ \V4ite knQWI~ become sufficiently evident for' 
edgeoftbe Negro is deficIent ·quite.somEl timet." . 
but.hiS understanding ()f white' .;:::;;;::===~~~~~ 
racism is s11Jletior .;' . 
To . limit . the number in class 
for tmnefictal «liscussiOn,oi'der 
of preferen(!t}. will be . given to 
b1llCks, sociology-majors, and 
psychology malors in that Qr·· 
derjeJ;p.hinedDr,Mundy. 
· Rather·tI1anQh(JCJse a: blackhiS~ 
toty text. contemPorary Studies 
in ~ority.· probIems,'ghetto . 
· and slum life, cmd ()!her related ..• cm,~PUT'ERIZEO 
autiuJred'l>yexpettsin INI'I~~= __ -"""""~_ 
ftS'vchClOI''!Y and sociOlOgy have IA1;lPR~ES~'_...c..-.-::-::-:-==-:-~:::-=---:-1 
rom~tIle ~~~;:;:~==::~~~~~~ second semes- i 
_lcan cotumes" are 
Ialfill· ' 
As »r. 
it's 
.' __ 'D :ot 
., .... fD1 ..... ".'" .' •  rJ!J
. .... ~. ''(JJ'-
.'0 . .~Block ----
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cUillSJ'oorn 
comprebensive. . '. " .' 
QUired to sUrvey the releVant 
-data. Economle,··. psychological, 
sociolOgical, . al)d.Jit¢raryV'lew. heated topic 
POints Will be integrated to. give 'high school . . .... '. . . 
a holistic vieW.of Mro-Ameri- Cbicagoand thlHt1J.esti()tt~ ',. ' 
can history. The economic de- alsolleen '.rai$ed ()n Loyola's 
velopment. wlll emph.asize ·the .' campus"in . regard. toLan~ c' "1 p.'!il,tt;:,ll 
importance of black labor in and Mundy, wJlf).~both 
the North which produced a wbite$.Dr .. )tWdy SEleSalegit~ 
.' sizable amount ofcapitalneces- bnacyintbe ~ticlsm fortha 
sary to give. impetus to., the In- whiW . who '. hIlS an inteU~ 
dustrial Revolution. The psy- underStan!iingof the, pr(lble~. 
,cb()loglcal approachWil1ana. !)ulna etnpathy for the black ., 
IYze the validity OfEI1dfis'hy- person. Mr. L.anexplail1eCl . 
pothesis.which.compares the that a white is competent. to 
psychological effects of concell" teach" "becailseit is ,JmpoSsible , 
trationcamps on inmates to to untlerstand the natUre oHhe' 
the detrimental effeCts of slliv· black Withont It'nundetstandlng 
ery ontlieb1ack$in O!U'COun~ofWhtteracism. \Vhitekn'owl. 
try,From the s o(!i 0 10 g i cal edge of theNegrp is deficient 
Vi e w poi n t,the f~ation of/ but bis understaiuling of w~ ;::;:;;;;:;.;;;;;:;;;; 
ghettos will be explored, espe· racism. is superior." 
claUy in conjwetiOn with the To limit the num.be1- in. claSIJ, 
consequences. to those living. in " rd Slum areas;an4 theriot syn. far beneficial discUSsion; 0 ,ef 
'drome,wiUbeexplafned to, Iif. of pteleren(e Will I:!egiven to 
. ford a.n. underStandmgoftheblacks, sociolilgymajors,an4 
.pr.ese. ilt .. SO. dill .. ·. ". turlnO.H .. '.in. A.m.er.psy¢hoIOgytna.jors in thatai'-der; explained nr:M.undy, iea;' The writingsot :Malcolm ,Rather than choose a black hi$. 
X,Baldw,tn,and thEfreport of tory text, rontemP .. Drarystudie$ .. the Kerner., Commission will . be in . . bl' ghetto 
utilized to cOl)je¢ttm! aboutthe mmoritypl"C) ems, ." ... ' , ~.".:::;~,;',"';;;;n;,Li::::r..I*TC,~1I4(1. 
. future '. concolnitants ,to the. pre. and sl1J.JJl.life, and other relatec:l 
sentsocbllupheavaliD Arneri- " topics authOred by "experts ···iJJ IN"\MIt,~~ ___ ~......,..;,;..;-~ 
ca." causedb. y' ra.cism; psychOlogy and sociology have ~=~=;:=!; been chosen to comprise the 
LewtsT~~ COJll'Iie ' reading 'list. ,The. second 'semes-
Dr~PauIMUndy, who will "ter Alro"Arnertcaneourses-are 
teach'Jbe sociOlogy course at Viewed as on1yParti}llfUlfill-
, .... b th ment ofa vltatneed. ,AS <Dr. LeWis TOwers, has' 0 'an ex- ,MuildYexP1alned.·,"r h~it's .. 
tensive et:1ucation IUlda praeti.. the begin$g ot a, variety of 
,cal bac~gl"OUnd il),,,,ha.t \VilleotU'ses inSO(!iologyandother 
quaIityhim tq ~ch aoAfro-depamnents. This~ ·.onIy·the 
.AIDeriean· course; . Dr. Mundy's first·' 'mmeetUlgthe . n~· .. 
lllaster'sand,tloetoral, UteS1s at If 
was on the black' high school ~:::::::::::::;:::::;;:;:;;::;; 
'. dropout .. inWashmgton,· »;C., .. 
,and hewasawartied .IlfS de· 
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BIQ(kSt\J(ji. els (ie. fin.··· ... . iiioIAp.proval· 
. . '.' '.' .' Fb1?/3/Cf10 VJ(, J ~'/'f . 
The ethnic studies,commit- Dr; B.Le, Ijomah (sociology) able to Black and White stu- that denial of an education. a 
tee of the Academic Council and representatives from dents ,-' preference given ac- cultural; and. a qecentlife,~tyle 
won approval for its Black Loyola Afro-American Stue' cording to current academic to. Black Americans gives 
Studies ,proposal late MOlldav , dents .Associaticm defended the level of· students ie .. Frosh. Blacks higher ,priority over 
afternoon. The proposal stated' proposal during the debate sophomore. ju.niors. and sen- established ethnicgroUJ)S in 
that "the (present). inclusion .and finally passed .the mOlion iors~.. America such as the 'Irish, 
ot two or three TOKEN by aoe-ar-unanimous Yote. --the Afro~Amerlcan pro~ the Italians. the PoUlIh.the 
courses (at Loyola) an the However, this vote does not gram will be directed by Ii Jewish, etc. 
Afro-AmerjC'dtlsitua~iolias $U'aralitee.the Black Studies professor from ooe of major --Initiatlythis '. 
unrealis;tic and inadequate. to program status on campus as socialdiscipiines .. and will .. be expensive program but , 
the black people in thiscoun~ the inithdproposal will. go ,the most.qualified candidate. "_tually.it could become 
try;" .' . '. betore>F'r. Krolikowski. Vice whether Black or White! . .' supponingorself-financed. 
T\1e i;omm,itteestatement President, Matre, and even- --The' Ethnic studies" com- .. Opp<>sition to me Afro,,\-
furtherexplailied it wastheir tuaHy the Board of Trustees. mitteeproposed a Black Stud~ ,American studies 
feeling that "any AfI"()~Ameri. This initial passage of ihe ies program instead of the was brought form by . 
. can studie-" program at Loy- proposal is important because minorities ofthe3rd world Hahn (Anthropology)V'lbo 
ol'aUniversityshouldbe based in the short history . of Aca- . because Loyola at present has sued,a two page mt:ml)I1l:fld'~l::~~;&~ 
on a genuine determination demicCounciino motion has under 40 la:tinAmericans~ to the council 
by the . University to study ever been denied. . Puerto Ricans, Mexicans: un., problems that could 
th:eproblems .confronting a, . The proposal itself (see be- der·tO. Indians. under tOO Afro-American 
signifisant. section. of . the com- . loW) . is· broken down. into three other yariousminorilY . groups 
munity. It should be .potnt~d stages; In the words of Dr.. (so-caned) numbering less 
Qutthat a lot or money has Homah"it is not a hastily than 10, Also is the fact that 
been spent onresearchingin~ conceiv\..~idea" but rather a due . to l.oyoJa·s urban situa~ 
sects and plants. Very. little slow,continn,ousbuild·ppofation its number of Blacks 
'meaningful.effot:thas been sound academic· prQpQSal. Dr, enroUing will definitely be on . 
made to reaUyunderstandthe, Ijomahpointed to the fact that the increase. . " . 
black people in America.~· the Black Studiesprogra~i;--1iopefuUyall the faculty 
:The .. AcademkC()uncil--' at. other Universities have teaching in JheBlack Studies 
which is composed of 20 fac~ failed because they. were iUprogram will be qualified in an-
ultyrepr:esentatives. U, sUk conceW(.>Q and. hastily .con-other major.' discipline sueb. 
dents; .and 2admini'l)~ators and struc~ed. A brief summaryof as Psyq; SOc.:. Hist,. Pllli~ 
is ·the major decisloo-mak~ng Dr. ,ljomab's answer»' to tbe Sci.. etc •. ' .. .
. bndy for lh~Cotl!:ge.·Qf:, Arts COlUlci1'sqpestt~foUO~: ...;tn· r:e.c;ponse 
.anG'Seien:~~-debated·the . ~11li. Afro.Americaninsti~ from 
I'i1'i1RmIt,d' for. ncarl'Y.llh ·.·h()Uri.. tute ·or·,progr.am ~I··be ava~; . 
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encourage .. creativity, 
atc .also trying acom~· 
betwoon the artwork and 
:sand lhe poetry and 
They hope to show by 
SUe that Cadence is an 
Vc outlet for crcaJivc 
editors of Cadence feel 
magazine of an ani,lylic 
would limit the crca-
umber of entrit.'l'I to a 
um. Thev believe that 
pc of writing submilte~ 
dence e.~pecially in the 
= that thevhave receivoo 
!at is worthy of a sepa-
tublication, Also if Co-
remains as a separate 
nion, there will be a 
r opportunity for a stu-
creative writing to be 
~cd, 
: editors also feel that 
fence were to be alloted 
ger budget. then they 
be able to publish more 
than twice (or pos~ibly 
a year that they are 
limited. The editor!l be-
that contributions and 
It interest this year 
it a reasonable request. 
il stands now Cadence 
C publisht.'d this year as 
ilrtlte magazine from, the 
kal society. The idea of 
liversil.l' Quarter(\' will 
t off for at least a year. 
cditor~ of Cadence will 
m opportunity to present 
arguments of why Ca-
desefVt.>:-> to remain as 
anne publication at the 
:l hearing.s which are 
in progress. The Publi-
"~otq ,"O'ENIX 
Continued from page 1 
vasive view' thai poverty pro-
grams are meant for blacks 
and "Mexicans," leaving out 
poor "White,," has taken a 
heavy toll. 
"Black separatism" seems 
to have peaked or at least. or 
better. to have taken anew 
form: perhaps because of the 
growing feeling that "we got 
ourselves together." The pre-
sent trend is toward coali-
tions between black groups 
and other socially and eco-
nomically geprived groups. 
Dr. Hahn stated in his mem-
orandult) that he expected 
agreement from some Black 
students on the reasons he 
gave for r~jecting this pro~ 
posal in search of more broad 
institutes concerned with the 
problems of all minontlCs 
who arc currently deprived 
economically and socially. 
Finallv Dr. Hahn stated that 
he had serious doubts about 
the possibility of self-financ-
ing "Black studies" programs. 
First Stage 
1. For the time being. an indepen-
dent program or institution of 
Afro-American studies should be 
set up. 
2. This program or institution should 
be headed by a director who at 
this initial stage will still be It 
professor in one of the existing 
depal1ments. 
cations Review Board will dis-
cuss the recommendations 
and will submit their recom-
,mcndatiQns to Mr. Tinkle. who 
will make the ~inal decision. 
3. 'The: director lIbould be assisted 
with 80011) seCretariallltaff. 
4. A'n advisory oouncil should be set 
up, Its membership should be 
drawn from the existing depart-
ments interested in offering 
courses on the Afro-American 
studies, 
S. After due consultation with the 
Afro-American students on their 
interest and needs. the director 
should draw up programs of in-
struction and activities. 
,second Stage 
1, As the. program continues to stand 
011 its feet, the director. with the 
co-opcration of the advisory 
oouncil and the students, should 
dra wup effective resean::h pr0-
grams to study various aspects of 
the Afro-American life. 
2. The development of the program 
will necessarily be gradual. 
Third Stage 
As is usual with most institutions 
in which some changeS are imple-
mented. arguments arise about the 
difficulty of financing the change. 
The program as suggested will prove 
to be the least expensive to imple-
ment. However. when established, 
the director will assume some re-
sponsibility for attracting funds from 
various bodies for operational pur-
poses. Eventually, we will end up 
with an "almost" self-sufficient pro-
gram of Afro-American studies, 
with minimal subsidy from the Uni-
versity. 
Continued from page 1 
tims of the Biafra-Nigeria 
War. The commitee ran a-
ground when peace broke out. 
since the nation of Nigeria 
cut off all entry of supplies. 
After the war. since there no 
longer existed a sovereign 
state named Biafra. the Of-
ganization had to fight its 
way through Nig.erian beaur-' 
Page 9 
neracy and post-war ·confu-
sion in order to get the relief 
to the people who needed it. 
In the end. the committee con-
ceded to allow all money to go 
'through the Nigerian govern-
ment for di!\tribution in food 
!\tuffs or other rehabilitation 
necessities and the needed per-
mits were ,acquired from the 
State of illinois. the 20th po-
.lice district and the Nigerian 
relief fund. 
According to volunteers, 
reaction to the campaign was 
miKed. ranging from a mud-
died "What's a Biafra?" to 
choorful cooperation. Accord-
ing to Mike Hoffman, a Loy-
ola undergraduate and resi-
dent of Gonzaga Hall. "Most 
people were willing to give. 
but were leery of where the 
money would eventually go. 
They were afraid that it would 
get lost in the Nigerian gov-
ernment." Mike and partner 
Maury Possley collected $28 
for the cause. The greatest 
amount was collected by a 
married couple who gathered 
$81, while two black girls who 
worked for the better part of 
an afternoon. were only able 
to bring back II cents for 
their eff~rts. . 
The need is gigantic and 
cooperation ,is a necessity. 
Anyone willing to give of a 
small part of their time to help 
the dying children of the Ni-
geria-Btafra war should con~ 
tact Dr. B.l.e. ljomah at' 
BR 4-3000 ext. 497. Please 
help: war is senseless but star-
vation of innocent children is 
inexcuseable. 
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Black Studies ... 
An Attempt fa Excellence 
The Black Studies proposal recently approved by the 
Academic Council appears to be a step in the right 
direction. Black Studies at Loyola has for the past two 
years been nothing more than rhetoric. This initial 
acceptance of the program however does not guarantee 
that Loyola will, have a Black Studies program. The 
proposal now enters administration channels which are 
habitually painstakingly slow. The final decision however 
is its acceptance by a number of University administra-
tors (Krolikowski, Matre, Maguire, and theentireBoard 
of Trustees ). We urge that the Ethnic Studies Committee 
and the members of the Loyola Afro-American Student 
Association continuously follow this proposal through the' 
administrative channels. Many administrators will be 
skeptic about certain aspects of the proposal. H there are 
lio rep'resentatives of the Black Studies proposal at Uni-
versity administration meetings, the administration can, 
intentionally or unintentionally, delay the proposal on 
grounds' of lack of information. ObViously then the 
PhQenix .editors are.asking for a certain openess regard-
ing ihismatter - including of course an open Board of 
Trustee meetings on this matter, if the need arises. This 
proposal· has a very real chance of dying in administra-
. tive chamiels. We urge that itis not rushed through but 
given Careful study and promptactlon. Hopefully the 
'. beginnings .of a Black Studies program could appear 
. In the F!J.1l1970 at Loyola, 
.' . Black; and White Students at Loyola are to a eer-
. ~Ihextent polarized. Evidence appears at Basketball 
'. games, tables.in the. union, lounges in the dorms,etc. 
alld in many similar instances. In the larger sense an 
of AtneriCan society is caught up in the problem of 
t'acism~'prejudice, segregation - on .bothsides of the 
'color line~ Thus the .. proposed Black Studies program 
coukl begin to analyze the. racism that is rampant, the 
;p~ejudketh\lt unwittingly prevails, the segregation that 
when ~inJ>osed .degrades. If the proposal fails -withoiIt~· 
suffi<;ient.reasons Lthe situation on campus may be-. 
comemore!!i:nsiti~;ttio:;re eXplosive. 
• '. Although Loyolatbrough theyears has grown to: be 
... .tlut lllrg~Catholic lJn.iversity In the country. it'sfutUli! 
mU$t beto becoille the best. :priorityforthts Univer~ 
!he .. !.1cxt decade must be qu~over.qu",ntitr. 
i:()\tld .. '. drive for. excellence by tbeestab-
of. a.·· .. Siudil!S p~gram, built !!lQwly •. 
acadelDk<llly with. otberdej?:immentsof 
.S11~en@~elU· :<1. I:)y a Dil'eCtor ua-
perf1tmwllJl(!e int~al I.ind. 
Loyola PHOENIX 
Viewpoint L: 
Make 0 
by Dave Fowler 
Following a rather dis-
heartening campaign. the e xe-
cutive officers of L.S.G .A. 
have realized that .this is the 
"make it or break it" year 
for student government. The 
first student council meeting 
start~'II on a rather sour note. 
Faced with a large work load 
that included election of a new 
delegate-at-Iarge and approv-
al of the proposed budget. 
many new council members 
wen; bored or at least be-
wildered. Bob Perini was 
elected the new delegate. and 
his perseverance is sure to 
help L.S.G.A. with the im-
mense task ahead. 
There has been a lot of talk 
about the collapse of the as-
sembly at Lake Shore. Now a 
new 'movement has started 
at L T under the name of the 
L T Assembly. ,The heads of 
the body are Jim Wabich. 
Ron Wyncolt. and Steve Mor-
gan. They attend~'II the S tu-
dent Council meeting. but were 
upset by the. confusion and 
red tape that develops during 
many councilmeeiings. They 
vowed separation· and 'walh'll 
out of the meeting. I believe 
that this would be· the typical 
reaction of any Loyola student 
who attended this assemblage. 
The basic problems that 
plague our stlldent government 
are amplified at the Student 
Council meetings. Many of the 
members sit back and' pas-
sively listen to all the fine 
work being. done by Tom KclJy. 
Tom Kling. and a handful of 
others. This is not the fault 
of the individual member~ of 
the council. Many ure dele-
gates of other organizations 
who do not have a primar) in-
terestin LSGA.1t is the basic 
riiakc,up of Student Govern-
ment tI:Ull restricts it toll. body 
thutlnerely ;'rubber-stamps;' 
bills-arid apprQpriahls·money. 
.' My opinion is that ihecen-
lralqueslion <here is repre~ 
sllnt'1I101l. b there. a need for 
eaclt ittudent 'to Vole ·thre.: 
• times . elect· pt..;Pple (0' the 
j\1IltIe 
class elections. and OC\( 
for delegate-at-Iarge. E 
tions have become mean 
less to the Loyola stue 
My suggestion is the e1ec 
of a student party. made u 
as few or as many mem 
as they wish. in Decem 
This party would then run ( 
forums for the contempo 
student at Loyola. In this 
the voices of not only stu 
government leaders.' but 
student leaders would 
heard. This. of course. w 
involve the abolishment 
class elections. which 
presently more or less p 
larity contests. The prol 
here is that some of t 
popularity figures have 
come involved in LSGA. 
by abolishing class elect 
we would be cutting down 
recruiting process. How 
I feel that the people who 
the individual parties " 
do their own recruiting , 
they realize the great nUl 
of people needed to mal 
student government work. 
executive board and a t 
ful of dedicated people c 
the workload for lSGJ 
the moment. Individuals 
have a hard time fightin! 
.red tape at this school: it 
take a movement. 
Probably themosl in 
tant proposal this yeai' w 
the 50-50 Student-Fa 
Senate. Yet.· tbis has: 
met with the. usual co 
apathy at. the last \WOI 
ings. The . whole idea of 
dentiitvolvetnent and 
in the community c'dn nl 
handlt.'II hy a board sUe 
the 'Student Counllil;Thi! 
throw the' burden uPon i 
people, and we .' will c6!i 
in. the dowflwurd slliral. ' 
is needed is.a· '. of 1 
to lift) 
412
, such extreme force to contain an.ce, 
f1OJ.1BJ I974 . ... . . . ...... . ICOM;"",dO"p,6i 
1IIItllOl·lh&Btac'kSludenls····SlriklRg 
"In view of itsreeent re.. ' 
sponse, we .can. only feel that 
L oyola University has 
awakened in awareness and 
heightened its conmiitment to 
the solution, Offh.¢ University, itself., .' .,,' . 
. .:rn<th1s light, we. the Black 
students ofloyola,find it , 
ne<:easary to pr~sfudherfor .' 
., 'those, proposlids 'which have, 
.,ended . too 'long but ,seem 
granted so quickly when,the 
outrage .is white ' " 
DEMANDS 
In keeping' with th.e.trad-
,;i,tion ,mihe historic coinmit,. 
ment ,of. the University to 
serve man and. the conunuri-' 
Uy, we tlemand. ,the expansion 
of the educational situation 
and.faci1itles (,f the liniver-
~ty.iDto thoseappropdate 
eommullities ' where' the ·sfu. 
dent may ,learn ,and'. apply 
those slqUs oftha! commit:-
mem. 
" ., 
Suchaccredit¢d pro-
,grams Should'. occUr under 
"the respeetive8.9aderic de-
·.partments e.g~ .sociology, 
" ,history, & psychology, }uld 
as Us b~is includeJhereah 
l~a:tionofthe. appropriate 
ciassroomsituation into 
communitr, - ~chcourse,s " 
. "have ,~readybeen piloted 
u nd ei' , thepsy~ology de-
partment.,' 
, Also such courses;whlle 
providing, full.liCademic cre-
dit should be0PElD to . all 
,undergra,duates students, ,so 
that black andwllite students 
maylearri h~vivo, those,s~ 
cial problems In which they 
areultinultelyinvolved,," ',,' 
Wedemandthe~pan~ 
sionof enron;merit for,.stu~ 
dents: of 'nliIioriijrgroups; 
. more' reflective ., of the total 
. eomglunityiriwhtch~ lilli· 
vetsity fimctionS'..The selec-
tive exclusiori,ofm~ arid 
Pl.iet;to Ri~ fromeconom-
icallYQ~f~vedareasllODfur 
ueS to indicative the racist 
nature, of the: University: 
In orderto~ordinatea, 
!Jetter 'criteria for. learning 
among minority gioup$~n " 
both, lewis Towers,andIake ' '," 
, ~horeCainpuses", we deinand ' 
twofuU time minodtygroup 
counselors on eaCh campUS, 
,to. act' in the capaCity of an 
academic .counselor . 
, That ~he Universitybirt! 
a full timeminoI'itieS ,admis. 
sionS Cliancellor'toassist in 
the recruitment and a.dmis-
sion,: 9f.minori1y ,.students. 
In the interest ofsecur-
. lriga f~ty whiCb.is awa(e' 
,.,Qfand ,sensitiVe to thep&-
culiarneeds 'andcirctmlstan-
cesof blackstudentSrP(o., 
. cUring; biting and firing of 
all black Jacw:typetsonnel, 
st~ei1ts . function in the. ',sO- "..."nt ... ,,', 
ci,ety, in theciecision naaking •. " 
committees of the 'admbnlt- .',' 
tratiott To~ ex;pect>a~ent' 
to funcitim in asOCjt!ty(trni~ 
versity) ,Where, he has no 
. 
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, so also dis-
lIenee," he said. 
t the only way 
n atmosphere 
!nee would oc-
1 would be to 
1al university 
:he rest of the 
that he did not 
'opos al to be 
lday, but that 
lave changed. 
e was not call-
ing of the Uni-
)r "a new defi-
iHon ... H U Peo-
through a rev-
ange at Loyola 
w days-not in 
" but in Strike 
ended his ad-
)dy, often inter-
d applause, by 
his own recent 
.ding, in part, 
ler all the wild 
eakerwas Tom 
Ice-President of 
d of his opposi-
'oposal to close 
r the rest of the 
aking only as a 
in no official 
reasoning was 
is view of the 
,outheast Asia, 
~lained, calling 
lye Pi'esident 
June 30, ashe 
d. before dissen-
i that he was in 
th the motives of 
. the strike ques-
.n-must ~ell ex-
;andinavian 9-
Kitchen, 94 in. 
rs, cocktail ta-
lamp etc. Golf 
30, 
o Ridge, Evan-
i887 
campuses for the purpose 
of mrrimlum and famlty 
review in the area of Black 
Studies. Jackson followed 
the reading of the demands 
with several remarks related 
to the unity needed among 
all colors in the University. 
"Where were you when Mal-
com was killed ... Kig was 
killed? We were there when 
JFK was killed '" Bobby 
Kennedy was killed. We are 
here now. Where are you?" 
This final question was fol-
lowed by a standing ovation 
from the students. 
A representative of the 
steering committee said that 
he was ashamed of Loyola 
students, being more con-
cerned with grades than with 
the activity in the U. S. and 
in the war. He called for all 
students to support the de-
mands of the LUASA. He 
further told the assembly 
that the steering committee 
also has made three re-
quests of the University:re-
veal all government - spon-
sored research at the Uni-
versity for determination of 
its involvement in the war 
effort; give official support 
of the McGovern Amend-
ment for peace in Southeast 
Asia, which is now in Con-
gress. 
At this time, the Chair-
man called for a vote on the 
first proposal, He was in-
Sublet Studio Apt. 1200 
Prall, ulilllies Included. KII· 
chen alloil. May 23--Sept., 
S120. <:011764.9717, 
lent disapproval for the way 
the vote was conducted. After 
hearing from them, several 
strike supporters called for 
the assembly to ca1mdown. 
Tom Hart taking the micro-
phone, asked all to b.eseated 
again. He said that hw de-
plored the use of a division 
of the house employed in 
such a manner, since it quite 
literally polarized and upset 
thewhole student boCly. 
After Tom Kelly, the 
Treasurer of LSGA, told 
that, though he opposed the 
strike, he wished that all 
would respect each others 
point of view. Tom Hart 
again spoke. He said that 
solidarity would be destroy-
ed if the proposal would be 
accepted and sent to the Fac-
ulty meeting. Therefore he 
asked if there would be gen" 
eral approval of the second 
proposal (the proposal ac-
cepted and passed on Sun-
day). There was a general 
acclamation of approval 
from the crowd at this ques-
tion. He then called for those 
in favor to stand, in effect 
. calJing a vote on the second 
proposal. The approval was 
virtually unapilllOuS. 
After this vote,the meeting 
was for all practical pur-
poses ended, and thoughsev-
eral people still wished to 
address the body, the stu-
dents . began to leave in 
large numbers . 
$159 Brand neW hool/er. 
compoct opt. s.ize. noplum· 
bing. washer-spin dryer, 
capacity 6 Ibs. $ 100. Golf 
dvps, bag $30. M r. M. .. 
475-7887 •..... 
...... ',:.: 
is often a spiral of action Rllidreru:tI(IQ;,' a 
by repression causing 
further repression, to vl:tClle:ntdem<ml!t!,il'~ 
the guard, etc. We owe it to .00'l'l'g,NV"s, 
students, and the entire commuiitty 
violence ourselves, but also to 
any activity which ma.y cause 
{Continued from p. 3) 
$100,000 for the Afro-Amer-
!can Scholarship fund. 
Realizing the need of most 
students to work and that 
those who are best qualified 
to tutor are engaged insome 
gainful empl~ytnent; we ree-
commend that those hil:'jld as 
tutors be placed on work 
study. 
To further the education 
of minority groups, .in any 
perspective field with in this 
institution, we demand a 2 
year guarntee onallscholar-
ships and grants. Regardless 
of their social academi.e 
standings In the University. 
Towards the end of all.iing 
minofi-ty haa an 
innate 
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I~~ip.tened its;c:omnUtrn~littQ 
ilie$OlutioD Itse!t . .•.. ...... . . ....• ' ...... . 
. '. Intms.1iglIt. we, the Black . 
Students. of . ~yola:, .'. find' it 
· n!!Cessaryto pressfurtherfor 
.those proposals which na.ve 
P~IWed. too long but .seem 
lP'~ted so ql.1icldywhen~ 
olJ,tra~eis white. '. 
. Jnk~~ingWitlltlwtrad­
ition. or the '}UstQric conunit~. 
· ment .of ,'. the .. University to 
·setVe Iilanand thecommtin-
ttY we. ~d thE!ex;pansion 
of. 'tlHieclucatioIUil· s~tuation' 
and f$Cilities .of theUniver~. 
. . sity. , .intothQse. appropriate 
.eoIOnitinitieS<wherethestU+ 
dent may learn and apply 
· tholie skillS of thatconunit~ 
runt; . . . 
rudtS 
location of the appropriate 
claslitoomsitnation . tnto 
community, ·~.sucllcou r s e s 
have alrea.dy· been piloted 
• under thepsyehology.de.' 
partment. •.. ' .. ' 
AI$(} . such .courses, while 
providing ftill acadenuccr~ 
dit should/ be open to all 
undergradlJ,aterstudents, so 
th~t bl~}{.andwhitestudeI,rts . 
may learn in yivo,thosetSo-
.ciaI Problems in w,hic1i they. . 
areultimatelyilivolveci: . .' 
. We deDIan,d.theexpan:- . 
.' sion . ofenroUIIlent . for. stu: 
cIents of.lI1in9riiy .. groUP!!, 
more. reflective. of . the .·total' 
community in whiCh thE! Uni-
versityfunctions~TheseI~ 
tiVe. exclu!iionof Blaclcs' and 
Puerto ~eansfromeconpm­
ieaHy cleprived areas contin-
TInkle.Ir(tIOdeclaring the 
meeting official. ~.cancel­
".ling~tas,!lessPthat. aU.Cou14, 
attend.. . . . 
among ..... in, the pro.. 
both IeWis'l'owersandlake . ceSs that govern our 
Shorectunpuses,wedemand' If Veil for fou,r years; 
twoftill tin:)e Itrlnoritygtoup Thatthe University in or-
counselors' on .eachc8mpus, der' fo eliminat'e the racially 
· to aet in fuecapacity olan ." discriniinatorypractice8of 
academic counselor. . realtors in·regards toaf{ 
That the University hire campus housing.lpstitutean 
a ftilHime minoritiell admis~ open housing policy in which 
.. siOIiS" Chllficellot 'to assist in' . the university remove from " 
the.reciuitment .. anda dm is-:. the bellt ofapprov.ed boU$~'. 
Sion .. ·of miliority students.. ingany<residenre or rest 
In the interest of. secur~ dentual complex of anY real~ 
~rig ~d$Culty whic1i is aware eIItate company that use dis-
of and sensitive tot he pe.' . cri.tJlinaiory practices .. ' •. 
ctiliar. needs .and circUIristan- . . Thaf.the prellentElousing;: 
Cell of .black students,p.ro-policy berevjsed !!O~t~. :;:g~~~~ 
curing;hirin,garid firing of· dentsllave agreatei.v6.ice 
.'. all black faculty persollnm,in. their housIng arrange.. .. ;,;;,:;,;;~§;';.~ 
· students function intbe so- ··ments. ", 
.. d~,in thedecisionmakin,g In' order to increase 
COInmittee!! .. of··. theadtninis-.·,itide the'(lDr;(jllmentof ~.~"Li;;0' 
· tration.Toexpecta student .. '. s.tudentswe demalld'. 
to funciton in a sO(:1', etvDlJf~~ 
versity) 
415
Vote to Close 
University Defeated 
I:' ~!', _ had been. in effect, taken 
,f:I;"P:xWer by the strike committee, 
~1, Eaaa t~efore was no~ made 
i;Mtldalby the Universlty Ad-
~, lfdnistration. ,As a result, he 
v 8at~8tudents at both Lewis 
i~ 'Towers and Lake Shorehad 
, 'c11l1i8e$;' ,He urged support 
,tor the proposal passed on 
\!'Sunday. 
Tom 'Hart, of the Strike 
St~ingCommittee, spoke 
_t~He told' of the 4>yola 
DIad< • community's express-
ed wiSh to work in conjun-
'dtionWiththe white students 
on the strike. He restated the 
time of the studentS "coming 
together" over the issues fae-
tngtbe Uiliversity and the 
\Votldthistime.Hesald, "We 
the students, have been using 
each Qther. It is about time 
, thAt we stopped. " He read 
'" qain the te1egraxns ,of sup-
port from Did< Gregory and 
iJuliag Bond, offering them 
! as eVidence, of the national 
,atLoyola. 
,Chris Walsh, former Edi-
<tQrcin'-Chief of the PHOENIX 
'presented his prop6sal of last 
Sundayagain. He explained 
the' ne(!d for a restatement 
,ufihe proposal in light of 
Ahenational upheaval since 
the last assemblage of the 
stlldents, citing the violence 
1:\( :Madison, Augusta; New 
~exico. and' at Loyola's 
IWTCbuilding." As violence 
breeds dissent; so also dis-
,sent breedsvicilence, " he said, 
~plamingthattlle only way 
to ,provide, an atmosphere 
,wb!ill'eno violence would oc-
CUr atJ"oyola would be to 
1heofficial university 
QUISlness for the rest of the 
said that he did not 
" 'proposal', to be 
Sunday, but, that' 
bave<:hanged. , 
"'i'" • .. ···heWll$ not call-
""""."""'PK Qf the Uni· 
, "defi; 
(Continued from p. 3) 
tion, but that he as a student 
would oppose any continua-
tion of the strike at Loyola. 
Mr. Larry Hinman otthe 
Philosophy Department 
spoke in favor of Walsh's 
proposal, stating that "It is 
the only viable alternative 
to the current university sit-
uation." He said thatits pur-
poses were clear: to free the 
people to work for peace 
according to their conscien-
ces without getting hung-up 
on any grade or classroom 
:problem~, and to alter the 
university structure in line 
.with demands for social con-
cern by all students, includ-
ing L UASA He said that the 
purpose of ending further 
classes was to ..... prevent an-
other Kent, not to resurrect 
those killed there." 
At this time AI Jackson of 
the Loyola University Mro-
American Student Associa-
tion presented the Associa-
tion's demands to the stu-
dents assembled in the gym. 
Among those things called 
for were an expanded 
Black Studies pro g ram 
open to all students, an ad-
ditional $100,000 for the 
Afro-American Scholarship 
Fund, a minority-group 
house or facility for meeting, 
and a minority council to 
be set up at· both the Lake 
Shore and Lewis Towers 
campuses for the purpose 
of curriculum and faculty 
review in the area of Black 
Studies. Jackson followed 
the reading of the demands 
with several remarks related 
to the unity needed among 
all colors in the University. 
"Where were you when Mal-
com was killed ... Kig was 
killed? We were there when 
JFK was killed ... Bobby 
Kennedy was killed. We are 
here now. Where are you?" 
This·final question was fol-
lowed bya standing ovation 
from .the studellts. 
terrupted' by calls for dis-
cussion from the body. :rhe 
Chairman, admitting that 
the agenda called for student 
discussion of the issues other 
than those speakers officially 
calendared, nevertheless, 
called for a vote because of 
the time factor. The purpose 
of the meeting was to give 
the faculty, who were meet-
ing at 3:30, a clear view of 
student opinion, and in order 
to get the opinion to them in 
time it would be necessary 
to take an immediate vote, 
he explained. 
The vote was taken by 
standing, first those in favor 
of the proposal, then those 
opposed. Though the mar-
gin was not overwhelming, 
it appeared that the proposal 
had clearly passed from the 
amounts of people who stood 
in favor. However, it divi-
sion of the house was called 
for from the crowd. 
Mueller asked that those 
in favor move to the South 
end of the gym floor, and 
those opposed move to the 
north end. The assembly 
thus divided, and it was 
again apparent that the pro-
posal had passed. At this, 
cries of "railroad tactics!" 
and "unfair!" sprang up, 
from the north end of the 
gym. Several people hur-
ried approached the speak-
ers stand to voice their vio-
lent disapproval for the way 
the vote was conducted. Mter 
hearing from them, several 
strike supporters called for 
the assembly to calm down. 
Tom Hart taking the micro-. 
phone, asked all to beseated 
again. He said that h8P de-
plored the use of a division 
of the house employed in 
such a manner, since it quite 
literally polarized and upset 
the whole student body. 
Mter Tom Kelly, the 
Treasurer of LSGA, told 
that, though he opposed the 
strike, he. wished that all 
, would each others 
One of 
students, Ad 
agreed is the 
the students 
disdain 
more 
cotton to 
them. 
Tuesday 
firebomb at 
the bomb 
jerk who 
but what 
The only 
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Chris Walsh; fonnerEdi" 
. t()rcID" Chief ofthePflOENIX 
presented bis propos!l1 oflsat 
Simdayagain.fleexphuned . 
the need ·£or a restatement 
of the proposal in light of 
the national upheaval since 
the. laSt assemblagtiof the 
students, citing the Violence 
at Madison. Augusta. New 
Mexic(). and at Loyola's 
RQ'l'Cbuildlng .. "As violence 
breeds dissent;. so also dis-
. jlint breeds violence." he said, 
eiplaining that theoWyway 
. to provide an atmosphere 
wllerti no violence would oc-
CIlrat Loyola would be to 
. close the official university 
business forlhe rest of the 
year. He said that he did riot 
e"pecthis propos8I to be 
. pased. On Sunday. b.ut that 
nOW things havecfuinged. 
He said that he was not call" .. 
ing. for a cl()sing of the Uni~ 
versity, but for "anew defi-
l\itionofeducation •. .''''.Peo-
pIe have gone through a reve 
olutionary change at Loyola 
.. in the· last· feW days-not . in 
the classroom, buUn Strike 
Central."fle ended his ad-
dres.s to the body. ofteninter-
rupted by loud applause, by 
quoting frorri his own recent 
~Utorial,readi'Dg. in PlUt. 
".. . consider allthewlld 
pOllsibilitles." 
The next speaker was 'rom 
... :K.lins. theVice.Presidenf of 
··LSGA. He tQidofhl,sopposi-· 
non to the proposal to close· 
all.. claasesfor the rest of the 
semester,speaki'Dg 9JIlyas a . 
sludent .andiri 110. .officlal 
capacity, IUs reasoning .was . 
based onhls vie¥.< of the 
.. ·sltu.ation· in· Southeast.· Asip, 
he ¢(pla1ned.calli,ng 
.k> give P~esident 
until June 30, as he 
requ.eI!ted. before dlssen-·· 
He said that. be Was in' 
:sytnt,atll'\t with the Il)otiVeB of 
of the strike. qUe$" 
• dents asseI)lbllld 
Among ~ose 
for wete all ex p n . d 
.Black .StudiesprograJll 
OPel) to all. students •. an ad· 
ditionai$l()O.obo for the 
Afro-American Scholarship 
Fund, a· minoritY-grQuP 
house or fa.cility for meeting, 
and . a minoritycouncl,lto 
be set up at both. the Lake 
Shore and Lewis Towers 
campuses for the purpose 
of curriculumanci faCIlity 
review in the area of Black . 
Studies. . Jackson followed 
the .rea~l.ing of thedeinandl! 
with several remarks related 
to the. unity needed among . 
all colors In the University. .. 
"Where were you when Mal" 
com was ldlled ... rug was 
killed? We were there when 
JFK was killed ... Bobby 
Kennedy was killed. Weare 
here nOw. Where are you?" 
This final question was fol-
lowed by a standing ovation 
from the students. . . 
A. reprel!entative of the 
steeringcommitiee. said that 
he was. ashamed· of Loyola 
stud~ts. being more .con- . 
cerned with grades than with 
the actiVity in the D .. S. and 
in the wlU; . He called for all 
.students to support the> de., 
mands of the LUASA. He 
further Joldthe ass~mbly 
that the steering. committee 
,also hasrnade three·· re.. . 
quests of. the. University: re.. 
,veal l:Ill government-spon-
soredresearch at the trlll-
versitY . for. determination ·of 
its involvemeiltinthewar 
etfo~t; . give officlal·s\l,pport· 
of the McGovern Ariltnd-
ment fQrpeace ~l:lSoutheRl!t 
Asia, which is nOW in Con-
gre.s~. •.... •.. 
At thistill1i! •.. th!, Chair-
man c~edfora vote on.. the 
.firlitproposa! . .He was hi-
the ase;erriblY Tom '~l ...... ~'I •• 
pbone, 
agaIn,.. He 
ploi:ed fue use· 
of fue house ... in 
suChamiinneri smee· quite 
literally. polariZed BJid upset. 
the whole student:body. . 
.After Tom Ke.lly.~e 
Treasurer . of. LSGAj told· 
· that. thougbh/i opposed fue 
strike, he. wislledtlult al.l 
would· rel!pect each. otherS .. 
· point of vie¥.< .. TOlIL H~ 
again· spoke,· He . said . that . 
solidaritywoUid bed~rqy';· 
ed if the proposal would be 
accepted .anci sent to. the :Flic-·. 
ulty· meeting.· Theretore be. 
asked if there. wOUld he pn; 
· eral a.pproval· of· the se(;ond 
proposal.·· (the·· proposal. f!.c" 
cepted> and passed on Sun· 
ciay)~ 'l'her¢ was if, general 
acclamation.· of .I:\.pproval 
.. fr~m the· Crowd at this ques• 
tiiJn.lie then calltidforthose 
inla.vor to. stand. llleffect 
• calling a vote on fue second 
. proposal. The approvl11 was 
virtually unariirpOus.· ... 
. AfteJ:tbisvote, the meeting 
was for lil1 prt;¢tical llur~ 
poses ended. and thougb sev· . 
. enUpeople still· wiShed .to 
· acidress the bodY, tbe .!ltu,; 
denls be~n.· tQleave . i~ 
latg'enumbers •. 
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dt·hadbeen,railro~;dedinto ness began the fllCillty student demonsl1:ations or 
, me' meeting. Anuinber of its members ar'gued with eaCh assemblies as was employed 
,supporters, on ;the ' otherothet for nearly an hour on, recently, at KentStateUnic 
hand,:urgedthalthea()ad~m· whether, teaChing ,assiStants versity." 
re semester be declared over and ,students should be adc RiChard Matre. vleepresi-
no niatter how ,nartO\V :the . mitted ;to thlhneeting. A res- .dent and dean offacultywho 
"otL·f\1U facultjtnleetlDg ,. b~~: ~~u~o~1= t~:!;~~'f:::~f.rl~:e:~ 
,'held in tbe(leQrgetownroOm' teachers, .tr9m the; session. ministration's position with 
. at Lewis T9wers:was as heat~ .', was defeated by the narr9w· ,. ",l'Elgardt1:> those faculty mem-
ed as the student session. . margin·Of 214 to 2'11, with :berswho weie taking partin 
Tht~,major questions were five facultymembers,ab~ '. ,!he . strike. "Matre iold the 
raIsed ,and.dee1dedat the stainlng. Shortly !hereafter, faculty that they would be 
firstsessidrt; with there- the.teaChers approved aree· held to thialrcontracts and 
malnder, ,of hU]ilinessbelDgommendation to admit only that , it waS· inc\Ut!.bent upon 
~uCted yesta-.day. 'teaChingassistantsand, stu- themta. beavailablefol'dass-
The Wednesday·sesston" dents from those organiza- esthi'ough the end of the 
•• had ,.00. ,be adjourned after ·tions .whidt ha,d preyiouslysemester ... , , , ,.', 
mOre than 200 ffIll time requestedlidmission. Those 'However, ·the faculty did' 
'·facW:tymembersslipped . ,'organizatiOns involved the, 'agree,to apl'Oposa:l to eStab· 
aw,ay' tiu/ring the five hour . black student groups and lIsh an !ld hoc faulty com-
session, leaving those r& the strike committee; As if mittee which would hear tes· 
"roaining withoufa quorom, turned ,out,. when the doors :ti~ony, aIidmaJ(.erecotnmeIi.: 
to conduct business. Otte, ,were opened to students, da'tioris reg i1erd i Jj g th.ose 
'f8.cU1ty member who staye4. only about ,14 lisked for teaChers .who have joined the 
be1Wld de$Cribed the action • admission. "strike. The committee appar-, 
of, tbose,wno .walked out '~The faculty then lidoptedently would discuss suCh 
the 'greatest display, 6f ir- 'Ii resolution, which stated: clises wi,ththe administration 
I_ponsibUity ,that he pad "The f8culty.ofLoyolaUni- , Then came, the resolution 
ever witnessed, verBity deplores the use of pertatning t.o dassattend-
Even befOl"eofflclalbusi, such e:ictremeforcetocontatn ance, finat exams, and final 
. (Cbriflnued on p, 6) 
SIUdenls·SlrjkiBD 
ues to Inrucative the racist 
nafurll of the UniverSity. 
Inorrlerto co-ordinate a 
better criteria for .learning, . 
, voiee, is merely, a modern 
form ,of, taxatiOn without re-
presentation and will bring 
about the !lame res\1lts. We 
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over 
l~ sti(!ets to· pi:otest the • 
d<in<'tihink you would 
clrcause . 
tQ ~sk . you to imagirie 
could you feelthehwt 
en . horrihlymisused f.or • 
you knowwlmt nfeels 
ni~, or . anyone white; 
v could you understand 
Government. if it were 
tldneverlet you be to· 
Imy place,you would 
tlofmore by tbistime; 
)re . you protest .. ~gainst 
5 America's WRKING 
~ •. more you will realize 
,at: The only difference 
yet; when he·· does; he 'Il 
1 6fthe boat. . 
eestablishment, is slick, 
at ~'the minute miRority 
e preverted, communist, 
III like P9pcorn. You'd 
ns . of what's going oli 
inionsof the six o'clock 
hen the shitcbmesdQwn, 
lsanexcessof hair, is 
[ts time to start dealing 
·iate manner. . .. 
laoanese... and the Kent 
and to lend ~l'Q a . 
iIi. ~ tit~tmoYll"; 
. ~ 
I ••... . ·tbWspwer wu> 
':l!om. RlUt,.also Of th~strlke: 
oommitiee,wh!> utg\!d the 
I:!QUfSe by. 
~inations sixiweelts 
after ti1e end of the .• . 
or dui'l~theflrst W!!ek 
Labor day. That nl"'1nlllsal 
wasrej~Ei!I. 
A spokesman from the. 
School of Dentistry .milde it 
clear thafthe stlike.1IIlils not 
widely accepted in that 
school.andnornial proce-
dures. would be followed. 
Earlier. Dean W.L Lamey···· 
of the School of Law read a 
statement. which sald. that: 
•• Our students are not Oil 
strike and. IhS:ve biienad-
vised, do not iIltend to strike; 
nor are they urging a cesS a-
{ion of acadenlic buSine8s-as~ 
. usual durlng>therenialnder 
of the current term:. ClasseS 
are being held and will con-
tiriueto he. held for the bal-
ance of the term; and ihet'lrial 
examination will be admin-
istered. as usu8I. " 
ARMY - NAVY 
SURPLUS 
.f~ty togivemortilsuppOrt 
. tnthe' d~ands of the bJaek· 
. stUdents and whO also.c:alled 
fox faculty support in. the. 
strike. .. In the w~¢ this fu:tiqn, 
. .. one faculty member asked his 
. coneligues to suspendtpe 
. ruJ.es so. they might 
Sp(l)cel!niE!ri fi'oni 
and 
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Black Studies 
By Luann Zanzola 
After two years in the plan-
ning stage, institution of Loy-
ola University's fIrst Black 
Studies Program fInally 
draws nearer to realization. 
Today, members of the 
Committee on Afro-American 
studies will submit prellmi" 
nary evaluatic:ms of candi~ 
dates for program director to 
Dr. Milton Gordon, chairman 
of the group. 
At: their next· meeting, the 
committee w1II review these 
candidates and submit their 
final recommendation for a 
director' to the Academic 
Council of the College of Arts 
and Sciences. 
. .,. Initially he w1II have 
much responsibility. He'll 
very probably be Black, hope-
fully have a Ph. D., and ex-
perience on college cam-
puses. " With this description 
of an ideal director, Dr. Gor-
don emphasizes that new can-
didates will still be considered 
after today's ratings are 
tallied. Suggestions should be 
directed to Gordon or any 
other members of the Com-
mittee on Afro-American 
Studies (listed below). 
While a rudimentary pro-
gram may begin nextsemes-
ter, courses will defInitely be 
started no later. than Septem-
ber of 1971. Projectedcourses 
in areas of race relations, his-
tory, sociology, Engltsh, and 
psychOlogy w1II carry full aca-
demic credit and be open to 
all students of the University. 
Although these courses w1II 
, at" first be offered through 
other departments, Dr. Gor-
don hopes eventually to 
evolve a separate department 
'of Black Studiea, in which a 
student may build up a con-
centration of electives or even 
a major in this area. "This 
development," he stresses, 
"will depend on student and 
faculty interest and participa-
tion. Simlliar programs at 
other universities were suc-
cessful because they involved 
the entire university popula-
tion." 
The question of a Black 
Studies Program at Loyola 
was raised before the' Faculty 
Council 2 years ago through 
the Committee on Student Af-
fairs, which Dr. Gordon 
chaired at the time. 
The issue lay relatively 
dormant until it was brought 
before the .(\cademic Counell 
of the College of Arts and 
Sciences last April. Dis-
cussion on it led to the forma-
tion of a sub-committee of the 
Council to investigate the feas-
ibility of instituting such a 
program. 
Under the chairmanship of 
Dr. B.I.C. Ijomah, the sub-
committee issued a proposal 
to the Academic Council. After 
approving this suggestion, the 
Council consulted with vari-
,ous department headlJ to deter-
mine members· of a 'steering 
committee toformufate and in-
stitute a Black Studies Pro-
gram. 
The resultant committee on 
Afro-American Studies was 
organized last May, and in-
cludes the following members: 
Doctors Gray Bream, M. 
Fredericks, Paul Hahn, B. I. C. 
Ijomah, R. Nickolay, J. 
Penick; R. Pugh, J. Shack, 
K. Sheridan, Paul Mundy, 
Father Pendergast, and Mis-
ters R. Quarles, William 
Davis, M. Canady, Terry 
Mason, Harry Smotherman, 
and S. Haulzinger. 
While the Loyola Univer-
sity African Student Associa-
tion is represented on the 
Council by Mason and 
(Continued on p. 8) 
Academic Council Revises Course Withdrawal Policy 
by Gloria Portela 
The Academic Council of 
the College of Aria & Sciences, 
at a special meeting held Octo-
ber 26, revised the policy con-
cerning withdrawals from 
classes. 
The motion accepted by the 
Council, which was proposed 
by Dean McNamara, reads 
as follows: "The normal 
period in which astudentmay 
freely withdraw from acourse 
is six weeks from the fust day 
of class during the regular 
academic year. Subsequent to 
that period, a student may 
withdraw without penalty 
only after counsultation with 
the professor and dean, with 
the final approval of the lat-
ter." 
Thus, although November 
6 remains the recommended 
deadline, a student may tech-
nically withdraw from' a 
course even after the fmal 
exam. Moreover, the'grade 
WF no longer becomes auto-
matic after November 6. 
The special meeting origi-
nated with Jim Mueller, stu-
dent repreSentative. Although 
his own proposal was rejected 
in favor of Dean McNamara's 
motion, Jim commented that 
"the students' position im-
proves alot as a result of this 
newruUng." 
However, not too many 
students seemed overly con-
cerned about a change in the 
withdrawal pOlicy. Although 
leaflets were distributed dur-
Ing the day encoUraging stu-
dents to attend the meeting, 
only seven students adilally 
went. ' 
At the Council's first regu-
lar meeting, on October 21, 
Dr. John Bannan was re-
elected chairman of the Coun-
cil. Dr. Robert Nicolay de-
feated Robert McAllister for 
the post of vice-chairman. 
Also at the meeting, new 
,courses were approved In the 
following departments: Poli-
tical Science, Fine Arts, Philo-
sophy, Psychology, Physics, 
English,_ Theology, Military 
Science, Anthropology, Math-
ematics, Theater and History. 
Two departments also in-
creased the number of major 
hours: thirty hours willhence. 
forib be requiredforthemajor 
in Political Science, and 
Physics majors w1II need 
thirty-nine hours. 
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Black Studies: Cont. from Page 1 
Smotherman, the Loyola Stu- Dr. Gordon, a Chicagoan 
dent Government Association who recently moved to Evan-
and the Latin American Stu- ston, received his doctoral de-
dents Association are not. gree in mathematics from the 
"This," explains Gordon, Illinois Institute of Tech-
"is due to the fact that while nology. His qualifications as 
these student groups were ap- chairman of the Committee on 
proached, the intervening Afro-American Studies in-
summer prevented their active elude his participation in the 
participation on the Commit- development of Loyola's Edu-
tee." cational Opportunity Pro-
After this academic sem- gram and his position as fa-
ester began, development of culty Moderator of L. u.A.-
the program progressed more S.A. 
rapidly, bringing it to its pre- On the progress of the 
sent stage. Black Studies Program, he 
"90 percent of the commit- comments, "Work is going on; 
tee's present work is trying to we hope to have a director 
find a director for the pro- soon." As to why the program 
gram. We are relatively sure," is just getting underway now, 
comments Dr. Gordon,"that he is, " ... not certain", but 
we'll have one by the end of cites the creation of the Aca-
next semester." demic Council as a possible 
"Recommendations forthe reason for delay. 
post have come in from stu- Dr. Gordon anticipates 
dent 'committee members, fa- some problem in recruiting 
culty members, and the "good faculty" by next 
Alumni Association. After re- September, but, " .. because of 
cruiting a director, the com- Loyola's proximity to Chica-
mittee will probably recede to go and its resources, we may 
acting in an advisory capa- have a better chance of getting 
city. " good people here." On the ef-
•••••• 11 COUPON 60tVALUE 
~!lifiI"~; MEALIN A~)( 
6464 N. SHERIDAN (Across from Loyola "L'1 r-------------------, 
I ICE CREAM I 
I V;; , SU. N~AE . ~'I 
I _/ ',--- I I .•.. '.' ..... \,'.1 I I , t I 
I ,~ ... rt>Y,: 
BUY ONE I I 
2nd FREE I 
--fiPlff~------------~ 
/1-/-7t) , FREE BIRTHDAY ROOMS' 
fectiveness of the proposed 
program, Dr. Gordon re-
marks, "In my opinion it will 
be successful. " 
In coming issues, the 
Phoenix will explore several 
aspects of the Black Studies 
Program. Next week, Fr. 
Roberts McNamara, Dean of 
the College of Arts and 
SCiences, who was instrumen-
tal in the formulation of such 
a program at Fordham Uni-
versity, will discuss his views 
on the emerging program at 
Loyola. 
TheAme 
State: Co 
are \.-:onfused, son 
change ilie system! 
government if ther 
from within, and y 
to the system for 'I 
won't ufail" whell 
But then men I 
and make mistake 
come along later 
mistakes and reeo! 
hoping that men 
won't make them; 
ness has made a i 
human despite ~ 
p~ters and apparl 
"If you see noti 
elsethisJ 
youmus~ 
RVE IRS!} PII: 
It will not, I tt 
ever fade I 
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Black Studies Strongly Supported By Dean 
by Luann Zanzola of view and historical perspec-
tives of Illacks in American 
"1 learned a lot from the society. 
Fordham 'experience. \\hat I ,. From the sociological 
saw there taught me that the and political science points of 
prime consideration of any view, there should be studies 
program is that it must be of the Black experience in ur-
concerned with serious aca- ban America, including vo-
demlc areas." ,ting Q.ehavior; in Black class 
\\ith this philosophy, Fa- structure, and stratification;' 
ther Hobert "Ic;\; amara, Ilean and in social problems as they 
of the ('ollege of Arts and differentially affect Blacks and 
Sciences, relates his experi- \\hites." 
ences as an advisor to In psychology, hecontem-
i·'ordham ('niversity's Black plates exploring ..... the Black 
Studies program to his aims psychological phenomena 
for such a program here at and various topics affecting 
Loyola (fniversity. Blacks and \\hltes differ-
.. Too many Black studles entially _ .. Suggestions for 
Programs evolve from pres- course offerings in this field 
sUre;' At Fordham (in New may develop from seminars at 
York), the program started the upcoming Black Student's 
outon the wrong foot; it grew Psychological Association 
from a social organization not (II.S.P.A.) Convention, which 
equipped to deal with aca- will Occur at Loyola on No-
demlc requirements. Some of vember 21 and 22. 
its 'teachers were unqualified In the creative fields, Fa-
and unfamiliar with the aca- ther McNamara foresees 
demic process. Thus unneces- courses in Black literature, 
sary friction developed be- " ... that is, literature that re-
tween the administration and flects the accomplishments 
the students. 'I;here was almost and culture, of Blacks in 
anatmcisphere of war." America," He also expects the 
ro'ather McNamara con- development of classes in 
trasts the situation at Ford- " .. _African art and art by 
ham to that at I,oyola: "Here, American Blacks," and 
there',s'a remarkable spirit of studles of" ... the musical con-
cooperation between students, trlbutions of Blacks to Ameri-
faculty, and administration. can society." 
The, principle concern Is build- According to McN amara, 
Ing :a good academic pro- the primary aim of this emer-
grain." ging program is to encourage 
(>n: student initiative and interest in Black history and 
cooperation, 'Mc;\lamara re- culture, and to offer a broad 
m,arks that he is ",',_impressed uriderstanding of these areas 
With their 'S\lrious Interest," on an under-graduate level. 
and add!!, "What the siudents To carry out this aim effec-
$!em to wanUs a solid, aca- tively, I"ather cites the impor-
detnlc, Inte~lectual ,j>rogl.'am, tance of organization, speclfl-
and if , tha.t's ,what they want, cally, ..... a good advisory 
tbJi;t's Wil~t they'll get." board, capable professors, 
, McNamara' and a director with ex-
c:>fsettin,It,UP , peJ.ience." 
i>lllrietriltl!ll rllitajminll ' ,I·'ather McNamara has 
:b~en.in "close touch" with Or. 
f\:Ulton, Goidon, chairman of 
, the on Afro-Ameri-
.. <\~though they 
only one flill meet-
I'Ye here, they 
., 
Fr. Robert McNamara. S.J, 
with an area involving many 
academic subjects." This in-
terdisciplinary feature of 'the 
program will entail joint list-
ing of courses--courses spon-
sored by more than one de-
partment and applicable 
toward more than one major 
or minor. 
Interaction between de-
partments will also involve 
joint appointment of pro-
fessors: while teaching in the 
Black studies program, a pro-
fessor will also hold member-
ship in other academic depart-
menls. "\\k have sufficient fa-
culty expertise and interest to 
carry this out," McNamara 
believes. 
~'unding the program will 
present" ... the same problems 
one has financing anything. 
However, the University 
thinks it's important enough 
to finance it. It will be alotted 
a certain budget, just as any 
department is." Joint appoint-
ment of professors will present 
few problems to the monetary 
policy of the program. 
"Certainly, it Is very good 
for anybody, no matter what 
their race or ethnic group, to 
understand the Black exper-
ience in America." In sum-
marizing the positive effects, 
of a Black studies curriculum, 
Father McNamara enlarged 
upon the previous statement 
by asserting, "To understand 
the American culture, it is as 
important to know about 
Black history as it is about 
White history. After all, Blacks 
were here long before most 
immigrant groups." 
u 11~or some reason, this 
culture hasn't received enough 
study and it should. Know-
ledge of the Black contribu-
tion and experience in 
America helps immensely in 
understandlng American 
business, the urban situation, 
and the Southern rural 
economy." 
So potent is Father Mc 
Namara's beliefin the impor-
tance of the program, that 
he declares, .. Knowledge of 
Black culture is a must for 
anyone who considers him-
self a college-educated man 
or woman." 
Dean McNamarapredlcts 
that, if ..... well organized, with 
strong faculty support and 
student participation," 
Loyola's developing Black 
studies program will achieve 
success. "I'll back them, he 
affirms finally. "as much as 
I pOSSibly can." 
Emmet Dedmon Outlines Campus Unrest 
At Founders Day Convocation 
The 1970. Pre.ldentlal Medalian Winner.: Back Raw: (left to Right) Dean Tinkle. Keith J. Esenther 
(Bellar""lne). TIghe E., Zimmer.(Buslness). Robert T. McAlllsler(Arts & Sciences lSC). Glen E. Gobert 
(Pwtiolfy hldden-Graduale School). Gennard M. Malzane(Denllslry). Front Raw:(left to Righi) John 
parries (LOw). Rober! A; Szcilran(Nltes), Sharon A. Adams(Arts &' Sciences IT). Sister Jane M. Madej-
l1lu~(Ui1ive~r.ltv Collegel. Nancy Turpin (Nursing). 
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Environment: 
The implementation of Afro-Amcrican Studies Into our 
:olk-gc curriculum is thc culmination of events that mark our 
:cutcnnial year. :\Iany undergraduates and lacu~ty members 
.like IClt that it would be a grave injustice to further with-
lold the contributions of Hlack America. It would be working 
.gainst the educational processes of our country to not give 
I ruthlessly objective distortion of contemporary minority 
~roups. This is but one of many programs that our univ-
:rsity has created throughout its history as an intellectual 
:cnter of the :\1idwcst. \\110 else could have produced a mul-
.itude of ignorant and crooked individuals and at the same 
:ime help perpetuate a blg-city political machine;' :\Iany hours 
)1' research, procrastination and overt incompetency were 
;pent in manifesting the current social conditions of our area. 
Mth the addition of minority group related courses, the college 
:an successfully manufacture "Habbilts" whose physical ap-
:Jearance is characterized by big "naturals" and long flowing 
lashikis. That same intense desire will hopefully gUide the 
~resent administration, faculty, and student body to perpetuate 
.hese ideals under the auspices ofJesuil Christianity. 
The administration has hired Dr. Arthur Bensen, a noted 
. nan in Harvard psychological circles, to head the newly 
:ounded Black Studies department. His educational exper-
ience will be invaluable in deciphering the primitive course 
lnaterial ti.;'.t will make up the syllabus for each individual 
:Iass. This man's influence will be of great importance to 
further handicap the basic mental capacities of all minority 
,tudents. Alongside with Dr. Hensen, the university has 
'ICtiVely recuited top-notch men from various disciplines to 
oifer courses in their specialized field of study. Fr. Francis 
Lawlor will oller courses relating to the ethnic characteris-
lics that make-up the structure of a neighborhood. Edward 
Ranahan, a notL'<i criminologist, will teach courses on meth-
ods of inflicting genOcide on scape-goat communities. .I oe 
Hoods, an expert on minority migrations, will offer classes 
on overt causes of minority transitions from various parts of 
lhe country. Lester Maddox, Mrs. Martha Winchell, and 
Strom Shurmond will be visiting professors who will offer 
students seminars that will range from contemporary reac-
[ionism to anti-intellectualism. Coinciding with a passive and 
uneducated undergraduate pupil, this charade will adequately 
engulf the majority of opinions held by individuals within 
and Without the college community. Getting your cup of tea 
and drinking it too at the same time often proves to be a 
fasCinating. situation. 
. Well anyway, its .always fun to fool people whether its 
under th~gl1jse (:ifpatrIQtism,Chrlstiallity, or that new means 
for ail explQiUve ~d, Hiack Studle$~ 
The Phosphate eontroversy 
by Thomas Stelmack 
An abundance of phos- bright clothes. Is this the per- merely reduced, clothes would 
phates in rivers and la~es feet answer? N~. Soap Is made n,;>t be as clean and thehouse-
causes eutrophication (m- from lard (ammal fat) and Wife would use more of the 
creased growth of algae and as William C. Krumrei of reduced phosphates detergent 
other plankton which rob the P&G points out, "The current producing no improved ef-
body of water from its sup- fallow production is five bil- feet (5) a few substitutes now 
ply of 02 upon their decom- lion pounds per year. Topro- being used are not properly 
pOSition and metabolism re- duce soap to satisfy the needs tested and may be hazardous 
spectively). this is the frrst of this country would require (he is referring to arsenic con-
problem to receive any type more than half its supply, taiuing detergents) (6)ifphos-
of universal agreement and thereby providing a serious phates are eliminated indeter- . 
support. Only one problem interruption in the food sup- gents, they must also be ellm-
still remains concerningphos- ply of humans and animals," inated in fertilizers, human 
phates, however, and that is he asserts. waste, and other sources to 
the remedy itself. The whole problem seems produce the needed change in 
The August 17, 1970, is- hopeless doesn't it? Howard the environment. It is with 
sue of Chemistry and Engi- J. Morgens, presidentofP&G, this last point in mind that 
neering, in an article en- in his October 13th Annual P&G "passes the buck." "The 
titled "Makers Plan New De- Shareholders Report, posed only long-term answer is bet-
tergent Formulas," states that the following six points: (1) ter sewage disposal systems 
there is a boon in the usage P&G is working to eliminate that will reduce the flow into 
of NTA (Nitrilotriacetic acid) phosphates from detergents in our lakes and streams of all 
as a substitute for poly-phos- a way which is safe for the nutrients including phos-
phates. P&G (Procter & Gam- consumer (2) reduction is 90 phates from sources other 
ble) is convinced that this is million pounds per year (3) than detergents." This has 
the miracle substitute, how- phosphates must be replaced some validity, but it tries to 
ever, Colgate-Palmolive is not with something else which excuse P&G from doing any-
so sure. Some testing with must pass long-term tests to . thing at all. 
polyeiectrolytes has been done prove its human safety and 
but P&G states they are of effeets (4) if phosphates were 
no practical value. Some de-
. tergent scientists disagree . 
"Dr. LA. Eldib of Eldib En-
gineering and Research, New-
ark, New Jersey, says that 
he has developed successful 
liquid detergents built with bi-
odegradable polyeleetrolytes, 
as well as a powdered deter-
gent packaged to be sold in 
vending machines ... " 
There are many draw-
backs to some of these im-
provements in detergents: (1) 
modern detergents are too 
biodegradable and increase 
eutrophication (2) if deter-
gents are not biodegradable 
at all they remain as suds, 
do not disappear, and are 
hazardous polluters. Some-
where there must come the 
happy medium. A detergent 
thus must be biodegradable, 
not cause excessive eutrophi-
cation and not pollute. Sounds 
impossible doesn't it? 
In the same article appear-
ing in Chemistry and En-
gineering an interesting, but 
temporary solution is offered. 
The reason for' the ·promin-
ence of phosphate detergents 
is that they work in hard wa-
in the 
Lovolo Bookstores 
Nov.9 
l.ewis'I'ower 
Xavier (:rill 
Nov. 10 
l.ake Shure 
('entennlal Forum I.obby 
Nov. 11 
U~dical ('enter 
Hoom 0880 
ter where soap doesn't. The DICK RADEMAKER 
former is a sequestering 
.' while the .latter is a 
whi<;h drops to 
of w8.llh)ng 
a 
ina 
(Continued on p. 7) 
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Third in a Series 
The Student Response 
to Black Studies 
by Luann Zanzola 
Previous articles in this ser-
ies reveal the optimism that 
characterlzes administrative 
views on Loyola University's 
emerging Black Studies pro-
gram. 
How are students reacting 
to it? 
In an interview last Fri-
day, Terry Mason and Har-
ry Smotherman, student re-
presentatives to the Univer-
sity's Committee on Afro-
American studies, expressed 
attitudes of hope tempered 
with cynicism toward the pro-
gram. 
Mason, a sophomore pre-
med and political science ma-
jor, acts as coordinator for 
. the. Lake Shore branch of the 
Loyola University African 
Students Association. Smoth·· 
erman, a senior majoring in 
political science at Lewis T01il/-
ers, serves as president of 
L.U.A.S.A. 
Both participate as actively 
as possible and have attended 
all meetings of the Commit-
tee since theIr appointments 
to it last Ma)'. "As a mero-
be1t·of. the. COmmittee " ex-
pllilnl)d SmOtherman,':I car-
ry. !he. intereSts· of. 270 black 
student$andthe wider acade-
mic community. My respon-
. liibili"~II. are to give the stu-
dents'vi!iWPoint. and to eval-
.uate .. what ·18 SlUd in light of 
bow the 8tu~nts ·WUI View it." 
. Mil$on described hl.iishock 
the lack Or attendance and 
.tr;1:~~::a;:ttitUd: e of some fJ members: 
··their 
"I think, .. Smotherman 
ventured, "that most black 
students have been irritated 
at the slow pace of develop-
ment until now." As it is 
evolving, the program will 
ultimately affect current soph-
omores and freshman; jun-
iors and seniors will have 
graduated before its final In-
stitution. 
Prime advantage of the 
program is, according to Ma-
son, ..... belng able to afford 
everyone concerned with it, 
with. another way of looking 
at all of it,.. including poli-
tical, educational, and relig-
ious· systems . 
Smotherman perceives the 
prOjected curricula as more 
advantageous for non-blacks, 
for .the larger academic com-
munity. '''Itwillprepare stu-
.. dents· to. deal· with some as-
. ···..pedsof life with .wblch they 
. areunfamili#,hutwhichthey 
.co~ter in any profes-
fbeY1re 80ing to enter. 
. J*)ple/' . he 
of other universities, Smoth· 
erman stressed the necessity to 
endow the program with sta-
bility and continuity. ForhIm 
and Mason, this goal makes 
the slow but thorough proces-
ses of the formulating com-
mittee more tolerable: .. It 
won't be a slip·shod job but 
a valid academic· area for all 
students." 
Community involvement 
will also play an integral role 
in the program, according to 
L. U.A.S.A. 's president, be-
cause of black inclusion in 
the urban situation. 
He further suggested that 
Loyola's Black Studies pro-
gram couid serve as a train· 
ing group for the profession-
als so badly needed in thIs 
area. 
Father Robert McNama-
ra's pOint on the interdisci-
plinary aspects of the propos-
ed program (see last week's 
PHOENIX) was re-emphasiz-
ed by Mason: "You can't 
single out the hIstory of one 
people without including the 
history of someone else." 
"History," he continued, 
"means 'his story,' and you 
tell your story in respect to 
his." Without this approach, 
recorded history would be in-
complete. 
"Hopefully," concludes 
Smotherman, "it (the pro-
gram) is not just· a result 
of the temper of the times, 
but will be enduring and con-
tinuing." He added, "I hope 
that this is not a move to 
appease black students but 
to construct a legitimate 
course of study. I agree with 
Father McNamara in this 
sense-it must be trulyacade-
mic." 
F'inally, Smotherman stat-
ed, "Black students are cal-
ling. on the University to· be 
true to its endeavor of giving 
. a liberal· arts ·education.,--
"of the black .cul· 
Committee to Investigate 
by Tom Cekay 
At the direction of the 
Board of Trustees, a commit-
tee has been formed to eval-
uate the parietal program in 
the Loyola residence halls. 
The Chairman of the 
committee will be Dr. Ronald 
E. Walker of the Psychology 
Dept. The members of the 
committee include, (parents) 
Mr. and Mrs. John Barret, 
Mrs. Michael Madden (facul-
ty) Mrs. EfaineBruggenmeir, 
Rev. F. Torrens Hecht, S. J., 
(alumni) Miss Marcella Kirk, 
James E. Vanderbosh M.D., 
(administrator) Rev. Robert 
J. MacNamara; and (Board 
1 
of Lay Trust1 
E. Joyce. ., 
Since the p4 
was initiated~ 
this committ 
success of the 
be instrument 
ing the future r 
Neither stlf 
bers of the It 
staff have beet 
bershIp in thd 
trustees wanul 
were interest~ 
uninvolved ~ 
The coni 
due at the f 
on Dec. 5, ·ai 
controversies' 
be discussed. ' 
ffNaders Raid' 
, 
On Campus 1 
by Tom Stelmack 
At noon today (Friday) sale Poui~ 
a group of consumer advo- (1968), an 
cates under the direction of Coal Mine , 
Ralph Nader will be speak- ty Act (1969 
ing with all Loyola students Nader 1 
interested in seWng up a 10- graft of the , 
cal "Student-funded Public In· cies: "We II 
terest Firm" on the Loyola law andoril 
Campus. The meeting is sche- I thought -I 
duled to be held in the Lake out how lai 
Shore Campus UniolL Below erates in the 
is an ouiline of the broad cies. .. HOI 
pbnosophlcal guidelines of the doesn't." Nt 
Nader consumer groups now these SO-cl 
organizing across the coun- agencies ar 
try. who are "t( 
The Problem 
Americans have been the 
victim of profit-seeking corp-
orations and governmental 
allegiance to their (the corp-
orations) pocketbooks. Both 
dtsregard the consumer as a 
person and view him only as 
a means of profit. The envir-
onment becomes a token of 
their mass production and 
profit-a hazard for those who 
must live in it. The employee 
serves as a machine which 
rolls out "dollar bills" but 
not a person who is entitled 
to a decent life and a little 
respect. 
industries tJj 
substantiate! 
counts 75',q 
members w 
or retaIned 
cations ill 
member 0 
group is thl 
lution col 
lion. 
"There 
the aristoc! 
nologyanl 
democratic 
Ralph NSf 
1969) 
Nad \Vb: 
Ralph Nader VacaU 
the pastt 
Ralph Nader, a graduate aided. Ni 
of Harvard Law School, has They incI 
denied the life y~.:.;~ 
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with cynicism toward the pro-
gram. 
Mason, a sophomore pre-
med and political science ma-
jor, acts as coordinator for 
the Lake Shore branch of the 
Loyola University African 
Students Association. Smoth--
erman, a senior majoring In 
polUical science at Lewis Tow:-
ers, serves as president of 
L. u.A.S.A. 
Both participate as actively 
as possible and have attended 
all meetings of the Commit-
tee since their appointments 
to it last May. "As a mem-
ber of the Committee," ex-
plained Smotherman, "I car-
ry the interests of 270 black 
students and the wider acade-
mic community. My respon-
sibilities are to give the stu-
dents' viewpoint, and to eval-
uate what is said in light of 
how the students will view it." 
Mason described his shock 
at the lack of attendance and 
irresponsible attitude of some 
of the Committee members: 
"They were't doing their 
Jobs, they weren't coming to 
meetings, they weren't help-
ing as much as they could 
have been helping." Of the 
18-20 members, he reported, 
"I've never seen more than 
ten or twelve at any meet-
ing." 
Smotherman attributed the 
- slow development of the pro-
gram thus far to several fac-
tors. "No one seriously con-
templated having this pro-
gram In the first place~ they 
(the administration) just gave 
lip service to black demands." 
He believes, however, that as 
faculty and administrators 
realized the seriousness of stu-
dents and the genuine value 
of such a proposal, their ef~ 
forts toward actualizing it be-
came more sincere. 
He also cited the commit-
tee's slow pace as contributing 
to problems of selecting a dir-
ector and recruiting faculty. 
Most candidates for any of 
these positions are already un-
der contract for this acade-
mic year, and will be unable 
to assume other duties until 
fall, 1971. 
"It might seem as if there 
was a lot offoot-shufflingand 
side stepping of the issues," 
said Mason, "however, we're 
doing all we can with what 
wehave." 
Despite these problems, the 
interviewing of candidates for 
director should begin within 
the month. "We're hoping," 
SRld MARnn. "thRt A director 
Prime advantage of the 
program is, according to Ma-
son, " ... being able to afford 
everyone concerned with it, 
with another way of looking 
at all of It," including poli-
tical, educational, and relig-
Ious systems. 
Smotherman perceives the 
projected curricula as more 
advantageous for non-blacks, 
for the larger academic com-
munity. "It will prepare stu-
dents to deal with some as-
.pects of life with which they 
are unfamiliar, butwhlchthey 
will encounter in any profes-
sion they're going to enter. 
"Black people," he added, 
"are a real part of all these 
- processes, of all these areas 
oflife." 
In comparing Loyola's 
Black Studies plan to those 
He that 
J;.oyola'S . _ pro-
,ratp could· serve all a trainc 
Ing group for . the professionc 
als so badly needed in this 
area. 
Father Robert McNama-
ra's point on -the interdisci-
plinary aspects of the propos-
ed program (see last week's 
PHOENIX) was re-emphasiz-
cd by Mason: . "You can't 
single out the history of one 
people without including the 
history of someone else." 
"History," he continued, 
"means 'his story,' and you 
tell your story in respect to 
his." Without this approach, 
recorded history would be in-
complete. 
"Hopefully," conel udes 
Smotherman, "it (the pro-
gram) is not just· a result 
of the temper of the times, 
but will be enduring and con-
tinuing." He added, "I hope 
that this is not a move to 
appease black students but 
to construct a legitimate 
course of study. I agree with 
Father McNamara In this 
sense-it must be trulyacade-
mic. n 
Finally, Smotherman stat-
ed, .. Black students are cal-
ling on the University to· be 
true to Its endeavor of giving 
a liberal arts education-
knowledge of the black cul-
ture is necessary for a true 
liberal arts education." 
Ralph Nader. will 
i:Dg with all loOyola _ _ 
Interested In ·~up.a 
cal "Student-funded Pnb1ic In-
terest Firm" on the Loyola 
Campus. The meetIng Ii sche-
duled to be held in the Lake 
Shore Campus Union. Below 
is an outline of the broad 
philosophical guidelines of the 
Nader consumer groups now 
organizlng across the coun-
try. 
The Problem 
Americans have been the 
victim of profit-seeking corp-
orations and governmental 
allegiance to their (the corp-
orations) pocketbooks. Both 
disregard the consumer as a 
person and view him only as 
a means of profit. The envir-
onment becomes a token of 
theIr mass production and 
profit-a hazard for those who 
must live in it. The employee 
serves as a machine which 
rolls out "dollar bills" but 
not a person who is entitled 
to a decent life and a little 
respect. 
Ralph Nader 
Ralph Nader, a graduate 
of Harvard Law School, has 
denied himself the plush life 
of a corporate lawyer. Instead 
gi81\ 
cles: "We a 
.law 8J)dorderon the 
I.~oughtw:e Ougbt 
out . how law and _... op· 
-erates In the regulatory ,alJCU· 
cies. " How does it? "11 
doesn't." Nader contends tha1 
these so-called regulatory 
agencies are headed by men 
who are "too cozy" with thE 
industries they "regulate." To 
substantiate his argument hE 
counts 75% of former FCC 
members who are employed 
or retained by the conuriurii-
cations industry. AnotbeI 
member of the lax-agency-
group Is the National Air Pol-
lution Control Administra· 
tion. 
"There is a revolt againsl 
the aristocratic uses of tech· 
nology and a demand for thE 
democratic uses." (all quotes: 
Ralph Nader, Time, Dec. Hi 
1969) 
Nader's Raiders-
Who Are They? 
LU Speedscene Unrealized 
he now serves the people In 
his campaign to "clean-up" 
government, make corpora-
tions responsible for the envir-
oment, poor quallty of con-
sumer goods, and to correct 
the poor working conditions 
still present in many indus-
Vacationing students fm 
the past -two summers haVl 
aided Nader's campaigns_ 
They Include law, engineer· 
ing, and medical studentl 
numbering about 100 or BO. 
Paid very little for their ef. 
forts, their zeal for what u 
right drives their investiga· 
tions of agencies, depart· 
ments, and commissions oj 
the federal government. by Tom Hart 
On Monday ntght between 
100 and 150 Loyola students 
and Rogers Park residents 
were treated to one of the bet-
ter lectures of this school year. 
Dr. David E. Smith spoke 
on "Youth Alienation and the 
Drug Scene." He came with 
impressive credentials; found-
er of the Haight-Asbury Free 
Drug Clinic and member of 
the President's Commission 
on Drug Education. 
The formal lecture dealt 
with the pOllition ofhard drugs 
in thecounter-cultureand their 
relatively recent appearance 
in more established levels of 
American society. The movle 
"Speedscene" was shown in 
between the lecture and the 
question and answer period. 
When asked about the il-
legal status of marijuana he 
said, "In the long run it should 
be letralized for adults." Dr. 
" tries. His bestseller, Unsafe 
-at any Speed, speeches, and 
congressional appearances 
have prompted the Depart-
ment of Transportation to im-
pose strict safety standards 
on automobiJeand tire manu-
factmers; the 93% plunge in 
Corvair's sales resulted In its 
withdrawl from the market. 
Nader was responsible for 
the passage of the National 
Traffic and Motor Vehicle 
Safety Act of 1966, the Whole-
some Meat Act of 1967, the 
Natural Gal! Pipeline Safety 
Act of 1'968, the Radiation 
control for Health and Safety 
Act (1968), the Whole-
What Can \\e Do? 
The members of Nader'E 
Raiders will be speaking 
about "Student Funded Pub-
lic Interest Firms." The aim 
of these rll"1lls is for the stu· 
dents to form, finance, and 
direct public interest prof~ 
sionals to engage in researcb 
and litigation on projects as 
diverse as environmental and 
consumer protection, racial 
and sexual discrimination, 
product safety and corporatE 
responsibility. (The students 
will have full control of the 
direction of theIr own team 01 
advocates). More will be said 
today by Nader's Raiders. 
of the "hard drug scene" but 
a "social drug" about which 
the real facts have been 
clouded by politicians and the 
news media. In regard to the 
Loyola drug situation hecau-
tioned, "I think you have a 
bigger "speed" problem here 
than you may realize." 
Although the words 
Haight-Asbury, "speed,'" am-
phetamines, and "smack" 
contain less mystery to many 
L. U. students, a little bit of 
Iprevent birth defects 
.. .- -. 
__ L _t2 .... !~ __ 
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Francis J. Powers, CVS, 
Associate Professor of Polit-
ical Science. The Hall of Fame 
award Is relatively new; Fr. 
Powers is the' fifth recipient 
of the award. It is given each 
Niles Students Request Black 
by Thorn Clark 
The student government 
of Niles College, an affIliate 
of Loyola, has recommended 
that the present search for a 
new Dean of Students be dir-
ected "toward the hiring of 
a black man." 
The need for a new dean 
at Niles will be necessary this 
June when the present dean 
of students, Rev. Roger Cap-
lis takes up new duties in sem-
inary recruitment and returns 
to teaching. 
Niles College is the four-
year college depariment of the 
archdiocesan seminary pro" 
gram that traInS new men for 
the. ministry in Chicago 
The move was seen as an 
answer to an institution that 
"is to a greater or lesser ex-
tent racist," according to John 
Klein,president of the Niles 
student government. .. But the 
hiring of a black man won't 
alleviate the problem," he said 
in a letter addressed to a stu-
dent body and faculty of Niles 
College. 
" I think 11 is m ore im-
portant for 'ourselves as future 
ministers to thepeopie ofChic< 
ago to open ourselves to a 
whole realm of experiences 
through having a black Dean 
of Students," he continued. 
"We would be taking a very 
small step to alleviate the 
problem of institutional ra. 
clsm, but we would be taking 
a great step in opening our 
minds to a whole new world 
of ideas." 
One inherent difficulty in 
such a search is that due to 
the lack of black priests, such 
a dean would be, by necessity, 
a layman in a post that has 
j 
traditionally been 
priest. . . 
"I 
such as' 
would 
the insights 
black man, 
Szafran, a 
"NIles 
otherin~~~~::~~.~mci~~~' Is a 
said, "it is here . 
how to implement social 
change, Having learned these 
lessons. here, we will·trum use 
these skills to even greater 
advantage in later years." 
Dr Gordon Appointed Director 
Of Loyola Black Studies Program 
by Luann Zanzola 
Dr. Milton Gordon has 
been named director of Lo-
yola's Afro-American Studies 
Program. President Raymond 
Baumharl, S.J., made the an-
nouncement concerning the 
appointment at a press con-
ference last Wednesday after-
noon. 
Dr. Gordon, 35, is a na-
tive Chicagoan, educated in 
the Chicago Public School 
system. He studied mathe-
matics at Xavier University 
in New Orleans, earning a 
bachelor degree there, an 
M.& at the University of lJe. 
troit, and a doctoral degree 
at the Illinois Institute of 
Technology. He is married 
and the father of two chil-
dren. 
Since his arrival here fIve 
years ago, Dr. Gordon has' 
been active in Issues involv· 
ing black students. In 1967-
68, he joined with thell'. in 
organizing the Loyola Uni· 
versity Afro-American Stu-
dent Association (LUASA). 
Also in 1969, he served on 
the developing committee of 
the Educational Opportunity 
Program. 
During his chairmanship 
Father Robert McNamara, S.J., Dr. Milton Gordon, and Father 
Raymond Baumhart. S.J., discuss plans for loyola's Afro-American 
Studies Progrom. 
('68-69) of the Committee on 
Student Affairs. Dr. Gordon 
initiated' proposals and ideas 
advocating creation of a 
black studies program. 
"To the best of my know-
ledge, .. said Dr. Gordon, 
"this committee was the first 
organization in the Univer-
sity to research and develop 
ideas on s1.lch a program." 
Currently, Dr. Gordon 
holds an assistant professor-
ship in Loyola's Mathematics 
Department. He will maintain 
this post while p1.lrsuing the 
activities of his new position. 
"I'm . excited about the 
challenge it will present," he 
commented, "and I'm anx-
ious to begin the work of 
developing the program. " 
According to Dr. Gordon, 
the ptogramwill officially be-
come effective next September. 
Students will be allowed to 
maj or in any department of 
the University, while taking 
a varlety o~ black·related 
courses centered in Sociology, 
History, Psy<:hology, Anthro-
pology, English, Fine Art$, 
and Political Science. 
"While there. is no major 
offered yet," Gordon said, 
"hopefully, one will develop. " 
A specific faculty has not 
yet been selected. "This will 
probably be the first thing 
I'll try to do," he explained. 
Dr. Gordon anticipates d~ 
velopmentof a 3.phase pro-
gram, combining formal 
course work. seminars, and 
community projects. He em-
phasized, however. that an 
development hinges upon stu-
dent and faculty interest. 
"I hope that the students 
of the. University will realize 
this program Is being set up 
for the benefit of all students, " 
said Gordon. 
"I'd like t'o see them par-
ticipate in it," he added. Peo-
ple with comments, sugges-
tions. or those wishing to vol. 
unteer their services to organ. 
izing the programshouldco~ 
tact Dr. Gordon at the M.ath' 
Department in .Damen Hall. 
"M.y main goal,Hhe eOI:l" 
c1u4etl,"is to 
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. ·DrganizationB Unite 
Blacks 
LUASA 
The Loyola University Afro-A 
American Student Association 
(L.U.A.S.A.) was formed in 1968 
by a group of Black Students who 
were disatisfied. 
The source of our dissatisfaction 
was the condition we had found 
ourselves in as black students on 
a predominately white campus. 
What we soon came to understand 
was that the condition that we were 
finding dissatisfaction with was 
merely a microcosm of the condi-
tion that black people were in all 
overlhe United States. 
. The condition that I make ref-
erence to is the confusion and 
disunity that was prevalent among 
jblack students as well as black 
people. The condition by no means 
is our (black people's) fault. The 
confusion and disunity was the 
effect of an internal struggle that 
was going on. LUASA can be seen 
as merely a vehicle for taking a 
collective look at the situation we 
bad IIIIIde widims 
of and try to develop some means 
of dealing with it. LUASA might 
be construed as a kind of umbrella 
that black students can use to 
shield themselves from the 
blizzard of racist attitudes, in-
justices, and all kinds of other 
things you might find in the 
"NAACP's" list of all the wrong-
doings that black people have 
suffered. 
LUASA is our "programmed" 
attempt to confront the "symbols" 
of the cause of our situation. 
LUASA's are the only things that 
blacks see as their "4 year sal-
vation" . 
In closing, I want you to know 
that I could have made the few 
words I just wrote speak to you 
about all the activities we've had; 
sets, cultural show, education 
forum, picnics, etc. 
It could have been on the evolu-
tion of the Association but if you 
were he. '!, you already know, if 
you wer .. tI't here when it is time 
will ~ind out. M.· 
Black Studies: 
Bridging the 
Cultural Gap 
This semester, for the first 
time, Afro-American Studies 
courses are being offered at Loy-
ola. After three years in the plan-
AL' .• A_~,..,_! __ _ 
course at Lake Shore 
His aim in teaching the 
to provide his students 
perspective on Black 
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the opportunity to participate in 
worthwhile projects such as 
sponsoring the Ebony fashion 
fair and donating the proceeds to 
the United Negro College Fund. 
Other services incl ude scholar-
ships, tutorials for high school 
students, and various educational 
aids; some in connection with 
Head Start. 
Norvella explained that the 
sorority is open to anyone but 
that most of the projects concern 
the black community; thus all the 
present members are black. Nor-
vella does not think there is sepa-
ratism, as such, between blacks 
and whites at Loyola. She feels 
instead that "A p.:rson's environ-
ment "influences the way he views 
life. Thus there is a difference 
between what II black person con-
siderx relevant and what a white 
person thinks is important. It's a 
question of priorities-we're more 
concerned with poverty, for exam-
ple, than pollution." Norvella 
continued, "Our parti£ull!r s!lr()r~ 
Bridging the 
Cultural Gap 
This semester, for the first 
time, Afro-American Studies 
courses are being offered at Loy-
ola. After three years in the plan-
ning stage, an Afro-American 
Studies Department was formed 
under the chairmanship of Dr. 
Milton Gordon. 
Four courses are being offered 
in the department this year. They 
are: Sociology of the Afro-Ameri-
cans, Peoples of Africa, Afro-
American History to i865 and 
Black Authors Since 1914. The 
courses which are cross-listed in 
the Sociology, Anthropology, Hist-
ory, and English departments, 
respectively, are offered at both 
Lake Shore and Lewis Towers 
Campuses and in the University 
College. 
According to Dr. Gordon, "The 
program is developing slowly . 
Also, the enrollment is not that 
bad considering that three of the 
courses were announced late. 
Hopefully, though, the enrollment 
will increase." There is an enen-
tual possibility of developing a 
major in this field. However, it 
depends on sufficient time, money, 
and interest. 
At present, the students taking 
the courses are predominately 
white. This, however, is attributed 
to the fact that the total enrollment 
of the University is predominately 
white. 
In an attempt to learn more about 
the nature and philosophy of Afro-
Americans Studies, the Phoenix 
course at Lake Shore, 
His aim in teaching the 
to provide his students Willi 
perspective on Black America. 
He is teaching it as an 
disciplinary course because 
he says, "No one has a 
on knowledge." 
attempts to probe the 
the black in America, and 
cerned with the socialization 
the Negro family." 
Dr. Eubanks would like 
ify the course for next 
changing it into a 
course on Afro-Ameri 
gions and philosophies. 
this would be extremely 
ing especially since "the 
world view is so differettl 
Afro-American. " 
He concluded by statittg: .~ 
this institution (Loyola) has 
promise, and the founding 
Afro-American Studies 
supported this promise." 
Anthony Layng: , 
"Relating Africa's blsto~! 
to Africa '5 present ••• 
Peoples of Africa is an, 
pology course taught 
Layng at Lake Shore 
course attempts to relate, 
history to its present. 
Although the course 
a great deal of 
finds his students 
i!1te.rview~~,l~Q()!,!hsg~1m~!ll:~ ."F2Y.I:§£.,jUw~~:W;UIE 
and they have a language 
llWP. They come from "a 
'a world of sounds 
, student is a strange 
:'fJy itt the buttermilk" 
Baldwin has described 
cXloeriences. The Black 
in two worlds, with 
values. 
first, the world of the 
,The student has grown 
absorbed the values, 
of his community. 
and habits and speech. 
lives in the community, 
friends. 
olher world is the world 
university. This, for the 
is a white world. A 
white speech, habits and 
A world created by white 
white people. Where, 
. the Black student fit 
since 
of the early 
"unofficial quota" 
ueted into the nation's 
cautious hopes of 
nf Blacks into univer-
hllve beentaugbt 
and again to fulfill what 
qui red of him. 
The BlaCk. freShinall 
numerous problems in. his 
work. The Blllck cultUre' 
forms .of expression that !lK 
ferent, in many ways, 'fl'C!m' 
cepted forms .>f expression". Th~. 
Black, as II result, must learn to 
speak t.he "white folk's.languiige". 
, as well as w.rite it. ." 
"STONE,COlD ISOLATION." 
One West side Fresbmansta~ 
cd: "My .main hanfJ:up was a· 
feeling of stone, cold isolation; 
mail. Like, I knew that. ·if Idjd 
try to rap, no one could dig. where 
I was comin' from." 
Many of Loyola's .Blacks .exper: 
ience this feeling of isolation. The 
apparent ,reason .for academic 
failure, rigiIJ academic demands, 
ignores a more . vital issue of ad.* 
j ustment. The inability to adjust 
to a new way of life, 
imineasurable difficulty. 
LESSBLACK1 
A particular s~t Spot 
Loyola's Blacks (like. 
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Terry Jo!ason 
Gamma Phi Delta 
Since most of the "major 
people" in Gamma Phi Delta live 
in my suite, I decided to satisfy 
my curiosity as to the purpose of 
the sorority. By simple obser-
vation, I knew that, whatever their 
purpose, the girls always had a 
fantastic time at their meetings. 
Their meetings. There always 
seems to be quite an atmosphere 
of unity. Wondering if there might 
be some "secret" to the girl's so-
lidarity and good times, I accosted 
their Basileus, Norvella Reid, for 
an interview. Norvella, in her usual 
dynamic manner, explained that 
r-... the Beta Chi chapter of Gamma 
0. Phi Delta was formed November I, 
e; 1970. The sorority presently con-
sists of thirty-five black under-
~ graduate women with profes-
E graduate women with professional 
~ and business leanings. As a ser-
~ vice sorority Norvella stated three 
.!is specific goals: 
C I) to promote sisterhood among J all women 
- 2) to render services to the 
CI black community and Loyola com-1 munity at large 
3) to provide financial aid in 
o form of scholarships 
II) Aceording to Miss Reid, Loy-
g ola is geared towards men. She 
D.. feels that the sorority gives women 
the opportunity to participate in 
worthwhile projects such as 
sponsoring the Ebony fashion 
fair and donating the proceeds to 
the United Negro College Fund. 
Other services include scholar-
ships, tutorials for high school 
students, and various educational 
aids; some in connection with 
Head Start. 
Norvella explained that the 
sorority is open to 'anyone but 
that most of the projects concern 
the black community; thus all the 
present members are black. Nor-
vella does not think there is sepa-
ratism, as such, between blacks 
and whites at Loyola. She feels 
instead that "A person's environ-
ment influences the way he views 
life. Thus there is a difference 
between what a black person con-
siderx relevant and what a white 
person thinks is important. II's a 
question of priorities-we're more 
concerned with poverty, for exam-
ple, than pollution." Norvella 
continued, "Our particular soror-
ity is not Greek oriented; rather 
it is a means to an end." If there 
is a "secret" to the sorority's 
success, it is found in Norvella's 
final statement - "This sorority is 
extremely unique and we pride our-
selves on its uniqueness .... "c M 
under the chairmanship of Dr. 
Milton Gordon. 
Four courses are being offered 
in the department this year. They 
are: Sociology of the Afro-Ameri-
cans, Peoples of Africa, Afro-
American History to 1865 and 
Black Authors Since 1914. The 
courses which are cross-listed in 
the Sociology, Anthropology, Hist-
ory, and English departments, 
respectively, are offered at both 
Lake Shore and Lewis Towers 
Campuses and in the University 
College. 
According to Dr. Gordon, "The 
program is developing slowly. 
Also, the enrollment is not that 
bad considering that three of the 
courses were announced late. 
Hopefully, though, the enrollment 
will increase." There is an enen-
tual possibility of developing a 
major in this field. However, it 
depends on sufficient time, money, 
and interest. 
At present, the students taking 
the courses are predominately 
white. This, however, is attributed 
to the fact that the total enrollment 
of the University is predominately 
white. 
In an attempt to learn more about 
the nature and philosophy of Afro-
Americans Studies, the Phoenix 
interviewed two of the department's 
five faculty members. 
John Eubanks: 
"The classroom is not 
a place for chauvinistic 
exhibitionism ••• " 
Dr. John Eubanks teaches the 
Sociology of the Afro-American 
he says, "No one has a 
on knowledge."-
attempts to probe the-
the black in America, 
cerned with the 
the Negro family." 
Dr. Eubanks would like 
ify the course for next 
changing it into a 
course on 
gions and philosophies. 
this would be extremely 
ing especially since "the 
world view is so different 
Afro-American. " 
He concluded by stating:-
this institution (Loyola) "" ~'lIIi~fralme'wolrk 
promise, and the 
Afro-American Studies 
supported this promise." 
Anthony Layng: 
"Relating Africa's 
to Africa's present ... 
Peoples of Africa is an 
pology course taught by, 
Layng at Lake Shore 
course attempts to re 
history to its present. 
Although the course 
a great deal of 
finds his students 
of black cultures. 
Layng sees an 
Studies Department as 
liberal arts program. 
gaping holes if we are .. 
of our own ethnic culture. 
depressing 
a classroom at a 
faces. To the Black 
Ihese are foreign, hos-
(Many Black seniors 
that this first impression 
one.) 
stUdent discovers hi~ 
tducation, oftentimes 
unprepared to hand!t 
lOads demanded 'b~ 
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'Afro-American minors now offered . 
some type of recognition lOr them witbout 
.1II.1o';lIg In it," said BilVerly Walker; 
acting .director Qf Afto-Ainerican studies. 
OnIY.one pew course. an Afro.-Ametican 
$tll~lies cOlloquillm, will need to be offered. 
In summarl~ing the minor Walked re-
. marlled, ,. Any student lNhowill be working' 
within. ot be ill' i:Qntact with the black 
comrnllnity wCluld benifit: they will be able 
tOllnderstand, cope and help blacks with 
th"ircommunity problems, IIecauSe tbey 
will know "l!Qut .tbe development and 
grOWth . of t!le black cOmmunity. .. All 
stlldents interested should cDntai:t the 
Afro,American studies' department In 
universities. for·, three years. Currently he 
teaches at Northern lIIinors University . 
. I,<iniie and. Hunt will begin their 
presentations at 3.:30 p.m. Kinzie is widely 
publishecl in leading magazines, including 
Poetry arid Southern Review.' She. is a staff 
revlew~r'for American Poetry Review. A 
volume of her poems. Names for Theseus, 
wUl shortly be publis]ied. She is director of 
Writing Programs at Northwestern Univer-
sitv. . 
·.Hunt has recentiy been .awarded the 
. Illinois Arts youncU.'s 1981 Creatjve Wri-
ting Fellowship. and he wOn the Langston 
f;ltigbes 'liiIemori~IPIj~e . of . Poetry maga-
une. His most r~e.nt.volumC' of·poeiry. 
(kcans ",.d.Ccrridqrs Of· Orpheus. was 
pl!blishe~in 197'1. Heis PoeHn-Residence 
lit. ,Northeastenj. U,!iversity and ... lso an 
admimistrator In Esperanza, II school for 
'~»ecial education. . .' . 
Chernoffand KnoepJ\ewill present tbeir 
)Vorli:. .beginning at 7:30 p.m. Chernoff 
published' her most r~ent volume of. 
poems. Utopill TVStore. in 1.979. Her 
poems have appeared 10 'Partisan Review. 
tb!!· Fllris 'Review. Chicago Review and 
otlrer jontl\als. Twi~" winner Qf the Illinois 
ArtsCollneUPoelry Award.sbe is a board 
. of ihe l'oelty . Center at the 
of COnt\!!llPorary Art a~dbas 
. ,II. seVei'll! cOlleges in th" 
Darnen Hall. 
the art therapy minor will oilly be open 
the' psychology and fine arts mojors who 
are interested in combining" the' two 
subjects for career' placement. According 
to Dr. Mary Lawton, chairman of the fine 
arts department,.. "The minor will be 
offered because of requests from.studen\s 
and an increasing Interest by psychOlogists 
in the realization tbat there are men, 
women and children who can not express 
themselves verbally but may be able to 
thrOugh visual art or music. Art 
and treat 
~truct!ve .Creativity." 
The pn>grami which will make. way for 
three new classes to' be offered, was' 
designed with tbe help of tbe president of 
the Illinois Association of A~ Therapists. 
Mrs. Estell Kinney, A.T.R. Sbe will b", 
teacblng the new. classes. When a student 
grocillates with this' minor Ite or. she can 
work in any environment which involved 
people. He Or slie will have also fulfilled 
the prerequisite to becOme a licensed 
A.t.R. Students interested in this . 
t~ati()n should contact Dr, John Edw .. rds in 
tbe psycbologydepartment of Dr. Mary 
fine arts dell11r1tme,nt. 
Blue Key membership to 
by Becky Rupe. 
Membership in the Blue Key Nationa. 
Rimar Society "definitely will be increased 
by ~ large margin next year," according to 
Bruce. Perlin. president of Blue Key. 
.. Rellon . Lavelle, faculty .. moderator for 
Blue Key. said that al!Qu! 50 to 60 students 
from both t!le Lake Shore and Water Tower 
CampUses have applied to Blue Key this 
year. Last year, only 30 students applied, 
LaveDe said thereat. . . . "reaLgood 
and tbat . 
that's 
She 
costs. However, when they began 
ing hotels they discovered that 
dance could not be rented unless 
would be served. So they d~ided on 
brunch. 
Lavelle said Ihat Blue Key will be 
oul the traditional awards for 
organizations tbis year. The awards 
include Org~nization of the 
Fraternity of the Year. Inf,.rn.atiion 
these awards was sent to student 
lions this week. according to Lavelle. 
Lavelle also .stated that the CQst 
Blui: I,<ey will be 565-575, 
cosh:iftb"e brunch, This 
.. loc81 diles 
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~ay to bisect 
pm north to 
~ord down to 
I 
~ 
lane additions and bypasses have 
gone into construction. (Ironically, 
Pickette goes on to say that within 20 
years these additions will be 
obsolete). In light of the following 
statistics it is hard to understand why 
it has taken twenty-four years to bring 
have accesa t(J , 
nedy, and Edens EXipresswllYS 
have a futuristic appearance witH 
their soaring entrances and exits. , 
In the loop area alone there are so 
many ramps they are referred to as 
the "spaghetti bowl" on the hourly 
~ts Sears grant Freshmen will' party 
Maguire. S.J., chancellor emeritus. 
Grants totalling more than $106,900 
were distributed throughout Illinois to 
50 privately supported colleges and 
universi~!~, .acco~~ng to Rule. 
The IllinoiS COlleges and univer-
sities are among over 1,100 private, 
accredited two and four year institu-
tions across the country which are 
sharing in $1,500,000 in Sears Founda-
tion funds for the 1981-82 academic 
year. Since undertaking this program 
the Foundation has contributed more 
than $22 million to eligible institutions 
of higher education. 
As a result of student surveys filled 
Jut in November, freshmen will have 
their first class party on Feb. 21 from 
3 p.m. to midnight. The event will be 
held in the Rambler Room on the 
L~e Shore Campus. 
Carey Smolensky, freshman class 
president, felt this would be in accor-
dance with the wishes of those 
students who asked for entertainment 
on the surveys. 
"The event will not be limited to 
freshmen; anyone can go, but it will 
give the freshman class an opportuni-
ty to get reaquainted with one another 
and build a better sense of unity bet-
ween commuters ,and, 
dorms," said Smolensk;y. 
This is. the first tillle a cia 
dent has lnitiated a class plr 
commented, "It will be a!!hange 
~e weekly "frat", parties and ' 
gn~e students one l~t break from sf.u; 
dymg before startmg a' ne\li, school 
week Monday morning;" ' '", , ,,' 
The four hour party WiJIbeco. 
sponso~ by LSGAand SA!t It Will 
be featurlng the rock band, PHAN. 
TOM (warm-up ~and for SurVivor and 
M&R Rush), a 11ght sbow,and free 
refreshments. The cost is ,$3 ,advance 
~nd $4 at the door. ' 
Black films to run atLSC 
Must haw ~k study 
Images, a series of black films, will 
be screened at Loyola on Mar. 2, Apr. 
2 and May 7.at the Black Cultural 
Center (BeC) in Campion Hall. 
Sponsored by the l\fro-American 
.Studies Program, the films are a mix 
of independent and commercial 
• feature' length productions. Each 
• screening will be followed by a discus-
sion period led by a well-known 
• speaker. 
Putney Swope, will be the featured 
: film Mar. 2, and The Autobiography of 
· 
· 
........................................................ 
C> 
C!I 
• , 
Malcolm X, on May'!; Nofilmhasyet 
been scheduled f()l' the Apr. 2 screen-
ing. 
Funded by a Loyola-Mellon, grant, 
the series is designed to explore the 
image of blacks in se1ectedflJms. and 
to analyze fllmas a tef1ection of 
societal values,liCCOrdiJlg to Afr& 
American Studies ~toi' c.roI L. 
Adams. , 
All films begin aU p.m.; ~dJnlsslon 
is free and open to the publiC; , 
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'Black Perspective~aims 
.far larger audience 
by Robyne Robinson 
"Black Perspectives" is an infor- . 
mative weekly program heard Satur-
. days from 1 to 7 pm on WLUW, 88.7 
FM. It is hosted by Sloan Letman, 
assistant professor of the criminal 
justice department and dean of social 
sciences. His co-host is Carol Adams, 
director of Afro-American Studies and 
assistant professor of sociology and 
anthropology. . . 
Each week t!te show spotlights a 
variety of topics from news, com-
munity events, commentaries and 
health care to music, sports and a one-
hour talk show called "On Stage". It 
reviews theater happenings including 
concerts and plays. 
"Black Perspectives" talks to 
newsmakers in the city. So far they've 
interviewed democratic state 
representative Monica Faith Stweart; 
Pastor T.L. Barrett Jr., director and 
host of religious 'programllling at 
,WBMX, 102 FM; Doane ija.nnah, 
, . . 
Burrell noted that those who seem 
interested in working in the public 
relations department for "Black 
Perspectives" might like to know that 
it can add up to credits for summer 
courses. If you are interested in more 
information, call Alyce Burrell at 
670-3205. 
member of the board of directors of 
minorities in cable televsion, M;:Iy 
Brown of Catholic Televsion Network 
and Carolyn Sauntor of CDS Produc-
tion Company. 
Alyce Burrell, producer of 
"Chicago's Only Alternative Perspec-
tive," says the goal of the show is "to 
reach the community ... to reach a 
larger audience." Burrell says the 
staff has just completed a public rela-
tions department that will begin work 
May 15. They will conduct promotion 
services for the show that includes 
free t-shirts, albulllS and tickets for 
con~erts. 
Guest professor from Holland 
to teach next semester 
The Philosophy Department 
announced , in preparation 
for the 1982-83 academic year, the ap-
pointment of Dr. I\drian Peperzak as 
Distinguished Visiting Professor. Dr. 
Peperzak will be teaching at both the 
undergraduate and graduate levels 
next year, . 
. Dr. Peperzak, a Dutch citizen, 
received hi!! Doctorate from the 
Faculte des 'sciences humaines of the 
University of Paris (Sorbonne). The 
director for his thesis was the famous 
Paul Ricoeur; other luminaries who 
read his paper were the philosophers 
Wahl and Hyppolite. The work, Le 
jeune Hegel et .la vision morale du 
monde. was published in the fall of 
1960 by M. Nijhpff; The H;igue. 
Dr. Peperzak has taught in Venray, 
Nijmegen,De}ft, Utrecht (Holland); 
in Jogyakarta, Jakarta, Bandung (In-
donesia); in Banglore (India). He has 
iectured on Hegel and Levinas in Pitt-
sburgh (Duquesne), Boston (Boston 
iWORTHAN 
:.MISSION 
lIMY. 
College), New Haven (Yale), 
Washington D.C. (Catholic University 
and Georgetown University). He has 
done research in Heidelberg and 
Bochum (West Germany). 
The list continues. Dr. Peperzak is a 
member of the APA, two German, one 
Belgian and three Dutch philosphical 
societies and is an active member of 
two international Hegel Societies. In 
addition, he is one of the editors of the 
philosophical Journal "Wijsperig 
Perspektief" (Philosophical Perspec-
tive). Besides Dutch he speaks and 
writes English, French, German, 
Spanish and understands Greek, 
Latin, Italian, and Portuguese. 
, in the Fall, 
the undergraduate course will be 
Philosophy 397 (Seminar in Classical 
Modern Philosophy), where the pro-
jectin is that he will teach either on 
Kant's Critique of Pure Reason, 
Descartes' Meditations, or Spinoza's 
Ethics. On the graduate level, he will 
teach Philosophy 456 (Hegel -
Philosophy as Absolute Knowledge), 
where he will examine Hegel's criti-
que of traditional metaphysics, as 
well as Hegel's critique of Kant's criti-
que of the same. It sounds com-
plicated - and it is! 
STANLEY H. KAPLAN Foro.O_n.._d 
_iIIT ... _ 
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OMAN 
I', ' ' ' , I 
expand;s Afrlcanstudies program 
lirtg r~clrumyths,anil Sil!reOtypes. 
, "'DIm's no question aboutl!," said ' 
IWanja.Shesaidthat the program shate, 
tefed miscOitceptili/1$ ,ill. three ways: ill 
,opE1J1lng~Vities to the student body as a 
wholeii!l iilteractHtg w.ith vlU'iotl.s aC<l~ 
dertl!c deparbnenlS lis thei1'djtedots eon-
, tribute ctrutses to the iniitor irt.~ pro-
gi~anil ~ughrepi'esei1ilitioilrin vari-
01l5, coi:nrtlittllt!S and University polities. . 
Klitanja ,said that sha encOuraged .aU 
studi!hts, to conslde.T it in:lru:lr In the AIii-
I 'tan~Alxlerican Studies program or take. 
oneCO).ltlle. I I, " I " 
, . ''ltisaJ;)lJtlportanfprogrambecausliW 
thehil;tOriClil, CUlturaI.and so-·· infortl:tatlm.· about the Afrl-
~,!b"'m~'liCiUl eXPllrien<:e. that aU stu-
out 
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world's history and 
.MriWt.Am.ert(:ans have made incred· 
,lWIlfi)IIlttit,ufions to world civilization," 
African·Americans espe-
1lII11V1UleCl'W krlow their own history so 
on what the past was 
they can' figure out what 
to be." 
the Mrican·American 
works towards dispel· 
ciological info. :u,;natic.1l 
can·American experiellCe .... 
dents need futerms of rmindfug 
their backgroUnds o{Americantd$tQfYt 
she. said. ' .. ..' . 
Karimja expressed hope that stUden,ts 
participating in the program gain sig~ 
nificantly from it. . .. ' •. 
"Mrican-Americans have made major 
contributions to Western civilization in· 
the past, and continue to do [so)," she 
said. "We have a very strong role to play 
here at Loyola incontinuingto [ develop] , 
a curriculum in the [university) commu~ 
nity that will serve all of our students." 
Aside from her work with~e pro-
gram, Karanja listed her main concerns 
as gender, race, class, the elderly and 
health care systems. She noted that she 
worked several years on an infant mor-
tality project at Northeastern and works 
with such civic and professional organi-
zations as the American Anthmpologi-
cal Association, the Modern Language 
Association, the Adler Planetarium, 
DuSable Museum and Trinity Church. 
"[The issues] are linkages across our 
lives," said Karanja. "And so when I look 
at human life on this planet, 1 think in 
terms of all of those areas that impact our 
Afrlcan·American .studle$ prQgrom dltllCl'tllf AlfC 
Eincoura~es itudentsto d~P •. 1 
day-tO-dayliving.[Forexl;lInplelyour~ whO!eeould take .~rt m,'~as 
nomic condition ~often· relaiedto your upcoming B4ti:ks. in Scienllll'progta~' .. ,j' 
educational level. 'Your education ffitied, ' •. "I don'tw\Ultittp be viewed asa black .,' 
often times, to race and social class. Social ,program," she said." All s~dents wf!o' 
classandraceti¢esareplayedoutintriple ,attend school here arewelcoml!d, and " 
when you add gender!' inanY aIways do tQJneto my ~,r 
Karanja said that she ho~ to seta would like to see thatcarded I:btouj!nfu 
basic philosophy, guidelines andactlvi-i the [AfricallcAmerican$tU41eslprogram. 
ties for.the pr6grrunthat theschoolau '1 eilcpurage it/' 
, . 
. 'V"'"'..1 .. _ ......... _, ..... 's image flies withstampreq\lests., 
itT ..... Belts 
~WOllllin Writer 
'··~·Coleman, the' first African-
::~an woman aviator, may be sa-
~!II along-awaited postage stamp .~her..:..m the same vein that 
..• :~ l'resIey was honored in January 
., ~~lIfInnps bell1'ing hffi image. 
received attention when 
tHigh School students 
10 and Anthea Michael 
a project . about Bes~ie 
. Chicago Metro Hisiory 
at Good CounSel High 
go, . constructed het 
Shapedbackgro~ 
of Coi¢miln, written 
and sexism in aviation 
,; and written petitions 
. iIllituring Coleman. 
,'COIeman; the late aviaior's 
Niece petitions/or recognition 
76-year-old niece who resides in Chi-
cago, distributed. these petitions. Marion 
revealed her efforts to attain the stamp 
and spoke about her aunt's life. 
~'We [African-Americans) have a lot of 
good hffitory," she said. "It's just not 
,brought up 
by our soci-
ety." 
Bessie 
Coleman, 
who lived 
from 1893 to 
1926, at-
tended 
Langston' 
University 
in 'Okla-
homallndmoved ~Cbicagoto live with 
her family melXlbeiS, She first worked Iri 
Chicago at the WhiteSoxJ3aroorShtipas 
a manicurist. La~i Colemariread,$ev-
: eralboOkS, and ~ of thl! develop. 
ment of aviation anI! applied to sevetal' 
aviation schools; Although she Was re-
jected because o{ her race, Coleman 
learned French 'aItdearned her pilot's 
license in France in 1921. She then re-
ceived an international pilot's liCense iii. 
1922. . 
cailS~ Howevet,Col!!ni.~ ctieddw-
ing anellhibition in 1atksoIwille, Fla. 
before establishing her school. . 
Coleman has notb@n ~ely ~. 
ni.zed as a historical figtirebut ffi teIl\Im:I-
bered on a local level, RerpikJt's lkense 
rem.ains0ndisplayatDuSableM;useum. 
Coleman. In f990, ~e was ~ Wl1h Other 
retutnedAfrican-AJner1cimavIators In amoral 
to the ,entitled "IDackAmetic;uulin FJigiJt"by 
U nit ed . Spencer Taylor at Lainbert-Saint ~ 
StateS and International Aiqlilrt. In l~li)fa~ 
bee Ii m e Ualey tenanted Mantifu!im Road near , 
known <is a. O'HareAirportas Bessie Coll!IDattRoad. , 
bar it - April28marksColemai:t'sbl.rth<1ayand. 
stormer, a ,is ce1elnatedeachyeartJy ~AmeI;i,;: 
1 ec t Ii t e r, can aviators nationwide at LiricI:IIn Cern. .\. 
aitaerial eterY.Marion'stndotbets' ., ~J;:l 
advertiser a)ld anoWtter of het,()wn . beenditededtotheCl '"r 
aviation company. H&rav'e B\!ssi,N, SOiyCoItImt 
.11& ~he was nieknamed, irtvestet:} he ... " ~ 
mOney irt the establishment. ulan· lIen<l~lc> . 
aviation $chQQt fo:Ir. Afr~n..A,Jl\~n.~ ,the, ~.~1! , 
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Loyola University Chicago 
From Wikipedia, the free encyclopedia 
Loyola University Chicago is a Jesuit private 
university located in Chicago, Illinois. The university 
was founded in 1870 as St. Ignatius College, and is 
the largest Jesuit, Catholic University in the United 
States. 
Loyola University Chicago has four campuses: Lake 
Shore (LSC), Water Tower (WTC), Medical Center, 
and the John Felice Rome Center in Italy; and is 
horne to ten schools and colleges: arts and sciences, 
business administration, communication, education, 
graduate studies, law, medicine, nursing, continuing 
and professional studies, and social work. Loyola also 
serves as the U.S. host university to the Beijing 
Center for Chinese Studies in Beijing, China. 
Coordinates: 41.9999°N 87.6578°W 
Loyola University Chicago 
LOYOLA 
UNIVERSITY CHICAGO 
> ~ ~ < 
. ~ 
~ ~ 
7i4[ .~~\. 
Motto Ad majorem Dei gloriam 
Established June 30, 187O 
Type Private, Jesuit, Catholic 
Endowment $373,200,000[1] 
Recognizing Loyola's excellence in education, 
"U.S.News and World Report" has ranked Loyola 
consistently among the "top national universities" in 
its annual publications, and named the University a 
"best value" in its 2008 rankings. In 2009, Loyola 
was ranked a tier one national university by "U.S. 
News and World Report. ,,[3] Loyola's part-time 
Graduate School of Business has been ranked in the 
top 10 by us. News & World Report[4], and the 
University as a whole was ranked the 50th best value 
· President Michael 1. Garanzini, S.J. 
in the countryVl BusinessWeek has ranked Loyola's 
Graduate School of Business 8th in the nation for its 
intensive Part-Time MBA program. In 2009, 
BusinessWeek also ranked Loyola's School of 
Business Administration (SBA) #1 in Ethics 
nationwide, a unique distinction amongst hundreds of 
competitive undergraduate business programs in the 
United States.£6] [7] 
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1, } 00 full time 
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10,124[2] 
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11 NCAA Division I teams 
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Ramblers 
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Beginnings and expansions 
In 1908 the School of Law was established as the first of the professional programs. St. Ignatius College 
changed its name to Loyola University in 1909, while also adding the Stritch School of Medicine. 1923 
saw the affiliation of the Chicago College of Dental Surgery with Loyola University, later to be known 
as Loyola University School of Dentistry (no longer open). In 1934 West Baden College affiliated itself 
with Loyola University, later to be known as the Bellarmine School of Theology then the Jesuit School 
of Theology in Chicago. Loyola established the Loyola University Chicago School of Nursing in 1935, 
the first fully accredited collegiate school of nursing in the State of Illinois. 
Madonna della Strada Chapel 
Main campuses 
Loyola then opened the Rome Center for Liberal Arts in 1962, the first 
American university-sponsored program in Rome. 1969 saw the 
establishment of the Loyola University Chicago School of Education 
and the opening of the Loyola University Medical Center in Maywood. 
In 1979 the School of Nursing was renamed the Marcella Niehoff 
School of Nursing. The most recent expansion was the 1991 
acquisition of neighboring Mundelein College from the Sisters of 
Charity of the Blessed Virgin Mary. 
Since September 20, 2008, Loyola University Chicago has been in the 
midst of a $500 million capital campaign entitled "Partner: The 
Campaign for the Future ofLoyola.,,[8] The campaign, which has 
ambitious goals for all of Loyola's campuses, is seemingly within 
reach. Moreover the current expansion promises to raise Loyola's 
national and international profile while at the same time, enhancing the 
quality of the educational and collegiate experience Loyola students 
have. 
Loyola University Chicago is anchored at the Lake Shore Campus (on the shore of Lake Michigan) in 
Rogers Park, the northernmost neighborhood of the city of Chicago. Loyola has developed a ten-year 
master plan that is designed to revitalize the community by adding an updated arts center as well as a 
retail district called "Loyola Station" near the CTA's Loyola 'L' stop. Among many others, the science 
departments are located on this campus. 
Loyola's Water Tower Campus is in downtown Chicago off the Magnificent Mile of North Michigan 
Avenue, steps away from such landmarks as the Water Tower (one of the few structures to survive the 
1871 Great Chicago Fire) and the John Hancock Center (one of the tallest buildings in the United 
States). The School of Business Administration, Graduate School of Business, School of Social Work, 
http://en.wikipedia.org/wikiILoyola_University_Chicago 1111012009 
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School of Continuing and Professional Studies, School of Communication, and the Law School are 
located at the Water Tower Campus. Manyc1asses for the College of Arts and Sciences are also held at 
this campus. 
Loyola also boasts a campus in Rome, Italy. The John Felice Rome Center was established in 1962 on 
the site of the 1960 Summer Olympics grounds. It moved to several locations in Rome until finally 
settling in Monte Mario on the Via Massimi, one of the most affluent districts of the Italian capital. The 
campus offers a full academic year for Chicago-based Loyola students wishing to study abroad. 
Loyola University Chicago also has a medical school, the Stritch School of Medicine, and a hospital and 
medical center associated with them, all located on a campus in Maywood, Illinois, a western suburb of 
Chicago. 
Loyola's largest campus is the Loyola University Medical Center in Maywood, one of the leading 
academic medical centers in the United States. During the late 1970s, the center became renowned for 
achievements in open-heart surgery. Other areas in which it has received recognition include 
microneurosurgery, kidney transplants, care for burn victims, and care of high-risk infantsJ9] 
Loyola's former Mallinckrodt Campus in north suburban Wilmette housed the School of Education from 
1991 until 2001 when Loyola sold the campus and moved the School to the Water Tower Campus. The 
Campus was the former Mallinckrodt College, founded in 1918 by the Sisters of Christian Charity. [1 0] 
Notable buildings 
• Alumni Gym 
• Dumbach Hall (Formerly "Loyola Academy") 
• George Halas, Jr. Sports Center 
• Granada Center (Part of Fordham Hall, formerly the site of the 
Granada Theatre) 
• Joseph J. Gentile Center 
• Madonna della Strada Chapel 
• Mundelein Center (Formerly "Skyscraper Building", "Mundelein 
College") 
• The Clare 
Sustainability 
Through its'University Sustainability Iniative, Loyola is continuing to 
improve environmental sustainability in many different areas on 
campus. [11] Efforts in progress include all new construction being 
LEED-certified and installing green roofs for all new construction of 
the Mundelein Center, Info Commons, Quinlan and Baumhart Hall. [12] 
In January 2009 Loyola University Chicago appointed Dr. James 
Marshall Eames as the University'S new Sustainability Director, a 
position that will be housed within Loyola's Center for Urban 
Environmental Research and Policy (CUERP). [11] Loyola University 
Chicago was given an overall grade of "C+" on the 2009 College 
Cudahy Science Hall 
The Klarchek Information 
Commons overlooks Lake 
Michigan. 
Sustainability Report Card, [13] having improved its grade since the 2008 Report. [14] 
http://en.wikipedia.org/wikilLoyola_University_Chicago 11/10/2009 
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Libraries 
Loyola's largest library is the E.M. Cudahy Memorial Library on the 
Lake Shore Campus, which contains over 900,000 volumes and 3,600 
periodical subscriptions,£15] Connected to the Cudahy Library is the 
RIchard 1. Klarchek Information Commons, which opened in 2008 to 
provide additional academic and social space, with a focus on the 
undergraduate population.{16] 
Additional Loyola libraries include the law school library , a health 
sciences library, and the Lewis Library, which is located on the Water 
Tower Campus and supports the academic programs there.[17] 
Religious education 
Religious education is still one of Loyola's hallmarks as it is home to 
Saint Joseph College Seminary as well as the Jesuit First Studies 
program. 
Loyola's First Studies Program is one of three in the country, with 
Fordham University and Saint Louis University housing the other two. 
During this three-year period, Jesuit Scholastics and Brothers generally 
study philosophy and some theology. First Studies is one part of an 
eleven-year formation process toward the Jesuit priesthood. This 
program is administered by the Chicago Province Society of Jesus. 
Saint Joseph College Seminary serves the Roman Catholic Archdiocese 
Page 4 of6 
Cudahy Library 
A statue oflgnatius of Loyola 
was dedicated in 2000. 
of Chicago and provides vocational training to candidates of diocesan priesthood. Loyola University 
also provides rigorous religious education for those seeking careers in lay ministry with the Loyola 
University Pastoral Institute as well as degree opportunities in interdisciplinary Catholic studies 
Loyola also offers undergraduate courses in the study of Christianity, Islam, Judaism, Hinduism, and 
religions of Asia. Students are not just limited to the study of Catholicism. 
Student Life 
Sports 
Main article: Loyola Ramblers 
Loyola is home to 11 varsity teams, all ranked in NCAA Division I. 
The teams include men and women's basketball, cross country, men 
and women's golf, men and women's soccer, softball, track, and men and women's volleyball. 
LU Wolfis the mascot for the University. He was inspired by the coat-of-arms of St. Ignatius of Loyola, 
from whom Loyola derives its name, which depicts two wolves standing over a kettle. He is ever-present 
at Loyola's basketball games, encouraging fans to show their support for the Ramblers. The team won 
the 1963 national championship in basketball. 
http://en.wikipedia.org/wikiILoyola_University_Chicago 1111012009 
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Greek Life 
Loyola University Chicago also houses Greek life on its Lake Shore 
Campus. These Greek organizations include Interfraternity Council 
chapters Sigma Pi, Sigma Alpha Epsilon, and Tau Kappa Epsilon;as 
well as Panhellenic Council chapters Alpha Chi Omega, Alpha Sigma 
Alpha, Phi Sigma Sigma and Kappa Kappa Gamma. In 2005 Loyola 
got its first black Christian Sorority, Zeta Phi Zeta. U.S. News & World 
Report 
Loyola is also home to the National Association of Latino Fraternal 
Organizations (NALFO) co-ed fraternity Alpha Psi Lambda, and 
sororities Gamma Phi Omega (The first Latina-oriented sorority at 
Loyola),Sigma Lambda Gamma (the largest Latina-oriented sorority in 
the U.S.), Lambda Theta Alpha (the first Latina sorority in the U.S.), 
Delta Phi Lambda (the only Asian-Interest Sorority at Loyola), Lambda 
Upsilon Lambda (the first Latino fraternity founded at an Ivy League 
School), Phi Beta Sigma (The only Black Fraternity at Loyola), and 
Delta Sigma Theta (the only Black sorority at Loyola). 
Notable alumni 
Main article: List of Loyola University Chicago people 
In popular culture 
Page 5 of6 
LV Wolf at Loyola Men's 
basketball game vs. Bradley 
• The Lakeshore Campus of Loyola University Chicago was one of the shooting locations for the 
motion pictures "Flatliners" and "The Unborn" (2009). 
• In the Fox television series Prison Break, the protagonist, Michael Scofield, was a graduate of 
Loyola University Chicago, as mentioned on multiple occasions in the first season. 
• In The Bob Newhart Show, Dr. Bob Hartley mentions in several episodes that he attended Loyola. 
• In the television show M* A *S*H, Father Mulcahy wears a Loyola sweatshirt. 
• In the movie Brewster's Millions (1985 film), Miss Drake, Brewster's personal accountant, says 
that she attended Loyola University causing Brewster to bet on the school in a field hockey match 
versus Notre Dame University. Loyola wins the bout, 18-0, and contributes to Brewster's 
winnings of $1.5 million. 
See also 
• Loyola Phoenix 
• John Felice Rome Center 
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External links 
• Loyola's Official website 
• Loyola Twitter 
• Loyola Facebook 
• Loyola Myspace 
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